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ABSTRACT  

 

The study investigated problems and needs in English language teaching and 

learning at the Institutes of Physical Education, Thailand. The subjects were a sample 

of 368 students from 7 fields of study and all 33 English teachers of all the 17 

institutes. The instruments used were a student questionnaire and a teacher 

questionnaire. These were administered in 2007 academic year to inquire the degree 

of seriousness of problems obstructing the English teaching and learning and needs in 

English teaching and learning.  

The results of this study can be summarized as follows: 

1. Ninety two percent of student subjects specified each major problem in their 

English learning at a moderately serious level. Those problems concerned their 

learning behaviors, their difficulty in learning language skills, English curriculum and 

course content, teaching materials, and teaching methods. The degrees of seriousness 

of various problems, particularly those related to their learning behaviors and English 

curriculum and course content were significantly different among students in different 

disciplines of study. Apparently, the students of Recreation discipline viewed 

problems concerning their difficulty in learning language skills more seriously than 

others did.   

2. All teachers identified their English teaching problems at a moderately 

serious level. However, they viewed each major problem at different degrees of 

seriousness. The very serious problems concerned the students’ difficulty in learning 

language skills. Those considered as moderately serious concerned the students’ 

learning behaviors, the English curriculum and course content, the instructional 

materials, and the institutes’ administrative policy. For their teaching performance, it 

was perceived as a slightly serious problem.  
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3. When comparing the perceptions of problems between the English teachers 

and students’ views, most problems, especially those concerning the students’ 

difficulty in learning language skills were considered at significantly different degrees 

of seriousness. Such difference was that the teachers perceived almost all of these 

problems more seriously than the students. Despite these significant differences, the 

top three problems of the major problems ranked by the students were similar to those 

ranked by the teachers. 

4. For the needs in English teaching and learning, the students needed the 

preparatory English course in order to improve their English background. Similarly, 

almost all of the teachers agreed that such course should be offered to the first year 

students before the beginning of the first semester. In addition, they specified that the 

provision of an orientation on learning behaviors and activities to promote positive 

attitudes towards English is necessary for the first year students. Concerning the needs 

for students’ language skills practice, both students and teachers strongly agreed that 

the listening and speaking practice is urgently needed. And, the practice of a language 

used in daily life is more necessary than the subject-specific matter. The increase of 

study hours and number of English courses and the provision of the teaching aids such 

as the fully-equipped language laboratory, the audio-visual aids were also viewed as 

necessity by both groups.  

In terms of learning activities, language games were most needed activities in 

class while making bulletin boards in English was suggested as the extra activity 

preferred by students. For course assessment, students highly preferred to be 

evaluated based on their oral presentation, and in-class exercises. As for teachers, they 

indicated their urgent needs to be trained on how to teach the specialized English 

courses and how to improve their English listening ability. 
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CHAPTER 1 

 

INTRODUCTION 

 

 This study is a survey of problems and needs in English teaching and learning 

at the Institutes of Physical Education in Thailand. The study is divided into five 

chapters. Chapter one consists of the rationale for the study, statement of purpose, 

research questions, scope and limitations of the study, significance of the study, and 

definitions of terms. Chapter two presents a brief review of factors affecting second 

language learning, difficulties in acquiring language skills, English in Thai education, 

and studies related to problems and needs or wants in teaching and learning of English 

in Thailand. Chapter three explains the research methodology and the analysis of data. 

Chapter four reveals findings of the study and chapter five contains a summary, 

discussion of the main findings, implications and recommendations for further study. 

 

1.1  Rationale for the study 

 

 English is undoubtedly the global language nowadays as it is used in many 

countries around the world. It is made the official language in many countries, and is 

used as a means of communication in government, in the law courts, in the media, and 

in the educational system. In many countries where English is not the official 

language, it is taught as a foreign language (Crystal, 1997).  

In Thailand, as well as in many other developing countries, English plays an 

important role. Technological advancement and the adoption of the Internet have 

influenced business, education, and science, and most, if not all, activities related to 

these call for high level of English proficiency in order to access the information 

(Wiriyachitra, 2002). In the Thai education curriculum, English is placed as a core 

subject for all educational levels. English curriculum is aimed to enhance students’ 

interest in language learning. Students are expected to gain positive attitude towards 

English and to be able to communicate in English more fluently. They are also 

expected to understand more about other cultures and to be able to promote Thai 

culture to the world (Ministry of Education, 2001). 
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All educational institutions in Thailand including the Institutes of Physical 

Education of the Ministry of Tourism and Sports follow the same policy regarding the 

teaching and learning of English. Before the enactment of the Act of Institute of 

Physical Education in 2005, the Institutes of Physical Education were known as the 

Colleges of Physical Education under the Ministry of Education. They were directly 

responsible for educational provision only at a diploma level. The areas of study were 

mainly restricted to Physical Education, Health Education, and Recreation. After the 

legislation of the Act of Institute of Physical Education, the Colleges of Physical 

Education were renamed as the Institutes of Physical Education. They also become 

the provider of tertiary education in a wider range of disciplines, namely, Physical 

Education, Health Education, Sports Science, Health Science, Communication Arts, 

Business, and Recreation.  

Under the new ministry, English is still considered important. Students of all 

disciplines are required to learn “English for Communication” as a general 

compulsory course.  In addition, students of some disciplines are further required to 

undertake English as specialized courses also acting as compulsory courses as shown 

in the following table: 

 

Table 1.1  English curriculum at the Institutes of Physical Education 

Fields of study 
Compulsory English courses 

Total 
General course Specialized course 

Physical Education - English for Communication  

   (3 credits) 
- 3 credits 

Health Education - English for Communication  

   (3 credits) 
- 3 credits 

Sports Science - English for Communication  

   (3 credits) 
- 3 credits 

Health Science - English for Communication  

   (3 credits) 
- 3 credits 

Communication    

   Arts 

- English for Communication  

   (3 credits) 

- English for Mass Communication 1 (3 credits) 

- Sports News Translation (2 credits) 
8 credits 

Business - English for Communication  

   (3 credits) 

- Business English 1 (3 credits)  

- Business English 2 (3 credits) 

- English for Athlete and Referee (3 credits) 

12 credits 

Recreation - English for Communication  

   (3 credits) 

- English for Recreation Profession (3 credits) 

- English for Tourism 1 (3 credits) 

- English for Tourism 2 (3 credits) 

12 credits 

   (Ministry of Tourism and Sports, 2005) 
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The “English for Communication” course aims at getting students to practice 

the four skills of English in order to gain ability in listening, speaking, reading, and 

writing, thus they can communicate in various situations in daily life, and be able to 

present information necessary for professional development (Ministry of Tourism and 

Sports, 2005). As for specialized courses, students are required to practice English for 

specific disciplines. As stated in the curriculum, the students are expected to 

communicate effectively in English both in their daily life and in their specific field of 

study.  

However, it is unlikely for students to achieve such goals. Based on an 

informal interview with some English teachers teaching at southern Institutes of 

Physical Education, they reported that there are various problems related to the 

English teaching and learning management across disciplines. For example, students 

of different disciplines are required to take different number of credits and subjects in 

English. Students from the areas of Physical Education, Health Education, Sports 

Science and Health Science are required to take only the “English for 

Communication” course while those from other disciplines need to further undertake 

specialized courses in English. Besides, the number of credits and subjects of 

specialized courses provided for students of different programs are also distinct 

although they study the same discipline. For example, regarding the Recreation 

discipline, students majoring in Recreation Leadership are required to undertake only 

English for Recreation Profession course whereas those majoring in Commercial 

Recreation and Tourism are required to undertake all the 3 specialized English 

courses, namely, English for Recreation Profession, English for Tourism 1, and 

English for Tourism 2.  Apparently, the amount of exposure to English varies among 

the disciplines and programs.  

The problems cannot only be found in the different number of credits to be 

undertaken but also in students’ proficiency. Most students find it difficult to practice 

the four language skills required in the “English for Communication” course. 

Therefore, it is even more difficult for the students to perform well in the specialized 

courses which are more complicated and specific. The students cannot use English 

effectively both in their daily life and their specific field of study. For example, when 

the Ministry of Tourism and Sports required the students to participate in the 
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international sports competition held in Thailand, they had problems in 

communicating successfully with foreigners who were sports players, coaches, 

referees or umpires.  

English teachers’ competency has become a problematic factor in English 

teaching and learning situation at the Institutes of Physical Education. As far as the in-

service training is concerned, the teachers have only few chances to attend a seminar 

to improve their English language proficiency. Moreover, the Ministry of Tourism 

and Sports hardly offers a course to train English teachers to teach English, 

particularly English for Specific Purposes or specialized courses.  

The other problem of English learning in the Institutes of Physical Education 

involves the lack of suitable instructional materials for each field of study. The 

ministry neither provides nor suggests relevant learning materials. Thus, English 

teachers have problems in finding the instructional materials that match the course 

content. As a result, students often have to rely on the learning materials which may 

not be closely relevant to the course especially the specialized course.  

As described above, it can be seen that the English teaching and learning at 

these institutes may not be operated at a satisfactory degree. Thus, the ministry’s 

expectation of having graduates who are fluent in using English to communicate 

professionally in the fields of sports and physical education may hardly be met. To 

help them to be proficient in English, it is worth conducting a study to discover the 

problems and the perceived needs regarding English teaching and learning. Since the 

Institutes of Physical education have been tertiary institutions under the 

administration of the Ministry of Tourism and Sports for only 3 years, the results can 

reveal current situations which can provide insights to English education management 

in the Institutes of Physical Education.  This research, thus, took all 17 Institutes of 

Physical Education in Thailand as the context of the study to investigate the problems 

and needs in teaching and learning of English. 

 

1.2  Purpose of the study and research questions 

 

 In order to enhance the effectiveness of the English learning of the students in 

the Institutes of Physical Education, this study aims to discover the problems 
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hindering the success and needs in teaching and learning of English from the point of 

view of the students and English teachers of Institutes of Physical Education. The 

results of the study will reveal the types and extent of the problems and their 

perceived needs. This study, thus, determines to answer the following questions: 

1. What are the problems in teaching and learning of English at the  

      Institutes of Physical Education as identified by students and English  

      teachers? Are there any significant differences among their views? 

2. What are the needs in English teaching and learning at the Institutes of 

Physical Education as perceived by students and English teachers? 

        

1.3  Scope and limitations of the study 

 

This study covered all 17 Institutes of Physical Education in Thailand. All 33 

English teachers of all 17 Institutes participated in this study. Owing to the time and 

financial constraints, only a sample of 368 students from the population of all 7 fields 

of study in all 17 institutes participated in this study.  

  

1.4  Significance of the study 

  

This study aims to investigate the problems and the needs in English teaching 

and learning at the Institutes of Physical Education. The results will be beneficial for 

the Institutes of Physical Education and the Ministry of Tourism and Sports since the 

outcome could be taken as a guideline for the improvement of students’ English 

performance and curriculum development. It also helps determine the degree to which 

assistance should be offered. 

 

1.5  Definitions of terms  

 

1. Institutes of Physical Education refer to the 17 educational institutions at 

tertiary level of the Ministry of Tourism and Sports.  
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 2. Students are the students of seven fields of study: Physical Education, 

Health Education, Sports Science, Health Science, Communication Arts, Business, 

and Recreation, of all Institutes of Physical Education in the 2007 academic year. 

3. English teachers are all teachers currently teaching English in all Institutes  

of Physical Education in the 2007 academic year. 

 4. English teaching is defined as the teaching of both general English and 

specialized English courses in the Institutes of Physical Education. 

5. Specialized English courses refer to English courses for specific 

disciplines.  
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CHAPTER 2 

 

LITERATURE REVIEW 

 

This chapter presents a brief review of factors affecting second language 

learning and difficulties in acquiring language skills. It also includes a review of 

English in Thai education and studies related to problems and needs in English 

teaching and learning in Thailand. 

English has been developed from being a language spoken in only one country 

in the sixteenth century to being now the native language, first or second language, 

and official language in some fifty countries which contain one thousand million 

people speaking English (Broughton, 1997). Medgyes (1994, p.1) maintains that 

“more people speak English today than have ever spoken any single language in the 

recorded history of the world”. That is to say, English is no longer the language of 

native speakers but it is the main language of international communication, the means 

for greater world unity and human understanding (Broughton, 1993). Shaobin (2002) 

supports the idea that English has become an international language for multinational 

and multicultural communication and it is the most useful language for cross-

boundary communication (cited in Rattanayart, 2007). As a consequence, English has 

become the dominant language in activities of various fields such as business and 

banking, industry and commerce, transportation, tourism, sports, international 

diplomacy, advertising, pop music and so on (Kaplan, 1983; cited in Medgyes, 1994).  

Because of its importance, English has been placed in the educational system. 

It has been taught as a second language, a foreign language, or an international 

language. However, to learn English effectively, a number of supporting factors are 

involved. 

 

2.1 Factors affecting second language learning 

 

In second language learning, individuals possess different degrees of language 

competence and performance due to various factors such as intelligence, aptitude, 

personality, motivation, attitudes, learning styles, and age.  
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Over the years, many studies using a variety of IQ tests and different methods 

to assess language learning have found that a good means of predicting how 

successful a learner would be at language learning is the intelligence level (Lightbown 

and Spada, 1993). Ellis (1985), however, argues that intelligence may influence the 

acquisition of some skills such as reading and writing used in the formal instruction, 

but it has a less influence on the acquisition of oral fluency skills.  

As for aptitude which is the specific ability a learner has for learning a 

language (Ellis, 1985), the measures of it are validated in various studies and the 

findings show that it is consistently found to predict second language achievement 

(Carroll, 1963; Pimsleur, 1963; and Pimsleur, 1966; cited in Spolsky, 1989). 

Many researchers believe that personality has an important influence on 

success in language learning (Lightbown and Spada, 1993). As for self-confidence 

which is called the “I can do it!” principle or the “self-esteem” principle (Brown, 

2000), it is very much related to second language development. When all things are 

equal, the self-confident or secure person is more successful in language learning 

(Dulay et al, 1982). With reference to extroversion and introversion, it has been 

suggested that extroverted learners tend to make contact with other speakers of second 

language easier than introverted learners; therefore, they obtain more language input 

(Ellis, 1985). Krashen (1981, cited in Ellis, 1985) supports the idea that an outgoing 

personality may encourage the acquisition. The extroverted learners may also benefit 

from more exposure to the second language. Moreover, Hedge (2000) indicates that 

there is a widely held view that extroverted learners are likely to be more successful 

than introverted learners. This might be because they are more assertive, more willing 

to experiment and take risks, and more able to make the social contacts they need in 

order to practice a target language.   

 The overall findings of research on the role of attitudes and motivation in 

second language learning show that positive attitudes and motivation are related to 

success in second language learning (Gardner, 1985; cited in Lightbown and Spada, 

1999). Gardner and Lambert (1972, cited in Lightbown and Spada, 2006) coin the 

terms “instrumental motivation” which is learning a new language for more 

immediate or practical goals and “integrative motivation” which is learning a new 

language for personal growth and cultural enrichment. The result is that these types of 
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motivation are related to success in second language learning. It has been found that 

individuals who are motivated will learn another language faster and to a greater 

degree. Also, the statistical evidence from various studies reveals that motivation is a 

predictor of success in language learning (Gass and Selinker, 1994). According to 

Lightbown and Spada (2006), they mention that motivation in second language 

learning has been defined in terms of two factors; learners’ communicative needs and 

their attitudes towards the second language community. If learners need to speak the 

second language in various social situations, they will perceive the communicative 

value of the second language and will be motivated to acquire ability in it. Similarly, 

if learners have favorable attitudes towards the users of the language, they will make 

more contact with them. This is consistent with Spolsky (1989)’s idea that a learner’s 

attitude has an influence on the development of motivation to learn a target language.  

 Another factor affecting second language learning is learning style. It refers to 

an individual’s natural, habitual, and preferred way to absorb, process, and retain new 

information and skills (Reid, 1995; cited in Lightbown and Spada, 1999). The 

research in this area suggests that individuals use a different set of skills and preferred 

strategies to learn a language. For example, ‘visual’ learners cannot learn something 

until they see it while ‘aural’ learners need only to hear something once or twice 

before they know it (Lightbown and Spada, 1993). As for field-independent learners, 

they might be better at analytical tasks in second language learning (Gass and 

Selinker, 1994). Oxford (1990) supports the idea in that field-independent people are 

less sensitive to the social context, more detached and logical than field-dependent 

people, and prefer more structures, analytical forms of learning (cited in Oxford, 

1995). Besides, it is widely reported that field independence is strongly related to 

success in second language learning (Lightbown and Spada, 2006). Concerning field-

dependent learners, Gass and Selinker (1994) claim that they would be better in social 

interactions. In the same way, Oxford (1990) mentions that field-dependent learners 

tend to be more sensitive to the social context, are perceived as more outgoing and 

more considerate than field-independent, and perform well with less structure in their 

learning (cited in Oxford, 1995). 

 Age is also a variable causing individual differences in second language 

learning. When learners at different ages have been exposed to the second language 
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for the certain amount of time, the older learners reach higher level of proficiency 

(Ellis, 1985). Besides, some studies have shown that older learners are more efficient 

than younger learners in the early stages of second language development though they 

learn in similar conditions. This is because they use their meta-linguistic knowledge, 

memory strategies, and problem-solving skills (Lightbown and Spada, 2006). 

However, when the pronunciation is concerned, young learners tend to develop a 

native-like pronunciation better than adults (Spolsky, 1989). As for the success of 

second language acquisition, the general finding seems to suggest that learners with 

longer exposure to the second language are likely to have the more native-like second 

language proficiency (Ellis, 1985). 

 Based on the factors influencing the language learning, the present study 

employed some of the reviewed factors as a theoretical framework in order to explore 

whether problems in English language teaching and learning in the Institutes of 

Physical Education are related to these factors or not. 

Certain personal factors mentioned above could affect the degree of success in 

learning English. Also, certain difficulties in acquiring each language skill may 

interrupt or slow down the learning process. 

 

2.2  Difficulties in acquiring language skills 

 

Second or foreign language learners perceive that it is not easy to learn main 

language skills: listening, speaking, reading, and writing. What makes learning each 

skill difficult to learn are summarized below.  

 

Listening skill 

 

Brown (2000) remarks that special characteristics of spoken language strongly 

influence the processing of speech and can block comprehension or make listening 

process difficult. Eight characteristics of spoken language that can cause difficulties 

for the language learners are as follows (Dunkel, 1991; Richards, 1983; Ur, 1984; 

cited in Brown, 2000).  
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 1. Clustering: Due to the clustering of a spoken language, a hearer needs to 

pick out only manageable clusters of words in order to obtain comprehension. For 

language learners, sometimes, they have difficulty in listening as they try to retain a 

whole sentence or even several sentences or they try to attend to every word in a 

speech. 

 2. Redundancy: Spoken language has a good deal of redundancy. Such 

redundancy helps the hearer to process meaning by offering more time and extra 

information. However, it can confuse language learners at the early stage of listening 

practice. 

 3. Reduced forms: Spoken language also has many reduced forms that pose 

difficulties for learners who have initially been exposed to full forms of English 

language. 

 4. Performance variables: Hesitations, false starts, pauses, and corrections are 

common in a spoken language. However, these can easily interfere with 

comprehension in second language learners. 

 5. Colloquial language: Idioms, slang, reduced forms, and shared cultural 

knowledge are all manifested at some point in conversations. Learners who have been 

exposed to standard written English sometimes find it overwhelming and difficult to 

deal with colloquial language. 

 6. Rate of delivery: In listening, learners may not have opportunity to stop the 

speaker. Instead, the stream of speech will continue to flow while they are trying to 

comprehend what they are hearing. As a result, they lose the opportunity to listen to 

the chunks of information that follows. This will cause the incomprehension of the 

entire speech. 

 7. Stress, rhythm, and intonation: Because English is a stress-timed language, 

learners who are unfamiliar with stress patterns can be discouraged when they hear an 

English speaking person speaks at a natural speed. For intonation patterns, although 

they are very significant for interpreting elements such as questions, statements, 

emphasis, and for understanding more subtle messages like sarcasm, endearment, 

insult, solicitation, and praise, perhaps, language learners can not interpret such 

intonation.  
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 8. Interaction: To learn to listen is also to learn to respond and to continue a 

chain of listening and responding. The difficulty of language learners is that they do 

not know how to negotiate meaning (to give feedback, to ask for clarification, to 

maintain a topic), so the process of comprehending is aborted rather than being 

completed. 

 

 Speaking skill 

 

The characteristics of spoken language that make oral performance difficult in 

some cases are described below (Brown, 2000).  

1. Clustering: Fluent speech is phrasal, not word by word. Therefore, it is 

difficult for learners to organize their output fluently through clustering. 

2. Redundancy: Although learners can benefit more comprehension from the 

redundancy of spoken language, it is not easy for them to use such redundancy while 

speaking. 

3. Reduced forms: For learners who do not know contractions, elisions,  

reduced vowels, etc., they can sometimes develop the ability to speak, using a written 

language. 

4. Performance variables: Learners as nonnative speakers of a language may 

not be able to use hesitations, pauses, backtracking, and corrections in the process of 

thinking.  

5. Colloquial language: Learners are not accustomed to words, idioms, and 

phrases of colloquial language. 

6. Rate of delivery: Learners cannot achieve an acceptable speed of fluency. 

7. Stress, rhythm, and intonation: Learners do not know the stress of words 

and cannot use intonation to convey messages.  

8. Interaction: The process of comprehending is aborted if hearers cannot ask 

for clarification, maintain a topic, and so on, in order to make sense of the meanings. 

As for Branitz’ notion (1985, cited in Som-in, 1998), causes of problems in  

speaking could be the traditional teaching approach focusing on the usage rather than 

the use of a language which inhibits students in practicing the speaking of a second 

language. A lack of knowledge of vocabulary and/or grammar of a second language 
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also hinders the students’ confidence in speaking. Moreover, the structure or accent of 

students’ first language can be a barrier to their second language speaking.  

 

Reading skill 

 

The characteristics of written language listed below are helpful in diagnosing 

reading difficulties (Nuttall, 1982; Rubin and Thompson, 1994; Brown, 2000; and 

Paran, 1996 (cited in Harmer, 2004)). 

  1. Distance: Because readers interpret a language that was written in some 

other place at some other time with only the written words as contextual cues, this 

makes reading difficult sometimes. 

2. Orthography: In written language, readers have only graphemes; therefore, 

they must do their best to infer and to interpret. 

3. Complexity: Written language is more complex than a spoken one in that it  

has longer clauses and more subordination. As a result, it is difficult for learners with 

low language proficiency to interpret the meaning. 

4. Vocabulary: Written English uses a greater variety of lexical items than 

spoken English. If readers do not know half the words in a text, they will have great 

difficulty in understanding the text as a whole.  

5. Formality: Writing is more formal than speech. If readers are unfamiliar 

with the formal features of a written text, they always have difficulty in interpretation. 

6. Schema: The lack of previous or background knowledge about the text 

leads to the incomprehensibility of the meanings. 

7. Complex concept: If the concept of the text is complex, it is difficult for 

readers to understand the text. 

8. Reading proficiency: Readers with poor reading skills and low language 

proficiency tend to focus on every single word and cannot make sense of the reading.  
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Writing skill 

 

The characteristics of a written language that may contribute to the difficulty 

in developing writing skill are described below (Brown, 2000; and Scarcella and 

Oxford, 1992 (cited in Srichai, 2002)). 

1. Distance: It is difficult for writers to anticipate their audience. The 

anticipation ranges from general audience characteristics to how specific words, 

phrases, sentences, and paragraphs will be interpreted. 

 2. Orthography: Writers try very hard to put ideas through the manipulation of 

letters and other written symbols. 

 3. Complexity: Writers must try their best to remove redundancy, to combine 

sentences, to make references to other elements in a text, to create syntactic and 

lexical variety, etc. 

 4. Vocabulary: Writers have to learn to take advantage of the richness of 

English vocabulary to create a good piece of writing. 

 5. Formality: Writers have to learn the conventions of written genres. 

6. Grammatical competence: Lacking grammatical proficiency which is one of 

the important components of writing can result in lacking writing proficiency.  

The survey of problems in learning and teaching English in context of study 

took into account these factors causing difficulties in acquiring language skills as the 

underlying framework in carry out and discussion of this study. 

 

2.3  English in Thai education 

 

Thailand has been developing rapidly in various aspects, especially in 

technology, communication, tourism, and science. English plays an important role in 

these developments. As a consequence, Thai students at all levels of education are 

required to study English. As stated in the Basic Education Curriculum 2001, Thai 

students both in primary and secondary levels are required to study English as a 

compulsory subject. They are expected to: (1) have ability in English communication; 

(2) understand English and culture; (3) utilize English for studying other subjects; (4) 

have English skills to encounter different situations in society and use English to 
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acquire knowledge, and to work (Ministry of Education, 2001). For both diploma and 

undergraduate levels, it is stated that English language courses aim at enabling 

students to communicate in English. For post-graduate education, it is also stated that 

post-graduate curricula need to take English into consideration because most essential 

books are written in English (Ministry of Education, 2005).   

English courses provided for Thai students are of two main streams: a general 

or foundation English course, and an English for Specific Purpose (ESP) course or a 

specialized English course. That is to say, Thai students are expected to be able to 

communicate in English in their daily life, further their study at a higher level, and 

work. However, it is noted that Thai learners lack the ability to communicate in oral 

or written English after graduated from universities (Economist, 1998; cited in 

Prapaisit, 2003). Amornrattanasak (1999) asserts that some Thai learners have learned 

English for ten to twelve years starting from primary level to higher education level, 

but they are unable to communicate with foreigners or English native speakers. A 

number of studies have uncovered problems in teaching and learning English in 

Thailand.  

