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ช่ือวทิยานิพนธ์ การศึกษาความรู้ดา้นโครงสร้างของนามวลีภาษาองักฤษ ในกลุ่มนกัเรียนไทยชั้น

มธัยมศึกษาปีท่ี 6 

ผู้เขียน กรศกัย ์ตนัติวิชช ์

สาขาวิชา การสอนภาษาองักฤษเป็นภาษานานาชาติ 

ปีการศึกษา 2558 

 

บทคัดย่อ 

 

 งานวิจยัน้ีมีวตัถุประสงคห์ลกั 4 ประเดน็ดงัน้ี (1) เพ่ือตรวจสอบระดบัความรู้เก่ียวกบันามวลี

ภาษาองักฤษของนกัเรียนชั้นมธัยมศึกษาปีท่ี 6 ในเขตพ้ืนท่ีการศึกษาท่ี 14  (2) เพ่ือเปรียบเทียบความรู้ดา้น

โครงสร้างของนามวลีภาษาองักฤษของนกัเรียนสายวิทยก์บันกัเรียนสายศิลป์ (3) เพ่ือเปรียบเทียบความรู้ดา้น

โครงสร้างของนามวลีภาษาองักฤษของนกัเรียนท่ีมีโอกาศในการใชภ้าษาองักฤษกบัชาวต่างชาติ และกบั

นกัเรียนท่ีไม่มีโอกาศ (4) เพ่ือวิเคราะห์ขอ้ผิดพลาดในการแปลนามวลีภาษาองักฤษต่างๆ กลุ่มตวัอยา่งคือ

นกัเรียนชั้นมธัยมศึกษาปีท่ี 6 จ านวน 351 คนท่ีก าลงัศึกษาอยู่ในเขตพ้ืนท่ีการศึกษาท่ี 14 จงัหวดัระนอง พงังา 

และ ภูเกต็ เคร่ืองมือในงานวิจยัน้ีประกอบไปดว้ยขอ้สอบ 2 ชุดซ่ึง ไดแ้ก่ ขอ้สอบการแปลภาษาไทยเป็น

ภาษาองักฤษ และขอ้สอบการแปลภาษาองักฤษเป็นภาษาไทย ผูว้ิจยัไดใ้ชโ้ครงสร้างนามวลีทั้งหมด 12 

โครงสร้างเพ่ือออกแบบขอ้สอบในแต่ละชุด กล่าวคือ  โครงสร้างนามวลี 1 โครงสร้างมีจ านวนขอ้สอบอยู ่ 3 

ขอ้ในแต่ละชุดขอ้สอบ  
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ผลจากการวิจยัพบวา่ (1) ระดบัความรู้ทางความหมายของนามวลีภาษาองักฤษของนกัเรียนชั้น

มธัยมศึกษาปีท่ี 6 อยูท่ี่ระดบัมากต ่า (46%) (2) ความรู้ทางความหมายของนามวลีภาษาองักฤษของนกัเรียนสาย

วิทยสู์กกว่านกัเรียนสายศิลป์อย่างมีนยัส าคญัทางสถิติ (ค่าสถิติ) ความรู้ทางความหมายของนามวลี

ภาษาองักฤษของนกัเรียนทั้งสายวิทยแ์ละสายศิลป์แตกต่างกนัอยา่งมีนยัส าคญัทางสถิติท่ีระดบั 0.001 (ค่า t = 

7.28) (3) ความรู้ทางความหมายของนามวลีภาษาองักฤษของนกัเรียนท่ีมีโอกาศใชภ้าษาองักฤษกบัชาวต่างชาติ

แตกต่างจากนกัเรียนท่ีไม่มีโอกาศนั้นอยา่งมีนยัส าคญัทางสถิติ (ค่า t = 5.32) และ (4) พบขอ้ผิดพลาดการแปล

นามวลีภาษาองักฤษเป็นจ านวนมาก ดงันั้น ขอ้ผิดพลาดต่างๆ (ทั้งขอ้สอบชุดท่ี 1 และ 2 จะถกูน าเสนอต่าง

องคป์ระกอบของค านามวลีภาษาองักฤษ) ไดแ้ก่ ขอ้ผิดพลาดท่ีเกิดข้ึนในค านามหลกั (Errors on Head Nouns) 

ขอ้ผิดพลาดท่ีเกิดข้ึนในค าบงช้ีต่างๆท่ีน าหนา้ค านามหลกั (Errors on Determiners) ขอ้ผดิพลาดท่ีเกิดข้ึนใน

ส่วนขยามหนา้ค านามหลกั (Errors on Pre-modifiers)  และขอ้ผิดพลาดท่ีเกิดข้ึนในส่วนขยามหลงัค านามหลกั 

(Errors on Post-modifiers)  ปัจจยัต่างๆท่ีส่งผลท าใหน้กัเรียนเกิดขอ้ผิดพลาดการแปลนามวลีภาษาองักฤษอาจ

มีไดด้งัน้ี (1) ความแตกต่างระหวา่งน านามวลีของภาษาไทยและภาษาองักฤษ (2) การแทรกแซงของภาษาแม่

ของนกัเรียน (3) การขาดความรู้ดา้นโครงสร้างของนามวลีภาษาองักฤษ และ (4) การขาดความรู้ดา้นการใช้

โครงสร้างของนามวลีภาษาไทย 

 

ค าส าคญั : โครงสร้างนามวลีภาษาองักฤษ, นกัเรียนชั้นมธัยมศึกษาปีท่ี 6, ภาคใต ้ประเทศไทย,

ขอ้ผดิพลาดในการแปล 
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Abstract 

 

The purposes of this study were: (1) to investigate levels of grade 12 students’ structural 

knowledge of the English NPs; (2) to compare the structural knowledge of English NPs between 

students in the Science and the Arts programs; (3) to compare the English NP knowledge 

between those who have and do not have English exposures to non-Thais; and (4) to discover the 

errors in students’ English NP structures. The subjects were 351 students who were studying in 

secondary educational service area office 14, in Ranong, Pang-Nha, and Phuket provinces. The 

instruments comprised two types of tests, a Thai-English translation (test 1) and an English-Thai 

translation (test 2). There were 12 English NP structures used to create each test, and 3 items 

from each English NP structure were included in each test. 

The results showed that (1) the level of grade 12 students’ structural knowledge of 

English NP units was at the low level (46.11%); (2) the structural knowledge of students who 

were studying in the Science programs was significantly higher than the knowledge of students 

studying in the Arts programs. The students’ English NP semantic knowledge from both 

programs was significantly different at the level 0.001 (t = 7.28); (3) there was a significant 

difference between the English NP structural knowledge of the students who had and did not 

have chances to be exposed to English with non-Thais (t = 5.32); and (4) English NP structure 

errors made by grade 12 students were divided into 4 groups based on the 4 main components in 

English NPs such as errors on head nouns, determiners, pre-modifiers, and post-modifiers. In 

each group, the errors in English-Thai translation (test 1) were exemplified before the errors in 
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Thai-English translation (test 2). The factors influencing the students to make the errors are 

probably due in part to: (1) the differences between Thai and English NPs; (2) interference of the 

students’ mother tongue; (3) lack of English NP Structural Knowledge; and (4) lack of Thai NP 

Structural Knowledge in usage. 

 

Keywords: English noun phrase structures; Grade 12 students; Southern Thailand; Errors 
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1. Introduction 

Nowadays, English is one of the most widely-used languages. Not only the 

countries using English as the first language like Britain, America, and so on, but also the 

countries using English as a second or foreign language all over the world pay attention 

to English. When people from different countries or different languages need to 

communicate, English is often used as the lingua franca to convey their thoughts. English 

can help them understand each other. Viney (2003) mentioned that English is employed 

in numerous distinct kinds of international communication such as politics and business. 

In addition, when an international conference is held, there will be a number of people 

from a variety of countries to join the conference. All of them might not speak the same 

language. Therefore, English will be set as the main language of the conference. 

Many textbooks are written in English in several fields because many people use 

English as the first or the second language. Hence, English is used as a key to unlock 

some knowledge or information from the books written in English. In addition, Viney 

(2003) declared that many scientific and medical books or studies are written in English. 

If people are not good enough in English, they might have certain difficulties in learning 

and obtaining some knowledge from the books or the studies in order to improve 

themselves as well as their country. 

International companies choose English to be a major language for 

communication among staff and with other visitors, particularly in international sea and 

air traffic controls. Viney (2003) states that the international sea and air traffic controls 

prefer English to other languages because seaspeaks and airspeaks utilize a limited 

number of words, phrases, and sentences for the purpose of interacting clearer and easier. 

English is more crucial in Asia because of the activation of ASEAN Economic 

Community (AEC) at the end of the year 2015. The 10 countries in the Association of 

Southeast Asian Nations (ASEAN) have made a contract in order to open the ASEAN 

Free Trade Area (AFTA). The tax for goods imported and exported from the countries in 
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ASEAN have been decreased. Additionally, people in ASEAN can do business easily 

with each other and become employees in another country in ASEAN (Saowapak, 2014). 

Obviously, some of them might speak different languages, so they are not able to use 

their own languages to interact with people from different countries. For this reason, 

English have been set as a Lingua Franca for communication. 

In Thailand, English is very important as well. Thai people who have a high level 

of English proficiency may obtain good or better jobs or be hired in a higher position in 

international companies. They might have an opportunity to work in good places where 

English is required.  

Based on the record of International Tourist Arrivals to Thailand between January 

to December in 2014 from the Department of Tourism in Thailand, there were 

approximately 24 million visitors visiting in Thailand. When the visitors have to interact 

with local people, English will be used to help them to understand each other. 

As mentioned above, English has been playing an important role in Thailand, and 

the demand for studying English in teenagers has dramatically increased. Therefore, 

English has been set as a mandatory subject in schools in order that students have an 

opportunity to learn it and will be able to communicate with non-Thais in English.  

Thai students, however, still have some problems in using English. Based on the 

result of the Ordinary National Education Test (O-Net) of grade 12 students throughout 

Thailand in 2014 from National Institute of Educational Testing Service in Thailand, 

their average score was only 23.44 % in an English test. This showed that grade 12 

students‟ English knowledge was quite low. 

There may be many factors making grade 12 students weak in English. One of 

them might be the lack of understanding structures of English sentences. Studying 

grammar or syntactic structure is definitely important for acquiring a new language. 

Several researchers have claimed that English structures or the rules of English grammar 

are very crucial and related to learning and using English to achieve great professional 
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levels.  Cowan (2008) stated that teaching grammar to learners studying English as the 

second language makes them improve their English proficiency substantially. Moreover, 

Master (1994) announced that grammar instruction can enhance learners‟ English 

abilities to use articles such as a,an,the and identifying a grammar category which is very 

arduous for learners. Ellis (1990, 1994, 2001); Ellis (1995); and Larsen-Freeman & Long 

(1991) argued that teaching grammar influences EFL or ESL learners to reach the 

greatest level of English in the four skills. Danny (2001) claimed that EFL learners are 

supposed to have expertise in the grammar of the target language so as to be able to 

produce and to understand sentences. Hidayatul (2011) declared that grammatical 

knowledge is used in combining words and phrases to become correct sentences.  

An English sentence consists of many phrases. DeCapua (2008) and Abubakar 

(2015) argued that phrases in sentences might be verb, prepositional, adjective, adverbial, 

infinitive, gerund, and noun phrases. All of them play a very significant role in the 

creation of sentences, particularly noun phrases (NPs). NPs are usually found more often 

than others in English sentences. DeCapua (2008) posited that besides being a subject in 

the sentence, NPs can be an object, a complement, object of the preposition, and so on. 

Cowan (2008) claimed that a NP is able to appear in prepositional phrases which are 

behind a preposition. Therefore, NPs can stay in the subject and the predicate in 

sentences and will absolutely be seen at least once in sentences. 

There are not only simple NPs, but also there are a number of complex NPs in 

English sentences. Simple or complex NPs in English sentences depend on the level of 

the text. Swierzbin (2014) identified, classified, and analyzed NPs in English texts at the 

elementary school, middle school, high school, General Education Development, and 

college levels. He indicated that in an academic text, there were a lot of complex noun 

phrases (CNPs) which were very difficult for the students to decode and understand. He 

also said that from the high school to the college levels, CNPs will be written more than 

simple noun phrases (SNPs). Based on his findings, students studying at the high school 

level will see both of SNPs and CNPs equally. At the General Education Development 
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(GED) level, there were CNPs more than SNPs, and the college level had the most CNPs 

at the academic texts. 

The students, therefore, should have an ability to use NPs accurately and 

comprehensively because when using English, they must encounter NPs at least once. If 

they do not have enough English NP knowledge, they might not understand or interpret 

English sentences correctly. Nuttal (2000) and Swierzbin (2014) said that English 

learners should be able to understand types of NPs and identify what a head noun, 

determiners, pre-modifiers and post-modifiers are in CNPs because most CNPs appearing 

in English texts are significant parts of English sentences. If EFL learners understand 

grammatical functions and elements of NPs, they will be able to identify, classify and 

analyze English NPs. They will read English texts more easily, faster, and more 

comprehensibly. Furthermore, Hidayatul (2011) highly recommended that expertise in 

NPs can enhance EFL learners‟ English writing and speaking skills.   

Lack of NP knowledge might cause many problems in both the productive and the 

receptive aspects of English. Byrd (2012) stated that EFL learners always have problems 

of using articles (a, an, the) correctly with types of nouns in producing English sentences. 

Hence, utilizing the articles with nouns incorrectly is just one of the very simple 

examples showing that EFL learners are not aware of using English NPs in sentences.  

In reading activities, some EFL learners might understand certain NPs, but some 

might be confused with CNPs. If the learners cannot read English texts, especially the 

CNPs clearly, this might be challenging for them to acquire English.  

In conversation, lack of English NP knowledge might cause speakers and listeners 

to misunderstand each other. Bradley (1986) announced that English NPs in utterances 

used in illustration are supposed to consist of adjectives, relative clauses, and 

prepositional phrases as modifiers. If listeners are able to receive further information 

from modifiers in English NPs, misunderstanding between speakers and listeners will 
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minimize. Moreover, Grosz (1977) declared that details from modifiers in English NPs 

could help listeners to easily refer to things different from other objects.  

1.1 English Proficiency of Science- and Arts-Program Students 

The relationships between grade 9 students‟ background, academic achievement, 

personality, occupational values, and choice of occupation were discovered that the 

students who had the high level of academic achievement have more opportunities to 

choose high-salary jobs than students with low levels of academic achievement 

(Thongpukdee, Choochom, and Sucaromana, 2008). It is possible that the most high-

salary jobs in Thailand typically include a pilot, a doctor, a nurse or an engineer. If 

students would like to get these jobs, they have to attend in the Science programs in high 

schools. The students with the highest score of academic achievement will be given the 

priority to study in Science programs, and other students with lower score of academic 

achievement will be chosen, respectively. Therefore, a competition will be held among 

all students who would like to study in Science programs and expect to get high salary 

jobs. 

A number of researcher compared English proficiency of students in Science- and 

Arts-programs, and they claimed that the students‟ English proficiency in Science-

programs were higher than those in Arts-programs (Chawwang, 2008; Reanjaroensuk, 

1999; and Wongsuwan, 1992).   

1.2 Translation 

The researcher believes that translation is an effective method to examine 

students‟ knowledge because it allows teachers to know how much students have learned. 

Cook (2011) argues that using translation can assist learners in learning a second 

language  

Translation either from the foreign language to the mother tongue or the mother 

tongue to the foreign language, can display whether or not the students understand the 

content and what the real problems are. Translation requires deep comprehension of both 
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L1 and L2 grammars. Florita (2010) declares that translation is the method of conveying 

meanings from the source language to the target language, so translators are supposed to 

have expertise in both the source and the target language. Bowen (2000) states that 

translation is an effective instrument. It lets teachers know whether or not students 

understand the grammatical structures taught in the classroom and what parts of 

grammatical structures they still do not understand. If students are able to translate L2 

sentences into their own mother tongue, they mean they understand the concepts of L2 

grammar.  