 

2.4  Related studies 

 

Research results have revealed a number of problems and needs or wants in 

teaching and learning English both in general and specialized courses in various areas 

in Thailand. The problems are described below.   

 

2.4.1  Problems in teaching and learning general English  

 

In teaching and learning the general or foundation English courses, a number 

of studies conducted in higher education institutions reports the following findings.  

Studies on foreign languages conducted by Ngenkaew (1989), Teo et al. 

(2004), Boonyawattana and Tantayanusorn (2005), and Apichartwanlop et al. (2006) 

have revealed several problems concerning English teaching and learning. Ngenkaew 

(1989) discovered that students from 3 educational institutions at tertiary level in 

Eastern had many difficulties in listening and speaking skills because they lacked 
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confidence in self-expression. Consequently, they strongly needed to practice those 

skills.  

Teo et al. (2004) reported that poorly prepared learners was the most serious 

problem in English teaching and learning at tertiary level in southern Thailand, 

especially in Rajabhat University. The curriculum was also the major problem in that 

there were a few English courses provided for the students to become proficient in 

English. Another problem was that the English teachers used the “teacher-centered” 

approach rather than the “learner-centered” approach.  

Boonyawattana and Tantayanusorn (2005) found that learners’ lack of 

readiness was a serious problem in English teaching and learning in the Northern 

region of Thailand and that English teachers wanted to improve their speaking skill 

most.   

Apichartwanlop et al. (2006) studied profile of teaching and learning foreign 

languages and needs for the use of foreign languages in the Northeast of Thailand. 

They revealed that students’ lack of readiness and teachers’ overworking load were 

the very serious problems in English teaching and learning.  

Problems in learning the Fundamental English courses in different areas were 

revealed by Wudthigarn (1991), Apichatwattana (1993), and Chanudom, (1993). The 

writing achievement of students in Fundamental English courses at Payap University 

was investigated by Wudthigarn (1991). The findings from the multiple-choice 

English achievement test showed that the students’ writing ability was at a low level. 

They had problems in grammatical structure, vocabularies, spelling, and punctuation .       

Apichatwattana (1993) investigated problems and needs in the Fundamental 

English course of the students at Naresuan University, and found that the students had 

serious problems in listening and writing skills. Concerning listening skills, they had 

difficulty in listening to academic lectures. As for writing skills, they had problems in 

word selection and writing in different genres. With regard to students’ needs in 

English learning, needs in listening, speaking, and reading were at a high level. 

Students showed a strong need to practice listening to daily life conversations 

particularly telephone conversations and interviews, and to English songs. Regarding 

speaking, they needed to practice daily life dialogues in making invitation (accepting, 

refusal); giving information of time, distance, and places; asking for help; and 
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expressing ideas. Students wanted to read academic documents, newspapers, 

magazines, announcements, and advertisements and they wanted to practice guessing 

meaning from context and translating English into Thai.  

A survey study of problems in teaching and learning the Foundation English 

course at Kamphaeng Phet Teachers’ College was conducted by Chanudom (1993). 

The results showed that students’ incompetence caused problems in their English 

learning. To be specific, they had serious problems in listening comprehension, 

speaking, reading for main ideas, and writing. Moreover, there were other problems 

with high degree of seriousness. Those were lacking the language laboratory or 

having no chance to use it and an inadequate number of English teachers particularly 

the English native speakers.  

Two studies conducted in 1994 measured the English ability of the 

undergraduate students majoring in English teaching. The first study was carried out 

with fourth-year students of higher education institutions under the jurisdiction of the 

Ministry of University Affairs. The results showed that students’ ability in using 

English for communication was only at either moderate or low levels (Pornpibul, 

1994). The second study was conducted by Sirisatit (1994) who investigated the 

English ability of fourth-year students (four-year program) in teachers colleges and 

state universities. It was found that the daily life conversation skill of English teaching 

majored students was not at the satisfactory level. Specifically, that of students from 

state universities was at a moderate level and that of students from teachers colleges 

was at a low level. 

Studies on problems in English learning of vocational students were carried 

out by Phofa (2003) and Lunpraphan (2004). Phofa (2003) explored the problems 

with advanced Dramatic Arts students in Colleges of Dramatic Arts in the central 

region of Thailand. The findings showed that the students lacked responsibility in 

learning English; teaching materials were neither adequate nor modern or effective; 

and teachers lacked interesting teaching methods. According to the students’ needs, 

they preferred the curriculum emphasizing speaking and reading skills. Also, more 

time should be provided for learning English. 

As for Lunpraphan (2004), he surveyed English learning problems of students 

at the Higher Vocational Education level at St. Joan of Arc’s Technology School. The 
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findings revealed students’ needs that they would like their English teachers to use 

various teaching methods. They needed more chances to practice speaking in front of 

class and listening in a language laboratory. Besides, they preferred teachers who use 

more English in class. 

Problems and needs in English teaching and learning were also found in a 

study on an evaluation of the English curriculum at the bachelor’s degree level of the 

Liberal Arts program in the teachers colleges, in north-eastern Thailand. The findings 

showed that objectives of the curriculum were not appropriate in serving the local 

needs. And the students cannot apply their knowledge to develop the community. As 

for the needs, the teachers strongly needed the modern textbooks, supplementary 

teaching materials, and in-service training related to the content of new courses 

(Prasompluem, 1992).     

Other studies conducted by Sukamolson (1990), Sawasthaworn (1990), and 

Amornrattanasak (1999) also reported problems in English teaching and learning. 

Sukamolson (1990) studied attitudes, needs and preferences towards and of the 

English language of the students and teachers in eight United Colleges. Both students 

and teachers perceived that the number of elective courses of English provided for 

students were not sufficient. As for the needs, students of all programs needed to 

improve their English ability of four skills for more effective communication.  

A survey study on problems and difficulties in reading English of students at 

Mahasarakham Teachers’ College was conducted by Sawasthaworn (1990). It was 

found that English majored students had very serious problems in vocabularies, 

idioms, and reading skill. Besides, students of all disciplines lacked basic skills in 

reading English. For the students’ needs in English reading, the reading texts on 

tourism, comics, and short stories were needed. And, the students liked reading 

newspapers and magazines. 

Amornrattanasak (1999) revealed various problems and obstacles of learning 

and teaching English in Ramkhamhaeng University. Problems concerned students, 

English curriculum, teaching materials, and teaching methods. Students had poor 

English background and negative attitude towards English. Besides, they did not pay 

attention to English learning. As for the English curriculum, it did not correspond to 

the world’s current affairs. Considering the teaching materials, students perceived that 
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English textbooks were too difficult, contained few activities, and focused only on 

grammar. Other problem was that the students had few chances to practice their 

English in a language laboratory. Lastly, teachers’ teaching techniques were limited. 

They often used the translation method as they emphasized grammar rather than 

communication. The majority of the teachers never utilized teaching aids and they 

used Thai as the medium of instruction in English class.  

 

2.4.2  Problems in teaching and learning English for Specific Purposes  

          (ESP)   

 

To focus on the problems related to the teaching and learning of English for 

Specific Purposes courses or specialized English courses, the past research reveal 

various problems in different areas.  

Atiratana (1985) revealed problems and needs in teaching and learning 

Business English of Business English instructors and third-year students at the 

certificate level in the Department of Commerce under the auspices of the Institute of 

Technology and Vocational Education. Both parties revealed that Business English 

students had serious problems in listening and speaking skills. The instructors 

suggested that the institute needed to develop the curriculum to fit the students’ future 

careers. The Business English courses should also be continuously well-graded in 

terms of contents and language complexity. Moreover, English instructors needed the 

annual in-service training concerning English teaching methodology.  

From the students’ opinions, they needed more modern and interesting content 

of Business English in which they can use in their daily life, for their further study, 

and for future career. They specifically needed to learn Business English through a 

variety of media, for example, videos, slides, films, and cassettes. They also suggested 

that the learning activities should involve group work, pair work, and role playing or 

drama as these were close to real life situations. Learning English with English native 

speakers was highly desirable. 

Nilrat (1991) investigated the needs of English for Architecture students at 

King Mongkut’s Institute of Technology Chaokhuntaharn Ladkrabang. The findings 

revealed that the second year architecture students needed the practice of listening 
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skill most, followed by speaking skill. With regard to the sub-skills, listening to 

foreigners was required most in the listening skill and discussing everyday routine 

works was strongly needed in speaking skill. Further, the fifth year architecture 

students stated that the speaking skill, especially giving information about project 

proposals was needed most, followed by the listening to foreigners.  

Chaiyakosri (2004)’s study revealed problems and needs in learning Technical 

English of Industrial Technology majors at Rajamangala Institute of Technology, 

Bangkok Technical Campus.  The students specified 3 problematic areas. Firstly, they 

had many difficulties in listening and speaking skills. Secondly, the number of 

Technical English courses was inadequate. The course content did not correspond to 

their professional area and the study hours for a course was too short. Lastly, the 

teaching methods were not interesting and did not focus on communication. Also, the 

instructors lacked background knowledge of their discipline. As for the needs, they 

mostly wanted more listening and speaking practice, more ESP courses, and more 

time for learning technical English. They also wanted the teachers to adopt interesting 

teaching methods and possess background knowledge related to their field of study.  

Considering the teachers’ views, the problems were that the students had a 

rather low level of English proficiency, particularly listening and speaking skills. 

There was an inadequate number of ESP courses and the teachers were not 

knowledgeable in specific fields. The teachers wanted more technical English courses 

in the curriculum. Besides, the content of technical English courses should be a 

combination of 80% of English for Specific Purposes and 20% of general English. 

Problems and needs in English learning of second-year Business 

Administration students at Siam University were reported by Sinthuchai (1991). 

Results from the questionnaire analysis showed that the students had difficulties in 

speaking, reading, and writing of Business English. To be specific, they lacked ability 

in speaking related to business contexts. They had low ability in reading English 

newspapers and business letters and in writing credit letters, credit forms, and 

reference letters.  As for the needs in English learning, Business Administration 

students wanted the listening practice concerning business vocabularies, business 

conversations, and conversations for daily life. For speaking skill, they wanted to 

practice introducing themselves and others, inviting, making requests or asking for 
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advice, asking and giving business information, and communicating in daily life. As 

for reading skill, the students preferred reading English newspapers, magazines, 

advertisements, textbooks in their discipline, and business letters. Lastly, they wanted 

to practice writing personal letters and various types of business letters. 

A study carried out by Mudpongtua (2002) showed students’ problems in 

learning English at Kasem Polytechnic College. The Higher Vocational Education 

Certificate level students specified that they seriously lacked knowledge of subject-

specific vocabularies. They were unable to understand the lecture, speak in front of 

class, and speak with English native speakers. They lacked the ability to write articles, 

messages, letters for various occasions or conclusion of what they listened and read. 

They also indicated that textbooks and reference books were inadequate. Moreover, 

they lacked opportunity to practice the listening skill. 

Suwanganit (1989) also studied problems and needs in teaching and learning 

the ESP courses. She conducted a study on students’ needs in the English language 

program in the Faculty of Agricultural Business of Maejo Institute of Agricultural 

Technology. According to interviews, English teachers perceived that objectives of 

English courses were not clear. The findings from a questionnaire showed that the 

students had a few chances of the reading skill practice in class. In relation to the 

needs, it was found that the students highly needed practice of greeting and 

introducing other people in Business context, interviewing for a job, giving directions, 

giving and following instructions, reading and understanding business textbooks and 

announcements, finding the meaning of technical words, understanding instructions 

for using agricultural tools, using the technical dictionary, and writing job application 

letters. 

The needs in English teaching and learning were also found in a survey study 

on an evaluation of the Bachelor of Arts in English Business Communication 

Curriculum of 1989 of Sripatum University. The participants revealed their needs 

regarding the curriculum and the teaching aids. They perceived that the objectives of 

the curriculum should be more precise and guide the teaching and learning 

management. The curriculum content should be up-to-date and more English 

conversations should be added. As for the teaching aids, more modern textbooks were 

strongly needed (Putthasongkran, 1997). 
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2.4.3  Problems in teaching and learning English in physical education  

          institutions 

 

Turning now to physical education area, the previous research reveals some 

common research findings as follows.   

Hengsakul (1980) surveyed problems of teaching English in Physical 

Education Colleges in Thailand. The findings revealed that physical education 

students had poor and different English background that made it difficult to teach 

effectively. Besides, they did not have favorable attitudes toward English. That is to 

say, they did not perceive that English is beneficial for their career which in turn led 

to their low English proficiency. As for the curriculum, it was found that the 

objectives were not appropriate to students’ professional areas and in their daily life. 

The content of English courses was redundant and badly organized. The number of 

courses and credits was not appropriate. The lack of teaching aids, textbooks, 

curriculum document was also problematic. Problems regarding the teaching methods 

and teachers’ performance were also found: most English teachers always gave 

lecture and did not engage other types of learning activities; they did not utilize 

instructional aids either; and the majority of them had an inadequate English teaching 

experience. Considering the problems of administrative policy, it was obvious that the 

English teachers overworked. They did not only have many English teaching hours, 

but they also had to teach other subjects and had to be responsible for extra tasks other 

than teaching. 

With regard to the needs, English teachers needed help from college 

administrators, educational supervisors, and experts from other educational agencies 

in revision and improvement of English curriculum to be more relevant to physical 

education and health education. Besides, they needed English textbooks and manuals 

specific to physical education and health education students. In-service training was 

another area of need so that they could improve their teaching performance. 

Teerawikawee (1981)’s study confirms Hengsakul’s research findings. She 

carried out a study on learning and teaching English at the Higher Certificate of 

Education level in Physical Education Colleges. The results from two sets of 

questionnaires revealed that physical education students had different levels of 
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English proficiency so it caused the English learning and teaching problems. As for 

the curriculum, the objectives of the curriculum were not suitable to the physical 

education students. English content was neither interesting nor related to students’ 

professional area. Also, the learning hours provided for an English course was not 

suitable. Lack of textbooks and other teaching aids for teaching English were also 

found to be problematic. Another difficulty found in the study is that the English 

teachers used very limited types of teaching and learning activities. Regarding the 

wants in teaching and learning English, both teachers and students wanted the 

curriculum to be improved. They suggested the content be useful for students’ daily 

life, and more related to physical education, health education, and recreation. Besides, 

students wanted the teachers to improve their teaching methods and the use of 

teaching aids. 

Khankaew (1985) also revealed problems and needs in English teaching and 

learning in the context of physical education. He studied the English language 

learning and teaching situation and the English language skill needs of students in the 

northeast Physical Education Colleges. The English teachers and students from 4 

colleges indicated a lack of correspondence between textbooks and English 

curriculum in that the curriculum emphasized the learning of four language skills, but 

the textbooks focused only on reading comprehension and grammar. Another problem 

was that the students had very few opportunities to use a language laboratory. As for 

the teaching methods, it was reported that English teachers used very few types of 

teaching and learning activities. They spent most of the time on grammar explanation 

and grammar exercises. According to the needs, it was found that the needs to practice 

listening, speaking, reading, and writing were at a moderate level whereas the practice 

of translation skill was highly needed. They needed to improve their ability in 

translating textbooks and physical education articles including sports news, 

instructions of sport equipments, and regulations of games. 

Another study in the context of Physical Education was carried out by Jai-

ngam (1990) who investigated problems and needs of English language teachers and 

students in Physical Education Colleges. The findings from the questionnaires 

revealed that students’ English language skills (listening, speaking, reading, and 

writing abilities) were at a low level. They did not being attentive in English class. 
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Regarding the curriculum, it was found that English content was too difficult for 

physical education students to understand. Another problem was the lack of English 

textbooks and chances to use a language laboratory. In relation to the needs, firstly, 

English teachers needed the English course content to be adjusted to suit the ability 

and the professional area of the students. More credits should be added for English 

courses. Both teachers and students needed appropriate English language textbooks, 

reference books, teaching aids and an effective language laboratory. Lastly, the 

English language teachers wanted to join a study tour abroad for a short period of 

time, and participate in English teaching workshops in order to enrich themselves 

with listening, speaking, reading, and writing abilities. They also preferred to take part 

in in-service teacher training so that they could be equipped with more effective 

teaching methods.  

 

2.4.4  Summary of problems and needs or wants in English teaching and  

          learning in Thailand     

 

To sum up, studies related to problems of English teaching and learning in 

Thailand involve 5 major problematic areas shared among different contexts. These 

are problems related to 1) the students, 2) the curriculum, 3) the teaching materials, 4) 

the teaching methods and teachers’ performance, and 5) the administrative policy. In 

addition, the studies reveal various needs in English teaching and learning as shown in 

table 2.1. 
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Table 2.1  Summary of problems and needs in English teaching and learning in  

       Thailand 

Major problems Problems Needs 

Students 1. having poor and different English 

    background 

2. having problematic learning   

    behaviors  

3. having unfavorable attitudes toward  

    English 

1. the practice of listening,  

    speaking, reading,   

    writing, and translation 

    skills. 

Curriculum and course 

content 

1. objectives’ not being clear and appropriate  

    to students’ daily life and students’  

    professional areas 

2. inadequate number of provided English  

    courses and credits  

3. redundant and uninteresting course content  

4. course content’s being difficult to  

    understand and not related to students’  

    professional areas 

5. insufficient study hours for each course so  

    the students lack opportunities for each skill  
    practice. 

1. curriculum which is up -  

    to - date, interesting,  

    suitable to the students’   

    ability, and  more  

    relevant to the students’  

    fields of study. 

2. more courses and more  

    time  

Teaching materials 1. insufficient number of appropriate  

    textbooks, curriculum document, and  

    supplementary materials 

2. textbooks’ not being relevant to the English  

    curriculum 

3. difficult textbooks containing more of  

    grammatical exercises than communicative  

    activities. 

4. a lack of a language laboratory or  

    opportunities to use it 

1. more appropriate  

    textbooks, reference  

    books, manuals specific  

    to students’ professional  

    areas, and a variety of  

    media in learning   

    English 

2. an effective language  

    laboratory 

Teaching methods and 

teachers’ performance 

1. difficulty to put focus on student-      

    centeredness in communicative language    

    teaching 

2. teachers’ lack of effective teaching  

    techniques and not properly utilizing  

    instructional aids. 

3. teachers’ often using Thai as the medium of  

    instruction 

4. teachers’ having inadequate experience in  

    English teaching and lacking background  

    knowledge of students’ discipline 

1. teachers who use  

    interesting teaching  

    methods, various types  

    of learning activities, and  

    more English in class. 

2. learning English with  

    English native speakers  

    and English teachers who  

    have background  

    knowledge relevant to  

    the disciplines 

Administrative policy 1. inadequate number of English teachers and    

    English native speakers   

2. teachers’ overloaded work. 

1. teachers’ participation in  

    in-service training  

    programs or English  

    teaching seminars to  

    improve their teaching  

    performance and to  

    develop their English  

    language skills 

 

The previous studies reveal the problems and the wants or needs to improve 

the English teaching and learning in Thailand in different contexts and at varying 
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time. Even though some studies have been conducted to investigate the problems in 

teaching and learning of English in physical education area, there have been no 

studies investigating such issues after the Institutes of Physical Education were 

transferred to the Ministry of Tourism and Sports. Therefore, it seems to be high time 

to discover current situations in relation to problems and needs in English teaching 

and learning in order to provide the insights to improve English learning and teaching 

in the Institutes of Physical Education, Thailand.  
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CHAPTER 3 

 

RESEARCH METHODOLOGY 

 

 This chapter presents the research methodology of the study. It consists of the 

research subjects, research instruments, data collection procedure, reliability of the 

questionnaires, description of the respondents, and data analysis procedure. 

 

3.1  Subjects of the study 

 

  The subjects of this study were all 33 teachers currently teaching English in all 

17 Institutes of Physical Education in 2007 academic year and a sample of 368 

students. The students’ sample was drawn from the population of 8,355 students 

based on Table for Determining Sample Size from a Given Population proposed by 

Krejcie and Morgan (1970). The quota random sampling was applied to arrive at a 

representative proportion of subjects from different fields of study. Then, a simple 

random sampling was employed to obtain each subject in each field of study. Table 

3.1 illustrates the number of students subjects. 

 

Table 3.1  Students subjects 

Fields of study 

 

Number 

of students 

Student 

sample size 

Physical Education  5,205 229 

Health Education  441 19 

Sports Science  1,731 76 

Health Science  110 5 

Communication Arts  197 9 

Business  294 13 

Recreation  377 17 

Total 8,355 368 
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3.2  Research instruments 

 

 The research instruments for this study included two questionnaires: a student 

questionnaire and a teacher questionnaire. 

  

3.2.1  Preliminary study 

 

 Before constructing the questionnaires, the researcher reviewed the literature 

related to the problems of English language teaching and learning to gather 

preliminary information about problems and wants in the teaching and learning of 

English. Besides, 21 current students of 7 fields of study, 3 students from each field, 

were interviewed informally. Among these, twelve of them were from four fields of 

study: Physical Education, Sports Science, Business, and Recreation, at the Institute 

of Physical Education Trang; six students studied in the fields of Health Education 

and Health Science at the Institute of Physical Education Yala. The other three studied 

in the field of Communication Arts at the Institute of Physical Education Sukhothai. 

They were asked to express the problems and the perceived needs concerning their 

learning of English.  

Furthermore, three English teachers of three campuses of Institute of Physical 

Education: Trang, Yala, and Sukhothai, were interviewed informally to reveal the 

problems and the needs in English language teaching and learning at their institutes. 

The information obtained from the relevant research, literature and informal 

interviews were used as the guideline for the construction of the questionnaires.  

 

 3.2.2  Questionnaire construction 

 

 There were two questionnaires in this study: the student questionnaire and the 

teacher questionnaire. The student questionnaire was used to elicit the problems as 

well as their perceived needs in English learning. Similarly, the teacher questionnaire 

was employed in order to gather teachers’ opinions regarding students’ problems of 

learning English and teachers’ problems and needs in teaching English. These two 

drafted questionnaires were constructed based on the related research and informal 
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interviews. They were written in Thai to make sure the intended meaning could be 

conveyed. The aspects which were explored include students’ learning behaviors, 

students’ difficulty in learning language skills, curriculum and course content, 

instructional materials, teaching methods and teachers’ performance, and institutes’ 

administrative policy for learning and teaching of English. 

The student questionnaire was divided into 3 main parts. Part 1 included 7 

items related to students’ general background (Items 1-7). Part 2 consisted of 5 main 

problems in English learning of the students: students’ learning behaviors, students’ 

difficulty in learning language skills, English curriculum and content, instructional 

materials, and teaching methods, with a total of 70 items. The students were asked to 

express their opinions according to the rating scale from 5 “the most serious problem” 

to 1 “the least serious problem”. Part 3 included 14 items concerning the perceived 

needs in English learning (Items 1-14). The students were asked to choose or rank the 

items in the columns that represent their perceptions. 

The teacher questionnaire consisted of 3 main parts. Part 1 included 7 items 

asking for information about the general background of the English teachers (Items 1-

7). Part 2 concerned various problems in teaching English. It consisted of 6 major 

problems related to students’ learning behaviors, students’ difficulty in learning 

language skills, English curriculum and content, instructional materials, teachers’ 

performance, and institutes’ administrative policy for English learning and teaching, 

with a total of 79 items. The teachers were asked to express their opinions according 

to the rating scale from 5 “the most serious problem” to 1 “the least serious problem”. 

Part 3 included 15 items concerning the perceived needs in English teaching and 

learning (Items 1-15). The teachers were asked to specify their perceptions by 

choosing or ranking the items in the relevant columns. 

These drafted questionnaires were checked by the supervisory committee and 

revised as suggested. Then they were tried out. 
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 3.2.3.  Questionnaire trials 

  

 To achieve the reliability of the questionnaires, thirty students who were not 

going to be involved in the main study responded to the questionnaire. They were 

students of three fields of study; Physical Education, Sports Science, and Recreation, 

at the Institute of Physical Education Trang. For the teacher questionnaire, it was tried 

out with five English teachers teaching English to Physical Education majors and/or 

Sports Science majors of Nakhon Si Thammarat Rajabhat University.  

The students and the teachers were asked to answer the questionnaires to 

specify ambiguities, to evaluate the content and to give comments or suggestions 

about the questionnaires. Taking the suggestion into account, the researcher revised 

the questionnaires accordingly. The final versions of the questionnaires are shown in 

Appendices A (English version) and B (Thai version). 

 

3.3 Data collection procedure 

 

 The data were collected during the second semester of the 2007 academic 

year. The researcher contacted an English teacher of each institution and asked for 

his/her help in distributing and collecting the questionnaires. Then, the packages of 

the questionnaires were sent to the contacted persons. English teachers were requested 

to send back the questionnaires to the researcher within 1 month on the researcher’s 

expense. 

 

3.4 Reliability of the questionnaires 

 

 This research investigated the problems and perceived needs in teaching and 

learning of English at the Institutes of Physical Education using two questionnaires as 

the means to achieve certain information. To ascertain the reliability of the teacher 

questionnaire, a follow-up procedure was conducted to obtain the relationship of the 

scores and information between the first and the second administration of the 

questionnaire. All 33 English teachers were asked to answer the same questionnaire 

for the second time to find out whether the responses of the questionnaires produced 
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the same results. This was conducted two weeks after their first response. The 

teachers were informed, in the cover letter, the purpose of testing the reliability of the 

questionnaire and the consistency of answering the questionnaire. The same process 

was also adopted in arriving at the reliability of the students’ responses. Thirty 

students who first responded to the questionnaire were asked to answer the same 

questionnaire for the second time. 