 

2. PURPOSES OF THE STUDY 

The purposes of this study are as follows: 

2.1 To investigate levels of structural knowledge of the English NPs via 

translation among grade 12 students in Secondary Educational Service Area Office 14. 

2.2 To compare the structural knowledge of English NPs between students in the 

Science and the Arts programs. 

2.3 To compare the English NP knowledge between those who have and do not 

have English exposures to non-Thais. 

2.4 To discover the errors in students‟ English NP structures. 

 

3. RESEARCH QUESTIONS 

 3.1 Which level of English NP structural knowledge do the grade 12 students in 

Secondary Educational Service Area Office 14 possess? 

 3.2 Is the English NP structural knowledge different between students in Science 

and Arts programs? 
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3.3 Are there any differences in English NP knowledge between those who have 

and do not have any chance to be exposed to English with non-Thais? 

3.4 What are the errors in students‟ English NP structures made by grade 12 

students in Secondary Educational Service Area Office 14? 

 

4. HYPOTHESES  

 4.1 Grade 12 students in Secondary Educational Service Area Office 14 are at the 

very low level of English NP semantic knowledge. 

 4.2 Structural knowledge of the English NPs of students in the Science and Arts 

programs are different. 

4.3 English NP structural knowledge of students with and without exposure to 

English with non-Thais is different. 

4.4 Students in Secondary Educational Service Area Office may produce some 

ungrammatical NP structures in their translation.  

 

5. SIGNIFICANCE OF THE STUDY  

The findings in this study will give advantages to students, teachers, officers and 

inspectors in the Ministry of Education, stakeholders, and other people as follows: 

5.1 The results from this study will let grade 12 students know how much English 

NP knowledge they have and whether they are able to apply English NP knowledge in 

their use of English. 

5.2 The results will make students and teachers realize the differences between 

English and Thai NPs.   
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5.3 The frequent mistakes found in this study will help teachers know which parts 

of NPs the students are weak in, how much they should pay more attention to NPs in their 

instruction. 

5.4 The results will help the Ministry of Education officers know what ought to be 

improved in the English syllabus.  

5.5 The discussion of the study will shed some light on Thai learners studying 

English as an international language in order to know how to decode and produce English 

NPs in sentences. 

 

6. SCOPE AND LIMITATIONS OF THE STUDY  

The study was limited by the following: 

6.1 The study emphasized only the English NP knowledge through translation 

from English to Thai, and vice versa although there are still other tools to assess students‟ 

knowledge of English NPs. 

6.2 The study surveyed only students studying in grade 12, government schools in 

Secondary Educational Service Area Office 14, which is located in Phuket, Phung-nga, 

Ranong provinces. Hence, the results might not reflect all grade 12 students in Thailand.   

 

7. DEFINITION OF KEY TERMS AND ABBREVIATIONS 

7.1 Definition of Key Terms 

 1. A noun phrase, in this research, refers to a group of words functioning as a 

noun unit which may consist of a head noun, (a) pre-modifier(s), and/or (a) post-

modifier(s).  
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2. A head noun, in this study, refers to a word which is the important part of a 

noun phrase and may stand alone to represent the total NP structure. A head noun can be 

a noun (information, Tom, cats, etc.); an infinitive verb (to eat pizza, to exercise in the 

morning, etc); a gerund (eating chocolate, drink milk, reading a book, etc); or an 

adjective (the rich, the poor, the beautiful, etc). 

3. Determiners, in this study, refer to kinds of words put in front of pre-modifiers 

in noun phrases. They can be: articles (a/an, the); demonstrative determiners (this/that, 

these/those); possessive determiners (my, your, their); nouns as possessive determiners 

(John‟s, Bill‟s); indefinite pronouns (anybody, someone, many); partitives (glass of, loaf 

of, bit of); cardinal numbers (one, two, three); ordinal numbers (first, second, third); 

multipliers (double, twice, five times); Fractions (three-fourths, two-fifths); interrogative 

pronouns (what, whom, whichever); and negative (no). 

4. Pre-modifiers refer to: nouns (science as in science project, etc); adjectives or 

adjective phrases (big, very big, etc); and participles (tired, exhausting, etc). 

5. Post-modifiers refer to kinds of words set after the head noun in noun phrases; 

namely, prepositional phrases (in the afternoon, over the bridge, around the world, etc), 

relative clauses (who was reading those books, etc), present participle clauses (writing a 

letter, running on the track, etc), past participle clauses (shocked by the news, punched by 

Tom, etc), and infinitive clauses (to prove his right, To drink milk before bedtime, etc). 

6. Level of NP semantic knowledge: there are 5 levels of English NP strucural 

knowledge (ENPSK) determined in this research as shown below: 

Score Percentage  Level of ENPSK 

80 – 100                 Very High 

70 – 79                 High 

60 – 69                 Average 
50 – 59                 Low 

0 – 49                 Very Low 
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7.  Grade 12 Students: refer to estimate 1,650 males and 2,533 females students, 

age 17-19. They were studying in Mathayomsuksar 6 in Phuket, Phungnga, Ranong 

provinces, Southern, Thailand during the second semester of academic year 2015. 

 8. Secondary Educational Service Area Office 14 refers to a government 

agency which supervises and takes responsibilities for education in area office 14 

consisting of 3 southern provinces of Thailand; Phuket, Phangnga, and Ranong. There are 

27 secondary schools in this educational Service Area office. 

9. Phrase-structure Rules (PS Rules) refers to a discipline of a language which 

specifies: (1) how many components are there in each type of structures, and (2) in which 

sequence are those components arranged.  

7.2 ABBREVIATIONS 

(deleted.N) : a deleted head noun 

‟s : possessive apostrophe “s” 

adj. : Adjective 

adv : Adverb 

art. : Article 

CLS : a classifier 

dem. : demonstrative 

Det. : determiner 

ENPSK : English NP structural knowledge 

enu : enumerator 

ger. : a head noun as gerund 

indef.adj. : indefinite adjective 

indef.adj. : indefinite adjective 

int.adj : interrogative adjective 

int.pron : interrogative pronoun 

N : a head noun 
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n : a noun 

np : a noun phrase 

past.part. : past participle 

Pos.M. : post-modifier 

poss.adj. : possessive adjective 

Pre.M. : pre-modifier 

prep. : preposition 

pres.part. : present participle 

rel.clause : relative clause 

to.inf. : a head noun as to infinitive 

to.inf.phrase  : to infinitive phrase 

 

8. REVIEW OF RELATED LITERATURE  

 This chapter provides a review of related theories and literatures concerning 

English and Thai noun phrases.  

8.1 English Noun Phrase 

 (1) Definition of English Noun Phrase 

English NPs are composed of more than a word and lack a subject. They are 

fallen down between a clause and a word. They perform as nouns in English sentences. 

They comprise: a head noun, determiners, pre-modifiers, and post-modifiers. The words 

before a head noun are called determiners and pre-modifiers, and the words after the head 

noun are well-known as post-modifiers. For example, the cardiac muscles in the heart (a 

determiner = „the‟/ a pre-modifier = „cardiac‟/ a head noun = „muscles‟/ post-modifiers = 

„in the heart‟) (Swierzbin, 2014; Paul, 2008; Crystal, 2004; Hornby, 2000; Biber, 

Johansson, Leech, Conrad, & Finegan, 1999; De Haan, 1989; Crystal, 1941). 
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(2) Functions of English Noun phrases 

According to Heather (2013); Mutmainnah (2011); Biber (1999), English NPs 

play significant roles in every sentence. Functions of nouns (Ns) or NPs in English 

sentences are illustrated as follows. 

No. Functions of 

Ns or NPs  

Examples 

1. Subject “The puppy has chewed on the bone.” 

“Weeds are taking over the garden.” 

 “You and I hike in the park.” 

2. Subject 

Complement 

“Our dog is a Shih Tzu.”  

“Her mother will become the school libraryrian.”  

“The man was a nurse.” 

3. Direct object “Herbivores eat plants.”  

“The child finally swallowed the sour-tasting medication.”  

“Your boyfriend just kissed the girl in the ostentatious hat. 

4. Object 

Complement 

“The provost named my supervisor the new Dean.”  

“We elected you team leader.” 

5. Indirect 

Object 

“Our groomer gave the dog a bath.”  

“My professor loaned me a book.”  

“The groom bought his new bride a wedding present.” 

6. Prepositional 

Complement 

“That little boy gave his toy to his baby brother.”  

“The mother warned her children not to go into the woods.”  

“During his vacation, the man decided to move to the Tropics.” 

7. Modifier “The bedroom walls are all oak panels.”  

“Books are repaired in the Conservation Lab.”  

“Mylar encapsulation is a technique for protecting brittle paper.” 

8. Determinativ

es 

“The cat is eating the dog's food.”  

“My parents' house is in the same part of town as mine.”  

“Why did your mother-in-law's cat run away?” 

9. Appositive “Eagle-Eye Cherry, the musician, is an individual, not a group.” 

“Your aunt Lily is an eccentric lady.”  

“John Smith, the colonial captain, founded Jamestown in 1607.” 

10. Adverbial “Today I need to go to bed early.” 

“I get to sleep in late Sunday morning.”  

“The puppy ran home.” 
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(3) English Noun Phrase Structures 

There are 4 elements of English noun phrases: a head noun, determiners, pre-

modifiers, and post-modifiers.  

3.1) A head noun 

A head noun in English NPs can be a noun (this car), a pronoun (someone in the 

corner), an adjective (the clever), an enumerator (the first), and a genitive phrase 

(Maulana‟s). It is the core of English noun phrases, and it may stand alone or have 

determiners or modifiers before (pre-modifiers), or after it (post-modifiers). Finite-verbs 

in English sentences have to follow it (Swierzbin, 2014; Mutmainnah, 2011; Huddleston 

& Pullum, 2002; Kolln, 1994; and Quirk et al 1985). 

 3.2) Determiners 

 Determiners are before a head noun. They are the first place in NPs and consist of 

articles (a/an/the); demonstrative pronouns (this, that, these, those); possessive adjectives 

(my, your, his, her, etc.); quantifiers (some, any, all, enough, no, every, etc.); 

numerals (one, two, three, etc.); and interrogative words (which, what, whose). One or a 

few determiners might be used to modify a head noun in English NPs. For example, 

„This room is the guest bedroom.‟ The word „this‟ and „the‟ are determiners of the head 

nouns, „room‟ and „bedroom‟, respectively (Swierzbin, 2014; Kolln, 1994; and Quirk et 

al, 1985).  

3.3) Pre-modifiers 

 Pre-modifiers precede a head noun and follow determiners in English NPs. They 

conclude single adjectives (e.g. nice, big, bad, happy, black, beautiful, new), adjective 

phrases (That soup is pretty cold.), single nouns, and noun phrases. Adjectives and 

adjective phrases give details about qualities or features of a head noun. Moreover, nouns 

or noun phrases indicate particular appearance of a head noun like type, material, etc., for 

instance, “a university education”. The word university is pre-modifier as single noun and 
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a head noun is the word education. From this phrase, two 18th-century solid silver cups, 

the words 18th-century solid silver are pre-modifiers as a noun phrase, and the word cups 

is a head noun (Swierzbin, 2014; Mutmainnah, 2011; and Quirk et al., 1985). 

 3.4) Post-modifiers 

 Post-modifiers consist of all of items after a head noun. They could be: (1) 

relative clauses (the woman who I have always loved); (2) participle phrases (the woman 

laughing at his joke or the woman fined $100 for speeding); (3) To infinitive phrases (I 

had a long journey to reach my destination); (4) prepositional phrases (the man in the 

corner); and (5) adjective phrases (politicians desperate to pull the wool over the voters‟ 

eyes) a prepositional phrase, a nonfinite clause, and a relative clause, for example „the 

student in the largest light class room which is decorated beautifully‟. There is a 

prepositional phrase (in the largest light class room) and a relative clause (which is 

decorated beautifully) in the NP (Swierzbin, 2014; Mutmainnah, 2011; and Carter & 

McCarthy, 2006). 

3.5) Types of Noun Phrases 

The researcher classifies NPs into three types based on their modifiers. The first is 

a head noun with determiners and pre-modified in NPs. That is, determiners and pre-

modifiers are placed before a head noun in English NPs such as some sexy girls. The 

word sexy is a modifier, and the word some is a determiner. Therefore, both of them must 

precede the head noun girls. The second type of NPs is a head noun with determiners and 

post-modifiers. To put it simply, post-modifiers are put after a head noun, and 

determiners are set before a head noun in NPs, for instance those girls next to you. The 

word girls is a head noun, and the phrase next to you is a post-modifier. In addition, the 

word those is a determiner preceding the head noun in the NP. The last type of NPs is a 

head noun with determiners, pre-modifiers, and post-modifiers in NPs. That is to say, 

determiners and pre-modifiers are placed before a head noun, and post-modifiers will 

follow a head noun in NPs such as both sexy girls whom you love. The word both and 
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sexy are a determiner and a modifier, respectively. Moreover, the word girls is a head 

noun followed and modified by the relative clause called a post-modifier. 

8.2 Thai Noun Phrase Structure  

A Thai noun phrase is composed of a head noun, a modifier or many modifiers 

and a classifier or classifiers. All modifiers and classifiers usually follow a head noun.  

(1) Thai Head Nouns 

A head noun is always at the first position in a Thai NP. It might precede 

modifiers or classifiers or stand alone in sentences (Fasold, 1969). 

(2) Thai modifiers 

 Thai modifiers are classified into two types. The first type includes numeral, 

demonstrative, interrogative and indefinite modifiers. Genitive modifiers, adjectival 

modifiers, prepositional phrases and relative clauses are in the second type. In addition, 

all of the modifiers can be mixed in several ways to build the complex noun phrases as 

the following examples: 

Thai : [nok
4
 tu:a

1 
lek

4
 sa:m

5 
tu:a

1 
lao

2
•nan

4
] 

Structure :  N CLF adj. num. CLF dem. 

Lit. : „bird CLF little three CLF those‟ 

Meaning : „ those three little bird‟  

The modifiers in the example are [lek
4
] „little‟, [sa:m

5
] „three‟, and [lao

2
•nan

4
] 

„those‟. Obviously, all of them precede the head noun, [nok
4
] „bird‟ (Iwasaki & 

Ingkaphirom, 2005).  
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(3) Thai classifiers 

The above example of a Thai NP contains not only a head noun and modifiers, but 

also classifiers (CLFs). Thus, the classifiers are an important element in Thai NPs. There 

are a number of classifiers like [tu:a
1
] <ตวั>, [ton

3
] <ตน้>, [lem

3
] <เล่ม>, [khan

1
] <คนั>, or 

[baj
1
] <ใบ>. Usage of classifiers is dependent on the shape of a head noun.    

Hundius and Kӧlver (1983) have classified a head-noun shape into two groups, 1) 

a long-straight shape and 2) a flat and flexible shape. In the first group, there are three 

classifiers (CLFs) used with the long-straight shape as [ton
3
] <ตน้>, [lem

3
] <เล่ม>, and 

[khan
1
] <คนั> as in the following examples. 

(1) Thai : [lam
1
•ton

3
 sa:m

5
 ton

3
] 

 Lit. : „stem three CLF‟ 

 Meaning : „three stems‟  

     

(2) Thai : [mi:t
3
 sɔ:ŋ

5
 lem

3
] 

 Lit. : „knife two CLF‟ 

 Meaning : „two knife‟  

(3) Thai : [rom
3
 si:

2 
khan

1
] 

 Lit. : „umbrella four CLF‟ 

 Meaning : „Four umbrellas‟  

The second group of the head-noun shape is named the flat and flexible shape. 

There is only one classifier, [baj
1
] <ใบ> as follows. 
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(1) Thai : [tu:a
5
 ha:

3 
baj

1
] 

 Lit. : „ticket five CLF‟ 

 Meaning : „five tickets‟  

There are eighty classifiers in Thai in total. (Mcfarland, 1942 and Haas, 1964), 

but only forty of them are often employed in conversations (Carpenter, 1991). 

Positions of classifiers in Thai arise in both simple and complex Thai noun 

phrases. Firstly, classifier usage in simple Thai noun phrases is compulsory when a head 

noun is modified by modifiers such as numerals, adjectives or demonstratives. Thai 

classifiers follow the numeral but precede the adjective and the demonstrative 

(Singhapreecha, 2001). Some examples are shown below; 

(1) Thai : [nok
4
 sa:m

5 
tu:a

1
] 

 Lit. : „bird three CLF‟ 

 Meaning : „three birds‟  

(2) Thai : [nok
4
 tu:a

1 
lek

4
] 

 Lit. : „bird CLF little‟ 

 Meaning : „a little bird‟  

 Secondly, there are several structures of complex Thai noun phrases 

accompanied with numerals (num.), adjectives (adj.), and demonstratives (dem.). Thai 

classifiers precede adjectives and demonstratives but follow numerals. Noticeably, 

demonstratives are usually put in the last position of complex Thai noun phrases as in the 

following examples; 
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(1) Thai : [nok
4
 tu:a

1 
lek

4
 tu:a

1 
nan

4
]  

 Structure :  N CLF adj. CLF dem.  

 Lit. : „bird CLF little CLF that‟  

 Meaning : „that little bird‟    

(2) Thai : [nok
4
 tu:a

1 
lek

4
 sa:m

5 
tu:a

1
]  

 Structure :  N CLF adj. num. CLF  

 Lit. : „bird CLF little three CLF‟  

 Meaning : „ three little bird‟  

(3) Thai : [nok
4
 tu:a

1 
lek

4
 sa:m

5 
tu:a

1 
lao

2
nan

4 

 Structure :  N CLF adj. num. CLF dem. 

 Lit. : „bird CLF little three CLF those‟ 

 Meaning :  „those three little bird‟  

According to the examples (1) and (3), the classifiers are employed twice in the 

noun phrase. The adjectives and the demonstratives are preceded by the classifier, [tu:a
1
]. 

However, in the example (2), there is no demonstrative, so the classifiers are used before 

the adjective and after the numeral. 

8.3. Cross-Linguistic Differences between English NPs and NPs in other Languages 

There are many reasons why many students do not understand English NPs. The 

main reason may be the interference of their first language, for structures of any 

languages from all over the world are not exactly the same. They might have some parts 

which are quite similar and speakers can apply the parts to another language, but there are 

only few such parts. Most structures of NPs are cross-linguistically different from each 

other. Cowan (2008), for example, illustrates that in German, the word die, corresponding 
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to the definite article the in English, is always utilized in German NPs, but in English, it 

is more natural to use such possessive adjective determiners as your, his, my, our, her, its, 

and their. Therefore, Native speakers of German sometimes use the definite article the 

where a possessive adjective determiner is required in English NPs as illustrated below: 

German : Er schloss die Augen und schlief sofort ein 

Lit : he closed the eyes and fell immediately asleep 

Meaning : „He closed his eyes and fell asleep immediately.‟ 

Korean learners who study English as a foreign language often make mistakes in 

plural forms of head nouns and determiners. Cowan (2008) reports that Korean people 

rarely put the plural morpheme <–s> at the end of English plural nouns because the plural 

suffix morpheme [–tul] in Korean is not always used in spoken Korean language. 

Listeners have to predict the number of a plural noun from the context. When speaking 

English, some Korean might not pronounce the plural morpheme <–s> at the end of 

English plural nouns; for instance, *Children taking these kind of education will lose 

their chances to develop their creativity. Moreover, a single form, [i], in Korean can be 

both singular and plural. It equates to demonstrative determiners, this and these, in 

English. Another single form [ce] in Korean can also be both singular and plural, and its 

meanings are the same as the words that and those in English. Hence, sometimes, Korean 

learners might use the demonstrative determiner, this, with an English plural noun. In 

contrast, they could utilize the word these to modify an English singular noun, for 

example *This processes are referred to socialization, or *These car is fixed by John. 

Cowan (2008) additionally examined the problems in Spanish ESL or EFL 

learners who frequently use the English determiners, other and another, incorrectly. 

These learners might sometimes put the wrong determiner before a head noun because in 

Spanish, the word otro corresponds to both other and another in English. For example, 

*The virtual reality is other important item about the research labs. The correct English 
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sentence should read as The virtual reality is another important item about the research 

labs. 

Quantifier errors are often produced by French native learners studying English. 

French students might produce quantifier errors because French quantifiers, the word de, 

means the same as the word of in English such as <beaucoup d‟étudiants> translated into 

English as many students. Therefore, some of French native learners might put the word 

„of‟ between the quantifiers and the head noun in English NPs; for instance, *Do you get 

many of visitors?. 

Some ESL students have problems with articles in English, especially the article 

the. Snape (2008); Master (1997); Chaudron and Parker (1990); Tomas (1989); Huebner 

(1983) observed that learners misused and overused the definite article the in contexts, 

and some also over-generalized the zero article (ø). Moreover, Lee (2007); Goto-Butler 

(2002); and Yoon (1993) reported that the learners studying English as second language 

made errors by using the indefinite articles, a or an, with uncountable nouns; for 

example, the word culture is considered as an uncountable noun. Some learners use the 

indefinite article, a, preceding the word culture.  

8.4 Differences between English and Thai NP structures. 

6.1) Word order 

The Thai language considerably influences Thai people to learn English because 

word orders in both Thai and English NPs are completely different from each other. 

Hence, most of the Thai students often put an English head noun before pre-modifiers in 

English NPs, which is ungrammatical. Nathong (2003) stats that a head noun in Thai NPs 

precedes all modifiers. On the other hand, a head noun in English NPs is preceded by pre-

modifiers and followed by post-modifiers. The following example illustrates this (The 

numbers in the below example in this study represented the Thai tones such as (
1
) = mid-

level; (
2
) = low-rising; (

3
) = high-falling; (

4
) = high-rising; and (

5
) = low-level (Abramson, 

1962)): 
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Thai : [kaw
3
•ʔiː

3
 si:

5
•dɛ:ŋ

1
] 

Orthography : <เกา้อ้ี สีแดง> 

Lit. : „chair Red‟ 

Meaning : „a red chair‟ 

From the example above, the word „chair‟ in English is a head noun, so it appears 

after the pre-modifier, „red‟, and the determiner, „a‟. However, the head noun, [kaw
3
·ʔiː

3
] 

<เกา้อ้ี> „a chair‟, in Thai is in the initial position of the Thai NP, and the word [si:
5
·dɛ:ŋ

1
] 

<สีแดง> „red‟, functioning as a modifier, follows the head noun.  

6.2) Articles   

A main contrast of both English and Thai is that English uses articles to express 

whether a NP is definite or indefinite. Therefore, the articles are important in English 

NPs. Moore (2004) claimed that there are three types of English articles; namely, the 

definite article, the, the indefinite articles, a or an, and the zero article (ø). However, the 

articles are not required in Thai NPs.  Peter (2011), Borer (2005), and Chierchia (1998) 

stated that Thai nouns can stand alone in sentences called a bare noun. In contrast, in 

English, nouns functioning in sentences can occur as bare nouns in the case of the plural 

or with articles in the case of the singular as in the following example: 

Thai : [thu
4
•ri:an

1
  men

5
] 

Orthography : <ทุเรียน เหมน็> 

Lit. : „durian stink‟ 

Meaning : „(The/a) stinky durian‟ 

The Thai bare noun is [thu
4
•ri:an1] <ทุเรียน>. It does not require any article, but 

when it is interpreted into English, there are more than one meaning of the word 
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[thu
4
•ri:an

1
] <ทุเรียน>. It might be translated as a singular or a plural noun. Peter (2011) also 

mentioned that bare nouns in Thai can be translated as a singular, a plural, a definite, or 

an indefinite meaning depending on the context. 

6.3) Singularity and Plurality  

Plurality in English can be illustrated by derivational suffix morphemes; however, 

plurality in Thai is expressed by a context or additional words such as numerals and 

qualities. The additional words are put behind head nouns in Thai and imply a definite 

meaning. Chierchia (1998) and Chimsuk (2010) declared that nouns in Thai do not need a 

plural marking when changed from singularity to plurality. On the other hand, nouns in 

English need a plural marker or a suffix morpheme (s,es) at the end to become plural. For 

instance, the singular form of the word mouse is a mouse. Changed into the plural form, it 

becomes mice. In addition, adjectives are sometimes applied to indicating plural nouns in 

English as in the following example: 

Thai : [khru:
1 

ja:k
2 

phop
4 

nak
4
•ri:an

1 
sa:m

5
 khon

1
] 

Orthography : <ครู อยาก พบ นกัเรียน สาม คน> 

Lit. : teacher want meet student three CLS 

Meaning : „A teacher wants to meet the three students.‟ 

The Thai noun as [nak
4
•ri:an

1
] <นกัเรียน> „student‟ can be interpreted as either a 

plural or a singular forms and does not require the suffix morpheme (s,es) when being 

plural. Based on the above example, a Thai noun such as [nak
4
•ri:an

1
] <นกัเรียน> „student‟ 

was decoded as plural because it was modified by the numeral, [sa:m
5
] <สาม>, so the 

suffix morpheme (s,es) is added to the word student , that is, „students‟.  
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6.4) Classifiers  

When modified by modifiers, especially with numerals, Thai nouns always appear 

with classifiers. There are not any inflectional bound morphemes in Thai nouns. In 

English, nevertheless, a singular noun may be changed into a plural noun by inflectional 

morphemes and does not require any classifier. Peter (2011) indicates that Thai is a 

generalized numeral classifier language. To put it simply, nouns in Thai cannot be used 

with only numerals. Normally, the numerals have to be utilized with classifiers in Thai 

NPs as the following example: 

Thai : [thu
4
•ri:an

1
  sa:m

5
 lu:k

3
] 

Orthography : <ทุเรียน สาม ลูก> 

Lit. : „durian three CLS‟ 

Meaning : „three durians‟ 

The word [thu
4
•ri:an

1
] <ทุเรียน> „durian‟, which is a head noun in the Thai NP, is 

modified by the numeral [sa:m
5
] <สาม> „three‟ and the classifier [lu:k3

] <ลูก>. The 

classifier [lu:k
3
] <ลูก> is used with something shaped in a round form such as balls, and 

oranges.  In contrast to the English NP, the head noun durian can be modified by the 

numeral without any classifiers. If numerals are used without any classifiers in Thai NPs, 

the NP becomes ungrammatical as in the following example: 

Thai : [thu
4
•ri:an

1
  sa:m

5
 

Orthography : <*ทุเรียน สาม> 

Lit. : „durian three‟ 

Meaning : „Three durians‟ 

 



 24 
 

 

9. RESEARCH METHODOLOGY 

 The purposes of this research are: to investigate levels of structural knowledge of 

the English NPs via translation among grade 12 students in Secondary Educational 

Service Area Office 14; to compare the structural knowledge of English NPs between 

students in the Science and the Arts programs; to compare the English NP knowledge 

between those who have and do not have English exposures to non-Thais; and to discover 

the errors in students‟ English NP structures. This part discusses the research 

methodology employed in this study, samples and population, instrumentation, data 

collection, and data analysis, respectively. 

9.1 Samples and Population  

The population in this study was 4,203 students from 27 schools in Secondary 

Educational Service Area Office 14, situated in Phuket, Phangnga, and Ranong 

provinces. The target area of the study was divided into 9 zones in order that the data 

could be thoroughly collected. Zones 1 and 2 were in Phuket. Zones 3, 4, 5, and 6 were in 

Phangnga, and zones 7, 8, and 9 were in Ranong. There were 3 - 4 schools in each zone, 

except zone 9, where there was only one school. From each zone, only one school was 

randomly selected. Based on the sampling technique suggested by Krejcie and Morgan 

(1970), the 351 students from these 9 sampled schools were selected as the samples for 

this study. 

9.1.1 Steps in School Sampling 

Each of the three provinces was divided into geographical zones in this study. 
1) Phuket Province 

Phuket was divided into 2 zones: Zone 1, which consisted of Mueang and Kathu 

districts and Zone 2, including Thalang district. The total number of grade 12 students in 

Phuket was 1,799. Only 150 students were randomly chosen to be the subject. 

Zone 1 covering Mueang and Kathu districts comprised 4 schools. Srinagarindra 

the Princess Mother School was randomly taken to be a sampled school. There were a 
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total of 306 students in grade 12, but only 53 students in grade 12 from both Science 

programs (26 students) and Arts-programs (27 students) were randomly drawn to be the 

subjects. Furthermore, Phuket Wittayalai School was also randomly selected to be the 

sample school. The total number of grade 12 students was 560. Only 43 students in grade 

12 were randomly drawn to be the subjects. The subjects consisted of 20 students from 

Science programs and 26 students from Arts programs. 

 Zone 2, which was in Thalang district, consisted of 3 schools. Mueang Thalang 

School was randomly chosen to be the sampled school. The total number of grade 12 

students was 200, and only 54 students in grade 12 which consisted of 27 students from 

Science programs and 27 students from Arts program were randomly selected to be the 

subjects. 

2) Phang-nga Province 

Phang-nga was divided into 4 zones; namely, Zone 1, which were composed of 

Kuraburi and Takua Pa districts, Zone 2, including Kapong and Thai Mueang districts, 

Zone 3, comprising Thap Put and Mueang districts, and Zone 4, consisting of Takua 

Thung and Koh Yao districts. The total number of grade 12 students was 1,228. Only 104 

students in grade 12 were randomly chosen to be the subjects. 

Zone 1, which included Kuraburi and Takua Pa districts, consisted of 3 schools. 

There was only one school in Kuraburi district, and the other schools was in Takua Pa 

district. Khuraburi Chaiputtana Pittayakom School in Kuraburi district was randomly 

selected to be the sampled school. There were 113 students in grade 12, and only 23 

grade-12 students from Science programs (13 students) and Arts programs (10 students) 

were randomly chosen to be subjects. 

Zone 2, which was in Kapong and Thai Mueang districts, consisted of 3 schools. 

There was only one school in Kapong district and two schools in Thai Mueang district. 

Kapong Pittayakom School was randomly selected to be the sampled school. The total 

number of grade 12 students was 36, and only 24 students in grade 12 from Science 
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programs (7 students) and Arts programs (17 students) were randomly selected to be the 

subjects. 

Zone 3, which consisted of Thap Put and Mueang districts, comprised 3 schools. 

There was only one school in Thap Put district and two schools in Mueang district. 

Deebook Phangnga Wittayayon School was randomly selected to be the sampled school. 

The total number of grade 12 students was 287, and only 31 students in grade 12 from 

Science programs (18 students) and Arts program (13 students) were randomly selected 

to be the subject. 

Zone 4, which included Takua Thung and Koh Yao districts, included 4 schools. 

There were three schools in Takua Thung districts and only one school in Koh Yao 

district. Thungpo Wittaya School was randomly selected to be the sampled school. The 

total number of students in grade 12 is 53. Only 26 students in grade 12 from Science 

programs (13 students) and Arts programs (13 students) were randomly selected to be the 

subjects.  

3) Ranong Province  

Ranong was divided into 3 zones; namely, Zone 1, which consisted of Kraburi 

and La Un districts, Zone 2, which included Mueang and Kaper districts, and Zone 2, 

which comprised Suksamran district. The total number of grade 12 students was 1,158. 

Only 97 students in grade 12 were randomly chosen to be the subjects. 

Zone 1, which consisted of Kraburi and La Un districts, consisted of 3 schools. 

There were two schools in Kraburi districts and only one school in La Un district. 

Kraburi Wittaya School was randomly selected to be the sampled school. There were 202 

students, and only 42 students from Science programs (20 students) and Arts program (22 

students) were randomly selected to be the subjects.  

 Zone 2, which was in Mueang and Kaper districts, consisted of 3 schools. There 

were two schools in Mueang district and only one school in Kaper district. Phichai 

Ruttarakhan School was randomly selected to be the sampled school. The total number of 
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grade 12 students was 336, and only 42 students from Science programs (21 students) 

and Arts programs (21 students) were randomly chosen to be the subjects. 