 All 30 student questionnaires and 30 out of 33 teacher questionnaires were 

returned with complete responses. The information obtained from the first and second 

administrations of the questionnaires was then compared. The results of t-tests show 

that 64 out of 70 variables were found to be significantly of the same distribution 

statistically at a high 1.00 to a low 0.06 degree of confidence. This implies that the 

data obtained by means of the student questionnaire were reliable. For the teacher 

questionnaire, the t-tests reveal that all 79 variables were found to be significantly of 

the same distribution statistically at a high 1.00 to a low 0.19 degree of confidence. 

This implies that the data obtained from the teacher questionnaire were highly 

reliable. The results showing the reliability of the questionnaires are recorded in 

Appendix C. However, only the data from the first administration were analyzed in 

the main study.  

    

3.5 Description of the respondents  

 

            The questionnaires were returned within 1 month. The number of the teacher 

questionnaires was 33, representing 100 percent of the target sample. The responses 

were all complete. Considering the student questionnaire, 339 complete 

questionnaires were returned, representing 92 percent of the target sample. Table 3.2 

illustrates number of student respondents of all fields of study. 
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Table 3.2  Number of student respondents  

 

Fields of study 

 

Target sample Number received 

Physical Education  229 214 

Health Education  19 17 

Sports Science  76 66 

Health Science  5 5 

Communication Arts  9 9 

Business  13 11 

Recreation  17 17 

Total 368 339 

Percent 100% 92% 

 

3.6 Data analysis    

 

 The data from the completed questionnaires were analyzed using the 

Statistical Package for Social Science (SPSS). The following statistical devices were 

employed in analyzing the data of the study. 

First, percentages, frequency distribution, and means were used to examine 

background of students and English teachers (Part 1 of both questionnaires). 

To answer the two research questions, the analysis procedure was as follows. 

 

Research question 1: What are the problems in teaching and learning of  

                                    English at the Institutes of Physical Education  

                                    as identified by students and English teachers?  

                                    Are there any significant differences among                            

                                    their views? 

 

  To answer this research question, descriptive statistics were used to compute 

the mean scores and standard deviations of students’ problems and teachers’ 

problems. A one - way analysis of variance (ANOVA) was employed to investigate 

whether there are any significant differences in the problems among students from 

different disciplines. Then, a multiple comparison was used to further examine the 
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relative degree of differences among disciplines. In addition, a t-test was utilized to 

identify any significant differences in the problems between teachers and students. To 

facilitate data analysis, the mean scores of problems were interpreted as follows: 

  4.21 – 5.00 = Most serious problem 

  3.41 – 4.20 = Very serious problem 

  2.61 – 3.40 = Moderately serious problem 

  1.81 – 2.60 = Slightly serious problem 

  1.00 – 1.80 = Least serious problem 

 

Research question 2: What are the needs in English teaching and learning 

                                                at the Institutes of Physical Education as perceived 

                                                by students and English teachers?  

                                                                                                 

In order to examine the perceived needs in English teaching and learning, the 

data from both student questionnaire and teacher questionnaire were analyzed to 

obtain frequency, percentages and weighted scores.  
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CHAPTER 4 

 

FINDINGS 

 

 This chapter reports the findings of the study obtained from the analysis of the 

two questionnaires returned. The main findings are presented in the following 

sections: 

4.1  General background of students and English teachers 

 4.2  Problems in English teaching and learning as identified by students 

                   and English teachers 

    4.3  Needs in English teaching and learning as perceived by students and   

                   English teachers 

 

4.1  General background of students and English teachers 

 

 The information obtained from Part 1 of the student questionnaire and the 

teacher questionnaire concerns several aspects of their general background. The data 

were analyzed to establish the frequencies, the percentages, and the mean scores. The 

findings concerning their general background are as follows. 

 

4.1.1  General background of students 

 

 The information about students’ background concerns their ages, years of 

study, disciplines, the length of time for learning English, their experience in 

participating in English courses outside class time, and their opinions concerning 

English. 

Table 4.1 shows that approximately half of the students (51.5%) were 21-23 

years old. They were first to fifth year students but the majority was in their first to 

third year. More than half of them (63.1%) majored in Physical Education and 19.5% 

of them majored in Sports Science. The rest were from other disciplines. With regard 

to the length of time of learning English, slightly more than half of them (52.9%) had 

learned English for 8 to 10 years.  
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Table 4.1  Frequencies and percentages of students by background 

Background Number Percent 

   Age 
        18-20 years old 

        21-23 years old 

        More than 23 years old 

                                                                                          Total 

 

133 

172 

29 

334 

 

39.8 

51.5 

8.7 

100 

 

   Year of study 

       1
st
 year  

       2
nd

 year  

       3
rd

 year  

       4
th
 year  

       5
th
 year 

                                                                                          Total    

 

91 

87 

98 

53 

8 

337 

 

27.0 

25.8 

29.1 

15.7 

2.4 

100 

 

   Disciplines 
       Physical Education 

       Health Education 

       Sports Science 

       Health Science 

       Communication Arts 

       Business   

       Recreation  

                                                                                          Total 

 

214 

17 

66 

5 

9 

11 

17 

339 

 

63.1 

5.0 

19.5 

1.5 

2.7 

3.2 

5.0 

100 

 

   Length of time for learning English 

       8-10 years 

       11-13 years 

       14 years up   

                                                                                          Total 

 

167 

93 

56 

316 

 

52.9 

29.4 

17.7 

100 

 

 

 As for the experience in participating in English courses or trainings outside 

class time, Table 4.2 shows that a large number of students (82.2%) lacked such 

experience. There were three main reasons for this: the institutes did not provide 

courses specific to their disciplines (39.7%); they were not required to join the courses 

(17.1%); and they did not have adequate English ability to participate in the courses 

(14%). For those who had such experience, they preferred to take English for 

Communication in Daily Life than specialized English courses. It was also found that 

the majority of students (82.6%) did not take part in activities related to English 

either. The first two reasons with similar percentages were that they were not good at 

English (35.4%) and that they were not selected to take part in activities (34.8%). The 

third reason was they were not required (21.4%). For those who took part in such 

activities, the three most frequent activities were joining an English camp, being a 

referee, and hosting sport players.  
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Table 4.2  Frequencies and percentages of students by background  

  Background Number Percent 

   Experience in participating in any English courses or  

   English trainings outside class time, held by the Institute  

   of Physical Education  

         No 

         Yes   

                                                                                          Total                       

                                                     

              * Reasons for lacking experience in participating in any  

                 English courses or English trainings 

                 The institutes’ not providing specific courses to their 

                     disciplines   

                 Not having adequate English background to participate in 

                     courses 

                 Not being required to join courses 

                 Uninteresting courses    

    Lacking financial support 

  Having no interest 

   Disliking English 

                                                                           Total                                                                             

 

 

 

 

273 

59 

332 

 

 

 

82.2 

17.8 

100 

 

 

 

 

102 

 

36 

44 

6 

21 

19 

29 

257 

 

 

 

 

39.7 

 

14.0 

17.1 

2.3 

8.2 

7.4 

11.3 

100 

 

   Experience in participating in any activities related to English,  

   held by the Institute of Physical Education     

         No 

         Yes 

                                                                           Total   

 

             * Reasons for lacking experience in participating in any  

                activities  

  Not being selected to take part in activities 

   Not being required to take part in activities 

   Not good at English 

  Dislike doing activities 

                         Others    

                                                                                         Total 
            

             * Activities 

                Taking part in an English camp 

                Being an athlete in the international sports competition 

                        Welcoming sport players 

                Hosting sport players 

                Calling players to register before the games 

                Being a sport staff of international sports events 

                Being a referee 

  Being a staff in the awarding ceremonies 

 Others                                                                                          

                                                                                         Total 
 

 
 

275 

58 

333 

 
 

82.6 

17.4 

100 
 

 

 

117 

72 

119 

27 

1 

336 

 

 

 

34.8 

21.4 

35.4 

8.1 

.3 

100 

 

 

18 

8 

4 

13 

11 

6 

15 

2 

4 

81 

 

 

22.2 

9.8 

5.0 

16.0 

13.6 

7.4 

18.5 

2.5 

5.0 

100 

* More than one answer is possible 
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Regarding the students’ opinions concerning English, the findings indicate that 

students had positive attitudes towards English. They strongly agreed that English was 

beneficial for their further study ( X  = 4.29). Also, they agreed that English was 

necessary for their future career ( X  = 4.12) and it was a means for communication in 

their daily life ( X  = 3.67). Additionally, they agreed that they were satisfied with 

learning English ( X  = 3.71). However, they moderately agreed that English was an 

easy subject ( X  = 2.86). The mean scores of students’ opinions are shown in Table 

4.3.   

 

Table 4.3  Means and standard deviations of students’ opinions concerning  

                  English 

No. Opinions X  SD 

1. English is beneficial for their further study 4.29 .70 

2. English is necessary for their future career 4.12 .82 

3. They are satisfied with learning English 3.71 .84 

4. English is a means for communication in their daily life 3.67 1.04 

5. English subjects are easy 2.86 .81 

 

4.1.2  General background of English teachers 

 

 The information obtained from Part 1 (Items 1-7) of the teacher questionnaire 

concerns several aspects of teachers’ background. The findings indicate that three 

quarters of the English teachers (75.8%) were female, and almost all of them (93.9%) 

were permanent staff. Slightly more than half (54.5%) held Master’s degree and the 

rest (45.5%) had a Bachelor’s degree. Besides, almost all teachers (90.6%) held a 

certificate in English teaching and 63.6% of them had been teaching English at the 

Institute of Physical Education and the College of Physical Education for more than 9 

years. For teaching-load, most of them had to teach about 10-21 hours per week 

(37.5% = 10-15 hrs, 28.1% = 16-21 hrs) and not many of them (25%) taught less than 

ten hours per week. Besides teaching English, all of them had some extra work in 

certain units of the institutes such as Foreign Relations, Quality Assurance, and 

Research and Development.  The findings of the teachers’ background are presented 

in Table 4.4. 
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Table 4.4  Frequencies and percentages of teachers by background 

Background Number Percent 

   Gender 
        Male 

        Female 

                                                                                          Total 

 

8 

25 

33 

 

24.2 

75.8 

100 

   Position 

        Permanent staff   

        Contract staff 

                                                                                          Total  

 

31 

2 

33 

 

93.9 

6.1 

100 

   Highest degree attained  
        Bachelor’s degree 

        Master’s degree 

                                                                                          Total 

 

15 

18 

33 

 

45.5 

54.5 

100 

   Certificate in teaching English 

        Yes 

        No 

                                                                                          Total 

 

29 

3 

32 

 

90.6 

9.4 

100 

   Experience in English teaching at the Institute of Physical   

     Education and the College of Physical Education  
        1-3 yrs                          

            4-6 yrs    

        7-9 yrs    

             More than 9 yrs  

                                                                                          Total 

 

 

2 

4 

6 

21 

33 

 

 

6.1 

12.1 

18.2 

63.6 

100 

    Number of English teaching hours per week 

        Less than 10 hrs            

         10-15 hrs         

       16-21 hrs                  

            More than 21 hrs 

                                                                                          Total  

 

8 

12 

9 

3 

32 

 

25.0 

37.5 

28.1 

9.4 

100 

   Extra work in the Institute 
        Yes        

                                                                                          Total 

          

           * Work 

                  Language Operation Center  

                  Curriculum and Learning  

                  Plan and Budget      

                  Academic Record and Assessment 

                  Information System   

                  Students’ Welfare 

                  Students’ Affairs 

                  Research and Development  

                  Quality Assurance                     

                  Counseling        

                  Public Relations  

                   Foreign Relations 

                  Others   

                                                                                          Total                                                  

 

32 

32 

 

100 

100 

 

 

5 

6 

4 

4 

1 

1 

3 

8 

9 

5 

1 

13 

6 

66 

 

 

7.6 

9.1 

6.1 

6.1 

1.5 

1.5 

4.5 

12.1 

13.6 

7.6 

1.5 

19.7 

9.1 

100 

* More than one answer is possible 
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4.2 Problems in teaching and learning English  

  

Research question 1: What are the problems in teaching and learning of 

                                    English at the Institutes of Physical Education as  

                                    identified by students and English teachers? 

                                    Are there any significant differences among 

                                    their views? 

To answer the research question number 1, the findings will be presented in 2 

sections as follows: 

4.2.1  The problems in teaching and learning of English at the  

                   Institutes of Physical Education as identified by students and  

                    the differences among their views 

4.2.2  The problems in teaching and learning of English at the    

Institutes of Physical Education as identified by English  

teachers and the differences between English teachers  

          and students’ views 

 

4.2.1  The problems in teaching and learning of English at the  

          Institutes of Physical Education as identified by students and  

          the differences among their views 

 

Part 2 of the student questionnaire is about students’ five major problems in        

learning English. Those problems concern students’ learning behaviors, students’ 

difficulty in learning language skills, English curriculum and content, instructional 

materials, and teaching methods. The findings are presented below in order. 

 

4.2.1.1  Problems concerning the students’ learning behaviors 

 

As shown in Table 4.5, the students viewed their learning behaviors as 

problems at a moderately serious level ( X  = 3.04). However, the degrees of 

seriousness identified by the students of different disciplines were different. That is, 

the students of five disciplines (Sports Science, Business, Physical Education, 
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Recreation, and Communication Arts) perceived their learning behaviors as 

moderately serious problems ( X : 2.88, 3.08, 3.14, 3.18, and 3.33 respectively) while 

those of the other two disciplines (Health Education and Health Science) identified 

them at a slightly serious level ( X : 2.33 and 2.44 respectively).    :: 

When looking at individual items, they were rated as moderately serious with 

the item means ranging from 2.72 to 3.40. Also, it can be noted that the students 

specified problems concerning affective filters as more serious. These included being 

afraid of answering questions in class (Item 6: X  = 3.40) and being shy of making 

mistakes when speaking English (Item 8: X  = 3.36). Other problems such as being a 

slow learner (Item 9: X  = 3.27), disliking doing language activities (Item 7: X  = 

3.22), and being absent from English class (Item 1: X  = 2.93) were identified as less 

serious. 

As also shown in Table 4.5, a one-way analysis of variance shows that there 

were statistically significant differences among the mean scores of seven disciplines 

for all items except Item 2 and Item 8 showing that the degrees of seriousness of most 

problems concerning the students’ learning behaviors were different among 

disciplines.  
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Table 4.5  Means, standard deviations and analysis of variance of the problems concerning students’ learning behaviors  

                  as identified by students (ranked in order of seriousness) 

Item 

No 
Problem 

Disciplines 
 

Total 

 

(N=339) 
F Sig. 

Physical 

Education 

(N=214) 

Health 

Education 

(N=17) 

Sports  

Science 

(N=66) 

Health 

 Science 

(N=5) 

Communi- 

cation Arts 

(N=9) 

Business 

 

(N=11) 

Recreation 

 

(N=17) 

 

X    

 

SD 

 

 X    

 

SD 

  

 X  

 

SD 

 

 X    

 

SD 

 

X    

 

SD 

  

X  

 

SD 

 

X    

 

SD 

 

X    

 

SD 

6. Being afraid of 

answering questions  

in class 

3.49 1.02 2.76 0.75 3.21 0.95 2.60 1.81 3.56 0.88 3.27 1.10 3.82 1.23 3.40 1.04 2.75* 0.013 

8. Being shy of making 

mistakes when speaking  

English  

3.43 1.04 2.82 1.18 3.20 1.19 3.00 1.58 3.44 0.88 3.64 1.12 3.53 1.12 3.36 1.09 1.34 0.23 

9. Being a slow learner  

making it impossible  

to follow what a 

teacher’s teaching 

3.29 0.95 2.59 1.12 3.20 1.04 2.60 1.34 3.56 0.88 3.91 1.30 3.65 1.32 3.27 1.03 2.94** 0.008 

 7. Disliking doing language 

activities 
3.34 1.00 2.47 1.12 3.02 1.15 2.20 1.30 3.44 0.88 3.36 1.20 3.29 0.92 3.22 1.06 3.23** 0.004 

1. Being absent from 

English class 
3.03 1.11 2.12 1.21 2.80 1.07 3.40 0.89 3.44 1.23 2.82 1.25 2.65 1.36 2.93 1.14 2.53* 0.02 

5. Not being attentive in 

English class  
3.05 1.15 2.12 1.36 2.74 1.18 2.20 1.78 3.33 1.50 2.64 1.20 3.06 1.39 2.93 1.22 2.53* 0.02 

3. Not doing homework 2.97 1.06 2.12 1.16 2.67 1.12 1.80 0.83 3.00 1.22 3.00 1.26 2.94 1.08 2.85 1.10 2.85** 0.01 

2. Being late for class 2.83 1.05 2.29 1.10 2.56 1.06 2.20 1.30 3.22 0.97 2.64 1.02 2.65 1.36 2.73 1.08 1.56 0.15 

4. Not taking learning 

materials 
2.85 1.12 1.71 0.92 2.56 1.13 2.00 1.22 3.00 1.00 2.45 1.57 3.00 1.06 2.72 1.15 3.70*** 0.001 

Total 

 

3.14 

 

0.80 2.33 0.81 2.88 0.81 2.44 1.19 3.33 0.71 3.08 0.86 3.18 0.89 3.04 0.84 3.74*** 0.001 
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The further analysis using multiple comparisons (Table 4.5a, Appendix D, p. 

164) reveal that Recreation majored students were more afraid of answering questions 

in class than those of Health Education, Sports Science, and Health Science 

disciplines (Item 6). Also, the students majoring in Physical Education perceived this 

problem at a higher level than Health Education majored students. For the other 6 

problems (Items 1, 3, 4, 5, 7, and 9), though significantly different among disciplines, 

they were found only at a lower level of seriousness. 

      

4.2.1.2  Problems concerning the difficulty in learning language skills 

 

 The findings concerning the students’ perceived difficulty in learning 

language skills are presented in four parts: listening skill, speaking skill, reading skill, 

and writing skill. 

 

4.2.1.2A  The perceived difficulty in learning listening skill 

 

As shown in Table 4.6, overall students perceived the problems concerning the 

difficulty in learning listening skill as moderately serious ( X  = 3.15).  When 

considering each problem, two problems considered more serious were the failure to 

recognize subject-specific vocabularies (Item 2: X  = 3.43) and lacking ability to 

recognize general vocabularies (Item 1: X  = 3.32). The other problems such as not 

understanding subject-specific matter (Item 6: X  = 3.28) and not understanding 

general-subject matter (Item 5: X  = 3.18) were considered less serious. A one-way 

analysis of variance shows that there was a statistically significant difference of the 

mean scores among the seven disciplines for Item 6 only (F = 2.13, p = 0.04) which 

means the students of each discipline faced most problems regarding the listening 

skill at a similar level of seriousness.  

 

 

 

 



 43

Table 4.6  Means, standard deviations and analysis of variance of the perceived difficulty in learning listening skill  

                  as identified by students (ranked in order of seriousness) 

Item 

No 
Problem 

Disciplines 
 

Total 

 

(N=339) 
F Sig. 

Physical 

Education 

(N=214) 

Health 

Education 

(N=17) 

Sports  

Science 

(N=66) 

Health 

 Science 

(N=5) 

Communi- 

cation Arts 

(N=9) 

Business 

 

(N=11) 

Recreation 

 

(N=17) 

 

X    

 

SD 

 

 X    

 

SD 

  

 X  

 

SD 

 

 X    

 

SD 

 

X    

 

SD 

  

X  

 

SD 

 

X    

 

SD 

 

X    

 

SD 

 

2. 
Listening skill 

Being unable to recognize 

subject-specific 

vocabularies  

3.47 0.92 3.06 0.89 3.35 0.96 2.80 0.44 3.22 0.83 3.73 0.78 3.65 1.05 3.43 0.93 1.40 0.21 

1. Being unable to recognize 

general vocabularies 

 

3.38 

 

0.94 

 

2.71 

 

1.16 

 

3.29 

 

1.01 

 

3.20 

 

0.83 

 

2.89 

 

0.60 

 

3.64 

 

0.67 

 

3.35 

 

0.93 
 

3.32 

 

0.96 

 

1.83 

 

0.09 

6. Not understanding  

subject-specific matter 
3.34 0.86 2.65 1.22 3.27 1.04 2.80 0.83 3.00 1.00 3.27 0.78 3.59 0.87 3.28 0.93 2.13* 0.04 

 5. Not understanding 

general-subject matter 
3.22 0.91 2.76 1.14 3.15 1.09 2.80 1.09 2.78 1.09 3.09 0.53 3.53 1.06 3.18 0.97 1.35 0.23 

3. Not understanding 

simple sentences 
2.93 0.97 2.47 0.87 2.71 1.07 2.60 1.51 2.56 0.52 2.82 0.98 3.06 1.02 2.86 0.99 1.18 0.31 

4. Not understanding short  

simple dialogues used in 

daily life 

2.94 0.97 2.24 0.97 2.89 1.11 2.20 1.30 2.44 0.88 2.64 0.92 2.82 1.01 2.86 1.01 2.07 0.056 

Total 

 

3.21 

 

0.76 2.65 0.84 3.11 0.87 2.73 0.93 2.81 0.65 3.20 0.64 3.33 0.78 3.15 0.79 2.07 0.055 

 

 



 44

Considering the significant difference in Table 4.6a (Appendix D, p. 168), 

Health Education majored students had a lesser degree of seriousness in 

understanding subject-specific matter (Item 6) than those of Physical Education, 

Sports Science, and Recreation disciplines. 

 

4.2.1.2B  The perceived difficulty in learning speaking skill 

 

As a whole, the difficulty in learning speaking skill as shown in Table 4.7 was 

a very serious problem ( X  = 3.45). However, the students of different disciplines 

perceived such problems at different degrees of seriousness. The students of four 

disciplines (Physical Education, Communication Arts, Business, and Recreation) 

identified the speaking problems as very serious ( X  : 3.46, 3.46, 3.65, and 3.82 

respectively) whereas those of other three disciplines (Health Science, Health 

Education, and Sports Science) perceived these problems at a moderately serious level 

( X  : 2.78, 3.24, and 3.38 respectively).  

The results also show that six out of eight problems were viewed at a very 

serious level. The more serious problems were that they were unable to speak 

complex sentences (Item 4: X  = 3.63); they did not know stress patterns and 

intonation (Item 5: X  = 3.52); and they had no opportunity to use English in daily 

life (Item 8: X  = 3.50). The problems of speaking broken English (Item 3: X  = 

3.46), not knowing vocabulary to use (Item 1: X  = 3.45), and lacking ability to 

converse about subject-specific matter (Item 7: X  = 3.41) were specified as less 

serious. As for the other two problems, they were rated as moderately serious. The 

one-way analysis of variance shows that there was a statistically significant difference 

among the mean scores across the disciplines for item 8 only (F = 3.21, p = 0.004). 

That is to say, the degrees of seriousness of almost all problems concerning the 

speaking skill were not different among disciplines.   
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Table 4.7  Means, standard deviations and analysis of variance of the perceived difficulty in learning speaking skill  

                  as identified by students (ranked in order of seriousness) 

Item 

No 
Problem 

Disciplines 
 

Total 

 

(N=339) 
F Sig. 

Physical 

Education 

(N=214) 

Health 

Education 

(N=17) 

Sports  

Science 

(N=66) 

Health 

 Science 

(N=5) 

Communi- 

cation Arts 

(N=9) 

Business 

 

(N=11) 

Recreation 

 

(N=17) 

 

X     

 

SD 

 

 X    

 

SD 

  

 X  

 

SD 

 

 X    

 

SD 

 

X     

 

SD 

  

X  

 

SD 

 

X    

 

SD 

 

X    

 

SD 

 

4. 
Speaking skill 

Being unable to speak 

complex sentences 

3.63 0.98 3.29 1.21 3.56 1.04 3.00 1.22 4.00 0.86 3.91 0.83 4.00 1.06 3.63 1.01 1.42 0.20 

5. Not knowing stress 

patterns and intonation 
3.54 0.85 3.24 0.90 3.45 0.91 2.60 0.54 3.78 0.44 3.64 0.80 3.82 0.80 3.52 0.86 1.88 0.08 

8. Having no opportunity 

to use English in daily 

life 
3.48 0.92 3.47 1.17 3.38 1.21 2.80 1.30 3.00 0.70 4.27 0.78 4.12 0.69 3.50 1.00 3.21** 0.004 

3. Speaking broken 

English  
3.45 0.90 3.41 0.93 3.38 0.97 3.20 1.09 3.56 0.72 3.45 0.52 3.94 0.96 3.46 0.91 0.96 0.44 

1. Not knowing 

vocabularies to use 
3.50 0.90 3.12 0.99 3.38 0.94 2.80 1.30 3.44 0.88 3.55 0.52 3.71 0.77 3.45 0.90 1.21 0.29 

7. Lacking ability to  

converse about subject- 

specific matter 

3.41 0.85 3.18 0.88 3.38 1.03 2.60 1.34 3.56 0.52 3.55 0.93 3.76 0.97 3.41 0.90 1.39 0.21 

2. Knowing vocabularies  

but unable to   

pronounce them 

correctly  

3.38 0.89 3.12 0.99 3.33 0.98 2.60 1.14 3.22 0.66 3.64 0.67 3.82 0.72 3.37 0.90 1.76 0.10 

6. Lacking ability to 

converse on daily life 

topics 

3.27 0.91 3.06 0.89 3.20 1.09 2.60 1.34 3.11 0.78 3.18 1.07 3.41 1.06 3.23 0.96 0.63 0.70 

Total 3.46 0.69 3.24 0.78 3.38 0.80 2.78 0.97 3.46 0.53 3.65 0.49 3.82 0.66 3.45 0.72 2.01 0.06 
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With reference to the significant difference in Table 4.7a (Appendix D, p. 