Zone 3 in Suksamran district had only one school, Suksamran Rartsungson 

School. The school was selected to be the sampled school. There are totally 26 students 

in grade 12, and only 13 students from Science programs (8 students) and Arts programs 

(5 students) randomly became the subjects. 

 The 351 subjects came from 177 students in Science programs and 174 students 

in Arts programs. All of the subjects were studying in the first semester of academic year 

2015. Their ages were between 17 and 19 years old. All of them were native Thai 

speakers (see Appendix A). 

From all of the sampled schools, 50% of them were situated in the areas where 

students have opportunities to be exposed to English with non-Thais, and the rest of them 

were located in the areas which were far away from the tourist sites. 

9.2 Instruments 

 The instruments used in this study were composed of a personal information 

sheet, test paper 1, and test paper 2. The test paper 1 was to assess Thai-into-English 

translation performance, and the test paper 2 was to assess English-into-Thai translation 

performance. The personal information sheet was used to collect students‟ general 

information. All of the instruments were utilized for investigating the 351 subjects‟ 

semantic knowledge of English NP units in Secondary Educational Service Area Office 

14; Phuket, Phangnga, and Ranong provinces. The English-Thai translation (Test 1) was 

employed because it made the researcher know whether the Thai grade 12 students were 

able to adapt the English NP knowledge in a receptive aspect such as reading. The Thai-

English translation allowed the researcher to determine whether the Thai grade 12 

students had an ability to apply the knowledge of English NP units in a productive aspect 

such as writing. In each test, there were 18 items, and both tests included 36 items and 

scored 36 marks. 
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English NP investigated in this study were structures in the following 12 patterns:  

(1) article + head noun; (2) interrogative adjective + head noun; (3) article + adjective 

+ deleted head noun; (4) indefinite adjective + (noun) + noun + head noun; (5) 

demonstrative + adverb + past participle + head noun or demonstrative + adverb + 

present participle + head noun; (6) infinitive with to + (preposition) + article + noun; 

(7) gerund + (preposition) + [noun phrase]; (8) interrogative pronoun + (adverb) + 

infinitive with to + (adverb/noun); (9) article + adjective + head noun + preposition + 

[noun phrase]; (10) possessive adjective + head noun + relative clause; (11) article + 

(adjective) + adjective + head noun + present participle + preposition + (possessive 

adjective) + noun; and (12) noun + possessive apostrophe “s” + number + head noun + 

past participle + noun phrase.  

These NP structures are used to create each item in both tests. Each NP structure 

was examined two or three times in both tests because the researcher needed to make sure 

that the testers really had the English NP knowledge. Furthermore, the simple vocabulary 

the subjects had learned was utilized to create all items in both tests because the 

researcher did not want any disturbance while the subjects were doing the tests (see 

appendix B).  

9.2.1 Test 1 

 Test 1 was translation from Thai into English. There were 18 items altogether 

with the 18 marks in total. The researcher decided to design Test 1 to determine whether 

the subjects knew the word orders of English NPs. If the subjects were able to do Test 1 

correctly, they should have enough knowledge of English NPs. All items in Test 1 were 

designed based on the 12 NP structures previously shown. Item 1 was used to test the 

subjects‟ knowledge of English NP structure number 1. Items 2 and 13 were used to 

examine the subjects‟ knowledge of English NP structure number 2. Item 3 was used to 

investigate the subjects‟ knowledge of English NP structure number 3. Items 4 and 14 

were used to probe the subjects‟ knowledge of English NP structure number 4. Items 5 

and 15 were used to test the subjects‟ knowledge of English NP structure number 5. Item 
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6 was used to probe the subjects‟ knowledge of English NP structure number 6. Items 7 

and 16 were used to examine the subjects‟ knowledge of English NP structure number 7. 

Item 8 was used to investigate the subjects‟ knowledge of English NP structure number 8. 

Items 9 and 17 were used to test the subjects‟ knowledge of English NP structure number 

9. Item 10 was used to examine the subjects‟ knowledge of English NP structure number 

10. Items 11 and 18 were used to test the subjects‟ knowledge of English NP structure 

number 11, and Item 12 was utilized to examine the subjects‟ knowledge of English NP 

structure number 12. Each item of Test 1 contained three lines. The first line was a Thai 

sentence, and in the second line, there were some English words which were already 

translated and a gap allowing the subjects to write the meanings of the underlined Thai 

NPs in the first line in English. The third line provided some English words which they 

had to use the words to write an English NP in the second line. The meaning of the 

English NP had to be related to the underlined Thai NP in the first line (see appendix C).  

9.2.2 Test 2 

 Test 2 was translation from English into Thai. There were 18 items in this test 

with a total of 18 marks. Test 2 was designed to determine the subjects‟ levels of English 

proficiency. Not allowed to guess answers, the test takers who were able to complete the 

question correctly need to have adequate knowledge of English NPs. All of the items in 

test 2 were also based on the 12 English NP structures above. Items 1and 13 were used to 

test the subjects‟ knowledge of English NP structure number 1. Item 2 was used to 

examine the subjects‟ knowledge of English NP structure number 2. Items 3 and 14 were 

used to investigate the subjects‟ knowledge of English NP structure number 3. Item 4 was 

used to probe the subjects‟ knowledge of English NP structure number 4. Item 5 was used 

to test the subjects‟ knowledge of English NP structure number 5. Items 6 and 15 were 

used to probe the subjects‟ knowledge of English NP structure number 6. Item 7 was used 

to examine the subjects‟ knowledge of English NP structure number 7. Items 8 and 16 

were used to investigate the subjects‟ knowledge of English NP structure number 8. Item 

9 was used to test the subjects‟ knowledge of English NP structure number 9. Items 10 



 30 
 

 

and 17 were used to examine the subjects‟ knowledge of English NP structure number 

10. Item 11 was used to test the subjects‟ knowledge of English NP structure number 11. 

Finally, Items 12 and 18 were used to investigate the subjects‟ knowledge of English NP 

structure number 12. In each item of test 2, there were two rows. The first row was an 

English sentence. The second row is the blank letting the subjects or testers translate the 

English sentence in the first row into Thai (see appendix D).  

9.2.3 Personal Information Sheet  

 The questionnaire was created to get the students‟ general information such as 

name, sex, age, address, school, parents‟ job, and program they were studying. 

Furthermore, it enabled the researcher to know whether each student had chances to 

utilize English with non-Thais and an extra English tutor during 6 months (May – 

November, 2015). 

  The questionnaire consisted of 13 items.  Items 1 and 2 were of name, sex, and 

age. Item 3 was students‟ address. Item 4 and 5 asked about a school name and a school 

address. Item 6 asked about what students‟ grade was and which program they were 

studying in. Items 7 and 8 asked about parents‟ occupation. Item 9 asked students if they 

had some extra English tutors, except from the school. If they answered “yes”, they had 

to further answer how often they had the extra English tutor, how many hours they spent 

with the extra English tutor each time, and when they started having the extra English 

tutor. Items 10 to 13 were very important because the information from these items was 

utilized for answering research question 3. In item 10, the students were asked if they had 

English exposures to non-Thais. If they had some English exposures, they had to give the 

further information about approximately how many times they had English exposures 

with non-Thai speakers, approximately how many minutes per time they were exposed to 

English with non-Thais, and what topics they communicated with non-Thais in English. 

Item 12 asked students whether they had some chances to communicate with non-Thais 

in English. Then, if the students answered „yes‟ in item 12, they had to write some 

reasons why communication with non-Thais in English helped them to improve their 
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English proficiency in item 13. On the other hand, if the answer was „No‟ in item 12, they 

should also write some reasons why English exposures with non-Thai speakers did not 

help them improve their English proficiency (see Appendix E). 

9.3 Data Collection 

9.3.1 Test Administration 

 The study was conducted in the first semester of academic year 2015 on 351 

subjects who were studying in grade 12 in the Science programs and the Arts programs at 

the 10 sampled schools, so through the following procedures. 

  1. On September 28, 2015, the researcher submitted a permission letter to the 10 

sample schools in Phuket, Phang-nga, and Ranong provinces, in Secondary Educational 

Service Area Office 14, Thailand in order to ask for the consent to investigate the 

subjects‟ semantic knowledge of English NP units.  

2. During 9 – 20 of November 2015, the researcher asked the directors of the 

sampled schools whether the researcher was allowed to collect the data. Then, the date 

and the time for the date collection were set (see appendix F).   

In the classroom at the sample school, the researcher asked the students to set 

tables as the testing room in 5 minutes. The researcher gave the students in the testing 

room the personal information sheet to respond to. Each question in the personal 

information sheet was explained before the students answered the questions. It took 5 

minutes to complete the personal information sheet. After the subjects had finished 

responding to the questionnaire, test paper 1 was distributed to the students. The orders in 

test 1 were explained before the students were asked to do the test in 15 minutes. When 

the time for doing test 1 was over, the researcher collect test 1 back and passed test 2 to 

the students. Then, the orders in test 2 were explained before the students were asked to 

do test 1 in 25 minutes. After the time for doing test 2 was over, the researcher gathered 

test 2 back from the students.  
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9.3.2 Test Scoring 

 (1) Test 1 

 Test 1 was a Thai-English translation test. Students would get one raw score for a 

correct answer which contains a head noun and modifiers in the correct position and 

sequence. A 0.5 raw score was provided for the answer in which a head noun was in the 

correct position, but modifiers were misplaced. Finally, a zero raw score was given for 

the answer in which a head noun was in the incorrect position even though some 

modifiers were in the right position.  

(2) Test 2 

Test 2 was an English-Thai translation. Students would procure one raw score for 

an answer with a Thai NP in which a head noun and modifiers were in the correct 

position. Moreover, the deep meaning of English and Thai NPs had to be the same. A 0.5 

raw score was given for an answer with a Thai NP in which only a head noun was in the 

right position. Students would get a zero raw score for an answer with a Thai NP which a 

head noun and modifiers were set in the inaccurate position.  

9.4 Overview of the Study 

Researcher question 1: Which level of English NP structural knowledge do the 

grade 12 students in Secondary Educational Service Area Office 14 possess? 

The researcher calculated the Mean value and the percentage from the subjects‟ 

raw scores in both tests 1 and 2. There were 5 levels of ENPS below:   

Score Percentage  Level of Sematic knowledge 

80 – 100                 Very High 
70 – 79                 High 

60 – 69                 Average 

50 – 59                 Low 
0 – 49                 Very Low 
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Researcher question 2: Is the English NP structural knowledge different between 

students in Science and Arts programs? 

The researcher used the raw scores obtained from both tests 1 and 2 to calculate 

the Mean value, the t-test, and the standard deviation of the subjects in both Science and 

Arts programs. These values showed whether there were significant differences.  

Researcher question 3: Are there any differences in English NP knowledge 

between those who have and do not have any chance to be exposed to English with non-

Thais?   

The raw scores from both tests 1 and 2 were utilized to compute the Mean value, 

the t-test, and the standard deviation. The values illustrated whether there were any 

significant differences between the subjects with and without English exposures with 

non-Thais. 

 Researcher question 4: What are the errors in students‟ English NP structures 

made by grade 12 students in Secondary Educational Service Area Office 14? 

 The researcher marked and analyzed the subjects‟ answers so as to find out the 

NP translation errors produced by grade 12 students.  

 

10. FINDINGS AND DISCUSSION 

The findings are organized into four sections following the research questions. 

Section 1 discussed the analysis of the level of grade 12 students‟ English NP structural 

knowledge (ENPSK). Section 2 discussed the differences of ENPSK between the 

students in the Science and the Arts programs. In section 3, the differences of ENPSK 

between students who had and did not have chances to be exposed to English with non-

Thais were discussed. Finally, section 4 dealt with students‟ English NP errors.  
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10.1 Levels of Grade 12 Students’ ENPSK  

In order to determine the levels of grade 12 students‟ ENPSK in Phuket, Pang-

Nga, and Rarong, the percentage of the students‟ scores from both tests were computed. 

The Mean value of the scores from each test was used to examine levels of ENPSK. In 

this study, 5 levels of ENPSK were represented; very high (80-100%), high (70-79%), 

average (60-69%), low (50-59%), very low (0-49%). The details of the findings are 

shown in table 1. 

Table 1: Levels of Grade 12 Students’ ENPSK in both Tests 

Province N Test Type     (N = 36) S.D. % 
Level of 

ENPSK 

Ranong 97 Test 1&2 16.19 7.97 44.97     Very Low 

Pang-Nga 104 Test 1&2 13.20 5.16 36.67     Very Low 

Phuket 150 Test 1&2 19.23 6.46 53.42     Low 

Total 351 Test 1&2 16.6 7.04 46.11     Very Low 

 

It was found that the ENPSK based on the grade 12 students in Ranong, Pang-

Nga, and Phuket from the 2 tests were at a very low level. The Mean value was 16.6 

(46.11%). This might be due to the facts that the first language (Thai) might have 

influence on ENPSK, and the students did not know that the word sequence of each 

English NP structure which is dissimilar to that of Thai NP structures (Peter, 2011; 

Tawee Chimsuk, 2010; and Fasol, 1969).  

As shown in Table 1 above, the levels of ENPSK based on score from both tests 1 

and 2 in each province were different. The scores of the students from both Ranong and 

Phang-Nga were at very low levels with the Mean values of 16.19 (44.97%) and 13.2 

(36.97%) respectively. The possible reason might be that the locations of the school in 

Phang-Nga and Ranong are rather far away from tourism destinations. This might not 

facilitate the students‟ exposure to English communication with non-Thais. On the other 

hand, the scores of the students‟ ENPSK in Phuket were at a low level with the Mean 

value of 16.19 (44.97%). A possible factor affecting the levels of ENPSK may be 

environment. The environment in Phuket is rich in English. For example, English is 
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widely used in advertisements both in radio channels and on billboards. The students in 

Phuket might have more opportunities to absorb English. Additionally, the students in 

Phuket have had more chances to interact with international people.  Rios (2013) argued 

that verbal interaction is the most useful approach to acquiring a new language  

10.2 Comparison of ENPSK of the Students Studying in Science and Arts Programs 

In order to see if the ENPSK of the students studying in the SP and the AP was 

different or not, the Mean values and t-values were computed. 

Table 2: Score Comparison of ENPSK of the Students in Science and Arts Programs  

Test paper Program N 
    

(n = 18) 
S.D. % t-test 

Both 
Science 177 19.13  6.59  53.14 

7.28* 
Arts 174 14.03  6.54  38.97 

*Significant at .001 level 

It was found that the scores of the ENPSK of the students studying in the SP were 

much higher than those studying in the AP in the target area. The Mean value of SP 

students was 19.13 (53.14 ), and this was greater than that of the students in AP (x  = 

14.03, 38.97%). Both SP and AP students were significantly different at the level of .001 

(t = 7.279). The reason might be that competitive environment in the SP might influence 

students to put more effort on their own study rather than the AP students, and most SP 

students might have stronger motivation to obtain high-salary posts in their future than 

students in the AP. Furthermore, the SP students might encounter English words, most of 

which are English NPs, more than the AP students because the SP students have to take 

science classes such as Biology. Biology textbooks include many technical terms most of 

which are NPs. When students are reading a Biology textbook, they have to remember 

these terms in English. In addition, Pastor (2008) suggested that there are a great number 

of complex English NPs in a medical English corpus. Therefore, teachers should 

encourage students to learn and find innovative ways to improve students‟ ENPSK. 
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  As shown in Table 2, the scores of ENPSK of the students studying in SP and AP 

in test 1 were significantly different at the level of .001 (t = 6.13). The SP students‟ 

scores were higher than those in AP in the target area. The Mean value of the SP students 

was 10.60 (58.89 ), and this was much higher than the Mean value of the AP students (x  

= 8.62, 47.89%).  

From test 2, both SP and AP students were significantly different at the level of 

.001 (t = 7.30). The scores of the ENPSK of the SP students were also higher than those 

students in the AP in the target area. The Mean value of the SP students was 8.53 

(47.39%), and this was larger than the Mean value of the students in the AP (x  = 5.41, 

30.06%).  

10.3 Comparison of ENPSK of the Students with and without English Exposures  

To discover whether ENPSK of the students who had and did not have an 

exposure to English communication with non-Thais during six months (May-November, 

2015) was different, the Mean values and t values were determined. 

Table 3: Score Comparison of ENPSK of the Students with and without English  

Exposure with Non-Thais  

Test paper 
English 

Exposure 
N 

    

(n = 18) 
S.D. % t-test 

Both 
With 240 17.89 6.88 49.69 

5.32* 
Without 111 13.82 6.57 38.39 

*Significant at .001 level 

 

As shown in Table 3, in test 1, the Mean value of the scores of the students having 

English exposures with non-Thais were 10.08 (56%). This was significantly higher than 

the Mean value of scores of the students with no experiences 8.64 (48%). The scores of 

the students who had and did not have an English exposure with non-Thais were 

significantly different (t = 4.08). This might be due to the fact that students experiencing 
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English with non-Thais might have more opportunities to create and receive various NPs 

in the real situation than others.  

In test 2, the Mean value of the scores of the students exposed to English 

communication with non-Thais was 7.81 (43.39 ). This was higher than the Mean value 

(x  = 5.18, 28.78 ) of scores of the students who did not have any exposure to English 

communication with non-Thais. The scores of the students who had and did not have an 

exposure to English communication with non-Thais were very significantly different (t = 

4.08). This might be due to the fact that exposures to English interaction with non-Thais 

required students to convey their thoughts in English to the listeners. Meanwhile, as the 

students were being engaged in English conversation with non-Thais, they have to utilize 

English grammatical knowledge to create sentences, particularly the NP aspect because 

NPs appear in both the subject and the predicate. 

In both tests, the Mean value (x  = 17.89, 49.69 ) of the scores of the students 

who had exposures to English interaction with non-Thais was higher than the Mean value 

(x  = 13.82, 38.39 ) of the scores of the students who did not have any exposure to 

English context with non-Thais. the ENPSK scores of the students who had and did not 

have an exposure to English context with non-Thais was significantly different (t = 5.32). 

This may be due to the opportunities which the students experienced when using English 

with non-Thais. English NP knowledge was recalled as students were interacting with 

non-Thais in English. This relates closely to the Information Processing Theory (Huitt, 

2000). That is, exposing students to English with non-Thais helps these students develop 

their own English NP knowledge from the sensory memory into the long-term memory. 

When the students try to produce English sentences, their English NP knowledge related 

to the current situation is rehearsed. 
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10.4 English NP Structure Errors Made by Grade 12 Students 

 In this study, there were two types of translation performances: Thai-English 

translation and English-Thai translation. In test 1, the students translated only an 

underlined Thai NP into English by using the provided words in each item. Only the 

English NPs in the students‟ translation performances were analyzed to find out the 

errors. Test 2 was designed as the English-Thai NP translation. In this test, the students 

translated the total English sentences in which the NPs were included into Thai. In both 

tests, only the NPs in the students‟ translation performances were marked and analyzed. 

 Based on the English NP structures, the 4 main components can be set as follows: 

(1) a head noun, (2) determiners, (3) pre-modifiers, and (4) post-modifiers. In this part of 

the report, errors concerning these 4 components of English NPs will be exemplified, 

respectively. 

(1) Errors on Head Nouns  

 In this part, English NP structure errors in Thai-English translation (test 1) will be 

clarified before errors in English-Thai translation (test 2) as follows:  

 English-Thai translation (test 1)  

In students‟ answers, it was found that the sequences of components were placed 

in the wrong positions. The example below shows one of the students‟ translation errors. 

 

Phonetic representations : [naŋ
5
 sɯ:

5  
khɔ:ŋ

5   
khraj

1
]

Noun phrase : <หนังสอื ของใคร>

Lit. : 'book whose'

Order of  elements : ❶ ❷

Structural categories : N Pre.M.

Order of  elements : ① ②

English Noun phrase : *book whoseS
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
T

h
a
i
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 From this Thai NP structure above, a head noun, number ❶, will be decoded and 

written in English as the last component in the English NP, but the students decoded it as 

the first component, which is number ① in the English NP of the students‟ performance.   

 In other errors on head nouns, it was found that a head noun in the English NP 

structure was not infinitive with to. The example below shows one of the students‟ 

translation errors. 

 

Based on the students‟ translation performance above, it was found that the head 

noun, number ①, was replaced by a basic form of the verb exercise. This was 

ungrammatical. In fact, the head noun in the English NP should be to exercise (an 

infinitive with to).  

English-Thai translation (test 2) 

 In students‟ answers, it was found a head noun in English NPs was decoded and 

written at the wrong positions. The example below shows one of the students‟ translation 

errors. 

Phonetic representations : [ka:n
1
ʔɔ:k

2
kam

1
laŋ

1
ka:j

1     
kla:ŋ

1
dɛːt

2
]

Noun phrase : <การออกก าลังกาย กลาง แดด>

Lit. : 'to exercise in

Order of  elements : ❶ ❷ ❸

Structural categories : N

Order of  elements : ① ② ④ ③

English Noun phrase : *exercise in the sun

Pos.M.

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

the sun'

T
h

a
i
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From this English NP structure above, a head noun, number ❸, will be decoded 

and written in Thai as the first component in the Thai NP, but the students decoded it as 

the second component, which is number ③ in the Thai NP of the students‟ performance.   

 In some students‟ answers, it was found that a head noun in English NPs was not 

decoded. The example below shows one of the students‟ translation errors. 

 

From this English NP structure above, a head noun, number ❸, will be decoded 

and written in Thai as the first component in the Thai NP, but the students did not decode 

it as the first component in the Thai NP of the students‟ performance.   

Some students‟ answers were found that gerunds functioning as a head noun in 

English NPs are decoded and written as a verb in Thai NPs. The example below shows 

one of the students‟ translation errors. 

Structural categories : Det. Pre.M. N

Noun phrase all wall pictures

4
th

 NP structure : indef.adj + n + N

Order of  elements : ❶ ❷ ❸

Phonetic representations : [fa:
5 

pha
1 

naŋ
5

ru:p
3 

pha:p
3

thaŋ
4 

mot
2
]

Thai Noun phrase : <*ฝาผนัง รูปภาพ ทัง้หมด>

Lit. : 'wall picture all'

Order of  elements : ② ③ ①

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

E
n

g
li

sh

Structural categories : Det. N

4
th

 NP structure : indef.adj + n + N

Noun phrase all wall pictures

Order of  elements : ❶ ❷ ❸

Phonetic representations : thaŋ
4 

mot
2
]

Thai Noun phrase : <*ฝาผนัง ทัง้หมด>

Lit. : 'wall all'

Order of  elements : ② ①

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

Pre.M.

E
n

g
li

sh

[fa:
5 

pha
1 

naŋ
5
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From this English NP structure above, a head noun, number ❶, will be decoded 

and written in Thai as a noun, but the students decoded and wrote it as a verb at the first 

component in the Thai NP of the students‟ performance.   

In another student‟s answer, the deleted head noun in the English NP was not 

translated in the Thai NP. The example below shows one of the students‟ translation 

errors. 

 

From this English NP structure above, a head noun, number ❸, will be decoded 

and written in Thai as the first component in the Thai NP, but the students did not decode 

and write it in the Thai NP of the students‟ performance.   

(2) Errors on Determiners 

In this part, English NP structure errors in Thai-English translation (test 1) will be 

shown before errors in English-Thai translation (test 2) as follows: 

Structural categories : N

7
th

 NP structure : ger. + [np] +(prep) + [np]

Noun phrase reading a book in the morning

Order of  elements : ❶ ❷ ❸ ❹

Phonetic representations : [ʔa:n
2     

naŋ
5
 sɯ:

5
sak

4
lem

3
naj

1
tɔ:n

1
tɕha:w

4
]

Thai Noun phrase : <*อ่าน หนังสอืสักเลม่ ใน ตอนเชา้>

Lit. : 'read a book in the morning'

Order of  elements : ① ② ③ ④

Pos.M.
E

n
g

li
sh

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

Structural categories : Det. Pre.M. N

3
rd

 NP structure : Art. + adj. + (deleted.N ) 

Noun phrase the rich (people)

Order of  elements : ❶ ❷ ❸

Phonetic representations : [khwa:m
1
ru:aj

1
]

Thai Noun phrase : *ความรวย

Lit. : 'wealth'

Order of  elements : ②

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

E
n

g
li

sh
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Thai-English translation (test 1) 

In students‟ answers, it was found that some determiners in English NPs were 

placed at the wrong position. The example below shows one of the students‟ translation 

errors. 

 

From this Thai NP structure above, the modifier, number ❹, will be decoded and 

written as a determiner at the first component in the English NP, but the students decoded 

and wrote it at another position in the students‟ performance. 

In another student‟s answer, some determiners in English NPs did not exist. The 

example below shows one of the students‟ translation errors. 

 

From this English NP structure above, the modifier, number ❸, will be decoded 

and written as a determiner at the first component in the English NP, but the students did 

not decode and write it in the students‟ performance. 

Phonetic representations : [kɔ:n
3
me:k

3 
thi:

3
lɔ:j

1 
tam

2 
law

2
nan

4
]

Noun phrase : <กอ้นเมฆ ทีล่อย ต า่ เหลา่นัน้>

Lit. : 'cloud hanging low those'

Order of  elements : ❶ ❷ ❸ ❹

Structural categories : N Det.

Order of  elements : ② ③ ① ④

English Noun phrase : *hanging low clouds those

    Pre.M.

T
h

ai

S
tu

d
en

t

p
er

fo
rm

an
ce

Phonetic representations : [fa:
5 

pha
2 
naŋ

5 
thi:

3
pen

1
kra

2
da:t

2
ba:ŋ

1
ʔan

1
]

Noun phrase : <ฝาผนัง ทีเ่ป็นกระดาษ บางอัน>

Lit. : 'walls paper some'

Order of  elements : ❶ ❷ ❸

Structural categories : Pre.M. N

Order of  elements : ② ①

English Noun phrase : *paper walls

T
h

a
i

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e
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English-Thai translation (test 2) 

 In students‟ answers, it was found that the sense of definiteness (the article the) in 

English did not decode and write in Thai NPs. The example below shows one of the 

students‟ translation errors. 

 

 From this English NP structure above, the determiner, number ❶, will be 

decoded and written in Thai as the sense of definiteness at the third component in the 

Thai NP, but the students did not decode and write it in the Thai NP of the students‟ 

performance.  

 Another student‟s answer was found that a possessive inflectional morpheme („s) 

in English NPs was translated into Thai incorrectly. The example below shows one of the 

students‟ translation errors. 

 

From this English NP structure above, the determiner, number ❷, will be 

decoded and written in Thai as [khɔ:ŋ
5
] <ของ> „s as the fourth component in the Thai NP, 

Structural categories : Det. N.

1
th

 NP structure : art. + N

Noun phrase the toy

Order of  elements : ❶ ❷

Phonetic representations :

Thai Noun phrase : <ของเลน่>

Lit. : 'toy'

Order of  elements : ②

[khɔ:ŋ
5
len

3
]

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

E
n

g
li

sh

Structural categories : Pre.M. N

12
th

 NP structure : n + ‟s + enu. + N +
Deleted 

Rel.pron. + past.part + prep + (poss.adj.) + n

Noun phrase Bill ´s five books Ø bought by his father

Order of  elements : ❶ ❷ ❸ ❹ ❺ ❻ ❼ ❽ ❾

Phonetic representations : [bil
1

mi:
1

naŋ
5
 sɯ:

5
ha:

3 
lem

3
thi:

3
thu:k

2
sɯː

4
do:j

1
phɔ:

3
khɔ:ŋ

5
khɔw

5
]

Thai Noun phrase : <*บลิ มี หนังสอื หา้ เลม่ ที่ ถูกซือ้ โดย พ่อ ของเขา>

Lit. : 'Bill has book five classifier which be bought by father his'

Order of  elements : ① ② ④ ③ Ø ⑤ ⑥ ⑦ ⑨ ⑧

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

Det. Pro.M

E
n

g
li

sh



 44 
 

 

but the students did not decode and write it as [khɔ:ŋ
5
] <ของ> „s in the Thai NP of the 

students‟ performance. They wrote as [mi:
1
] <มี> have in the students‟ performance. This 

changed the NP into a sentence. 

 (3) Errors on Pre-Modifiers 

 In this part, English NP structure errors in Thai-English translation (test 1) will be 

clarified before errors in English-Thai translation (test 2) as follows: 

Thai-English translation (test 1) 

In students‟ answers, it was found that some pre-modifiers in this English NP 

structure were placed in the wrong positions. The example below shows one of the 

students‟ translation errors.  

 

 From this Thai NP structure above, the word [thi:
3
lɔ:j

1
] <ที่ลอย> „hanging‟ (number 

❷) is supposed to be decoded and written in English as the third component in the 

English NP, and the word [tam
2
] <ต ่ำ> „low‟ (number ❸) should be translated and written 

in English as the second component in the English NP. However, the adjective hanging 

and the adverb low were respectively put in the second component (number ②) and the 

third component (number ③) in the students‟ performance above.  

Phonetic representations : [kɔ:n
3
me:k

3 
thi:

3
lɔ:j

1 
tam

2 
law

2
nan

4
]

Noun phrase : <กอ้นเมฆ ทีล่อย ต า่ เหลา่นัน้>

Lit. : 'cloud hanging low those'

Order of  elements : ❶ ❷ ❸ ❹

Structural categories : Det. N

Order of  elements : ④ ② ③ ①

English Noun phrase : *those hanging low clouds

Pre.M.

T
h

a
i

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e
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 Some students‟ answers were found that some pre-modifiers are absent in the 

English NPs. This might make some information or details incomplete in the English 

NPs. The example below will show one of the students‟ translation errors. 

 

 The element (number ❷) in the Thai NP normally is decoded and written as the 

second component in an English NP. Nevertheless, in the students‟ performance above, it 

was found that a pre-modifier did not exist in the English NP structure.  

English-Thai translation (test 2) 

In students‟ answers, it was found that some adjectival nouns are omitted to 

decode and write as modifiers in Thai. The example below shows one of the students‟ 

translation errors. 

 

Phonetic representations : [fa:
5 

pha
2 
naŋ

5 
thi:

3
pen

1
kra

2
da:t

2
ba:ŋ

1
ʔan

1
]

Noun phrase : <ฝาผนัง ทีเ่ป็นกระดาษ บางอัน>

Lit. : 'walls paper some'

Order of  elements : ❶ ❷ ❸

Structural categories : Det. N

Order of  elements : ③ ①

English Noun phrase : *some walls

T
h

a
i

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

Structural categories : Det. Pre.M. N

4
th

 NP structure : indef.adj + n + N

Noun phrase all wall pictures

Order of  elements : ❶ ❷ ❸

Phonetic representations : [ru:p
3 

pha:p
3

thaŋ
4
 mot

2
]

Thai Noun phrase : <รูปภาพ ทัง้หมด>

Lit. : 'picture all'

Order of  elements : ③ ①

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

E
n

g
li

sh
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From this English NP structure above, the pre-modifier, number ❷, will be 

decoded and written in Thai as a modifier at the second component in the Thai NP, but 

the students did not decode and write it in the Thai NP of the students‟ performance.  

 (4) Errors on Post-Modifiers 

 In this part, English NP structure errors in Thai-English translation (test 1) will be 

clarified before errors in English-Thai translation (test 2) as follows: 

 Thai-English translation (test 1) 

 In students‟ answers, it was found that some components in post-modifiers were 

placed in the wrong positions. The example below shows one of the students‟ translation 

errors. 

 

From this Thai NP structure above, the modifier, number ❻, will be decoded and 

written in English as the fourth component in the English NP, but the students decoded 

and wrote it in English as the last component, which is number ⑥ in the English NP of 

the students‟ performance. This clearly showed that they made the ungrammatical 

sequence.  

In some students‟ answers, it was found that some post-modifiers were replaced 

in the wrong positions in English NPs. The example below shows one of the students‟ 

translation errors. 