168), the students of Business and Recreation disciplines had fewer opportunities to 

use English in daily life (Item 8) than those majoring in Physical Education, Sports 

Science, Health Science, and Communication Arts. Also, the Business majored 

students had fewer chances to use English in daily life than Health Education majored 

students.  

 

4.2.1.2C  The perceived difficulty in learning reading skill 

 

As seen in Table 4.8, difficulty in learning reading skill was identified at the 

moderately serious level ( X  = 3.16). When looking at each discipline, the different 

degrees of seriousness were found. The problems were very serious ( X  = 3.57) 

among Recreation majored students. The students of five disciplines (Communication 

Arts, Sports Science, Business, Health Education, and Physical Education) viewed 

these problems as moderately serious ( X  : 2.85, 3.11, 3.14, 3.16, and 3.17 

respectively). Further, the Health Science majored students indicated the problems as 

slightly serious ( X  = 2.53). 

 As also shown, the problems were ranked from slightly serious to moderately 

serious with the item means ranging from 2.53 to 3.35. The problems identified as 

more serious were that they did not know the meanings of words though pronouncing 

correctly (Item 2: X  = 3.35) and that they did not understand the subject-specific 

matter (Item 9: X  = 3.33). Other problems such as not understanding sentence 

structure (Item 4: X  = 3.29), lacking ability to analyze and synthesize the texts (Item 

7: X  = 3.28), lacking ability to find main ideas (Item 6: X  = 3.26), lacking 

understanding of general-subject matter (Item 8: X  = 3.25), and lacking skill of 

guessing meaning of words and sentences (Item 5: X  = 3.23) were rated as less 

serious. The one-way analysis of variance shows that there were statistically 

significant differences among the mean scores across the disciplines for Item 8 (F = 

2.33, p = 0.03) and Item 9 (F = 3.41, p = 0.003). It can be implied that most problems 

regarding the reading skill were considered at similar levels of seriousness among 

disciplines. 
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Table 4.8  Means, standard deviations and analysis of variance of the perceived difficulty in learning reading skill  

                  as identified by students (ranked in order of seriousness)  

Item 

No 
Problem 

Disciplines 
 

Total 

 

(N=339) 
F Sig. 

Physical 

Education 

(N=214) 

Health 

Education 

(N=17) 

Sports  

Science 

(N=66) 

Health 

 Science 

(N=5) 

Communi- 

cation Arts 

(N=9) 

Business 

 

(N=11) 

Recreation 

 

(N=17) 

 

X    

 

SD 

 

 X    

 

SD 

  

 X  

 

SD 

 

 X    

 

SD 

 

X    

 

SD 

  

X  

 

SD 

 

X    

 

SD 

 

X    

 

SD 

 

2. 
Reading skill 

Being able to 

pronounce words but 

not knowing the 

meanings 

3.38 0.97 3.18 1.07 3.26 0.98 2.60 1.14 3.33 0.70 3.27 1.27 3.76 0.90 3.35 0.98 1.22 0.29 

 9. Lacking understanding 

of subject-specific 

matter 

3.36 0.89 3.29 0.84 3.26 1.10 2.00 1.00 2.89 1.26 3.18 1.07 4.00 1.06 3.33 0.98 3.41** 0.003 

4. Not understanding 

sentence structure 

causing the 

incomprehensibility 

of the meanings  

3.28 0.95 3.35 0.99 3.32 1.01 2.80 1.64 3.00 0.50 3.36 1.28 3.59 1.06 3.29 0.98 0.63 0.70 

7. 

 

Lacking ability to 

analyze and synthesize 

the texts 

3.29 0.94 3.41 0.71 3.24 0.96 2.80 0.83 3.00 1.00 3.09 1.30 3.71 1.04 3.28 0.95 1.04 0.39 

 6. Lacking ability to 

specify main ideas 
3.25 0.95 3.47 0.71 3.21 0.96 2.80 1.09 3.33 0.86 3.00 0.77 3.59 1.00 3.26 0.94 0.86 0.52 

8. Lacking understanding 

of general-subject 

matter 

3.26 0.92 3.53 1.00 3.15 1.11 2.40 1.14 2.78 1.20 3.09 1.13 3.82 0.88 3.25 0.99 2.33* 0.03 

5. Lacking skill of 

guessing meaning of 

words and sentences   

3.22 0.95 3.35 0.99 3.26 1.07 2.80 1.30 3.00 0.70 3.00 1.00 3.47 1.23 3.23 0.99 0.55 0.76 
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Item 

No 
Problem 

Disciplines 
 

Total 

 

(N=339) 
F Sig. 

Physical 

Education 

(N=214) 

Health 

Education 

(N=17) 

Sports  

Science 

(N=66) 

Health 

 Science 

(N=5) 

Communi- 

cation Arts 

(N=9) 

Business 

 

(N=11) 

Recreation 

 

(N=17) 

 

X    

 

SD 

 

 X    

 

SD 

  

 X  

 

SD 

 

 X    

 

SD 

 

X    

 

SD 

  

X  

 

SD 

 

X    

 

SD 

 

X    

 

SD 

3. Being unable to read  

at a sentence level 
2.93 0.99 2.82 0.95 2.76 1.09 2.20 1.64 2.33 0.50 3.36 1.28 3.29 0.98 2.90 1.03 1.90 0.07 

1. Being unable to 

pronounce even  

simple words 

 

2.55 

 

1.09 

 

2.00 

 

0.86 

 

2.56 

 

1.09 

 

2.40 

 

1.94 

 

2.00 

 

0.50 

 

2.91 

 

1.22 

 

2.88 

 

1.11 
 

2.53 

 

1.10 

 

1.55 

 

0.16 

 

Total 

 

3.17 0.76 3.16 0.71 3.11 0.82 2.53 1.22 2.85 0.62 3.14 0.96 3.57 0.84 3.16 0.79 1.56 0.15 
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The results of the multiple comparisons (Table 4.8a, Appendix D, p. 169) 

demonstrate that the students of Recreation discipline lacked the understanding of 

subject-specific matter (Item 9) at a higher level of seriousness than those of the other 

disciplines. Besides, it is obvious that the Health Science majored students faced this 

problem at the lowest level.  That is, they not only reported it less serious than the 

Recreation majored students but also than those of Physical Education, Health 

Education, Sports Science, and Business disciplines. Similarly, the Recreation 

majored students faced the problem of lacking understanding of general-subject 

matter (Item 8) more seriously than those of Physical Education, Sport Science, 

Health Science, and Communication Arts disciplines. Also, the Health Education 

majored students identified this problem at a higher level than the Health Science 

majored students. 

 

4.2.1.2D  The perceived difficulty in learning writing skill  

 

The results in Table 4.9 indicate that the students considered their difficulty in 

learning writing skill as a moderately serious problem ( X  = 3.16). However, the 

degrees of seriousness were different. The Recreation majored students viewed the 

writing problems as very serious ( X  = 3.48) while those of the other six disciplines 

(Health Science, Business, Health Education, Sport Science, Physical Education, and 

Communication Arts) perceived them at a moderately serious level ( X  : 2.77, 3.01, 

3.04, 3.10, 3.18, and 3.26 respectively).  

 When ranking the scores, we can find that the problems were ranked from 

slightly serious to very serious. The very serious problems were having no ideas of 

what to write (Item 9: X = 3.52) and being unable to write business letters (Item 13: 

X = 3.50). Other problems such as being unable to write a paragraph (Item 8: X  = 

3.37), lacking ability to write descriptions of people and places (Item 12: X  = 3.37), 

lacking knowledge of sentence structure (Item 5: X  = 3.32), lacking knowledge of 

how to use conjunctions (Item 7: X  = 3.30), being unable to write short notes (Item 

10: X  = 3.25), and not knowing how to use punctuation (Item 6: X  = 3.20) were 

rated as less serious. A one-way analysis of variance shows that there was a 

statistically significant difference among the mean scores across the disciplines for 
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Item 13 only (F = 2.70, p = 0.014) which means the degrees of seriousness of almost 

all problems were not different among disciplines.  
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Table 4.9  Means, standard deviations and analysis of variance of the perceived difficulty in learning writing skill  

                  as identified by students (ranked in order of seriousness) 

Item 

No 
Problem 

Disciplines 
 

Total 

 

(N=339) 
F Sig. 

Physical 

Education 

(N=214) 

Health 

Education 

(N=17) 

Sports  

Science 

(N=66) 

Health 

 Science 

(N=5) 

Communi- 

cation Arts 

(N=9) 

Business 

 

(N=11) 

Recreation 

 

(N=17) 

 

X     

 

SD 

 

 X    

 

SD 

  

 X  

 

SD 

 

 X    

 

SD 

 

X     

 

SD 

  

X  

 

SD 

 

X    

 

SD 

 

X    

 

SD 

 

9. 
Writing skill 

Having no ideas of 

what to write   

3.51 0.89 3.29 1.04 3.52 0.99 3.40 1.14 3.78 0.66 3.64 0.80 3.59 1.00 3.52 0.91 0.34 0.91 

13. Being unable to write 

business letters, e.g.  

job application letters 

3.53 0.92 3.82 0.95 3.21 1.13 3.40 0.89 3.78 0.83 3.09 1.22 4.06 0.82 3.50 0.98 2.70* 0.014 

8. Being unable to write 

a paragraph, but just 

answering multiple 

choice questions 

3.41 0.99 2.76 1.14 3.35 1.13 2.80 0.83 3.89 0.92 3.09 1.04 3.65 0.99 3.37 1.03 2.00 0.06 

 12. Being unable to write 

descriptions of people  

and places 

3.31 0.90 3.59 0.79 3.39 1.00 3.00 1.00 3.56 1.23 3.36 0.80 3.82 1.07 3.37 0.94 1.13 0.34 

5. Lacking knowledge 

of sentence structure 
3.35 0.89 3.24 1.14 3.18 1.06 2.40 0.54 3.44 0.52 3.45 1.12 3.76 0.83 3.32 0.94 1.79 0.09 

7. Lacking knowledge 

of how to use 

conjunctions/ 

transition words 

3.30 0.92 3.18 1.01 3.26 1.07 3.00 0.70 3.44 1.13 3.18 0.98 3.71 1.16 3.30 0.97 0.69 0.65 

10. Being unable to write  

short notes 
3.24 0.88 3.00 0.93 3.20 1.08 2.60 1.34 3.78 0.66 3.27 0.78 3.76 1.03 3.25 0.94 1.97 0.06 
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Item 

No 
Problem 

Disciplines 
 

Total 

 

(N=339) 
F Sig. 

Physical 

Education 

(N=214) 

Health 

Education 

(N=17) 

Sports  

Science 

(N=66) 

Health 

 Science 

(N=5) 

Communi- 

cation Arts 

(N=9) 

Business 

 

(N=11) 

Recreation 

 

(N=17) 

 

X     

 

SD 

 

 X    

 

SD 

  

 X  

 

SD 

 

 X    

 

SD 

 

X     

 

SD 

  

X  

 

SD 

 

X    

 

SD 

 

X    

 

SD 

6. Not knowing how to 

use punctuation    
3.25 0.94 2.88 1.05 3.12 1.03 2.60 0.54 3.22 0.66 3.00 1.09 3.47 1.12 3.20 0.97 1.06 0.38 

4. Knowing 

vocabularies but 

being unable to spell 

them correctly 

3.12 0.94 3.12 1.05 3.03 1.02 2.40 1.34 3.11 0.60 3.00 1.09 3.35 0.93 3.10 0.96 0.72 0.62 

3. Not knowing 

vocabularies to use 
3.08 0.98 2.94 0.89 3.05 1.18 2.60 1.34 3.11 0.78 2.82 1.07 3.53 0.80 3.07 1.01 0.92 0.48 

11. Being unable to fill 

out the forms 
3.00 0.99 2.94 1.08 2.95 1.11 3.00 1.22 2.78 0.66 2.91 0.53 3.41 1.27 3.00 1.02 0.57 0.75 

2. Being unable to spell  

vocabularies (having 

to copy all letters 

from textbooks) 

2.77 1.10 2.47 1.12 2.83 1.14 2.60 1.81 2.67 0.70 2.55 1.12 3.12 0.92 2.77 1.10 0.62 0.71 

1. Being unable to write 

English letters  

 

2.49 

 

1.21 

 

2.24 

 

1.14 

 

2.27 

 

1.28 

 

2.20 

 

1.78 

 

1.78 

 

0.83 

 

1.82 

 

0.98 

 

2.00 

 

1.22 
 

2.36 

 

1.22 

 

1.43 

 

0.20 

 

Total 

 
3.18 0.70 3.04 0.73 3.10 0.80 2.77 0.89 3.26 0.33 3.01 0.65 3.48 0.80 3.16 0.72 1.05 0.38 
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With reference to the significant difference in Table 4.9a (Appendix D, p. 

170), it was found that the students majoring in Recreation had more difficulties in 

writing business letters (Item 13) than those majoring in Physical Education, Sports 

Science, and Business. In addition, the students of Physical Education and Health 

Education disciplines faced this problem more seriously than the Sports Science 

majored students. 

 

4.2.1.3  Problems concerning the English curriculum and content 

 

As a whole, the English curriculum and content were viewed as moderately 

serious problems ( X  = 3.12). Specifically, the students of six disciplines (Health 

Education, Sport Science, Communication Arts, Recreation, Physical Education, and 

Business) rated them as moderately serious ( X  : 2.75, 2.95, 3.02, 3.15, 3.21, and 3.30 

respectively) while those majoring in Health Science ranked them as slightly serious 

( X  = 2.60).  

For individual items, they were perceived as “moderately serious” with the 

item means ranging from 2.91 to 3.26. Two problems rated as more serious were 

having no courses specific to each language skill (Item 9: X  = 3.26) and having no 

elective courses that match the students’ interest (Item 10: X  = 3.24). Other problems 

related to the insufficient number of courses and learning hours or the difficulty of the 

existing courses were specified as less serious (Items 3-8: X  = 3.09 - 3.20). For the 

problems of uninteresting content of specialized English courses and uninteresting 

content of an English for Communication course, they were specified as the least 

serious (Item 2: X  = 2.93, Item 1: X  = 2.91).  A one-way analysis of variance 

reveals the significant differences among the mean scores across the disciplines for 

Items 2, 3, 5, 6, 7, 8, and 10. Also, the total mean scores of the problems were 

significantly different (F = 2.89, p = 0.009). This means that the students of different 

disciplines faced most problems at the different levels of seriousness. 
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Table 4.10  Means, standard deviations and analysis of variance of the problems concerning English curriculum and content  

                    as identified by students (ranked in order of seriousness) 

Item 

No 
Problem 

Disciplines 
 

Total 

 

(N=339) 
F Sig. 

Physical 

Education 

(N=214) 

Health 

Education 

(N=17) 

Sports  

Science 

(N=66) 

Health 

 Science 

(N=5) 

Communi- 

cation  Arts 

(N=9) 

Business 

 

(N=11) 

Recreation 

 

(N=17) 

 

X    

 

SD 

 

 X    

 

SD 

  

 X  

 

SD 

 

 X    

 

SD 

 

X    

 

SD 

  

X  

 

SD 

 

X    

 

SD 

 

X    

 

SD 

9. Having no courses 

specific to each skill 

(listening, speaking,  

reading, and writing) 

causing difficulty in 

language skills 

development  

3.32 0.83 2.82 1.13 3.06 0.87 3.20 0.83 3.33 0.86 3.45 0.68 3.53 1.17 3.26 0.88 1.80 0.09 

10. Having no elective 

courses that suit 

students’ interest 

3.29 0.91 2.76 1.20 2.94 1.02 3.00 0.70 3.11 0.92 4.00 0.77 3.82 1.07 3.24 0.97 
 

4.23 

*** 

0.000 

5. Too small number of  

compulsory courses of  

general English 

3.32 0.84 2.71 0.84 2.91 1.01 2.60 0.89 3.11 0.78 3.18 1.07 3.59 1.00 3.20 0.91 3.54** 0.002 

4. Too difficult 

vocabularies of 

specialized English 

courses 

3.22 0.83 2.88 1.05 3.15 0.91 2.60 0.54 3.00 0.70 3.18 1.07 3.06 1.19 3.17 0.88 0.88 0.50 

6. Too small number of  

compulsory courses of  

specialized English 

3.21 0.80 3.06 1.02 2.94 1.00 2.20 1.09 3.22 0.66 3.36 1.20 3.71 1.04 3.16 0.90 2.97** 0.008 

 7. Having no specialized 

English courses for 

specific disciplines 

 

3.25 0.79 2.88 1.26 2.86 0.95 2.60 0.54 2.78 0.97 3.09 1.04 3.24 0.97 3.13 0.89 2.46* 0.02 
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Item 

No 
Problem 

Disciplines 
 

Total 

 

(N=339) 
F Sig. 

Physical 

Education 

(N=214) 

Health 

Education 

(N=17) 

Sports  

Science 

(N=66) 

Health 

 Science 

(N=5) 

Communi- 

cation  Arts 

(N=9) 

Business 

 

(N=11) 

Recreation 

 

(N=17) 

 

X    

 

SD 

 

 X    

 

SD 

  

 X  

 

SD 

 

 X    

 

SD 

 

X    

 

SD 

  

X  

 

SD 

 

X    

 

SD 

 

X    

 

SD 

3. Too difficult 

vocabularies of an 

English for 

Communication course 

3.20 0.79 2.65 1.05 3.11 0.89 2.20 0.83 3.11 0.92 3.09 1.04 2.71 1.04 3.11 0.87 2.75* 0.013 

8. Too small number of 

hours for each course 
3.21 0.87 2.88 0.85 2.83 0.98 2.40 0.89 3.11 0.60 3.27 1.00 2.88 0.78 3.09 0.90 2.50* 0.02 

2. Uninteresting content 

of specialized English 

courses  

3.04 0.85 2.41 1.00 2.86 0.94 2.60 1.14 2.67 0.70 3.27 1.10 2.35 1.05 2.93 0.91 3.17** 0.005 

1. Uninteresting content  

of an English for 

Communication course 

3.00 0.88 2.41 1.06 2.85 1.01 2.60 1.14 2.78 0.83 3.09 1.13 2.59 1.22 2.91 0.95 1.65 0.13 

 

Total 

 

3.21 0.62 2.75 0.80 2.95 0.73 2.60 0.71 3.02 0.39 3.30 0.78 3.15 0.65 3.12 0.67 2.89** 0.009 
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In addition, the results obtained from the multiple comparisons (Table 4.10a, 

Appendix D, p. 170) indicate that the students of Health Education and Sports Science 

disciplines considered the problem of having no elective courses that suit students’ 

interest (Item 10) less serious than those of Physical Education discipline. Also, the 

students of these three disciplines perceived the problem at a lower degree than those 

of Business and Recreation disciplines. Further, the Communication Arts majored 

students faced this problem less seriously than those majoring in Business. As for the 

other six problems (Items 2, 3, 5, 6, 7, and 8), though the significant differences 

among disciplines were found, they were identified only at a lower level of 

seriousness.  

 

4.2.1.4  Problems concerning the instructional materials 

 

 The results recorded in Table 4.11 show that the students considered the 

instructional materials as the moderately serious problems ( X  = 3.24). When looking 

at each discipline, the students of Health Science discipline indicated these problems 

as very serious ( X  = 3.50) while those of other six disciplines (Sports Science, 

Communication Arts, Health Education, Physical Education, Recreation, and 

Business) expressed the problems at a moderately serious level ( X  : 3.05, 3.15, 3.19, 

3.28, 3.34, and 3.36 respectively).  

When ranking individual items, it is seen that the problems vary between 

moderately serious to very serious with the item means ranging from 2.96 to 3.53. 

The very serious problem was about the lack of cable TV for listening practice (Item 

6: X  = 3.53). Other problems including the lack of visual aids (Item 3: X  = 3.32), 

the lack of opportunities to use the language laboratory (Item 5: X  = 3.32), the low 

quality of visual aids (Item 4: X  = 3.20), the insufficient English textbooks and 

learning materials (Item 1: X  = 3.09), and the mismatch between the content in the 

textbooks used and the content specified in the curriculum of specialized courses 

(Item 2: X  = 2.96) were perceived as moderately serious. However, a one-way 

analysis of variance shows that there was no statistically significant difference among 

the mean scores of each problem across the disciplines. This means all students 
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agreed that the problems related to the instructional materials were moderately 

serious. 
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Table 4.11  Means, standard deviations and analysis of variance of the problems concerning instructional materials 

                    as identified by students (ranked in order of seriousness) 

Item 

No 
Problem 

Disciplines 
 

Total 

 

(N=339) 
F Sig. 

Physical 

Education 

(N=214) 

Health 

Education 

(N=17) 

Sports  

Science 

(N=66) 

Health 

 Science 

(N=5) 

Communi-

cation Arts 

(N=9) 

Business 

 

(N=11) 

Recreation 

 

(N=17) 

 

X    

 

SD 

 

 X    

 

SD 

  

 X  

 

SD 

 

 X    

 

SD 

 

X     

 

SD 

  

X  

 

SD 

 

X    

 

SD 

 

X    

 

SD 

6. Lack of cable TV for  

listening practice 
3.58 1.07 3.71 1.35 3.14 1.14 3.80 0.83 4.00 1.00 3.91 0.94 3.59 1.22 3.53 1.11 2.07 0.056 

 3. Lack of visual aids, e.g. 

TV, VDO players, DVD 

players, CDs, and tape 

recorders 

3.41 1.04 3.35 1.36 3.00 1.15 3.40 0.89 3.33 1.22 3.36 1.12 3.35 1.11 3.32 1.09 1.18 0.31 

 5. Lack of opportunities to 

use the language 

laboratory 

3.30 1.08 3.24 1.52 3.23 1.17 3.80 0.83 3.33 1.00 4.00 0.89 3.47 1.28 3.32 1.12 0.96 0.44 

4. Low quality of visual aids 3.26 0.93 3.29 1.31 2.97 1.06 3.60 0.89 2.89 0.92 3.09 0.94 3.29 0.98 3.20 0.98 1.10 0.35 

1. Insufficient English 

textbooks and learning 

materials 

3.17 0.98 2.65 1.11 2.98 1.06 3.20 0.44 3.00 0.86 2.91 1.04 3.18 1.18 3.09 1.01 0.97 0.44 

2. Mismatch between the 

content in the textbooks 

used and the content 

specified in the curriculum 

or syllabus of specialized 

courses  

2.98 0.89 2.88 0.99 2.95 1.12 3.20 0.44 2.33 0.50 2.91 1.13 3.18 0.95 2.96 0.95 0.89 0.50 

 

Total 
 

3.28 0.76 3.19 1.03 3.05 0.91 3.50 0.55 3.15 0.58 3.36 0.50 3.34 0.84 3.24 0.79 0.97 0.44 
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4.2.1.5  Problems concerning the teaching methods 

 

In general, the students of all disciplines encountered the problems related to 

the teachers’ teaching methods at a moderately serious level ( X = 3.07).  

Each problem was judged as moderately serious and the more serious ones 

included nervousness caused by having to answer questions one by one (Item 6: X  = 

3.19) and the teachers’ not using teaching aids in teaching (Item 2: X  = 3.17). Other 

problems including pressure from teacher’s scoring based on answering questions in 

class (Item 5: X  = 3.14), having no chance to do a role-play or to practice 

communication skills (Item 7: X  = 3.14), emphasizing pronunciation of words and 

grammar rather than communicative skill in speaking hours (Item 4: X  = 3.13), using 

Thai language as a means of instruction (Item 9: X  = 3.02), and students’ not 

receiving attention in class (Item 8: X  = 3.00) were ranked as less serious. As for the 

problems of teachers’ lack of subject-specific knowledge in teaching specialized 

English courses (Item 1: X  = 2.98) and the use of uninteresting teaching techniques 

(Item 3: X  = 2.88), they were rated as the least serious. A one-way analysis of 

variance shows that there was a statistically significant difference among the mean 

scores across the disciplines for Item 9 only (F = 2.38, p = 0.02) indicating that the 

perception of almost all problems concerning the teaching methods is not different 

among disciplines. 
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Table 4.12  Means, standard deviations and analysis of variance of the problems concerning teaching methods 

                    as identified by students (ranked in order of seriousness) 

Item 

No 
Problem 

Disciplines 
 

Total 

 

(N=339) 
F Sig. 