Phonetic representations : phɯːan
3

khɔ:ŋ
5
chan

5  
khon

1
thi:

3
chan

5
jɯ:m

1 
naŋ

5
 sɯ:

5
khɔ:ŋ

5
khɔw

5 

Noun phrase : <เพือ่น ของฉัน คนที่ ฉัน ยมื หนังสอื ของเขา>

Lit. : 'friend my I borrow book whose'

Order of  elements : ❶ ❷ ❸ ❹ ❺ ❻ ❼

Structural categories : Det. N

Order of  elements : ② ① ⑦ ④ ⑤ ⑥

English Noun phrase : *my friend whose I borrowed book

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

T
h

a
i

the person whom

Post.M
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From this Thai NP structure above, the post-modifiers, numbers ❼-❾, will be 

decoded and written in English as post-modifiers at the sixth to the eighth components in 

the English NP, but the students decoded them as the eighth component (number ⑦), the 

seventh component (number ⑧), and the sixth component (number ❾) in the English 

NP of the students‟ performance.  This clearly showed that they made the ungrammatical 

sequence.  

In another student‟s answer, the to infinitive form in a non-finite noun clause with 

interrogative were replaced by other base forms of verbs in the English NPs. The 

example below shows one of the students‟ translation errors. 

  

 From this Thai NP structure above, the modifier, number ❸, will be decoded and 

written in the to infinitive form as the second component in the English NP, but the 

students decoded and wrote it in the infinitive form without to, which is number ③ in the 

English NP of the students‟ performance.   

 

Phonetic representations : sɔ::ŋ
5

khrɯːaŋ
3

khɔ:ŋ
5

sa:
1
ra:

3
thi:

3
thu:k

2
sɯː

4 do:j
1

tɕɛk
4

Noun phrase : <โทรศัพทม์อืถอื สอง เครือ่ง ของ ซารา่ ที่ ถกูซือ้ โดย แจ็ค>

Lit. : 'cellphone two classifier s Sara which boy by Jack'

Order of  elements : ❶ ❷ ❸ ❹ ❺ ❻ ❼ ❽ ❾

Structural categories : Pre.M. N

Order of  elements : ⑤ ④ ② ① ⑥ ⑨ ⑧ ⑦

English Noun phrase : *Sara ´s two cellphones Ø Jack by bought

Det.       Pos.M.

tho:
1
ra

1
sap

2
mɯː

1
thɯː

5  

T
h

a
i

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

Phonetic representations : siŋ
2                

thi:
3          

tɕha
2
tham

1
tɔ:

2
paj

1

Noun phrase : <สิง่ ที่ จะท า ตอ่ไป>

Lit. : 'what to do next'

Order of  elements : ❶ ❷ ❸ ❹

Structural categories : N

Order of  elements : ① ③ Ø ④

English Noun phrase : *what do to next

  Pos.M.

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

T
h

a
i

relative pronoun
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English-Thai translation (test 2)  

 In students‟ answers, it was found that some post-modifiers in English NPs were 

omitted in Thai NPs. The example below shows one of the students‟ translation errors 

  

From this English NP structure above, the post-modifier, number ❹, will be 

decoded and written in Thai as a modifier at the second component in the Thai NP, but 

the students did not decode and write it in the Thai NP of the students‟ performance. This 

made some detail of the Thai NP incomplete.  

 In some students‟ answers, a relative pronoun as a post-modifier in the English 

NP did not decode into Thai. The example below shows one of the students‟ translation 

errors 

 

From this English NP structure above, a post-modifier, number ❺, will be 

decoded and written in Thai as a modifier at the fifth component in the Thai NP, but the 

Structural categories : N

6
th

 NP structure : To.inf + (prep) + art + n

Noun phrase to wait for Ø people

Order of  elements : ❶ ❷ ❸ ❹

Phonetic representations : [ka:n
1
rɔ:

1
khɔ:j

1
]     

Thai Noun phrase :

Lit. : to wait

Order of  elements : ①

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

<*การรอคอย>

Pre.M.

E
n

g
li

sh

Structural categories : Det. N

11
th

 NP structure :
art. + adj. + adj. + N + deleted 

rel.pron
+ pres.

part.

+ (prep) + (art.) + n

Noun phrase The pretty little girl Ø sitting on the chair

Order of  elements : ❶ ❷ ❸ ❹ ❺ ❻ ❼ ❽ ❾

Phonetic representations : [dek
2
 jiŋ

5
tu:a

1
 lek

4
na:

3
rak

4
khon

1
ni:

4
naŋ

3
 ju:

2
bon

1
kaw

3
ʔi:

3
]

Thai Noun phrase : <*เด็กหญงิ ตัวเล็ก น่ารัก คนนี้ น่ังอยู่ บน เกา้อี>้

Lit. : 'girl little pretty the be sitting on chair'

Order of  elements : ④ ③ ② ① ⑥ ⑦ ⑨

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

Pre.M. Pos.M.

E
n

g
li

sh
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students did not decode and write it in the Thai NP of the students‟ performance. This 

changed the Thai NP to a sentence in Thai.  

In other students‟ answers, a relative pronoun functioning as a post-modifier was 

decoded and written as an interrogative pronoun in Thai NPs. The example below shows 

one of the students‟ translation errors. 

 

From this English NP structure above, a post-modifier, number ❸, will be 

decoded and written in Thai as a relative pronoun at the third component in the Thai NP, 

but the students decoded and wrote it as an interrogative pronoun in the Thai NP of the 

students‟ performance. This made the Thai NP become a question.  

In another student‟s answer, past participle phrases do not modifier a head noun 

when translated into Thai. The example below shows one of the students‟ translation 

errors. 

 

From this English NP structure above, a past participle as post-modifiers, 

numbers ❺-❾, will be decoded and written in Thai as the fifth to ninth components in 

Structural categories : Det. N

10
th

 NP structure : Poss.adj + N + Rel.Pron + n + v

Noun phrase my friend who teaches English

Order of  elements : ❶ ❷ ❸ ❹ ❺

Phonetic representations : [phɯːan
3

khɔ:ŋ
1
tɕʰan

5
khraj

1
sɔ:n

5 
pha:

1
sa:

1
ʔaŋ

1
krit

2
]

Thai Noun phrase : <*เพือ่น ของฉัน ใคร สอน ภาษาอังกฤษ>

Lit. : friend my who teach English

Order of  elements : ② ① ③ ④ ⑤

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e

Pos.M.

E
n

g
li

sh

Structural categories : Pre.M. N

12
th

 NP structure : n + ‟s + enu. + N +
Deleted 

Rel.pron.
+ past.part + prep + (poss.adj.) + n

Noun phrase Bill ´s five books Ø bought by his father

Order of  elements : ❶ ❷ ❸ ❹ ❺ ❻ ❼ ❽ ❾

Phonetic representatives : [bin
1

thi:
3

sɯː
4

naŋ
5
 sɯ:

5
ha:

3 
lem

3
do:j

1
phɔ:

3

Thai Noun phrase : <*บลิ ที่ ซือ้ หนังสอื หา้ เลม่ โดย พ่อ

Lit. : 'Bill which bought book five classifier by father

Order of  elements : ① ⑤ ⑥ ④ ③ Ø ⑦ ⑨

S
tu

d
e
n

t

p
e
rf

o
rm

a
n

c
e khɔ:ŋ

1
khɔw

5
]

ของเขา>

his'

Pos.M.

E
n

g
li

sh

Det.

⑧
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the Thai NP, and they have to modify a head noun, number ❹, in the Thai NP as well. 

However, the students decoded and wrote them at the wrong positions in the Thai NP of 

the students‟ performance.  

 

11. CONCLUSION AND RECOMMENDATIONS  

11.1 Conclusion 

The current research investigated ENPSK of grade 12 students in the Secondary 

Educational Service Area Office 14, Phuket, Phangnga, Ranong provinces; compared 

ENPSK of the grade 12 students between the Science and the Arts Programs; examined 

the differences of ENPSK of the students who had and did not have a chance to be 

exposed to English context with non-Thais; and discovered errors in students‟ English NP 

structures.  

The level of English NP Semantic Knowledge in the Secondary Educational 

Service Area Office 14 was at the very low level. The reason might be that the English 

NP Semantic Knowledge is completely different from the Thai NPs (Peter, 2011; Tawee 

Chimsuk, 2010; and Fasol, 1969). Therefore, teachers teaching English and Thai EFL 

learners should be more aware of the differences between English and Thai NPs.  

The ENPSK of the students in both the Science and the Arts programs were 

significantly different. This might be that the competitive environment in the Science 

programs might encourage students to put more effort into their study rather than those in 

the Arts programs, and most students in the Science programs might have stronger 

motivation to obtain high-salary posts in their future than some students in the Arts 

programs. Furthermore, the Science-program students might encounter English words, 

which most of them are NPs, more than the Arts program students. 

The ENPSK of the students who had and did not have any exposure to English 

interaction with non-Thais, additionally, were significantly different. This suggests that 
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greater opportunities to use the target language allow them to acquire and apply their 

English NP knowledge more.  

According to the students‟ answers in decoding Thai NPs into English (Test 1) 

and English NPs into Thai (Test 2), it was found that there were a large number of NP 

translation errors. Based on the 4 main components of English NPs, the errors in both 

tests 1 and 2 were categorized as follows: (1) errors on head nouns; (2) errors on 

determiners; (3) errors on pre-modifiers; and (4) errors on post-modifiers. 

The factors which influence the students to make the errors might be: (1) the 

differences between Thai and English NPs; (2) interference of the students‟ mother 

tongue; (3) lack of ENPSK; and (4) lack of Thai NP Structural Knowledge in usage 

11.2 Recommendations  

The findings encouraged students and English teachers to raise their learners‟ 

awareness of English NPs. Also, stakeholders should try to create an English 

environment that will expose students to communication with non-Thais, which may 

improve students‟ knowledge of NPs.  

The results in this study make Thai EFL learners aware of the differences between 

Thai and English NPs. Additionally, the grade 12 Thai students‟ English NP errors might 

help teachers who teach English design their own lesson plans for the purpose of solving 

the problem of English NP errors. Decoding English NP structures into Thai and Thai 

NPs into English may make EFL Thai learners more comprehend the relationship 

between Thai and English NP structures.  

The limitation in this study was the students‟ vocabulary. They had a limited 

amount of English vocabulary which might have influenced translation; therefore, the 

meaning of every English word should be provided, especially in test 2.  

Teachers teaching English are supposed to ask students to identify a head noun in 

English NPs when students come across English NPs in reading or listening because a 
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head noun in an NP is considered as the core meaning. If some students identify a head 

noun incorrectly, the meaning will be changed from the original NP. Finally, this might 

lead to communication failure. 

Frequently-fond errors of the English NPs should be explored, and appropriate 

solutions to solve the errors in each NP structure are supposed to be discovered. The 

solutions should be examined as to whether they reduce or even eliminate the English NP 

errors. 

Students having opportunities to interact with non-Thais in English ought to be 

interviewed so as to find out how to improve the structural knowledge of English NPs. 

Furthermore, the English NP errors the students created should be analyzed. How to 

decode each type of English NP errors from both Thai to English and English to Thai 

should be provided as well. Additionally, the factors which influence students‟ ENPSK in 

schools should be investigated. 
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Appendix A 

Sampled Schools in Secondary Educational Service Area Office 14 

Population Number 

of Student  

Subjects 
Province Zone District Schools Sampled 

 school 

Number  

of Student 

Phuket 1 Mueang 

and 

Kathu 

Phuket Wittayalai √ 560 43 

 

53 

Satree Phuket  528 

Srinagarindra the Princess Mother √ 306 

Kathu Wittaya  149 

2 Thalang Mueang Thalang √ 200 54 

Cherng Thalay Wittayakom  33 

Werastree Anusorn  21 

Phungnga 1 Kuraburi Khuraburi Chaiputtana Pittayakom √ 113 23 

Takua Pa Takua Pa Senarnukul  292 

Takua Pa Keeleekhate  25 

2 Kapong Kapong Pittayakom √ 36 24 

Thai 

Mueang 

Thai Mueang Wittaya  108 

Thung Mapaow Wittaya  26 

3 Thap Put Thap Put Wittaya  135  

31 Mueang Deebook Phangnga Wittayayon √ 287 

Satree Phangnga  77 

4 Takua 

Thung 

Takua Thungngarn tawee wittayakom  13  

26 Thungpo Wittaya √ 53 

KhlongKhian Rutrartsungson  26 

KohYao Koh Yao Wittaya  37 

Ranong 1 Kraburi Kraburi Wittaya √ 202 42 

Pak Chun Wittaya  75 

La Un La Un Witthayakhan  39 

2 Mueang Phichai Ruttarakhan √ 336 42 

Satree Ranong  350 

Kaper Kaper Wittaya  130 

3 Suksamran Suksamran Rartsungson √ 26 13 

Total students 4,203 351 
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Appendix B 

NP Structures Used to Design Tests 1 & 2 
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Appendix C 

Thai-English Translation Performance (Test 1) 
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Appendix D 

Thai-English Translation Performance (Test 2) 
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Appendix E 

Personal Information Sheet 
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Appendix F 

Plan of Data Collection 

Plan of Data Collection 

Province No. Date School 

Ranong 1. 12 November 2015 

11 November 2015 

10 November 2015 

Kraburi Wittaya 

2. Phichai Ruttarakhan 

3. Suksamran Rartsungson 

Phangnga 1. 17 November 2015 

16 November 2015 

09 November 2015 

13 November 2015 

Khuraburi Chaiputtana Pittayakom 

2. Kapong Pittayakom 

3. Deebook Phangnha Wittayayon 

4. Thungpo Wittaya 

Phuket 1. 18 November 2015 

20 November 2015 

19 November 2015 

Srinagarindra the Princess Mother 

2. Mueang Thalang 

3. Phuket Wittayalai 
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PAPER I 

Grade 12 Students‟ Semantic Knowledge of English NP Units 
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PAPER II 

Errors on NP Translation: A study of Grade 12 Students, Southern Thailand 
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ข้อผิดพลาดในการแปลนามวลี: การศึกษากลุ่มนักเรียนมัธยมศึกษาปีท่ี 6 ภาคใต้ 

ประเทศไทย 

Errors on NP Translation: A study of Grade 12 Students, Southern 

Thailand 
กรศักย์ ตันติวิชช์ / Kornsak Tantiwich1,  

เปรมินทร์ คาระวี / Premin Karavi2 

บทคัดย่อ 
 งานวิจัยชิ้นนี้มีวัตถุประสงค์เพ่ือ (1) ตรวจสอบความถี่ของข้อผิพลาดของนามวลีภาษาอังกฤษใน

กระบวนการการแปลของนักเรียนชั้นมัธยมศึกษาปีที่ 6 ภาคใต้ประเทศไทย และ (2) วิเคราะห์

ข้อผิดพลาดในการแปลนามวลีในโครงสร้างนามวลีภาษาอังกฤษต่างๆ กลุ่มตัวอย่างคือนักเรียนชั้น

มัธยมศึกษาปีที่ 6 จ านวน 351 คนที่ก าลังศึกษาอยู่ในเขตพ้ืนที่การศึกษาที่ 14 จังหวัดระนอง พังงา และ 

ภูเก็ต เครื่องมือในงานวิจัยนี้ประกอบไปด้วยข้อสอบ 2 ชนิด ได้แก่ ข้อสอบการแปลภาษาไทยเป็น

ภาษาอังกฤษ (ชุดที่ 1) และข้อสอบการแปลภาษาอังกฤษเป็นภาษาไทย (ชุดที่ 2) ผู้วิจัยจะใช้โครงสร้าง

นามวลีทั้งหมด 12 โครงสร้างเพื่อออกแบบข้อสอบในแต่ละชุด ใน 1 โครงสร้างนามวลีจะมีจ านวนข้อสอบ

อยู่ 3 ข้อซึ่งจะคละกันไปในแต่ละชนิดข้อสอบ ผลจำกกำรวิจยัพบวำ่ควำมถ่ีท่ีสงูท่ีสดุของค ำตอบท่ีผิด

คือ (1) โครงสร้ำงนำมวลีท่ี 11 (915 = 86.89%) และตามด้วย ๖(2) โครงสร้างนามวลีที่ 5  (869 = 

82.53%) (3) ที่ 9 (777 = 73.79%) (4) ที ่4 (743 = 70.56%) (5) ที่ 1 (702 = 66.67%) (6) ที่ 6 

(664 = 63.06%) (7) ที่ 8 (651 = 61.82%) (8) ที่ 10 (645 = 61.25%) (9) ที่ 12 (611 = 58.02%) 

(10) ที่ 7 (489 = 46.44%) (11) ที่ 2 (451 = 42.83%) และ (12) ที่ 3 (280 = 26.59%) ตามล าดับ 

นอกจากนี้ข้อผิดพลาดต่างๆจากการแปลนามวลีจากภาษอังกฤษเป็นภาษาไทยของเด็กนักเรียนได้แบ่ง

ออกมาได้เป็น 3 ชนิด ได้แก่ (1) การวางค านามหลักผิดต าแหน่งในนามวลีภาษาไทย (2) การละค านาม

หลักในนามวลีภาษาไทย และ (3) การละประพันธสรรพนามในคุณานุประโยคภาษาไทย 

ค ำส ำคัญ: ข้อผิดพลาดในการแปล โครงสร้างนามวลีภาษาไทยและภาษาอังกฤษ นักเรียนชั้นมัธยมศึกษา

ปีที่ 6 ภาคใต้ ประเทศไทย  
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Abstract 
The purposes of this study were: (1) to investigate frequencies of English Noun 

Phrase (NP) errors in translation performance of grade 12 students in southern Thailand; 

and (2) to analyze errors on NP translation in English NP structures. The subjects were 

351 students who were studying in secondary educational service area office 14, in 

Ranong, Pang-Nha, and Phuket provinces. The instruments comprised two types of tests, 

a Thai-to-English translation (test 1) and an English-to-Thai translation (test 2). There 

were 12 English NP structures used to create each test, and 3 items from each English 

NP structure were included in each test. The findings showed that the highest 

frequencies of incorrect answers were (1) structure No. 11, 

art.+adj.+adj.+N+Deletedrel.pron+pres.part.+(prep)+(art.)+n, (915 = 86.89%) followed 

by: (2) No.5, dem.+adv.+past.part.+N/dem.+adv.+pres.part.+N (869 = 82.53%); (3) No.9, 

art.+adj.+N+prep.+[np], (777 = 73.79%); (4) No.4, indef.adj.+(n)+n+N, (743 = 70.56%); 

(5) No. 1, art+N, (702 = 66.67%); (6) No. 6, To.inf.+(prep)+NP, (664 = 63.06%); (7) No. 8, 

int.pron.+to.inf, (651 = 61.82%); (8) No. 10, Poss.adj+N+rel.clause, (645 = 61.25%); (9) 

No. 12, n+’s+enu+N+past.part.+prep+(poss.adj.)+n, (611 = 58.02%); (10) No. 7, 

ger.+(prep)+[np], (489 = 46.44%); (11) No. 2, int.adj.+N, (451 = 42.83%); and (12) No. 3, 

Art.+adj.+(deleted.N), (280 = 26.59%), respectively. In addition, it was found that there 

were 3 main types of the students’ NP errors of English-into-Thai translation 

performance: (1) misplacement of a head noun in Thai NPs; (2) absence of a head noun 

in Thai NPs; and (3) omission of a relative pronoun in Thai NPs.  

Key words: Translation Errors, Thai and English noun phrase structures, Grade 12 students, Southern 

Thailand 
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Introduction 
Today, English is very essential. It has become the most widely-used language 

around the world. English is employed in a number of areas such as politics, education, 

entertainment, business, and marine and air traffic controls (Viney, 2003).In Thailand, 

English, therefore, has been set as a subject in schools. Thai students in Grade 12 having 

learnt English since their primary school days should have at least fundamental English 

knowledge which can be used in their daily life before studying in special subjects in 

college.  

Most Thai students, in fact, still struggle to use English accurately and fluently. 

Arakkitsakul, (2008); Tawilpakul, (2001); and Chawwang, (2008) argued that one of the 

leading causes to the problems is a lack of grammatical knowledge in English. 

Cowan,(2008) stated that grammar knowledge strongly influences EFL students to 

improve their English proficiency substantially. The lack of grammatical knowledge might 

cause communication failure because one English sentence includes several elements 

and requires a variety of grammatical knowledge to create it. The elements of English 

sentences include many phrases such as verb, adverb, adjective, preposition, noun 

phrases and so on. Noun phrases (NPs) are written and spoken more often than other 

phrases because NPs can appear in both subjects and predicates in English sentences 

(DeCapua, 2008; and Cowan, 2008). 

There are a number of NP functions in English sentences. Heather, (2013) stated 

that NPs have many functions in English sentences such as 1) subject, 2) subject 

complement, 3) direct object, 4) object complement, 5) indirect object, 6) prepositional 

complement, 7) modifier, 8) determinatives, 9) appositive, and 10) adverbial. In most 
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English texts, there are a number of both simple and complex noun phrases. Swierzbin 

(2014) cited that the number of both simple and complex noun phrases in English texts 

is based on the levels of English texts. That is, the percentage of both simple and 

complex noun phrases in the texts at the high school level was approximately 50%. At 

the General Education Development level, there were more complex noun phrases 

(63%) than simple noun phrases (37%), and at college level, there were the most 

complex noun phrases (81%) in the academic texts. Complex noun phrases might 

challenge some EFL students to decode or understand them in the English texts. In 

addition, he provided a NP example as “These two sets of muscles, called flexors and 

extensors, respectively.” When analyzed, it consisted of 4 main elements, namely, (1) a 

determiner (These), (2) a pre-modifier (two), (3) a head noun (sets), and (4) post-modifiers 

(of muscles, called flexors and extensors, and respectively).  

Kolln, M. (1994); Biber, Johansson, Leech, Conrad, & Finegan, (1999); Crystal, 

(2004); and Mutmainnah, H. (2011) speculated on elements of English NPs and found 

that there are three core elements as 1) a head noun, 2) pre-modifiers, and 3) post-

modifiers. 

A head noun is the most important element of a NP. The finite-verb form in 

English sentences has to follow it. It is always put in the sentence as a mass noun and 

can be a proper noun, a pronoun or adjective too (Quirk et al 1985; Huddleston & 

Pullum 2002). The second element of NPs is pre-modifiers concluding all the items 

preceding a head noun. They include quantifiers (all/both/half), multipliers 

(double/twice), interrogative pronouns (such/what), articles (a/an/the), pronouns 

(this/that/some), ordinal and cardinal numbers (three/third),quantifiers like little/much, 

adjective phrases, nouns,  genitives, and participles (Quirk et al., 1985;Kolln, M., 

1994;Mutmainnah, 2011; Swierzbin, 2014;).The final element of a NP is a post-modifier. 
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Mutmainnah, H. (2011); Swierzbin (2014); and Carter & McCarthy (2006) indicated that all 

the items which are set after a head noun comprise adverbial phrases, prepositional 

phrases, infinitives with to clauses, participle clauses and relative clauses. 

Elements of noun phrases in any language are organized in distinct sequences. 

For example, English and Thai NPs are completely different. A Thai NP can be composed 

of a head noun, a modifier or many modifiers and a classifier or several classifiers. All 

modifiers and classifiers will usually follow the head noun in Thai NPs. Fasold (1969), 

moreover, explained that a head noun in Thai comes before modifiers consisting of 

relative clauses, numbers, and determiners. The three types of modifiers always occur 

with classifiers in Thai NPs. There are not only the differences of head nouns and 

modifiers, but there are also the differences of classifiers (CLF) in Thai NPs 

(Singhapreecha, P. 2001). The classifiers are required and are one of the most important 

elements in Thai NPs. In contrast, a classifier in English NPs is not required as can be 

seen here: 

Thai NP : [tu:a5 ha:3 bai1] 
Lit. : ticket five classifier 

English 
NP : ‘five tickets’ 

For the example above, there are three elements such as the head noun (tu:a5), 

the adjective (ha:3), and the classifier (bai1) in the Thai NP (The numbers in the above 

example in this paper represent the Thai tones such as (1) = mid-level; (2) = low-rising; (3) 

= high-falling; (4) = high-rising; and (5) = low-level (Abramson, 1962)). On the contrary, 

there are only two elements in English, which consist of the head noun (tickets) and the 

adjective (five). When compared to the Thai NPs, there is no classifier in the English NP. 

According to statements mentioned above, the purposes of the study were to 

investigate frequencies of English NP errors in the students’ translation performance in 
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each structure and to analyze the English NP errors. They were under specific research 

questions: (1) what frequency of English NP errors in the students’ translation 

performance in each structure is and (2) what prominent types of errors in Thai-into-

English translation students performed.   

Methodology 
 1. Samples and Population 

The populations in this study were 4,203 students from 27 schools in Secondary 

Educational Service Area Office 14, situated in Phuket, Phangnga, and Ranong provinces. 

The target area of the study was divided into 9 zones in order that the data could be 

thoroughly collected. Zones 1 and 2 were in Phuket. Zones 3, 4, 5, and 6 were in 

Phangnga, and zones 7, 8, and 9 were in Ranong. There were 3 - 4 schools in each zone, 

except zone 9, where there was only one school. From each zone, only one school was 

randomly selected. Based on the sampling technique suggested by Krejcie and Morgan 

(1970), the 351 students from these 9 sampled schools were selected as the samples 

for this study. 

 2. Instruments 

The instruments in this study comprised 2 test papers: test 1, which was the 

translation of Thai sentences into English, and test 2, which was the translation of 

English sentences into Thai. The researcher designed the 2 tests as translation tests 

because translation is one way to make teachers know whether students understand the 

grammatical structures taught in the classroom or not, and translation performance can 

show how much students have learnt (Bowen, 2000). Bowen (2000) noted that it is a 

good instrument to discover students’ weakness or problems and translation can show 

students’ semantic knowledge of NPs.  
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This research included a variety of English NP structures. There were 12 English 

NP structures included in this study. Each of the tests, utilized in this study, was based 

on these 12 NP-structures, and each NP structure was employed 2-3 times in each test. 

The 12 NP-structures were as follows : (1) article + head noun; (2) interrogative 

adjective + head noun(3);  article + adjective + deleted head noun; (4) indefinite 

adjective + (noun) + noun + head noun; (5) demonstrative + adverb + past 

participle + head noun or demonstrative + adverb + present participle + head 

noun; (6) infinitive with to + (preposition) + article noun; (7) gerund + (preposition) 

+ [noun phrase]; (8) interrogative pronoun + (adverb) + infinitive with to + 

(adverb/noun); (9) article + adjective + head noun + preposition + [noun phrase]; 

(10) possessive adjective + head noun + relative clause; (11) article + (adjective) + 

adjective + head noun + present participle + preposition + (possessive adjective) + 

noun; and (12) noun + possessive apostrophe s + number + head noun + past 

participle + noun phrase. 

3. Test Types 

Translation was employed to measure the students’ English NP semantic 

knowledge (ENPSK) because the researcher believes that translation is an efficient 

instrument. If students are able to translate perfectly both from Thai to English and from 

English to Thai, It shows that students have both English and Thai semantic knowledge 

of NPs. Nida (1964) argued that a great translator ought not to translate word by word 

from a bilingual dictionary. A great translator must create new structures based on the 

grammatical rules of the target language and keep the same meanings as the source 

language.  

For Thai students, translation from English into Thai might be easier and faster 

than translation from Thai into English. Altarriba and Heredia (1964) speculated that 
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translation from L1 to L2 is more difficult and takes more time than translation from L2 

to L1 because the semantic context in L2 affects the translation. Therefore, the 

researcher decided to create two types of tests, which were translations from L1 to L2 

and from L2 to L1, so as to be assured that the students have both English and Thai 

semantic knowledge. 

Test 1 was designed for students to translate sentences from Thai into English. 

There were 18 items with 18 marks in the test. The students translated only the NP in 

the sentence by using the given words. Item 1 from test 1 is shown below. 

 

 

 

 

  

 Test 1 was designed to see whether the students were able to create English NPs 

using the correct sequences of words in the English NPs or not. If they provide the right 

answer, it shows that they have knowledge of English NPs.  

 On the other hand, test 2 was designed for students to translate from English 

sentences into Thai. There were 18 items with 18 marks in test 2. Item 2 from test 2 is 

shown below. 

 

 

 

 

 

Instructions: 1) Study the underlined Thai NP in each item. 
                  2) Translate only the underlined Thai NP into English and write it in the blank by using the provided words in the  
                      brackets. 
                  3) Your translation should be done based on the lexical and grammatical meanings as well as word sequences.  
1. Thai sentence     : นัน่เป็นหนังสือของใคร?  
    English sentence : ____________________________________ is that? 
                                 (book / whose) 

Instruction: 1) study the English sentence in each item. 
                2) Translate the English sentence into Thai and write your translation in the blank 
                3) Your translation should be done based on the lexical and grammatical meanings as  
                    well as word sequences. 
2. That well-built car was sold.  
     Thai :_____________________________________________________ 
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Test 2 was employed to show if the students had abilities to decode English NPs 

into Thai and to confirm that the students understood English NPs in case they could 

translate English NPs to Thai correctly. 

 4. Data Collection  

In collecting data, this study was conducted during the second semester of 

academic year 2015 (November, 2015 – February, 2016) with the 351 subjects studying in 

the SP and the AP in grade 12 at the 10 sampled schools, southern Thailand. 

In September 2015, letters were delivered to the 10 target schools for the 

purpose of asking for permission to collect the data. During 9 – 20 of November 2015, 

the data were collected at the sampled schools.  In the test-room, a personal 

information sheet was given to the students to be filled up because the researcher 

wanted to know which programs the student were studying in between SP and AP, and 

whether the students had had English exposure with non-Thais or not. Next, test 1 

papers were completed within 15 minutes. Then, test 1 papers were collected back. 

Test 2 papers were distributed and completed within 25 minutes.  

5. Data Analysis 

To answer researcher question 1 which was posted what frequency of English NP 

errors in the students’ translation performance in each structure was, the researcher 

collected the number of incorrect and correct answers from both tests and calculated 

frequencies of the incorrect and the correct answers in each English NP structure by 

using the SPSS program.  

To answer researcher question 2 (what prominent types of errors in Thai-into-

English translation did students perform?), the answers made by the students in the 

English NP structure with the prominent frequency of the incorrect answers were 

collected and analyzed. 
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Results and Discussion 
 To investigate The English NP errors on the translation performance made by the 

students, the answers from the tests were computed so as to discover frequencies of 

the incorrect answers.  

1. Frequencies of the incorrect answers in each NP structure 

 After the students’ answers from tests 1 and 2 were marked, the researcher 

focused on only the Thai and English NPs. The incorrect answers from both tests were 

systematically collected and calculated for frequencies of the individual NP structures as 

demonstrated in Figure 1.   

Figure 1: Frequencies of Incorrect and Correct Answers 

 
 The bar chart in Figure 1 expresses the frequencies of the incorrect answers in 

the English NP structures. The dark bars show the frequencies of the incorrect answers 

whereas the light bars represent the frequencies of the correct answers. The bar chart 

from the left to the right shows the arrangement of the NP structures from the largest 

number to the smallest number of incorrect scores. The highest frequency of incorrect 

answers was English NP structure 11, which was 

“art.+adj.+adj.+N+Deletedrel.pron+pres.part.+(prep)+(art.)+n”. In other words, the 
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lowest frequency of the incorrect answers was the English NP structure 3, which is 

“art.+adj.+deleted.N”.  