Physical 

Education 

(N=214) 

Health 

Education 

(N=17) 

Sports  

Science 

(N=66) 

Health 

 Science 

(N=5) 

Communi-

cation Arts 

(N=9) 

Business 

 

(N=11) 

Recreation 

 

(N=17) 

 

X    

 

SD 

 

 X    

 

SD 

  

 X  

 

SD 

 

 X    

 

SD 

 

X     

 

SD 

  

X  

 

SD 

 

X    

 

SD 

 

X    

 

SD 

6. Having to answer questions 

one by one making learners 

nervous in learning English 

3.30 0.93 2.71 0.98 3.05 1.10 2.60 0.89 3.00 1.22 3.09 1.37 3.29 1.26 3.19 1.01 1.67 0.12 

2. Not using teaching aids 

(such as  pictures, real 

materials, CDs, and etc.) in 

teaching  

3.20 0.90 3.35 1.22 2.98 1.01 3.40 1.14 2.89 1.26 3.45 0.93 3.29 1.16 3.17 0.96 0.91 0.48 

5. Increasing pressure from 

teacher’s scoring based on 

answers in class 

3.25 0.89 3.00 1.06 2.95 1.16 2.60 0.89 3.00 1.11 3.09 1.22 3.00 1.22 3.14 1.00 1.18 0.31 

7. Having no chance to do a 

role-play or to practice 

communication skills 

3.20 0.82 2.82 1.07 3.06 1.08 2.80 1.09 2.89 0.92 3.18 0.98 3.29 1.16 3.14 0.91 0.86 0.52 

4. Emphasizing pronunciation  

of words and grammar  

rather than communication  

in speaking hours making 

learners afraid to speak 

3.14 0.83 2.71 0.84 3.14 1.02 3.20 0.83 2.89 0.92 3.27 1.10 3.41 1.32 3.13 0.91 1.04 0.39 

 

 

 

 

 

 



 61

Item 

No 
Problem 

Disciplines 
 

Total 

 

(N=339) 
F Sig. 

Physical 

Education 

(N=214) 

Health 

Education 

(N=17) 

Sports  

Science 

(N=66) 

Health 

 Science 

(N=5) 

Communi-

cation Arts 

(N=9) 

Business 

 

(N=11) 

Recreation 

 

(N=17) 

 

X    

 

SD 

 

 X    

 

SD 

  

 X  

 

SD 

 

 X    

 

SD 

 

X     

 

SD 

  

X  

 

SD 

 

X    

 

SD 

 

X    

 

SD 

9 

 

 

 

Using Thai language as 

a means of instruction 

causing lack of 

opportunity for listening 

practice 

3.12 0.86 2.71 1.10 2.68 1.19 2.80 0.83 3.22 0.97 3.27 0.78 3.18 1.07 3.02 0.97 

 

 

2.38* 0.02 

8. Students’ not receiving 

attention in class 
3.12 0.88 2.59 1.06 2.82 1.02 2.60 0.89 2.67 1.00 2.73 0.78 3.00 1.11 3.00 0.94 2.08 0.055 

1. Lacking specialists in 

teaching specialized 

English courses 

3.02 1.00 2.94 1.14 2.91 1.26 3.00 0.70 2.78 1.20 3.00 1.34 2.82 1.07 2.98 1.07 0.20 0.97 

3. Uninteresting teaching 

techniques 
2.97 0.80 2.47 0.94 2.79 1.15 2.60 0.89 2.44 0.88 2.82 0.87 2.88 1.16 2.88 0.91 1.46 0.18 

 

  Total 

 
3.15 0.62 2.81 0.82 2.93 0.87 2.84 0.78 2.86 0.75 3.10 0.81 3.13 0.89 3.07 0.71 1.43 0.20 

 
 

 

 

 

 

 



 62

According to the significant difference presented in Table 4.12a (Appendix D, 

p. 174), it was found that the Physical Education majored students considered the 

problem of the teachers’ using Thai language as a means of instruction (Item 9) more 

serious than those majoring in Sports Science.  

 

 4.2.1.6  Summary of problems in English learning as identified by the students 

  

To summarize, the students considered all major problems in their English 

learning as moderately serious. Those problems, ranked in order of seriousness, 

concerned the instructional materials, the difficulty in learning language skills, the 

English curriculum and course content, the teaching methods, and their learning 

behaviors. 

Among problems concerning the instructional materials, the lack of cable TV 

for listening practice was very serious.  

Although the problems about the difficulty in learning language skills were 

perceived as moderately serious, the levels of seriousness were different for each skill. 

That is, the difficulty in learning speaking skill was considered very serious. The 

major problems included the inability to speak complex sentences; lack of knowledge 

of stress patterns and intonation; and lack of opportunities to use English in daily life. 

The difficulties in learning listening, reading, and writing skills were viewed as 

moderately serious with the similar degrees of seriousness. The difficulty in learning 

listening mainly concerned the inability to recognize both subject-specific vocabulary 

and general English vocabulary. For the difficulty in learning reading skill, the 

problems of not knowing the meanings of words and lack of understanding of subject-

specific matter were specified as more serious. Regarding the difficulty in learning 

writing, having no ideas of what to write and being unable to write business letters 

were the main concerns. 

For problems about the English curriculum and course content, the more 

serious ones concerned having no courses specific to each language skill and having 

no elective courses that match their interest. The main problems related to the 

teaching methods were that they did not like to answer questions one by one and 

teachers did not use teaching aids in teaching. Among all the problems concerning 
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their learning behaviors, being afraid of answering questions in class and being shy of 

making mistakes when speaking English were more serious than others. 

 Considering the significant differences of the degrees of seriousness among 

disciplines, it was found that the levels of seriousness of most problems concerning 

the learning behaviors and the English curriculum and course content were 

significantly different. In contrast, most problems related to difficulty in learning each 

language skill and the teaching methods were considered at a similar degree of 

seriousness. However, it is interesting to learn that the students of Recreation 

discipline perceived their difficulty in learning language skills more seriously than 

others did. As for the problems regarding the instructional materials, the students from 

every discipline all viewed at a similar level of seriousness.  

   

4.2.2  The problems in teaching and learning of English at the Institutes   

                      of Physical Education as identified by English teachers and 

          the differences between English teachers and students’ views 

 

Part 2 of the teacher questionnaire is about six major problems affecting the 

English teaching at the Institutes of Physical Education. Those problems concern 

students’ learning behaviors, students’ difficulty in learning language skills, English 

curriculum and content, instructional materials, teachers’ performance, and institutes’ 

administrative policy. The results are presented in Tables 4.13 - 4.21. 

 

4.2.2.1  Problems concerning the students’ learning behaviors 

 

According to Table 4.13, the students’ learning behaviors were perceived by 

English teachers as moderately serious problems in their teaching ( X  = 3.28). As 

shown in the ranked order, the problems varied from moderately serious to very 

serious with the item means ranging from 2.79 to 3.52. The very serious problem was 

that the students were shy of making mistakes when speaking (Item 8: X  = 3.52). 

Other problems were rated as moderately serious. These included, for example, being 

afraid of answering questions in class (Item 6: X  = 3.39), disliking doing language 

activities (Item 7: X  = 3.39), not being able to follow English lessons (Item 9: X  = 
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3.39), being absent from English class (Item 1: X  = 3.36), not being attentive in 

English class (Item 5: X  = 3.36), not doing homework (Item 3: X  = 3.27). When 

compared with the students’ responses, it can be noted that the two top-ranked 

problems viewed by teachers and students were the same. 

Results from the t-test show the significant differences at the .05 level of the 

mean scores between the English teachers and the students’ views for only the 

problems of being absent from English class (Item 1), not doing homework (Item 3), 

and not being attentive in English class (Item 5). That is, the teachers considered these 

problems more serious than the students did. For the other problems, they were 

perceived at a similar level of seriousness. 

 

Table 4.13  Means, standard deviations, and t-test of the problems concerning 

                    students’ learning behaviors as identified by English teachers  

                    and students 

                  
Item

No 

Problem 

Teachers Students 

t Sig N=33 N=339 

X  SD X  SD 

8 Being shy of making mistakes when 

speaking  
3.52 1.03 3.36 1.09 .79 .42 

6 Being afraid of answering questions in 

class 
3.39 1.05 3.40 1.04 -.00 .99 

7 Disliking doing language activities 3.39 1.14 3.22 1.06 .91 .36 

9 Not being able to follow English 

lessons  
3.39 1.02 3.27 1.03 .65 .51 

1 Being absent from English class 3.36 1.05 2.93 1.14 2.07* .03 

5 Not being attentive in English class 3.36 1.11 2.93 1.22 1.98* .04 

3 Not doing homework 3.27 1.00 2.85 1.10 2.10* .03 

2 Being late for class  3.06 1.02 2.73 1.08 1.65 .09 

4 Not taking learning materials 2.79 .92 2.72 1.15 .31 .75 

Total 3.28 .74 3.04 .84 1.56 .11 

Note: Only the items identified by teachers are ranked in order of seriousness 

 

4.2.2.2  Problems concerning the difficulty in learning language skills 

 

The results regarding the students’ difficulty in learning language skills are 

presented in four sections: listening, speaking, reading, and writing skills.  
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4.2.2.2A  Difficulty in learning listening skill 

 

As seen in Table 4.14, the teachers viewed problems concerning the students’ 

difficulty in learning listening skill as very serious ( X  = 3.66). When individual 

items were considered, they were very serious with the item means ranging from 3.48 

to 3.82. The more serious problems concerned the vocabularies, which is consistent 

with that of students. These included the students’ not being able to recognize general 

vocabularies (Item 1: X  = 3.82) and subject-specific vocabularies (Item 2: X  = 

3.76). Problems ranked as less serious were related to subject-matter and English 

grammar respectively. These were the problems of not understanding general-subject 

matter (Item 5: X  = 3.73), not understanding subject-specific matter (Item 6: X  = 

3.70), not understanding simple sentences (Item 3: X  = 3.48), and not understanding 

short simple dialogues used in daily life (Item 4: X  = 3.48). 

  The comparisons between the English teachers and the students’ perceptions 

reveal the significant differences at ≤ .05 levels of the mean scores for all problems 

except the problem of being unable to recognize subject-specific vocabularies (Item 

2). This means that the English teachers generally perceived the students’ listening 

problems more seriously than the students did. 

 

Table 4.14  Means, standard deviations, and t-test of the students’ difficulty in   

                    learning listening skill as identified by English teachers and students 

Item                   

No 
Problem 

Teachers Students 

t Sig N=33 N=339 

X  SD X  SD 

1 Being unable to recognize general  

vocabularies 
3.82 .76 3.32 .96 2.89** .004 

2 Being unable to recognize subject-

specific vocabularies 
3.76 .86 3.43 .93 1.94 .052 

5 Not understanding general-subject 

matter 
3.73 .91 3.18 .97 3.11** .002 

6 Not understanding subject-specific 

matter  
3.70 .98 3.28 .93 2.41* .016 

3 Not understanding simple sentences 3.48 .87 2.86 .99 
3.49 

*** 
.001 

4 Not understanding short simple 

dialogues used in daily life 
3.48 1.03 2.86 1.01 

3.38 

*** 
.001 

Total 3.66 .81 3.15 .79 
3.49 

*** 

 

.001 

Note: Only the items identified by teachers are ranked in order of seriousness 
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4.2.2.2B  Difficulty in learning speaking skill 

 

 Findings in Table 4.15 demonstrate that the teachers perceived the students’ 

difficulty in learning speaking skill as very serious problem ( X  = 3.92). The ranking 

of individual items shows that the problems varied between very serious to most 

serious with the item means ranging from 3.58 to 4.33. The most serious problem was 

that the students had no opportunity to use English in daily life (Item 8: X  = 4.33). 

For the other problems, they were indicated at a very serious level. These included 

students’ being unable to speak complex sentences (Item 4: X  = 4.15), not knowing 

vocabularies to use (Item 1: X  = 4.06), not knowing stress patterns and intonation 

(Item 5: X  = 3.88), speaking broken English (Item 3: X  = 3.82), lacking ability to 

converse about subject-specific matter (Item7: X  = 3.82), knowing vocabularies but 

unable to pronounce them correctly (Item 2: X  = 3.73), and lacking ability to 

converse on daily life topics (Item 6: X  = 3.58). Both teachers and students agreed 

that students’ not being able to speak complex sentences and not having opportunity 

to use English in daily life seem to be more significant than others. 

 However, results from t-test show the statistically significant differences at ≤ 

.05 levels of the mean scores between the views of English teachers and the students 

for all problems except the problem of lacking ability to converse on daily life topics 

(Item 6). This indicated that the teachers perceived most problems remarkably more 

serious than the students did.  

 

Table 4.15  Means, standard deviations, and t-test of the students’ difficulty in    

                    learning speaking skill as identified by English teachers and students 

Item

No 
Problem 

Teachers Students 

t Sig N=33 N=339 

X  SD X  SD 

8 Having no opportunity to use English in  

daily life 
4.33 .73 3.50 1.00 

4.65 

*** 

.000 

4 Being unable to speak complex sentences 4.15 .83 3.63 1.01 2.87** .004 

1 Not knowing vocabularies to use 4.06 .74 3.45 .90 
3.71 

*** 
.000 

5 Not knowing stress patterns and 

intonation 
3.88 .82 3.52 .86 2.31* .02 

3 Speaking broken English  3.82 .76 3.46 .91 2.17* .03 

    7 Lacking ability to converse about subject- 

specific matter 
3.82 .91 3.41 .90 2.49* .013 
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Item

No 
Problem 

Teachers Students 

t Sig N=33 N=339 

X  SD X  SD 

2 Knowing vocabularies but unable to 

pronounce them correctly 
3.73 .80 3.37 .90 2.16* .03 

6 Lacking ability to converse on daily life 

topics 
3.58 .90 

3.23 .96 1.95 .051 

Total 3.92 .67 3.45 .72 
3.62 

*** 
.000 

Note: Only the items identified by teachers are ranked in order of seriousness 

 

4.2.2.2C  Difficulty in learning reading skill 

  

 Based on Table 4.16, the problems regarding students’ difficulty in learning 

reading skill were identified as very serious ( X  = 3.76). The problems were ranked 

from moderately serious to very serious with the item means ranging from 3.36 to 

4.12. The more serious problems included lacking ability to analyze and synthesize 

the texts (Item 7: X  = 4.12) and lacking understanding of subject-specific matter 

(Item 9: X  = 3.97). Other problems such as lacking skill of guessing meaning of 

words and sentences (Item 5: X  = 3.88), lacking ability to specify main ideas (Item 

6: X  = 3.88), not understanding sentence structure (Item 4: X  = 3.85), and lacking 

understanding of general-subject matter (Item 8: X  = 3.82) were less serious.  

There were statistically significant differences at ≤ .01 levels of the mean 

scores between the English teachers and the students’ views for all problems except 

the problem of not knowing the meanings of words though pronouncing correctly 

(Item 2). This suggested that the teachers perceived most problems more seriously 

than the students. However, both teachers and students agreed that the problem of 

lacking understanding of subject-specific matter (Item 9) is one of the top-ranked 

problems. 
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Table 4.16  Means, standard deviations, and t-test of the students’ difficulty in  

                    learning reading skill as identified by English teachers and students 

Item   

No 
Problem 

Teachers Students 

t Sig N=33 N=339 

X  SD X  SD 

7 Lacking ability to analyze and 

synthesize the texts 
4.12 .78 3.28 .95 

4.87 

*** 

.000 

9 Lacking understanding of subject-

specific matter 
3.97 .88 3.33 .98 

3.59 

*** 

.000 

   5 Lacking skill of guessing meaning of 

words and sentences 
3.88 .89 3.23 .99 

3.61 

*** 
.000 

6 

 

Lacking ability to specify main ideas 

 

3.88 .92 3.26 .94 
3.61 

*** 
.000 

4 Not understanding sentence structure 

causing the incomprehensibility of the 

meanings  

3.85 1.03 3.29 .98 3.09** .002 

8 Lacking understanding of general- 

subject matter 
3.82 .91 3.25 .99 3.17** .002 

2 Being able to pronounce words but not 

knowing the meanings 
3.55 .90 3.35 .98 1.08 .27 

3 Being unable to read at a sentence level 3.45 .97 2.90 1.03 2.98** .003 

1 Being unable to pronounce even simple 

words 
3.36 .99 2.53 1.10 

4.16 

*** 
.000 

Total 3.76 .80 3.16 .79 
4.19 

*** 
.000 

Note: Only the items identified by teachers are ranked in order of seriousness 

 

4.2.2.2D  Difficulty in learning writing skill 

 

 According to Table 4.17, the teachers perceived the problems regarding the 

students’ difficulty in learning writing skill as very serious ( X  = 3.66). The problems 

were rated between slightly serious and very serious levels with the item means 

ranging from 2.52 to 4.09. The problems rated as more serious were inability to write 

a paragraph (Item 8: X  = 4.09), having no ideas of what to write (Item 9: X  = 4.00), 

the inability to write business letters (Item 13: X  = 3.94), and lack of knowledge of 

sentence structure (Item 5: X  = 3.91). Other problems such as not knowing 

vocabularies to use (Item 3: X  = 3.85), lacking knowledge of how to use 

conjunctions or transition words (Item 7: X  = 3.85), being unable to write short notes 

(Item 10: X  = 3.76), not knowing how to use punctuation (Item 6: X  = 3.73), being 

unable to write descriptions of people and places (Item 12: X = 3.70) were less 

serious. 
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From the results of t-test, there were significant differences at ≤ .05 levels of 

the mean scores between the views of the English teachers and the students for most 

problems except the problems of being unable to write English letters (Item 1), being 

unable to fill out the forms (Item 11), and being unable to write descriptions of people 

and places (Item 12). This indicated that the teachers generally specified writing 

problems as more serious than the students did. Despite significant differences, the 

problems of having no ideas of what to write and not being able to write business 

letters were rated as the top ranked problems by both groups.  

 

Table 4.17  Means, standard deviations, and t-test of the students’ difficulty in    

                    learning writing skill as identified by English teachers and students 

Item

No 
Problem 

Teachers Students 

t Sig N=33 N=339 

X  SD X  SD 

8 Being unable to write a paragraph, but 

just answering multiple choice 

questions 

4.09 .91 3.37 1.03 
3.84 

*** 
.000 

9 Having no ideas of what to write 4.00 .79 3.52 .91 2.92** .004 

13 Being unable to write business letters, 

e.g. job application letters 
3.94 .78 3.50 .98 2.49* .013 

5 Lacking knowledge of sentence 

structure 
3.91 .94 3.32 .94 

3.38 

*** 
.001 

3 Not knowing vocabularies to use 3.85 .83 3.07 1.01 
4.22 

*** 
.000 

7 Lacking knowledge of how to use 

conjunctions/transition words 
3.85 .83 3.30 .97 3.12** .002 

10 Being unable to write short notes 3.76 .83 3.25 .94 2.97** .003 

6 Not knowing how to use punctuation  3.73 1.00 3.20 .97 2.96** .003 

12 Being unable to write descriptions of 

people and places 
3.70 .88 3.37 .94 1.90 .057 

4 Knowing vocabularies but being unable 

to spell them correctly 
3.61 .78 3.10 .96 2.91** .004 

2 Being unable to spell vocabularies 

(having to copy all letters from 

textbooks) 

3.36 .96 2.77 1.10 2.95** .003 

11 Being unable to fill out the forms 3.21 .78 3.00 1.02 1.16 .24 

1 Being unable to write English letters 2.52 .93 2.36 1.22 .69 .48 

Total 3.66 .67 3.16 .72 
3.71 

*** 
.000 

Note: Only the items identified by teachers are ranked in order of seriousness 
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4.2.2.3  Problems concerning the English curriculum and content 

 

 As shown in Table 4.18, the teachers specified the problems concerning the 

English curriculum and content as moderately serious ( X  = 2.96). When ranking 

individual items, we can find that the problems were viewed at three levels: slightly 

serious, moderately serious, and very serious, with the item means ranging from 2.39 

to 3.58. The more serious problems concerned the insufficiency of English courses. 

These included too small number of compulsory courses in general English (Item 5: 

X  = 3.58), in specialized English (Item 6: X  = 3.55), having no elective courses that 

suit students’ interest (Item 10: X  = 3.42), not having courses specific to each 

language skill (Item 9: X  = 3.39) and having no specialized English courses for 

specific disciplines (Item 7: X  = 3.24). Other problems such as too small number of 

hours for each course (Item 8: X  = 3.00) and unclear course descriptions (Item 11: 

X  = 2.94) were specified as less serious. When the top three ranks are compared, two 

problems were commonly viewed by both groups. They agreed that the lack of 

relevant elective courses (Item 10) and inadequate number of compulsory courses of 

general English (Item 5) are more serious than some other problems. 

The comparison of the degree of seriousness between the views of the English 

teachers and the students shows only ten items (Items 1-10) as Items 11, 12, and 13 

were not included in the student questionnaire. Results from t-test reveal the 

significant differences at ≤ .05 levels for Items 1, 3, 4, 5, and 6. The students specified 

the problems of boring content of an English for Communication course (Item 1), too 

difficult vocabularies of an English for Communication course (Item 3), and too 

difficult vocabularies of specialized English courses (Item 4) more seriously than the 

teachers. For the problems of too small number of compulsory courses of general 

English (Item 5) and specialized English (Item 6), the teachers perceived them more 

seriously than the students. For the other problems, their perceptions were not 

different.  
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Table 4.18   Means, standard deviations, and t-test of the problems concerning 

                     English curriculum and content as identified by English teachers  

                     and students  

Item

No 
Problem 

Teachers Students 

t Sig N=33 N=339 

X  SD X  SD 

5 Too small number of  compulsory 

courses of general English                                                                  
3.58 .96 3.20 .91 2.23* .02 

6 Too small number of compulsory 

courses of specialized English 
3.55 .97 3.16 .90 2.31* .02 

10 Having no elective courses that suit 

students’ interest 
3.42 1.09 3.24 .97 1.02 .30 

9 

 

 

 

Having no courses specific to each skill 

(listening, speaking, reading, and 

writing) causing difficulty in language 

skills development 

3.39 

 

1.08 

 

 

3.26 

 

 

.88 

 

.83 .40 

7 Having no specialized English courses 

for specific disciplines   
3.24 1.17 3.13 .89 .69 .49 

8 Too small number of hours for each 

course 
3.00 1.17 3.09 .90 -.55 .57 

11 Unclear course descriptions 2.94 1.08 - - - - 

4 Too difficult vocabularies of 

specialized English courses 
2.79 1.11 3.17 .88 -2.30* .02 

2 Uninteresting content of specialized 

English courses  
2.67 .99 2.93 .91 -1.55 .12 

13 Not having the specified course content 2.64 1.11 - - - - 

1 Uninteresting content of an English for 

Communication course 
2.55 .93 2.91 .95 -2.10* .03 

3 Too difficult vocabularies of an English 

for Communication course 
2.42 .96 3.11 .87 

-4.25 

*** 
.000 

12 Not having course objectives 2.39 .89 - - - - 

Total (Items 1-13) 2.96 .72 - - - - 

Total (Items 1-10) 3.06 .75 3.12 .67 -.47 .63 

Note: 1. Only the items identified by teachers are ranked in order of seriousness 

           2. Items 11, 12, 13 were not included in student’s questionnaire  

 

4.2.2.4  Problems concerning the instructional materials 

 

The results from Table 4.19 show that the teachers generally identified the 

problems concerning the instructional materials as moderately serious ( X  = 3.22). 

The problems were ranged from moderately serious to very serious with the item 

means ranging from 2.94 to 4.09. The only problem rated as very serious was the lack 

of cable TV for listening practice (Item 6: X  = 4.09). Other problems were 

considered as moderately serious, i.e. low quality of visual aids (Item 4: X  = 3.24), 

lack of visual aids (Item 3: X  = 3.06), mismatch between the content in the textbooks 

used and the content specified in the curriculum of specialized courses (Item 2: X  = 
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3.00),  lack of opportunities to use the language laboratory (Item 5: X  = 2.97), and 

insufficient English textbooks and learning materials (Item 1: X = 2.94).  

The t-test reveals the significant difference at the .01 level of the mean scores 

between the teachers and the students’ views for the Item 6 only. That is, the teachers 

viewed the problem of lacking cable TV for listening practice more seriously than the 

students did even though both considered it as the top - ranked problem. For the other 

problems, their perceptions were at a similar degree of seriousness. 

  

Table 4.19  Means, standard deviations, and t-test of the problems concerning 

                    instructional materials as identified by English teachers  

                    and students  

Item

No 
Problem 

Teachers Students 

t Sig N=33 N=339 

X  SD X  SD 

6 Lack of cable TV for listening practice 4.09 .98 3.53 1.11 2.80** .005 

4 Low quality of visual aids 3.24 1.20 3.20 .98 .24 .80 

3 Lack of visual aids, e.g. TV,VDO 

players, DVD players, CDs, and tape 

recorders 

3.06 1.27 3.32 1.09 -1.27 .20 

2 Mismatch between the content in the 

textbooks used and the content 

specified in the curriculum or syllabus 

of specialized courses 

3.00 1.11 2.96 .95 .20 .84 

5 Lack of opportunities to use the 

language laboratory 
2.97 1.28 3.32 1.12 -1.70 .08 

1 Insufficient English textbooks and 

learning materials 
2.94 1.17 3.09 1.01 -.82 .40 

Total 3.22 .71 3.24 .79 -.14 .88 

Note: Only the items identified by teachers are ranked in order of seriousness 

 

4.2.2.5  Problems concerning the teachers’ performance 

 

As shown in Table 4.20, the English teachers viewed their own performance 

as a slightly serious problem ( X  = 2.20). The overall results show that the problems 

were ranged from the least to moderately serious with the item means ranging from 

1.73 to 3.12. The only moderately serious problem was lacking knowledge of the 

content of specialized courses (Item 1: X  = 3.12). Problems rated as slightly serious 

were lacking knowledge of how to teach specialized courses of English (Item 2: X  = 

2.58), lacking knowledge of varied and interesting teaching techniques (Item 3: X  = 

2.42), not knowing how to utilize audio-visual aids (Item 4: X  = 2.42), and having no 
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confidence in communicative language teaching (Item 7: X  = 1.82). Other problems 

were least serious. 

 

Table 4.20  Means and standard deviations of the problems concerning  

                    teachers’ performance as identified by English teachers 

                   
Item 

No 

Problem X  SD 

1 Lacking knowledge of the content of specialized courses, e.g. 

English for Recreation Profession and Business English 
3.12 1.21 

2 Lacking knowledge of how to teach specialized courses of 

English 
2.58 1.06 

3 Lacking knowledge of varied and interesting teaching techniques 2.42 .90 

4 Not knowing how to utilize audio-visual aids 2.42 .83 

7 Having no confidence in communicative language teaching 1.82 .76 

5 Being unsure of the knowledge of English grammar 1.76 .75 

8 Being unsure of the ability of test construction 1.76 .66 

6 Having no confidence in using English skills 1.73 .67 

Total 2.20 .67 

 Note: Ranked in order of seriousness 

 

4.2.2.6  Problems concerning the institutes’ administrative policy 

 

 In general, the problems regarding the institutes’ administrative policy as 

shown in Table 4.21 were moderately serious ( X  = 3.34). Items ranking reveals the 

problems were perceived as moderately to very serious with the item means ranging 

from 2.94 to 3.97. The very serious problems were that students were required to join 

community’s sport competition and service the community thus it affected English 

study time (Item 6: X  = 3.97). Also, the institutes seemed to perceive the subjects in 

the fields of sports and physical education more important than English subjects (Item 

7: X  = 3.55). Other problems considered as moderately serious were, for example, 

having no financial support for teachers to attend English teaching-training (Item 4: 

X  = 3.36), lacking financial support to provide supplementary activities in order to 

develop students’ English skills (Item 5: X  = 3.30), and teachers’ having extra work 

(Item 2: X  = 3.18).  
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Table 4.21  Means and standard deviations of the problems concerning   

                    institutes’ administrative policy as identified by English teachers  

                    
Item 

No 

Problem X  SD 

6 Students’ having to join community’s sport competition and to 

service the community affecting English study time  
3.97 1.23 

7 Institute’s less promoting of English than the subjects in the fields 

of sport and physical education                      
3.55 1.25 

4 Having no support to attend trainings in English teaching 3.36 1.24 

5 Lacking financial support to provide supplementary activities in 

order to develop students’ English skills 
3.30 1.18 

2 Having extra work, e.g. Foreign Relations and Academic Service 

Center 
3.18 1.23 

1 Inadequate number of English teachers making the overworking 

load 
3.09 1.25 

  3 Not having the head of language program to give advice when  

needed 
2.94 1.22 

Total 3.34 .90 

 Note: Ranked in order of seriousness 

 

4.2.2.7  Summary of problems in English teaching as identified by the English  

                         teachers 

  

 The teachers perceived the problems in teaching English at the Institutes of 

Physical Education at a moderately serious level. However, individual problems were 

considered at varying levels from slightly serious to very serious. The very serious 

problems concerned the students’ difficulty in learning language skills. Those 

considered as moderately serious, ranked in order of seriousness, included the 

institutes’ administrative policy, the students’ learning behaviors, the instructional 

materials, and the English curriculum and course content. For the teachers’ 

performance, it was perceived as slightly serious.  

 As regards the students’ difficulty in learning listening, speaking, reading and 

writing skills, the problems within each skill were judged as very serious. Those of 

speaking skill were the most serious, followed by those of reading, listening, and 

writing skills. The most serious problem related to the difficulty in learning speaking 

skills was that the students had no opportunity to use English in daily life. For the 

difficulty in learning reading skills, the more serious problems concerned the 

students’ inability to analyze and synthesize the texts and to understand subject-
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specific matter. The two most serious problems related to the difficulty in learning 

listening skills concerned vocabulary knowledge. These were the students’ inability to 

recognize general vocabularies and subject-specific vocabularies. Lastly, the serious 

problems regarding the difficulty in learning writing skills included being unable to 

write a paragraph, having no ideas of what to write, and being unable to write 

business letters.     

Among the problems about the institutes’ administrative policy, the teachers 

pointed out that the very serious problems concerned students’ having to join 

community’s sport competition and to service the community and the institutes’ 

promoting English less than the subjects in the fields of sports and physical education. 

For the students’ learning behaviors, the problem of being shy of making mistakes 

when speaking English was more serious than others. The very serious problem 

concerning the instructional materials was the lack of cable TV for listening practice. 

As for the problems regarding the English curriculum and content, the more serious 

problems concerned the insufficiency of the courses available i.e. too small number of 

compulsory courses of general English and of specialized English, having no elective 

courses that match students’ interest, having no courses specific to each skill, and 

having no specialized English courses for specific disciplines. 

 As for the problems related to the teachers’ performance, the more serious 

problem was that the teachers did not know the content of specialized courses. 

  When the perceptions of the teachers and students were compared, almost all 

problems concerning the students’ difficulty in learning language skills were 

perceived at different degrees of seriousness. Besides, the levels of seriousness of 

some problems related to the students’ learning behaviors, the English curriculum and 

content, and the instructional materials were significantly different. Such difference 

was that the English teachers perceived almost all problems more seriously than the 

students did. However, though significantly different, the top three problems of each 

major problem rated by both groups were found to be similar.  
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4.3 Needs in teaching and learning of English  

 

 Research question 2: What are the needs in English teaching and learning                                    

      at the Institutes of Physical Education as perceived 

                                                 by students and English teachers?                                              

                                        

 Part 3 of both student questionnaire and teacher questionnaire is about the 

needs in English teaching and learning. These concern a preparatory English course 

and an orientation, students’ language skills practice, increase of study hours and 

number of English courses, provision of teaching aids, language activities, course 

assessment techniques, and teacher-training. Detailed findings are demonstrated 

below in order. 

 

4.3.1  A preparatory English course and an orientation 

 

Table 4.22 shows that almost all students (93.8%) wanted to take a preparatory 

English course in order to improve their English proficiency. This is consistent with 

the teachers’ response in that almost all of them (90.9%) agreed that such course 

should be offered to the first year students before the beginning of the first semester. 

The results also show that the majority of teachers (81.8%) indicated the need for an 

orientation on learning how to learn and to have positive attitudes towards English 

which should be held for first year students before the beginning of the first semester. 

Besides, these teachers were willing to organize both the orientation and the 

preparatory English course.  
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Table 4.22  The needs for a preparatory course and an orientation perceived by 

                    students and teachers  

Needs 
Students Teachers 

Number Percent Number Percent 

A preparatory English course 

Important to take a course 

Not important to take a course 

Total 

 

317 

21 

338 

 

93.8 

6.2 

100 

 

30 

3 

33 

 

90.9 

9.1 

100 

An orientation  

An orientation should be held 

It should not be held 

                                     Total 

 

- 

- 

- 

 

- 

- 

- 

 

27 

6 

33 

 

81.8 

18.2 

100 

Note: The need for an orientation was not included in the student’s questionnaire  

 

For the content in the preparatory English course, the students wanted the 

communication skills for daily life most (Rank 1), followed by the vocabulary (Rank 

2), and the grammar (Rank 3). All teachers’ responses are consistent with those of 

students. The results are shown in Table 4.23 below.  

 

Table 4.23  The needs for content in a preparatory English course perceived by  

                    students and teachers  

Needs 
Students Teachers 

Weighted scores Rank Weighted scores Rank 

Communication skill for daily life 

Vocabulary 

Grammar 

676 

529 

373 

1 

2 

3 

70 

58 

52 

1 

2 

3 

 

4.3.2  Students’ language skills practice 

 

 According to the results in Table 4.24, the students and teachers’ perceptions 

are in agreement i.e. the practice of speaking (Students: Rank 1; Teachers: Rank 2) 

and listening (Students: Rank 2; Teachers: Rank 1) was the most needed, followed by 

the practice of reading (Students and Teachers: Rank 3), writing (Students and 

Teachers: Rank 4), and translation (Students and Teachers: Rank 5).  

For listening practice, the students needed short dialogues used in daily life 

(Rank 1) more than the subject-specific matter. Among items regarding subject-

specific matter, short news concerning sports and health were the most needed (Rank 

2). This is consistent with the teachers’ view. Regarding the speaking practice, both 
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students and teachers specified a stronger necessity for short dialogues used in daily 

life (Students and Teachers: Rank 1) and pronunciation of general vocabulary and 

technical terms (Students and Teachers: Rank 2) rather than the practice of subject-

specific matter. To focus on subject-specific matter, dialogues concerning sports and 

health were the most needed (Students and Teachers: Rank 3).  

As for the reading practice, there is also a consistency between the students’ 

and the teachers’ responses. The need for textbooks specific to students’ disciplines 

was the highest (Students and Teachers: Rank 1), followed by newspapers, 

magazines, and printed materials in general (Students and Teachers: Rank 2). Printed 

matters concerning subject-specific matter were perceived at a lesser level of need. 

Among those, they strongly needed newspapers, magazines, and printed documents 

about sports and health (Students and Teachers: Rank 3). For the writing practice, the 

writing of short simple sentences was strongly needed (Students and Teachers: Rank 

1), followed by the writing of short messages or notes (Students: Rank 2; Teachers: 

Rank 3) and filling in forms (Students: Rank 3; Teachers: Rank 2). The practice of 

subject-specific matter was needed at a lesser degree. Among these, the passages 

related to sports were more needed than the others (Students and Teachers: Rank 4).  

For the translation skills, both students and teachers strongly needed the 

translation of articles and news about general subject-matter (Students and Teachers: 

Rank 1) instead of articles and news about subject-specific matter. Among items 

related to the subject-specific matter, articles and news about sports and health 

(Students and Teachers: Rank 2) were perceived as the most needed.  
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Table 4.24  The needs for students’ language skills practice perceived by students  

                    and teachers 

Needs 
Students Teachers 

Weighted scores Rank Weighted scores Rank 

Language skills practice 

Speaking 

Listening 

Reading 

Writing 

Translation 

 

1311 

1034 

1012 

792 

696 

 

1 

2 

3 

4 

5 

 

136 

137 

99 

85 

40 

 

2 

1 

3 

4 

5 

Items for listening skill practice 

Short dialogues used in daily life 

Short news concerning sports and health 

Advertisements and short general articles 

Dialogues concerning health business 

Subjects concerning tourism and tourist 

   attractions 

 

1415 

1019 

893 

828 

 

810 

 

1 

2 

3 

4 

 

5 

 

162 

100 

90 

76 

 

67 

 

1 

2 

3 

4 

 

5 

Items for speaking skill practice 

Short dialogues used in daily life 

Pronunciation of general vocabularies and 

   technical terms 

Dialogues concerning sports and health 

Being referees 

Dialogues concerning health business 

Introducing games and recreation activities 

Information about tourism and tourist 

   attractions 

 

1854 

 

1663 

1414 

1227 

1174 

962 

 

947 

 

1 

 

2 

3 

4 

5 

6 

 

7 

 

218 

 

178 

147 

100 

96 

110 

 

75 

 

1 

 

2 

3 

5 

6 

4 

 

7 

Items for reading skill practice 
Textbooks prescribed for their discipline 

Newspapers, magazines, and printed 

   documents in general   

Newspapers, magazines, and printed 

   documents about sports and health 

Newspapers, magazines, and printed  

   documents about health business 

Newspapers, magazines, and printed  

   documents about tourism 

 

1195 

 

1111 

 

1049 

 

808 

 

802 

 

1 

 

2 

 

3 

 

4 

 

5 

 

150 

 

131 

 

95 

 

62 

 

57 

 

1 

 

2 

 

3 

 

4 

 

5 

Items for writing skill practice 

Short simple sentences 

Short messages or notes 

Filling in forms 

Passages related to sports 

Description of places and tourist attractions 

Various kinds of business letters 

Description of people 

 

1757 

1509 

1434 

1376 

1136 

1053 

919 

 

1 

2 

3 

4 

5 

6 

7 

 

215 

170 

171 

109 

88 

84 

89 

 

1 

3 

2 

4 

6 

7 

5 

Items for translation skill practice 

Articles and news about general  

   subject-matter 

Articles and news about sports and health 

Articles and news about recreation and  

   tourism 

Articles and news about health business 

 

 

1002 

929 

 

748 

651 

 

 

1 

2 

 

3 

4 

 

 

113 

95 

 

59 

63 

 

 

1 

2 

 

4 

3 

 

 



 80

4.3.3  Study hours and number of courses 

 

As seen in Table 4.25, perceptions of the students and teachers are similar. A 

large number of students (71.1%) perceived that the study hours of compulsory 

English courses should be increased, and more than half of the teachers (59.4%) 

agreed that students need more study hours. Both students and teachers reasoned that 

the students might get more knowledge and be more skillful with more study hours.  

Furthermore, the majority of students (80.5%) and teachers (93.8%) perceived 

that students should be required to undertake specialized English courses. Two 

specialized courses were mostly preferred among students (49%) and teachers 

(65.5%). The courses suggested by the students were English for Athlete and Referee, 

English for Sports and Physical Education, and English for Tourism. Those suggested 

by the teachers were English for Sports and Physical Education, English for Specific 

Purposes, and English for Athlete and Referee.   

 

Table 4.25  The needs for increase of study hours and number of courses 

                    perceived by students and teachers 

Needs 
Students Teachers 

Number Percent Number Percent 

The study hours of compulsory English courses 

The study hours should be added 

The study hours should not be added  

                          Total 

 

236 

96 

332 

 

71.1 

28.9 

100 

 

19 

13 

32 

 

59.4 

40.6 

100 

The specialized English courses 

All students should be required to take the courses 

They should not be required  

                          Total 
(In case that they should be required) 

Number of courses should be required 

   Two 

   Three 

   More than three 

                                                  Total 

 

269 

65 

334 

 

80.5 

19.5 

100 

 

30 

2 

32 

 

93.8 

6.2 

100 

 

 

126 

80 

51 

257 

 

 

49.0 

31.0 

20.0 

100 

 

 

19 

4 

6 

29 

 

 

65.5 

13.8 

20.7 

100 

 

 4.3.4  Teaching aids 

  

 The needs concerning the teaching aids are displayed in Table 4.26. The three 

most needed teaching aids identified by students and teachers were a fully-equipped 

language laboratory (Students: Rank 1; Teachers: Rank 2), audio-visual aids such as 
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TV, DVD players, and CDs (Students: Rank 2; Teachers: Rank 1), and prescribed 

textbooks for specific disciplines (Students: Rank 3; Teachers: Rank 3). For a cable 

TV and the Internet, they were needed at a lesser degree.  

 

Table 4.26  The needs for teaching aids perceived by students and teachers 

 Needs 
Students Teachers 

Weighted scores Rank Weighted scores Rank 

Teaching aids  
Fully-equipped language laboratory   

Audio-visual aids (TV, DVD players,  

   CDs) 

Prescribed textbooks for specific  

   disciplines 

Cable TV  

The Internet 

 

1103 

 

1093 

 

1004 

876 

844 

 

1 

 

2 

 

3 

4 

5 

 

112 

 

135 

 

102 

63 

83 

 

2 

 

1 

 

3 

5 

4 

 

4.3.5  Language activities 

 

 The needs for language activities were perceived by students only. The results 

recorded in Table 4.27 show that the three most popular activities included language 

games (Rank 1), role-playing (Rank 2), and oral presentation (Rank 3). As for 

activities outside class time, making bulletin boards of English (Rank 1) was the most 

needed. Other activities such as broadcasting in English within the institute (Rank 2), 

and producing English newsletters (Rank 3) were needed at a lesser degree.  

 

 Table 4.27  The needs for language activities perceived by students 

Needs Weighted scores Rank 

Classroom activities 

Language games 

Role-playing 

Oral presentation 

Group discussion 

Debate 

 

1124 

1082 

1049 

903 

777 

 

1 

2 

3 

4 

5 

Language activities outside class time 

Making bulletin boards of English   

Broadcasting in English within the institute 

Producing English newsletters 

English skills competitions 

English singing contest 

 

1094 

1011 

1010 

965 

810 

 

1 

2 

3 

4 

5 
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4.3.6  Course assessment techniques 

 

 The needs for course assessment techniques were from students only and oral 

presentation (Rank 1) and doing in-class exercises (Rank 2) were the most needed. 

Other techniques were needed at a lesser degree. These were writing a report (Rank 

3), taking paper tests (Rank 4), oral tests (Rank 5) and doing role-play (Rank 6). The 

results are displayed in Table 4.28. 

 

 Table 4.28  The needs for course assessment techniques perceived by students  

Needs Weighted scores Rank 

Oral presentation 

Doing in-class exercises 

Writing a report 

Taking paper tests 

Oral tests 

Doing role-play 

1245 

1222 

1131 

1124 

1070 

1034 

1 

2 

3 

4 

5 

6 

 

4.3.7  A teacher-training 

 

As far as a teacher-training is concerned, the findings in Table 4.29 reveal that 

the teachers needed to be trained in how to teach the specialized English courses 

(Rank 1) most urgently, followed by how to produce learning materials (Rank 2) and 

how to teach the general English courses (Rank 3). Other aspects were perceived at a 

lesser degree of need. The results also reveal that the teachers wanted to enhance their 

listening ability most (Rank 1), followed by the writing (Rank 2) and speaking (Rank 

3). The enhancement of grammar, pronunciation, and reading ability was wanted at a 

lesser degree.  
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Table 4.29  The needs for a teacher-training perceived by teachers 

Needs Weighted scores Rank 

Teaching aspects  
How to teach the specialized English courses 

How to produce learning materials 

How to teach the general English courses 

How to produce simple teaching aids 

How to utilize teaching aids in teaching 

How to construct tests 

 

154 

145 

129 

104 

99 

62 

 

1 

2 

3 

4 

5 

6 

Language ability enhancement 
Listening 

Writing 

Speaking 

Grammar 

Pronunciation 

Reading 

 

164 

145 

130 

121 

100 

34 

 

1 

2 

3 

4 

5 

6 

 

4.3.8  Summary of needs in English teaching and learning perceived by  

          the students and teachers 

 

The needs in English teaching and learning concern the preparatory English 

course and the orientation, the students’ language skills practice, the study hours and 

number of courses, the provision of teaching aids, the language activities, the course 

assessment techniques, and the teacher-training. 

 There was a strong need for the preparatory English course in order to 

improve the students’ English background knowledge. The content in the preparatory 

English course should include communication skills for daily life, vocabulary, and 

grammar. Besides, the teachers mentioned the need for an orientation for the first year 

students in order to improve their learning behaviors and to promote positive attitudes 

towards English learning. 

As for the needs of language skills practice, the students and teachers 

perceived the practice of listening and speaking as the most important, followed by 

reading, writing, and translation. The strongest need in the listening practice 

concerned short dialogues used in daily life. For the speaking practice, there was a 

stronger need for short dialogues used in daily life and pronunciation of general 

vocabulary and technical terms rather than the practice of subject-specific matter. As 

for the reading practice, there is an agreement between the students’ and the teachers’ 

responses that the textbooks prescribed for specific disciplines were the most needed, 
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followed by newspapers, magazines, and printed materials in general. Reading items 

concerning subject-specific matter were perceived at a lesser level of need. For the 

writing practice, both students and teachers mostly agreed on the stronger demand for 

students to practice writing short simple sentences, short messages or notes, and 

filling in forms. As for the translation skills, the need to translate articles and news 

about general subject-mater was stronger than that for subject-specific matter. 

The students and teachers also specified that the study hours of compulsory 

English courses should be increased so that the students might learn more knowledge 

and be more skillful. The students of all fields of study should be required to take at 

least two specialized English courses. As for the teaching aids, both students and 

teachers wanted the institutes to provide them with the fully-equipped language 

laboratory, the audio-visual aids (TV, DVD players, and CDs) and the prescribed 

textbooks for specific disciplines.  

Besides, the students indicated that they strongly wanted the language games 

to be included in English class. For the extra activities, making bulletin boards in 

English was mostly needed. In terms of course assessment, they highly preferred to be 

evaluated based on their oral presentation, and in-class exercises.  

Furthermore, the teachers specified their needs in that they urgently needed to 

be trained in how to teach the specialized English courses and they mostly wanted to 

enhance their English listening ability.  
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CHAPTER 5 

 

SUMMARY, DISCUSSION, IMPLICATIONS AND RECOMMENDATIONS 

 

 This chapter includes the main findings of the study, a discussion of the 

findings, implications of the study, and recommendations for further studies. These 

are presented in the following sections. 

 

5.1 Summary of the main findings 

5.2 Discussion of the main findings 

5.3 Implications of the study 

5.4 Recommendations for further studies 

  

5.1  Summary of the main findings 

 

 5.1.1  Background of the students and the English teachers  

  

 Approximately half of the students were 21-23 years old and the majority was 

in their first to third years. More than half of them were Physical Education majored 

students while the rest were from other disciplines. Slightly more than half of them 

had learned English for 8 to 10 years. A large number of students lacked experience in 

participating in English courses or training outside class time. Their most important 

reason was that the institutes did not provide courses specific to their disciplines. 

Moreover, the majority of them did not participate in activities related to English 

either. The two main reasons were that they were not good at English and they were 

not selected to take part in activities. As a whole, the students had positive attitudes 

toward English; however, they moderately agreed that English subject was easy. 

   Three quarters of English teachers were female and almost all of them were 

permanent staff. More than half of them held a Master’s degree while the rest had a 

Bachelor’s degree. Almost all teachers held a certificate in English teaching and the 

majority of them had been teaching English at the Institutes of Physical Education and 
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the Colleges of Physical Education for more than 9 years. The teaching hours vary 

between 10-21 hours per week and all of them had some extra work besides teaching. 

  

 5.1.2  Problems in English teaching and learning 

 

The students identified all major problems in their English learning as 

moderately serious. The problems, ranked in order of seriousness, were 1) the 

teaching materials, 2) the difficulty in learning language skills, 3) the English 

curriculum and course content, 4) the teaching methods, and 5) their learning 

behaviors. Among students’ disciplines, the degrees of seriousness for various 

problems, particularly those involved with their learning behaviors and the English 

curriculum and course content were significantly different. Apparently, the students of 

Recreation discipline faced problems about learning language skills more seriously 

than others. 

As a whole, the English teachers specified the English teaching problems at a 

moderately serious level. However, they viewed each problem at different degrees of 

seriousness. To be specific, they perceived the students’ difficulty in learning 

language skills as very serious problems (Rank 1). The problems related to the 

institutes’ administrative policy (Rank 2), the students’ learning behaviors (Rank 3), 

the teaching materials (Rank 4), and the English curriculum and course content (Rank 

5) were viewed as moderately serious. For their performance, it was identified as a 

slightly serious problem (Rank 6). When comparing the perceptions of problems 

between the English teachers and students’ views, most problems, especially those 

concerning the students’ difficulty in learning language skills were viewed at different 

degrees of seriousness. Such difference was that the teachers perceived almost all of 

these problems more seriously than the students did. Despite significant differences, 

the three top-ranked problems of each major problem ranked by the students were 

similar to those ranked by the teachers. 
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5.1.3  Needs in English teaching and learning 

 

Both students and English teachers indicated various needs in order to increase 

the effectiveness in English teaching and learning. The students needed the 

preparatory English course in order to improve their English language background. In 

the same way, almost all of the teachers agreed that such course should be held for the 

first year students before the beginning of the first semester. Furthermore, the teachers 

specified that the first year students need an orientation on learning behaviors and 

they need to be motivated to learn English. The students needed more practice on 

language skills, particularly speaking and listening skills. The items they preferred for 

each skill practice were basic language skills that will be useful in their daily life 

rather than the subject-specific matter. The teachers’ perception is consistent with this 

in that they thought students strongly needed the practice of listening and speaking 

and the practice of daily life language was more important than the subject-specific 

matter. The increase of study hours and number of courses and the provision of the 

teaching aids were also needed by both parties. The students further specified their 

needs for language activities such as language games, role-playing, and oral 

presentation, and the modification of course assessment techniques to involve more of 

in-class exercises and oral presentation. Also, the teachers indicated their needs in an 

in-service training, particularly the training on how to teach the specialized English 

courses and the enhancement of English listening ability.   

 

5.2  Discussions of the main findings 

 

The findings concerning the problems and needs in English teaching and 

learning are discussed below. 

 

5.2.1  The students’ difficulty in learning language skills 

 

As a whole, the problems in English teaching and learning were at a 

moderately serious level. However, when looking at individual problems, those 

regarding the students’ difficulty in learning language skills were very serious. This 
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finding supported those of Hengsakul (1980) and Jai-ngam (1990) that the students in 

the area of Physical Education had a low level of English proficiency. This may be 

due to the inadequate exposure to English practice. Four out of seven disciplines are 

required to undertake only 3 credits or 1 English subject (Table 1.1, p. 2). This 

insufficiency may slow down their progress in learning English. Furthermore, the 

majority of students lacked experience in participating in any courses or activities 

related to English (Table 4.2, p. 36 ). As the institutes are oriented toward sports and 

physical sciences, the extra activities related to English practice may not be much 

promoted. It can also be seen here that the problem about the students’ English 

proficiency was reflected in their needs. Because of the inadequacy of their English 

proficiency, both the students and teachers suggested an English preparatory course to 

help prepare the students before entering the compulsory courses.  