 Based on the results, it was clearly found that the English NP structures could be 

divided into two main groups. The first group consisted of those whose frequencies of 

the incorrect answers were higher than the frequencies of the correct answers. They 

were English NP structures No. 11 (915 = 86.89%), No. 5 (869 = 82.53%), No. 9 (777 = 

73.79%), No. 4 (743 = 70.56%), No. 1 (702 = 66.67%), No. 6 (664 = 63.06%), No. 8 (651 = 

61.82%), No. 10 (645 = 61.25%), and No. 12 (611 = 58.02%). The second group then was 

composed of NP structures Nos. 7, 2, and 3 in which the frequencies of correct answers 

were higher than the frequencies of incorrect answers. The frequencies of incorrect 

answer in NP structures Nos. 7, 2, and 3 were 489 (46.44%), 451 (42.83%), and 280 

(26.59%), respectively. 

The factors which directly affect the frequencies in the NP structures Nos. 11, 5, 

9, 4, 6, 8, 10, and 12 might be due to the fact that these NP structures are very 

complicated. It was difficult to identify the head noun in the English NPs. Moreover, 

there were many modifiers in those English NP structures. The students might not have 

known how to organize them correctly in English NPs, and some modifiers in English NPs 

were reduced forms. The students may not have been familiar with the forms. On the 

other hand, although the English NP structure No. 1 consisting of only two elements is 

not complex, the frequency of incorrect answers in this English NP structure was higher 

than the frequency of correct answers because of L1 interference (Thai). It is likely that it 

was because articles are not utilized with any noun in Thai. When translating from 

English into Thai, most Thai students might not be aware about articles in English. 

Finally, the articles in English NPs were not translated into Thai. 
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 From students’ translation performances, the English NP structures with the 

higher frequencies of incorrect answers were also divided into 2 sets: 1) the set of 

highest incorrect answer frequencies (70%-90%); and 2) the set of moderate incorrect 

answer frequencies (55%-69%). It was found that the English NP structure No. 11 

(art.+adj.+adj.+N+deleted.rel.pron+pres.part.+(prep.)+(art.)+n), the English NP structure 

No. 5 (dem.+adv.+past.part.+N/dem.+adv.+pres.part.+N), the English NP structure No. 

9 (art.+adj.+N+prep.+[np]), and the English NP structure No. 4 (indef.adj.+(n)+n+N) were 

in the set of highest incorrect answer frequencies  

 In the set of moderate incorrect answer frequencies, it was found that there 

were the English NP structures Nos. 1, 6, 8, 10, and 12. The components of the English 

NP structure No. 1 consisted of art+N. The components of the English NP structure No. 

6 comprised To.inf.+(prep)+NP. The components of the English NP structure No. 8 was 

composed of int.pron.+to.inf. The components of the English NP structure No. 10 

included Poss.adj+N+rel.clause, and The components of the English NP structure No. 

12 consisted of n+’s+enu+N+past.part.+prep+(poss.adj.)+n. 

 The reason affecting the frequencies in the English NP structures Nos. 7 

(ger.+(prep)+[np]), 2 (int.adj.+N), and 3 (Art.+adj.+(deleted.N)) may have been positive 

transfer from L2 (English) to L1 (Thai). The word sequences of the NP structure No. 7 in 

English are the same sequences as in the Thai language, so the students might have 

transferred the word sequences in Thai to help answer the questions in structure No. 7. 

On the other hand, the word sequences of the NP structures Nos. 2 and 3 in English are 

completely different from the sequences in Thai. Most students were able to translate 

these NP structures. It was possible that the elements of both English NP structures 

were not relatively complicated. There were only two elements in these NP structures. 
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This seemed quite easy for the students to notice a head noun in the NP structures 2 

and 3. 

2. Decoding of English NPs into Thai NPs 

 In this paper, only the English-into-Thai translation will be illustrated, and only some items 

of the English NP structure No. 11 are exemplified. 

2.1. English NP Phrase Structure No. 11 

 In the following, the correctly decoded steps from English NPs into Thai are 

illustrated. 

 
 NP structure 11 above includes three main components:1) a head noun, 2)pre-

modifiers, and 3) post-modifiers. The1stpart in the above NP is the main part which is the 

head noun (No. 9).The 2ndpart are pre-modifiers consisting of three components which 

are the numbers ➊, ❷, and ❸. The third part, post-modifiers, comprises five 

components from number ❺ to number ❾. 

2.2. Example of English-into-Thai NP Decoding 

 The Thai NPs are completely different from the English ones. That is, the head 

noun in Thai must function as the first component in the NP structure when the 

modifier(s) follow(s) the head noun. In English, however, the head noun will be 

preceded by the pre-modifiers. Sometimes, the head noun in English is followed by the 

post-modifiers as well. The differences between Thai and English NPs might affect the 

students so that acquire English with difficulty. Therefore, whenever English NPs are 

decoded into Thai, a head noun in the English NPs will be decoded as the first 

component in the first step. Then, pre-modifiers and post-modifiers will be decoded. 

The illustration below will show how to decode English NPs into Thai.   

11th NP structure : art. + adj. + adj. + N + deleted 
rel.pron

+ pres.
part.

+ (prep) + (art.) + n

Sequences of components : ❶ ❷ ❸ ❹ ❺ ❻ ❼ ❽ ❾

Noun phrase : The pretty little girl Ø sitting on the chair

En
gli

sh
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The following steps showed how to decode English NP structure No. 11 into Thai. 

Step 1: The English head noun which is component ❹ must be identified, decoded 

and written as the first component in the Thai NP structure.   

Step 2: All of the pre-modifiers, the components ❸, ❷, and ❶in the English NPs, are 

translated secondly. They are decoded from component ❸, which is the 

adjective nearest to the head noun (❹), and to component ❶, which is the 

article. Both components ❸ and ❷ in the English NP are decoded and written 

as the second and the third components in the Thai NP structure, respectively. 

Finally, component ❶ is translated and written as the fourth component in the 

Thai NP structure. Nevertheless, component ❶, which is the word “The” in the 

English NP, is omitted from translation into Thai because the post-modifiers (❺ 

- ❾) in the English NP provide enough the definitive meanings for the head 

noun. Therefore, in the Thai NP, the Thai meaning of component ➊ Is not 

written as the fourth component in the Thai NP structure. 

Step 3: The post-modifiers, which are components ❺, ❻, ❼, ❽, and ❾ in the English 

NP, are translated. Components ❺ and ❻, which are the deleted relative 

pronoun and the present participle, will be decoded and written as the fifth 

and sixth components in the Thai NP structure in order. Then components ❼, 

❽, and ❾ (the preposition, the article, and the noun) are decoded. 

Component ❼ in the English NP is written with its Thai meaning as the seventh 

component in the Thai NP structure. Next, components ❾ and ❽ are decoded 

11th NP structure : art. + adj. + adj. + N + deleted 
rel.pron

+ pres.
part.

+ (prep) + (art.) + n

Sequences of components : ❶ ❷ ❸ ❹ ❺ ❻ ❼ ❽ ❾

Noun phrase : The pretty little girl Ø sitting on the chair

Sequences of components : ④ ③ ② ① ⑤ ⑥ ⑦ ⑨ ⑧

Noun phrase : เด็กหญิง ตัวเล็ก น่ารัก Ø    ที่   นั่ง  อยู่ บน เกา้อี้ นั้น

Phonatic representatives : dek2 jiŋ5 tu:a1 lek4 na:3rak4   thi:3  naŋ3 ju:2 bon1 kaw3
ʔi:3 nan4

Th
ai

En
gli

sh
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and written as the eighth and ninth components in the Thai NP structure in 

sequence.  

3. Students’ NP Translation Errors 

 Only the error performance of test 2 will be shown in this paper. In test 2, 

students had to translate the English sentences with NPs into Thai, and in this part, item 

12 was discussed. In this item, only the decoding of the English NP functioning as the 

subject and not the total sentence was analyzed.  

 

 

 In any NP, a head noun is the most important component and has the core 

meaning (Quirk et al 1985)., The head noun in English NPs has to be translated or written 

as the first component in a Thai NP. Writing a head noun in the other components in 

Thai NPs is considered as a grave and unacceptable error. For this reason, the researcher 

used the position of a head noun as a criterion for the analysis. 

 According to the students’ following answers, it was found that their answers 

were not translated in the correct sequence, so the errors were divided into 3 categories 

as follows:  

 3.1 Misplacement of Head Noun in Thai NPs 

 In this type of error, the students put a head noun in the wrong sequence as 

follows: 

 

Sequences of components : ④ ③ ② ① ⑤ ⑥ ⑦ ⑨ ⑧

Noun phrase : เด็กหญิง ตัวเล็ก น่ารัก Ø    ที่   นั่ง  อยู่ บน เกา้อี้ นั้น

Phonatic representatives : dek2 jiŋ5 tu:a1 lek4 na:3rak4   thi:3  naŋ3 ju:2 bon1 kaw3
ʔi:3 nan4

Sequences of components : 3 4 2 6 7 9
Thai Noun phrase : *ตัวเล็ก ผู้หญิง น่ารัก นั่ง บน เกา้อี้

Phonatic representatives : tu:a1 lek4 phu:3jiŋ5 na:3rak4  naŋ3 bon1 kaw3
ʔi:3

Th
ai

St
ud

en
t

pe
rfo

rm
an

ce

12. The pretty little girl sitting on the chair is my younger sister. 
      Thai:เด็กผู้หญิงตัวเล็กน่ารักที่นั่งอยู่บนเก้าอี้นัน้เป็นน้องสาวของฉัน. 
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 In the structure above, the head noun, which was number 4, is normally placed 

in the first sequencein the Thai NP, but in the students’ answers, it was found that the 

head noun was put in the second sequence which was wrong. 

 3.2 Absence of Head Noun in Thai NPs 

 This type of error shows that the students did not decode a head noun in the 

English NP into Thai, or they translated another word as a head noun in Thai NPs as 

follows: 

 
In the structure above, it was found that the head noun, number 4, was not 

decoded or written in the Thai NP which made the Thai  NP ungrammartical; 

nevertheless, the students used the word “sister”in the predicate as a head noun in the 

Thai NP. This made the meaning of the Thai NPdeviatefrom the original English NP 

andmight have led to communication failure. 

3.3Omission of Relative Pronoun in Thai NPs 

 This type of errors showed that the students did not decode the relative 

pronoun in the English NP into Thai as follows: 

 

Sequences of components : ④ ③ ② ① ⑤ ⑥ ⑦ ⑨ ⑧

Noun phrase : เด็กหญิง ตัวเล็ก น่ารัก Ø    ท่ี   นั่ง  อยู่ บน เกา้อี้ นั้น

Phonatic representatives : dek2 jiŋ5 tu:a1 lek4 na:3rak4   thi:3  naŋ3 ju:2 bon1 kaw3
ʔi:3 nan4

Sequences of components : Ø 2 1 6 7 9
Thai Noun phrase : *พีส่าว น่ารัก คนนั้น นั่ง บน เกา้อี้

Phonatic representatives : phi:3 sa:w1
na:3rak4 khon1nan4  naŋ3 bon1

kaw3
ʔi:3

Th
ai

St
ud

en
t

pe
rfo

rm
an

ce

Sequences of components : ④ ③ ② ① ⑤ ⑥ ⑦ ⑨ ⑧

Noun phrase : เด็กหญิง ตัวเล็ก น่ารัก Ø    ที่   นั่ง  อยู่ บน เกา้อี้ นั้น

Phonatic representatives : dek2 jiŋ5 tu:a1 lek4 na:3rak4   thi:3  naŋ3 ju:2 bon1 kaw3
ʔi:3 nan4

Sequences of components : 4 3 2 1 6 7 9
Thai Noun phrase : *เด็กหญิง ตัวเล็ก น่ารัก คนนี้ นั่งอยู่ บน เกา้อี้

Phonatic representatives : dek2 jiŋ5 tu:a1 lek4 na:3rak4 khon1 ni:4  naŋ3 ju:2 bon1 kaw3
ʔi:3

Th
ai

St
ud

en
t

pe
rfo

rm
an

ce
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In the English NP above, component ❺ (a deleted relative pronoun) in the 

English NP was originally omitted by the process of clause reduction. However, when the 

English NP was decoded, the relative pronoun considered as an essential element also 

had to be translated into Thai. That is, decoding relative pronouns from English NPs into 

Thai NPs is necessary. From the example above, the students decoded the English NP 

into Thai without the relative pronoun. This makes the following verb become a main 

verb and changes the phrase into a sentence. This error is considered to be a serious 

mistake. It was possible that the students did not know the difference between a phrase 

and a sentence or have enough English grammatical knowledge of relative clauses, or 

they have no time to revise their own answers.  

Conclusion 

 Based on the results, the grade 12 students in Ranong, Phang-Nga, and Phuket 

lacked knowledge of English NPs. The incidences of incorrect answers in 12 English NP 

structures were shown as follows. The highest frequency of incorrect answers was (1) 

structure No. 11, art.+adj.+adj.+N+Deletedrel.pron+pres.part.+(prep)+(art.)+n, (915 = 

86.89%) followed by: (2) No. 5, dem.+adv.+past.part.+N/dem.+adv.+ pres.part.+N (869 

= 82.53%); (3) No. 9, art.+adj.+N+prep.+[np], (777 = 73.79%); (4) No. 4, 

indef.adj.+(n)+n+N, (743 = 70.56%); (5) No. 1, art+N, (702 = 66.67%); (6) No. 6, 

To.inf.+(prep)+NP, (664 = 63.06%); (7) No. 8, int.pron.+to.inf, (651 = 61.82%); (8) No. 10, 

Poss.adj+N+rel.clause, (645 = 61.25%); (9) No. 12, 

n+’s+enu+N+past.part.+prep+(poss.adj.)+n, (611 = 58.02%); (10) No. 7, ger.+(prep)+[np], 
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(489 = 46.44%); (11) No. 2, int.adj.+N, (451 = 42.83%); and (12) No. 3, 

Art.+adj.+(deleted.N), (280 = 26.59%), respectively. In the findings, it was noticeable that 

English NP structure No. 11 had the highest frequency of incorrect answers. This might 

be because there are a great number of components including a head noun and pre-, 

and post-modifiers. It was difficult to identify the head noun in the English NPs. 

Furthermore, the components in Thai NPs are completely different from English NPs. 

That is, the head noun in Thai must function as the first component in the NP structure 

when the modifier(s) follow(s) the head noun. In English, however, the head noun will 

be preceded by the pre-modifiers. Sometimes, the head noun in English is followed by 

the post-modifiers as well. The differences between Thai and English NPs might cause 

the students to acquire English with difficulty. Therefore, whenever English NPs have to 

be decoded into Thai, a head noun in the English NPs has to be decoded as the first 

step, followed by pre-modifiers and post-modifiers, respectively. 

 According to the students’ answers in decoding English NPs into Thai, it was 

found that the students did not start translating from a head noun to pre- and post-

modifiers in the English NP, respectively. Hence, the errors in the English NP were 

categorized into 3 main types (1) misplacement of a head noun in Thai NPs, (2) absence 

of a head noun in Thai NPs, and (3) omission of a relative pronoun in Thai NPs. Besides 

these 3main types of English NP errors, there were still other errors that appeared in 

English NP structure No. 11. For example, the students incorrectly translated the 

meanings of the words from English into Thai. 

Recommendation 
The results in this study makes the awareness of Thai EFL learners be raised 

more regarding the differences between Thai and English NPs. Additionally, the grade 12 

Thai students’ English NP errors might help teachers who teach English design their own 
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lesson plans for the purpose of solving the problem of English NP errors. Decoding 

English NP structure 11 into Thai may make EFL Thai learners comprehend more the 

relationship between Thai and English in the English NP structure 11.According to the 

students’ errors, teachers teaching English are supposed to ask students to identify a 

head noun in English NPs when coming across English NPs in reading or listening because 

a head noun in an NP is considered as a core meaning. If some students identify a head 

noun incorrectly, the meaning will be changed from the original NP. Finally, this might 

lead to communication failure. 

For further study, the ways to decode English NPs to Thai in other English NP 

structures should be provided. Moreover, the methods for teaching English NPs in 

English classes should be found in the future. The limitation in this study was the 

students’ vocabulary. They had a limited amount of English vocabulary which might 

have influenced translation; therefore, the meaning of every English word should be 

provided, especially in test 2.  
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