Among the four skills, difficulty in learning speaking skill was the most 

serious problem. This corresponds with the findings of Jai-ngam (1992) that physical 

education students had a low level of English speaking ability. The findings of the 

present study is also congruent with the study of Teo et al. (2004) in that the students 

at tertiary level in southern Thailand lacked speaking ability the most. Therefore, 

there was a strong need to practice speaking and listening while the practice of 

reading, writing, and translation were needed at a lesser degree. However, this present 

finding is not consistent with that of Khankaew (1985) who found that the students in 

northeast Physical Education Colleges needed to practice listening, speaking, reading, 

and writing only at a moderate level while the need for translation practice was at a 

highest level.  

Among problems concerning difficulty in learning language skills, the lack of 

vocabulary knowledge affects all language skills learning particularly in listening and 

reading.  In listening skill, the students’ serious problems concerned the inability to 

recognize general vocabulary and subject-specific vocabulary. This is partly 

consistent with the findings of Mudpongtua’s study (2002) which discussed that the 

students at a polytechnical college lacked technical vocabulary knowledge. As for the 

reading skill, the serious problem was that the students did not know the meaning of 

words. This finding is similar to that of Sawasthaworn’ s study (1990) that the lack of 

knowledge of vocabulary and idioms was a very serious problem in reading skills of  
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students at Mahasarakham Teachers’ College. Thus, the present finding related to the 

lack of vocabulary knowledge confirms that this problem has become a crisis among 

learners as it leads to the difficulty in developing other related skills. 

To focus on the difficulty in learning speaking skill, the problem of having no 

opportunities to use English in daily life was the most serious. The result is similar to 

the finding identified by Amornrattanasak (1999). She revealed that the lack of 

opportunity to use English outside class was a serious problem in learning and 

teaching English at Ramkhamhaeng University.  

In writing, the very serious problem was that the students had no ideas of what 

to write. This can be assumed that they lack background knowledge of what they are 

writing about.  

Among disciplines, some problems related to difficulty in learning language 

skills were significantly considered at different degrees of seriousness. To be specific, 

the students of Recreation discipline perceived the problems more seriously than 

others. This result seems to be contradictory as this group of students is exposed to 

more English language practice as they are required to take 12 credits or 4 subjects in 

English. The fact that their problems in learning are serious signifies that an action 

needs to be taken to assist them. 

Moreover, it is interesting to learn that the degrees of seriousness of almost all 

problems concerning the students’ difficulty in learning language skills were 

significantly different when compared between the views of the students and the 

teachers. The reason why the teachers perceived all the problems more seriously than 

the students did might be because of their unfulfilled expectation. The teachers may 

realize that students are not able to develop their proficiency as stated in the 

objectives of the curriculum due to those specified problems. 

Regarding the needs for students’ language skills practice, both students and 

teachers agreed that the practice on the four skills with particular emphasis on daily 

life English such as making conversations, writing notes, filling in forms, and reading 

news is highly necessary. This was partly consistent with the findings revealed by 

Apichartwattana (1993) in that the needs in learning a Fundamental English course of 

students at Naresuan University were the practice of listening to conversations used in 

daily life and the speaking practice concerning daily life dialogues. For the subject-
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specific matter, the items concerning sports and health were the most needed. This 

might be because the majority of students (63.1%) majored in Physical Education as 

revealed in the students’ general background (Table 4.1, p. 35).  

 

5.2.2  The students’ learning behaviors 

 

 Turning now to the students’ learning behaviors, the problems of being afraid 

of answering questions in class and being shy of making mistakes when speaking 

English were very serious, especially among students of Recreation and Physical 

Education disciplines. These findings were congruent with the finding about the 

teaching methods (Table 4.12, p. 60) in that the teachers asked the students to answer 

questions one by one. Their shyness or hesitation implies that the students lacked 

confidence in learning English. When students have no self-confidence in learning a 

language, it is difficult to be successful language learners as Duley et al. (1982) 

propose that self-confidence is very much related to second language development. 

Therefore, an orientation was deemed essential in order to help establish positive 

attitudes towards learning English and also teachers can teach them to learn how to 

learn, to eradicate certain problematic learning behaviors. Moreover, teachers should 

use some other teaching methods to create pleasant atmosphere which will ease 

students into classroom participation.  

 

5.2.3  The English curriculum and course content  

 

As for the English curriculum and course content, the more serious problems 

concerned the insufficiency of courses and number of hours. The findings are 

consistent with the number of courses and study hours stated in the physical education 

curriculum as presented in Table 1.1 (p. 2). It can be seen that students’ exposure to 

English in class is considerably limited especially those majoring in Physical  

Education, Health Education, Sports Science, and Health Science who are required to 

undertake only one general English course with 3 credits. This hinders being 

proficient in English as Spolsky (1989, p. 148) posited that “the more time spent 

learning any aspect of a second language, the more will be learned” and Ellis (1985) 
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stated that the learners with longer exposure to second language have the more native-

like second language proficiency. It can be noted that these findings are congruent 

with the finding that the institutes promoted English subjects less than subjects in the 

fields of sports and physical education (Table 4.21, p. 74) resulting in the limited 

exposure to English. The finding of this study was also in agreement with the findings 

of Hengsakul (1980) who found that the number of English courses in the English 

curriculum of the Colleges of Physical Education was inadequate. It can be noted that 

the insufficiency of courses and having too small number of study hours were 

reflected in the needs. Based on the findings, both students and teachers preferred 

more study hours for English compulsory courses and more specialized courses for all 

disciplines. 

 

5.2.4  The instructional materials        

 

Necessary teaching materials were inadequate or not available in the current 

teaching and learning situation. For example, there was a lack of cable TV for 

listening practice, a lack of audio-visual aids, and a lack of opportunities to learn in a 

language laboratory. This is consistent with the findings of Khankaew (1985) and Jai-

ngam (1990) that the students in the Colleges of Physical Education had very few 

chances to learn in a language laboratory. The students also pointed out that their 

teachers did not use teaching aids in class (Table 4.12, p. 60). All these show that 

teaching aids have been insufficiently facilitated by the educational institutions. 

Besides, there were no textbooks prescribed for specialized courses. This may imply 

that the ministry has not provided appropriate assistance for English teachers in these 

institutes. For the needs, the students and teachers highly needed the fully-equipped 

language laboratory and the audio-visual aids (TV, DVD players, and CDs) in 

teaching and learning of English. The reason for this might be that they perceive these 

as the most effective teaching aids for English practice in the situation where English 

is not used outside class. 
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5.2.5  The teaching methods and teachers’ performance 

 

Concerning the teaching methods, the students expressed that they were 

nervous in learning English as each of them would be randomly called to answer 

questions. Because of this, it seems difficult for the students to develop their English 

ability as Brown (2000, p. 143) states that “both too much and too little anxiety may 

hinder the process of successful second language learning”. Therefore, the teachers 

should utilize the teaching technique making students relaxed in English class and 

attentive in English learning.  

For the teachers, they specified their own performance as a slightly serious 

problem. This is congruent with the findings about their general background (Table 

4.4, p. 38) in that more than half of them (54.5%) held Master’s degree, almost all of 

them (90.6%) held a certificate in English teaching and 63.6% of them had been 

teaching English at the Institute of Physical Education and the College of Physical 

Education for more than 9 years. Their qualifications make them confident in their 

teaching performance. However, they accepted their technical knowledge 

insufficiency. The teachers had limited knowledge of the content of specialized 

courses and they lacked knowledge of how to teach those courses. This might be 

because new courses have been introduced after the institutes became the provider of 

tertiary education in a wider range of disciplines and that the specified course content 

was not provided in the curriculum (Table 4.18, p. 71). As a result, the teachers 

wanted to be trained in how to teach the specialized English courses most urgently. 

Moreover, the teachers wanted to practice the listening skill most. It can be implied 

that their listening ability may not be as strong as the other skills. 

 

5.2.6  The institutes’ administrative policy 

 

One of very serious problems regarding the institutes’ administrative policy 

was that the students had to join community’s sport competition and service the 

community affecting English study time. This is consistent with the needs for more 

study hours in English teaching and learning (Table 4.25, p. 80). Based on these 

problem and need, it can be implied that the institutes promoted English less than the 
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subjects in the fields of sports and physical education as English is not the main 

discipline of these institutes. Moreover, such a lesser degree of support might cause 

other problems such as teachers’ having no support to attend trainings in English 

teaching, lacking financial support to provide supplementary activities in order to 

develop students’ English skills, and teachers’ having too much extra work to serve 

the main disciplines as shown in Table 4.21 (p. 74). 

 

5.2.7  Language activities and course assessment techniques 

 

As for the classroom activities, the students mostly wanted to learn English 

through games. This is not surprising because young learners and adults are highly 

willing to play games as Wright et al. (1994) suggest that games are not only found to 

give practice in all the skills in all the stages of the teaching and learning but also help 

and encourage the learners to sustain their interest. In addition, a role play was highly 

needed in teaching and learning of English. This might be because the students 

perceive the importance of a role play in that it could make the English which is heard 

in a classroom more natural and realistic as the conversations of role playing are for 

real life communication (Gerber, 1990). Another possible reason might be that the 

learners view role playing as a fun and enjoyable activity which enhances motivation 

and lowers anxiety (Agelasto, 1991). This finding of the present study is similar to the 

past study by Atiratana (1985) that third-year Business students at the Department of 

Commerce under the auspices of the Colleges of Technology and Vocational 

Education needed the learning activities like role playing or drama as they were close 

to real life situations.  

For the course assessment, one possible reason why the students mostly 

preferred the oral presentation and doing in-class exercises might be that they find it 

easier to cope with, and such tests may be less stressful compared with the 

conventional written tests.  
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5.3  Implications of the study 

 

 The results of this study may be helpful for a number of educational 

professionals in charge of Institutes of Physical Education, and the Ministry of 

Tourism and Sports. The implications are presented as follows.   

 5.3.1  It is obvious that the students were concerned that their language skills 

were at a critical level. The followings are some suggestions for English teachers, 

institutes administrators, and the Ministry of Tourism and Sports. 

     5.3.1.1 Teachers can help low proficiency students in the following ways. 

To start with, a preparatory English course should be provided for the first year 

students. The teachers should be more aware of the suitable level of difficulty of both 

general subject-matter and subject-specific matter for the students. The teachers 

should also emphasize more on the practice of speaking and listening skills as they are 

strongly needed. In class, they should reduce classroom anxiety by not asking students 

to answer questions individually. Importantly, the teaching aids, interesting teaching 

techniques, and language games should be utilized in English teaching and learning to 

enhance motivation and positive attitudes toward English learning. Also, the oral 

presentation and in-class exercises should be included as part of the classroom 

assessment. Moreover, the teachers should organize special programs or training 

courses related to English for students to improve their language proficiency.  

     5.3.1.2 Institutes administrators should take into account the problems 

concerning students’ having low proficiency in English. As it was found that the 

students had to join community’s sport competition and to service the community 

which affected the English learning time, institutes administrators can help students 

develop their English proficiency by providing extra classes after school or at 

weekends that students are required to attend. The administrators should increase the 

budget allotment for the development of English teaching and learning. With a higher 

amount of budget, the teachers can provide students more English experience through 

a variety of programs. 

     5.3.1.3 To solve the problem of students’ low proficiency, the Ministry of 

Tourism and Sports should reconsider the balance between spending time for 

community sport services and studying. Moreover, the ministry should take the 
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problem of insufficiency of English courses into consideration. If possible, more 

compulsory courses of both general English and specialized English should be added 

in the Institutes of Physical Education curriculum. Also, the number of courses and 

credits for all disciplines should be equal and that the number of compulsory English 

courses should not be less than 12 credits, which is the number required in other 

tertiary institutions. Furthermore, the ministry should allocate a special budget for all 

institutions to arrange training courses or activities related to English in order to 

improve the students’ English ability. With an adequate budget, institutes 

administrators can provide a fully-equipped language laboratory, the prescribed 

textbooks for specific disciplines, and other necessary teaching materials. 

 5.3.2  According to this study, the students’ learning behaviors were also 

problematic; they seemed to be afraid of answering questions in class and shy of 

making mistakes when speaking English. This suggests that an orientation on how to 

learn and activities to enhance positive attitudes toward English learning should be 

arranged. The teachers may invite successful ex-students or celebrities to give a talk 

on the importance and the tips in learning English. This will help students to 

appreciate the merit of learning English and they will pay more attention in English 

learning. 

5.3.3  The findings indicate that the teachers lacked knowledge of how to 

teach the specialized courses. To support them to teach more effectively, the Ministry 

of Tourism and Sports should set a priority for teacher-training programs, specifically 

on teaching methodology and teaching techniques with a particular focus on 

specialized English courses.  

  

5.4  Recommendations for further studies 

 

 Based on this study, some issues have not been examined because of some 

constraints and limitations. Thus, some of these are recommended for further studies. 

5.4.1  This study indicates that the students’ speaking and listening abilities 

were perceived as more serious problems than others. As a consequence, the most 

urgent study is to carry out a study to enhance those abilities.  
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5.4.2  As language skills were the most serious problems in English teaching 

and learning at the Institutes of Physical Education, the causes of the problems and 

the details of the problematic aspects should be thoroughly investigated. Knowing the 

exact causes and pinpointed problems can help teachers and institutes administrators 

find the more proper solutions to the problems. 

5.4.3  The findings in this study indicate that the teachers did not know the 

content of specialized English courses. It is worth conducting a comprehensive needs 

analysis for the specialized English courses at the Institutes of Physical Education.   

5.4.4  The findings of this study were only based on teachers’ and students’ 

perceptions, the measurement of students’ English proficiency level should be 

conducted to confirm the results of this study and to provide a baseline for students’ 

further improvement. 
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Student Questionnaire  

 

Problems and needs in English teaching and learning  

at the Institutes of Physical Education, Thailand 

 

Dear Students 

 

This questionnaire aims to find out problems and needs in English teaching and learning at all 

17 Institutes of Physical Education. The information obtained will act as a guideline for the more 

effective management of English teaching and learning. 

 

 The questionnaire is divided into 3 parts 

Part 1: General background of students 

Part 2: Problems in learning English at the Institutes of Physical Education 

Part 3: Needs in English teaching and learning at the Institutes of Physical Education 

 

Please be informed that the information obtained will be presented as overall findings that 

would not affect you. 

 

                                                            Thank you very much. 

                                                                                                          

 

Supaporn  Klaichim 

M.A. in Applied Linguistics 

Department of Languages and Linguistics, 

Faculty of Liberal Arts, Prince of Songkla University,  

Hat Yai Campus 
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Part 1  General background 

Instruction:  Please tick (�) in the columns that represent your fact and fill in the blank. 

1. Age 

              18-20 yrs old                  21-23 yrs old                   More than 23 yrs old 

  

2. Year of study 

                    1
st
 year                    2

nd
 year                         3

rd
 year                     4

th
 year                         5

th
 year 

 

3. Disciplines 

                                Physical Education    

Health Education         

  Sports Science   

  Health Science  

Communication Arts 

Business       

Recreation 

 

4. Length of time for learning English 

   8-10 yrs           11-13 yrs                     14 yrs up 

 

5. Experience in participating in any English courses or English trainings outside class time, held 

by the Institute of Physical Education  

                          Yes              Courses   (more than one answer is possible) 

   English for Communication in Careers/Specialized  

   English 

                                     English for Communication in Daily life 

                                     Others  (Please specify) ……………………    

 

                          No                        Reasons    (more than one answer is possible) 

The institutes’ not providing specific courses to your 

discipline     

                                  Not having adequate English background to participate in courses 

          Not being required to join courses 

      Uninteresting courses   

                                                              Lacking financial support  

                       Having no interest 

                            Disliking English 

        Others (Please specify) ………………….. 
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6. Experience in participating in any activities related to English, held by the Institute of Physical 

Education         

                     Yes                           Activities   (more than one answer is possible) 

    Taking part in an English Camp 

   Being an athlete in the international sports competition 

    Welcoming sport players 

   Hosting sport players 

   Calling sport players to register before the games 

     Being a sport staff of international sports events 

    Being a referee 

                                                  Being a staff in the awarding ceremonies 

       Others (Please specify) ………………….. 

 
                  No                             Reasons  (more than one answer is possible) 

                                                                     Not being selected to take part in activities 

                                                                     Not being required to take part in activities 

                                                              Not good at English 

       Dislike doing activities 

    Others   (Please specify) …………………. 

  
7. How much do you agree with these statements? 

7.1   English is a means for communication in your daily life. 

                         Strongly agree            Agree         Moderately agree           Disagree                Strongly disagree 

 

         7.2   English is beneficial for your further study.  

                         Strongly agree            Agree         Moderately agree            Disagree             Strongly disagree 

                                

     7.3   English is necessary for your future career. 

                         Strongly agree            Agree          Moderately agree            Disagree               Strongly disagree 

               

7.4 You are satisfied with learning English. 

                         Strongly agree            Agree          Moderately agree            Disagree               Strongly disagree 

                                

7.5 English subjects are easy. 

                         Strongly agree            Agree          Moderately agree            Disagree               Strongly disagree 
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Part 2   Problems in learning English at the Institutes of Physical Education 

Instruction: Please tick (�) in the columns that represent your opinions. 

  5  means  Most serious 

4  means  Very serious   

3   means  Moderately serious 

2  means  Slightly serious 

1  means  Least serious 

 

 

Problem 

Level of Seriousness 

Most 

Serious 

5 

Very 

Serious 

4 

Moderately 

Serious 

3 

Slightly 

Serious 

2 

Least 

Serious 

1 

1.  To what extent do these following behaviors affect 

your English learning?  

1.1  Being absent from English class………………….. 

1.2  Being late for class……..…………………………. 

1.3   Not doing homework……………………………... 

1.4  Not taking learning materials……………………... 

1.5   Not being attentive in English class………………. 

1.6  Being afraid of answering questions in class……... 

1.7  Disliking doing language activities ….…………... 

1.8  Being shy of making mistakes when speaking…… 

1.9  Being a slow learner making it impossible to  

          follow what a teacher’s teaching………………….. 

 

2.  To what degree do you have the difficulty in 

learning language skills?  

Listening skill 

2.1  Being unable to recognize general vocabularies…. 

2.2  Being unable to recognize subject-specific 

       vocabularies….………………………………..….. 

2.3  Not understanding simple sentences……………… 

2.4  Not understanding short simple dialogues used in 

       daily life…………………..…………………….... 

2.5  Not understanding general-subject matter…...…… 

2.6  Not understanding subject-specific matter……….. 

        

 

 

……… 

……… 

……… 

……… 

……… 

……… 

……… 

……… 

 

……… 

 

 

 

 

……… 

 

……… 

……… 

 

……… 

……… 

……… 

 

 

……… 

……… 

……… 

……… 

……… 

……… 

……… 

……… 

 

……… 

 

 

 

 

……… 
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……… 

 

……… 

 

 

 

 

……… 

 

……… 

……… 

 

……… 

……… 

……… 
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Problem 

Level of Seriousness 

Most 

Serious 

5 

Very 

Serious 

4 

Moderately 

Serious 

3 

Slightly 

Serious 

2 

Least 

Serious 

1 

To what degree do you have the difficulty in learning 

language skills? (continued) 

Speaking skill 

2.7  Not knowing vocabularies to use……………….… 

2.8  Knowing vocabularies but unable to pronounce  

       them correctly………………………………..……  

2.9  Speaking broken English……...………………….. 

2.10  Being unable to speak complex sentences..……... 

2.11  Not knowing stress patterns and intonation..……. 

2.12  Lacking ability to converse on daily life topics…. 

2.13  Lacking ability to converse about subject-specific  

         matter……………………………………………. 

2.14 Having no opportunity to use English in daily   

         life……………………………………………….. 

 

Reading skill 

2.15  Being unable to pronounce even simple words…. 

2.16  Being able to pronounce words but not knowing  

         the meanings…………………………………….. 

2.17  Being unable to read at a sentence level………… 

2.18  Not understanding sentence structure causing the  

         incomprehensibility of the meanings……………. 

2.19  Lacking skill of guessing meaning of words and  

         sentences……………………………………. 

2.20  Lacking ability to specify main ideas…...………. 

2.21  Lacking ability to analyze and synthesize the  

         texts…………………………………………….. 

2.22  Lacking understanding of general-subject matter.. 

2.23  Lacking understanding of subject-specific matter. 

 

Writing skill 

2.24  Being unable to write English letters….………… 

2.25  Being unable to spell vocabularies (having to 

         copy all letters from textbooks)…………………. 

2.26  Not knowing vocabularies to use………….…….. 

 

 

 

……… 

 

……… 

……… 

……… 

……… 

……… 

 

……… 

 

……… 

 

 

……… 

 

……… 

……… 

 

……… 
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Problem 

Level of Seriousness 

Most 

Serious 

5 

Very 

Serious 

4 

Moderately 

Serious 

3 

Slightly 

Serious 

2 

Least 

Serious 

1 

To what degree do you have the difficulty in learning 

language skills? (continued) 

Writing skill (continued) 

2.27  Knowing vocabularies but being unable to spell  

         them correctly…………………………...………. 

2.28  Lacking knowledge of sentence structure……….. 

2.29  Not knowing how to use punctuation……...……. 

2.30  Lacking knowledge of how to use conjunctions/  

         transition words……………………...………….. 

2.31  Being unable to write a paragraph, but just 

         answering multiple choice questions……………. 

2.32  Having no ideas of what to write………………...   

2.33  Being unable to write short notes……………….. 

2.34  Being unable to fill out the forms………..……… 

2.35  Being unable to write descriptions of people and 

         places……………………….…………………… 

2.36  Being unable to write business letters, e.g. job 

         application letters……………………………...… 

 

3.  To what extent do you have learning problems 

concerning English curriculum and content?  

3.1  Uninteresting content of an English for 

       Communication course…………….……………... 

3.2  Uninteresting content of specialized English  

       courses……………………………….…………… 

3.3  Too difficult vocabularies of an English for  

       Communication course…………….…...………… 

3.4  Too difficult vocabularies of specialized English 

       courses……………….…………………………… 

3.5  Too small number of  compulsory courses of  

       general English…………………………………… 

3.6  Too small number of compulsory courses of  

       specialized English……………………………….. 

3.7  Having no specialized English courses for specific  

       disciplines………………………………………… 

 

 

 

 

……… 

……… 

……… 

 

……… 

 

……… 

……… 

……… 

……… 

 

……… 

 

……… 
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Problem 

Level of Seriousness 

Most 

Serious 

5 

Very 

Serious 

4 

Moderately 

Serious 

3 

Slightly 

Serious 

2 

Least 

Serious 

1 

To what extent do you have learning problems 

concerning English curriculum and content? 

(continued) 

3.8  Too small number of hours for each course………. 

3.9  Having no courses specific to each skill (listening,  

       speaking, reading, and writing) causing difficulty 

       in language skills development…………………… 

3.10 Having no elective courses that suit students’  

interest…………………………………………… 

 

4.  To what extent do you have English learning 

problems caused by instructional materials? 

4.1  Insufficient English textbooks and learning 

       materials…………………………………………... 

4.2  Mismatch between the content in the textbooks  

       used and the content specified in the curriculum or  

       syllabus of the specialized courses…….………….  

4.3  Lack of visual aids, e.g. TV, VDO players, DVD 

       players, CDs, and tape recorders…………...…….. 

4.4  Low quality of visual aids………………………... 

4.5  Lack of opportunities to use the language  

       laboratory…………………………………………. 

4.6  Lack of cable TV for listening practice…………... 

 

5.  To what degree do you have learning problems due 

to teaching methods? 

5.1  Lacking specialists in teaching specialized English  

       courses……………………………………………. 

5.2  Not using teaching aids (pictures, real materials,  

       CDs, etc) in teaching………………………………  

5.3  Uninteresting teaching techniques……...…….…... 

5.4  Emphasizing pronunciation of words and grammar 

       rather than communication in speaking hours  

       making learners afraid to speak…………………...       

 

 

 

……… 

 

 

……… 

 

……… 

 

 

 

 

……… 

 

 

……… 

 

……… 

……… 

 

……… 

……… 
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Problem 

Level of Seriousness 

Most 

Serious 

5 

Very 

Serious 

4 

Moderately 

Serious 

3 

Slightly 

Serious 

2 

Least 

Serious 

1 

To what degree do you have learning problems due to 

teaching methods? (continued) 

5.5  Increasing pressure from teacher’ scoring based  

       on answers in class……………………………….. 

5.6  Having to answer questions one by one making 

       learners nervous in learning English……………… 

5.7  Having no chance to do a role-play or to practice  

       communication skills……………………………. 

5.8  Students’ not receiving attention in class………… 

5.9  Using Thai language as a means of instruction 

       causing lack of opportunity for listening practice...               

 

 

 

……… 

 

……… 

 

……… 

……… 

 

……… 

 

 

 

……… 

 

……… 
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……… 
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Part 3  Needs in English teaching and learning at the Institute of Physical Education  

Instruction:  Please tick (�) or rank items in the columns that represent your perceptions. 

  

1.  Do you want to take a preparatory English course in order to improve your English background?  

                                    Yes                     No 

 

 If yes, please rank the content you want to learn from 1-3   

 (1 = highest degree of want, 3 = lowest degree of want)   

                        Communication skill for daily life 

                                                    Grammar 

                                  Vocabulary 

                                                                Others (Please specify) .……………………………. 

 

2.  What language skills do you want to practice? Please rank them from 1-5     

     (1 = highest degree of want, 5 = lowest degree of want) 

           Listening                     Speaking                     Reading                  Writing                   Translation  

 

3.  What items do you want for the practice of listening? Please rank them from 1-5        

     (1 = highest degree of want, 5 = lowest degree of want) 

 

                                     Short dialogues used in daily life 

                                       Advertisements and short general articles 

                      Short news concerning sports and health 

                Dialogues concerning health business  

                Subjects concerning tourism and tourist attractions  

                      Others (Please specify) ………………………….    

 

4.  What items do you want for the practice of speaking? Please rank them from 1-7        

     (1 = highest degree of want, 7 = lowest degree of want) 

                                             Pronunciation of general vocabularies and technical terms 

                      Short dialogues used in daily life 

                      Dialogues concerning sports and health 

               Dialogues concerning health business 

                      Being referees 

                      Introducing games and recreation activities 

                      Information about tourism and tourist attractions 

                      Others (Please specify) …………………………. 
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5.  What items do you want for the practice of reading? Please rank them from 1-5      

     (1 = highest degree of want, 5 = lowest degree of want) 

                Newspapers, magazines, and printed documents in general   

                Prescribed textbooks specific to your discipline 

                                                         Newspapers, magazines, and printed documents about  

                                                         sports and health 

                                                         Newspapers, magazines, and printed documents about 

                                                         health business 

                       Newspapers, magazines, and printed documents about tourism 

                       Others (Please specify) ………………………. 

 

6.  What items do you want for the practice of writing? Please rank them from 1-7   

     (1 = highest degree of want, 7 = lowest degree of want) 

                                            Short simple sentences 

                      Short messages or notes 

                Filling in forms 

                                        Passages related to sports 

                      Various kinds of business letters 

                      Descriptions of places and tourist attractions 

                      Descriptions of people 

                      Others (Please specify) ……………………….. 

    

7.  What items do you want for the practice of translation? Please rank them from 1-4 

     (1 = highest degree of want, 4 = lowest degree of want) 

                      Articles and news about general subject-matter  

               Articles and news about sports and health 

                      Articles and news about health business 

                      Articles and news about recreation and tourism 

                      Others (Please specify) ……………………….. 

   

8.  Should the number of study hours of compulsory English courses be added? 

            Yes   Reason ……………………………………………….   

            No                             Reason ………………………………………………. 
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9.  Should students of all disciplines be required to take specialized courses of English?   

               Yes                       No 

  If yes, how many courses should be provided?                        2 courses 

                                                             3 courses    

                                                                                      More than 3 courses 

 

Further specialized courses you need 

  1. ……………………………………………………………. 

  2. ……………………………………………………………. 

  3. ……………………………………………………………. 

 

10.  What teaching aids do you want in learning English? Please rank them from 1-5   

       (1 = highest degree of want, 5 = lowest degree of want) 

                                          Audio-visual aids (TV, DVD players, CDs) 

                 Fully-equipped language laboratory   

                 Prescribed textbooks for specific disciplines  

              Cable TV  

              The Internet  

              Others (Please specify) ……………………………… 

  

11.  What activities should be offered in English teaching and learning?  

Please rank them from 1-5         (1 = highest degree of want, 5 = lowest degree of want) 

                                             Language games  

              Role-playing  

                                      Oral presentation 

                        Group discussion  

                       Debate 

                                                                         Others (Please specify) …………………………… 

     

12.  What language activities do you want to do outside class time? Please rank them from 1-5 

       (1 = highest degree of want, 5 = lowest degree of want) 

                                     Making bulletin boards of English   

                 Producing English newsletters 

              Broadcasting in English within the institute 

              English singing contest 

                                                         English skills competitions 

                                     Others (Please specify) …………………………….. 
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13.  What course assessment techniques do you want in learning English? Please rank them from 1-6 

      (1 = highest degree of want, 6 = lowest degree of want)  

                                              Oral presentation  

                                               Taking paper tests  

                                                       Writing a report    

                                                Oral tests 

                                Doing in-class exercises 

                                Doing role-play 

                                                                      Others (Please specify) ………………………….. 

 

14.  Suggestions to solve problems in English teaching and learning at the Institutes of Physical   

       Education 

                        ……………………………………………………………………………………………

……………………………………………………………………………………………………………

……………………………………………………………………………………………………………

…………………………………………………………………………………………….. 

  

          

  

 

Thank you for your complete answers 

                                                                                                                                              The researcher  
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Teacher Questionnaire 

 

Problems and needs in English teaching and learning 

 at the Institutes of Physical Education, Thailand 

 

Dear English teachers 

 

This questionnaire acts as a research instrument for a study of problems and needs in English 

teaching and learning at all 17 Institutes of Physical Education. The information obtained will act as a 

guideline for the more effective management of English teaching and learning. 

 

The questionnaire is divided into 3 parts 

Part 1: General background of English teachers 

Part 2: English teachers’ problems in teaching English at the Institutes of 

            Physical  Education 

Part 3: English teachers’ needs in English teaching and learning at the Institutes of 

            Physical Education 

 

Please be informed that the information obtained from the responses will be presented as 

overall findings that would not affect you. 

 

                                                           Thank you very much. 

                                                                                                          

 

Supaporn  Klaichim 

M.A. in Applied Linguistics 

Department of Languages and Linguistics, 

Faculty of Liberal Arts, Prince of Songkla University,  

Hat Yai Campus 
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Part 1  General background 

Instruction:  Please tick (�) in the columns that represent your fact and fill in the blank. 

  

1. Gender 

           Male                                        Female 

 

2. Position 

            Permanent staff                  Contract staff                   Others (Please specify)…………… 

 

3. Highest degree attained  

           Bachelor’s degree              Master’s degree                Doctoral degree 

        Others (Please specify)……………… 

 

4. Certificate in English teaching 

             Yes                                                      No 

 

5. Experience in English teaching at the Institute of Physical Education and the College of 

Physical Education  

         1-3 yrs                            4-6 yrs          7-9 yrs              More than 9 yrs  

 

6. Number of English teaching hours per week 

           Less than 10 hrs                    10-15 hrs                    16-21 hrs                              More than 21 hrs 

 

7. Extra work in the Institute 

            Yes                                   No 

 

 If yes, please specify  

           Language Operation Center               Curriculum and Learning   

           Plan and Budget                                      Academic Record and Assessment 

           Information System                                      Students’ Welfare 

        Academic Service Center               Students’ Affairs 

           Research and Development               Quality Assurance 

           Counseling                                                                Public Relations 

           Health Care                                                      Foreign Relations                                         

           Others (Please specify)………………………….     
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Part 2  Problems in teaching English at the Institute of Physical Education  

Instruction:  Please tick (�) in the columns that represent your opinions 

  5  means Most serious 

4  means Very serious   

3  means Moderately serious 

2  means Slightly serious 

1  means Least serious 

 

Problem 

Level of Seriousness 

Most 

Serious 

5 

Very 

Serious 

4 

Moderately 

Serious 

3 

Slightly 

Serious 

2 

Least 

Serious 

1 

1.  To what extent do these students’ behaviors 

cause problems in teaching English?  

1.1  Being absent from English class………………. 

1.2  Being late for class…..………………………… 

1.3  Not doing homework…………………………... 

1.4  Not taking learning materials…………….......... 

1.5  Not being attentive in English class…..………... 

1.6  Being afraid of answering questions in class..… 

1.7  Disliking doing language activities..……........... 

1.8  Being shy of making mistakes when speaking 

       English…………………………………………. 

1.9  Not being able to follow English lessons……… 

 

2.  To what degree do your students have the 

difficulty in learning language skills? 

Listening skill 

2.1  Being unable to recognize general 

       vocabularies……………………….…………… 

2.2 Being unable to recognize subject-specific  

vocabularies…………………………………....      

2.3  Not understanding simple sentences…………... 

2.4  Not understanding short simple dialogues 

       used in daily life………..……………………… 

2.5 Not understanding general-subject matter.......... 

2.6  Not understanding subject-specific matter.......... 

 

 

 

……… 

……… 

……… 

……… 

……… 

……… 

……… 

 

……… 

……… 

 

 

 

 

 

……… 

 

……… 

……… 

 

……… 
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……… 

 

 

 

 

 

……… 

 

……… 

……… 

 

……… 

……… 

……… 
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Problem 

Level of Seriousness 

Most 

Serious 

5 

Very 

Serious 

4 

Moderately 

Serious 

3 

Slightly 

Serious 

2 

Least 

Serious 

1 

 To what degree do your students have the difficulty 

in learning language skills? (continued) 

Speaking skill 

2.7  Not knowing vocabularies to use……………… 

2.8  Knowing vocabularies but unable to pronounce 

       them correctly…………………………..……… 

2.9  Speaking broken English.……………………… 

2.10  Being unable to speak complex sentences…… 

2.11  Not knowing stress patterns and intonation….. 

2.12 Lacking ability to converse on daily life topics 

2.13  Lacking ability to converse about subject- 

         specific matter…………………………........... 

2.14  Having no opportunity to use English in  

         daily life……………………………………… 

          

Reading skill 

2.15  Being unable to pronounce even simple words         

2.16 Being able to pronounce words but not  

         knowing the meanings………............…….….. 

2.17  Being unable to read at a sentence level……… 

2.18  Not understanding sentence structure 

         causing the incomprehensibility of the   

         meanings……………………………………... 

2.19  Lacking skill of guessing meaning of words 

         and sentences……………..…………………...   

2.20  Lacking ability to specify main ideas………… 

2.21 Lacking ability to analyze and synthesize 

         the texts………………………………………. 

2.22  Lacking understanding of general-subject 

         matter……………….…………………............ 

2.23 Lacking understanding of subject-specific 

matter…………………………………………. 

 

 

 

 

……… 

 

……… 
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……… 

……… 
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……… 

 

……… 

 

 

……… 
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Problem 

Level of Seriousness 

Most 

Serious 

5 

Very 

Serious 

4 

Moderately 

Serious 

3 

Slightly 

Serious 

2 

Least 

Serious 

1 

To what degree do your students have the difficulty 

in learning language skills? (continued) 

Writing skill 

2.24  Being unable to write English letters……...….  

2.25  Being unable to spell vocabularies (having to 

         copy all letters from textbooks)……………….  

2.26  Not knowing vocabularies to use……….......... 

2.27  Knowing vocabularies but being unable to 

         spell them correctly…………………………... 

2.28  Lacking knowledge of sentence structure……. 

2.29  Not knowing how to use punctuation……...….   

2.30  Lacking knowledge of how to use  

         conjunctions/transition words…………........... 

2.31  Being unable to write a paragraph, but just 

         answering multiple choice questions.. ……….        

2.32  Having no ideas of what to write………..........   

2.33  Being unable to write short notes……………. 

2.34  Being unable to fill out the forms……………. 

2.35  Being unable to write descriptions of people 

         and places………………...…………………... 

2.36  Being unable to write business letters, e.g.  

         job application letters………...………………. 

 

3.  To what extent do you have English teaching 

problems concerning English curriculum and 

content?  

3.1  Uninteresting content of an English for  

       Communication course………………………… 

3.2  Uninteresting content of specialized  

       English courses………………………………… 

3.3  Too difficult vocabularies of an English for 

       Communication course………………………… 

3.4  Too difficult vocabularies of specialized  

       English courses ……………………...………… 

 

 

 

……… 
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Problem 

Level of Seriousness 

Most 

Serious 

5 

Very 

Serious 

4 

Moderately 

Serious 

3 

Slightly 

Serious 

2 

Least 

Serious 

1 

To what extent do you have English teaching 

problems concerning English curriculum and 

content?  (continued) 

3.5  Too small number of compulsory courses  

       of general English ……………………..………                                    

3.6  Too small number of compulsory courses 

       of specialized English…………………………. 

3.7  Having no specialized English courses for  

       specific disciplines……………………………..  

3.8  Too small number of hours for each course……     

3.9  Having no courses specific to each skill 

       (listening, speaking, reading, and writing) 

       causing difficulty in language skills 

       development…………………………………… 

3.10  Having no elective courses that suit 

         students’ interest………………………............ 

3.11  Unclear course descriptions …………………. 

3.12  Not having course objectives………………… 

3.13  Not having the specified course content........... 

 

4.  To what extent do you have English teaching 

problems caused by instructional materials? 

4.1  Insufficient English textbooks and learning 

       materials……………………………………….. 

4.2 Mismatch between the content in the 

       textbooks used and the content specified in  

       the curriculum or syllabus of the    

       specialized courses…………..………………… 

4.3  Lack of visual aids, e.g. TV, VDO players, 

       DVD players, CDs, and tape recorders……...… 

4.4  Low quality of visual aids….………………….. 

4.5  Students’ lack of opportunities to use  

       the language laboratory…………...…………… 

4.6  Students’ lack of cable TV for listening practice 

 

 

 

 

……… 
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Problem 

Level of Seriousness 

Most 

Serious 

5 

Very 

Serious 

4 

Moderately 

Serious 

3 

Slightly 

Serious 

2 

Least 

Serious 

1 

5.  To what degree do you face the problems 

concerning your teaching? 

5.1  Lacking knowledge of the content of   

       specialized courses, e.g. English for Recreation 

       Profession and Business English………….…… 

5.2  Lacking knowledge of how to teach  

       specialized courses of English……………...…. 

5.3  Lacking knowledge of varied and interesting 

       teaching techniques……………………….…… 

5.4  Not knowing how to utilize audio-visual aids… 

5.5  Being unsure of the knowledge of English 

       grammar……………………………………….. 

5.6  Having no confidence in using English skills…. 

5.7  Having no confidence in communicative  

       language teaching…………………….………...   

 5.8  Being unsure of the ability of test construction. 

  

 6.  To what degree does the institutes’  

administrative policy affect the quality of your 

teaching?   

6.1  Inadequate number of English teachers making 

       the overworking load………………………….. 

6.2  Having extra work, e.g. Foreign Relations 

       and Academic Service Center………………..... 

6.3  Not having the head of language program to 

       give advice when needed……...............………. 

6.4  Having no support to attend trainings in  

       English teaching…………….……………...….. 

6.5  Lacking financial support to provide 

       supplementary activities in order to develop 

       students’ English skills ….…………………….. 
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Problem 

Level of Seriousness 

Most 

Serious 

5 

Very 

Serious 

4 

Moderately 

Serious 

3 

Slightly 

Serious 

2 

Least 

Serious 

1 

To what degree does the institute’s  

administrative policy affect the quality of your 

teaching?  (continued) 

6.6  Students’ having to join community’s sport  

       competition and to service the community  

       affecting English study time……………………  

6.7 Institute’s less promoting of English than  

       the subjects in the fields of sport and physical   

       education………..…….……………………..…                     

 

 

 

 

 

……… 
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Part 3  Needs in English teaching and learning at the Institute of Physical Education 

Instruction:  Please tick (�) or rank items in the columns that represent your perceptions. 

  

1.  Do you think an orientation on learning behaviors and activities promoting positive attitudes toward  

     English should be provided for the first year students before the beginning of the first semester? 

      

              Yes                    No 

 

2.  Do you think a preparatory English course should be held for the first year students before the 

    beginning of the first semester in order to improve their English background knowledge? 

              Yes                    No  

 

 If yes, please rank the content necessary for students to learn from 1-3   

 (1 = highest degree of necessity, 3 = lowest degree of necessity)   

                        Communication skill for daily life 

                                                    Grammar 

                                  Vocabulary 

                                                                Others (Please specify) .……………………………. 

 

3.  Are you willing to organize the orientation (Item 1) and the preparatory English course (Item 2)? 

               Yes                     No                                      Uncertain 

 

4.  To what extent should students be trained in each language skill? Please rank skills from 1-5   

     (1 = highest degree of necessity, 5 = lowest degree of necessity)     

      

 Listening    Speaking         Reading                        Writing          Translation  

 

5.  What are the necessary items for students’ listening practice? Please rank them from 1-5   

     (1 = highest degree of necessity, 5 = lowest degree of necessity) 

 

                                           Short dialogues used in daily life 

                                      Advertisements and short general articles 

                     Short news concerning sports and health 

               Dialogues concerning health business 

               Subjects concerning tourism and tourist attractions  

                      Others (Please specify) ………………………….    
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6.  What are the necessary items for students’ speaking practice? Please rank them from 1-7    

     (1 = highest degree of necessity, 7 = lowest degree of necessity) 

 

                                          Pronunciation of general vocabularies and technical terms 

                       Short dialogues used in daily life 

                      Dialogues concerning sports and health 

                Dialogues concerning health business  

                        Being referees 

   Introducing games and recreation activities 

   Information about tourism and tourist attractions 

   Others (Please specify) …………………………. 

    

7.  What are the necessary items for students’ reading practice? Please rank them from 1-5  

     (1 = highest degree of necessity, 5 = lowest degree of necessity) 

 

                Newspapers, magazines, and printed documents in general  

   Prescribed textbooks specific to their disciplines 

Newspapers, magazines, and printed documents about sports  

and health 

Newspapers, magazines, and printed documents about health 

business 

   Newspapers, magazines, and printed documents about tourism 

   Others (Please specify) ………………………. 

 

8.  What are the necessary items for students’ writing practice? Please rank them from 1-7  

     (1 = highest degree of necessity, 7 = lowest degree of necessity) 

 

                                                          Short simple sentences 

                       Short messages or notes 

                Filling in forms 

                                        Passages related to sports 

   Various kinds of business letters 

   Descriptions of places and tourist attractions 

   Descriptions of people 

   Others (Please specify) ……………………….. 
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9.  What are the necessary items for students’ translation practice? Please rank them from 1-4 

     (1 = highest degree of necessity, 4 = lowest degree of necessity) 

 

                                  Articles and news about general subject-matter  

               Articles and news about sports and health 

                      Articles and news about health business 

                      Articles and news about recreation and tourism 

                      Others (Please specify) ……………………….. 

 

10.  Should the number of study hours for compulsory English courses be added? 

 

            Yes   Reason ……………………………………………….   

            No                             Reason ………………………………………………. 

 

11.  Should students of all disciplines be required to take specialized courses of English?   

               

          Yes                     No 

 If yes, how many courses should be provided?                         2 courses 

                                                             3 courses    

                                                                                     More than 3 courses 

Further specialized courses necessary for students 

  1. ……………………………………………………………. 

  2. ……………………………………………………………. 

  3. ……………………………………………………………. 

 

12.  What teaching aids do you want in teaching English? Please rank them from 1-5   

       (1 = highest degree of want, 5 = lowest degree of want) 

 

 Prescribed textbooks correspond with course objectives together    

 with teachers’ manuals                       

                                           Audio-visual aids (TV, DVD players, CDs) 

                                             Fully-equipped Language Laboratory  

                                                                 Cable TV  

                                           The Internet    

              Others (Please specify) ……………………………… 
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13.  How urgent do you want to be trained in these aspects? Please rank them from 1-6   

       (1 = highest degree of urgency, 6 = lowest degree of urgency) 

 

                              How to produce learning materials 

                                            How to teach the specialized English courses 

                                          How to teach the general English courses   

                                          How to utilize teaching aids in teaching  

                                            How to produce simple teaching aids  

                                                           How to construct tests 

                                          Others (Please specify) …………………………… 

 

14.  How do you rank your needs in developing your English ability? 

       Please rank them from 1-6  (1 = highest degree of want, 6 = lowest degree of want) 

 

                  Listening skill          Speaking skill                      Reading skill  

             Writing skill           Pronunciation  Grammar 

             Others (Please specify) ……………………… 

 

15.  Suggestions to solve problems in English teaching and learning at the Institute of Physical 

       Education 

 ……………………………………………………………………..…………………………… 

…………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………… 

………………………………………………………………………………………………….. 

 

 

 

  Thank you for your complete answers 

                                                                                                                                              The researcher  
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Student questionnaire 

 

Part 2  Information regarding problems in learning English 

Problems regarding the students’ learning behaviors 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Being absent from English class 

Test 3.30 1.02 
.000 29 1.00 

Retest 3.30 1.05 

2 Being late for class 

Test 3.00 1.08 
-1.15 29 .25 

Retest 3.16 .98 

3 Not doing homework 

Test 3.16 1.14 
-.42 29 .67 

Retest 3.23 1.04 

4 Not taking learning materials 

Test 3.00 1.17 
-.81 29 .42 

Retest 3.13 1.13 

5 Not being attentive in English class 

Test 3.56 1.19 
.72 29 .47 

Retest 3.46 1.10 

6 Being afraid of answering questions in class 

Test 3.90 .88 
.57 29 .57 

Retest 3.83 .83 

7 Disliking doing language activities 

Test 3.70 .83 
-.32 29 .74 

Retest 3.73 .63 

8 Being shy of making mistakes when speaking English 

Test 3.93 1.01 
.23 29 .81 

Retest 3.90 .95 

9 Being a slow learner making it impossible to follow what a teacher’s teaching 

Test 3.50 1.00 
-1.98 29 .06 

Retest 3.66 1.02 

 

Problems regarding the students’ difficulty in learning language skills 

(Listening skill) 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Being unable to recognize general vocabularies 

Test 3.50 .86 
.76 29 .44 

Retest 3.40 .96 

2 Being unable to recognize subject-specific vocabularies  

Test 3.46 .89 
-.94 29 .35 

Retest 3.60 .72 

3 Not understanding simple sentences 

Test 3.13 1.19 
.52 29 .60 

Retest 3.06 .94 

4 Not understanding short simple dialogues used in daily life 

Test 2.80 .92 
-1.56 29 .12 

Retest 3.03 .88 
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No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

5 Not understanding general-subject matter 

Test 3.53 .93 
.82 29 .41 

Retest 3.43 .89 

6 Not understanding subject-specific matter  

Test 3.50 .68 
-1.68 29 .10 

Retest 3.63 .76 

(Speaking skill) 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Not knowing vocabularies to use 

Test 3.83 .74 
1.86 29 .07 

Retest 3.56 .89 

2 Knowing vocabularies but unable to  pronounce them correctly 

Test 3.66 .75 
.22 29 .82 

Retest 3.63 .80 

3 Speaking broken English  

Test 3.80 .84 
.62 29 .53 

Retest 3.73 .86 

4 Being unable to speak complex sentences 

Test 4.10 .84 
.76 29 .44 

Retest 4.00 .78 

5 Not knowing stress patterns and intonation 

Test 3.93 .58 
.000 29 1.00 

Retest 3.93 .73 

6 Lacking ability to converse on daily life topics 

Test 3.53 .89 
.90 29 .37 

Retest 3.43 1.00 

7 Lacking ability to converse about subject-specific matter 

Test 3.63 .66 
-1.54 29 .13 

Retest 3.80 .71 

8 Having no opportunity to use English in daily life 

Test 3.56 1.04 
.000 29 1.00 

Retest 3.56 .77 

(Reading skill) 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Being unable to pronounce even simple words 

Test 2.50 .97 
-1.29 29 .20 

Retest 2.70 .95 

2 Being able to pronounce words but not knowing the meanings 

Test 3.50 .90 
2.00 29 .05 

Retest 3.13 .77 

3 Being unable to read at a sentence level 

Test 3.16 .79 
-1.54 29 .13 

Retest 3.33 .71 

4 Not understanding sentence structure causing the incomprehensibility of the meanings 

Test 3.53 .93 
.000 29 1.00 

Retest 3.53 .73 

5 Lacking skill of guessing meaning of words and sentences   

Test 3.36 .96 
-.70 29 .48 

Retest 3.43 .81 
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No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

6 Lacking ability to specify main ideas 

Test 3.43 1.00 
-1.72 29 .09 

Retest 3.60 .93 

7 Lacking ability to analyze and synthesize the texts 

Test 3.50 .93 
1.00 29 .32 

Retest 3.40 .85 

8 Lacking understanding of general-subject matter 

Test 3.40 .89 
.90 29 .37 

Retest 3.30 .87 

9 Lacking understanding of subject-specific matter 

Test 3.50 .77 
-2.04 29 .05 

Retest 3.73 .73 

(Writing skill) 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Being unable to write English letters 

Test 2.26 1.11 
.33 29 .73 

Retest 2.20 1.09 

2 Being unable to spell vocabularies (having to copy all letters from textbooks) 

Test 2.76 1.07 
1.36 29 .18 

Retest 2.56 1.04 

3 Not knowing vocabularies to use 

Test 3.33 .99 
.82 29 .41 

Retest 3.23 .81 

4 Knowing vocabularies but being unable to spell them correctly 

Test 3.13 .89 
-.70 29 .48 

Retest 3.20 .76 

5 Lacking knowledge of sentence structure 

Test 3.66 .80 
.57 29 .57 

Retest 3.60 .67 

6 Not knowing how to use punctuation 

Test 3.30 .79 
-1.79 29 .08 

Retest 3.50 .77 

7 Lacking knowledge of how to use conjunctions/ transition words 

Test 3.63 .88 
-.57 29 .57 

Retest 3.70 .70 

8 Being unable to write a paragraph, but just answering  multiple choice questions 

Test 3.70 .70 
-1.68 29 .10 

Retest 3.83 .69 

9 Having no ideas of what to write   

Test 3.83 .79 
2.84 29 .00 

Retest 3.43 1.04 

10 Being unable to write short notes 

Test 3.63 .80 
.29 29 .76 

Retest 3.60 .77 

11 Being unable to fill out the forms 

Test 3.00 .98 
-1.86 29 .07 

Retest 3.26 .86 

12 Being unable to write descriptions of people and places 

Test 3.40 .93 
-1.65 29 .10 

Retest 3.63 .88 
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No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

13 Being unable to write business letters, e.g. job application letters 

Test 3.90 .80 
-.64 29 .52 

Retest 4.00 .64 

 

Problems regarding the English curriculum and content 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Uninteresting content of an English for Communication course 

Test 3.10 .88 
-.57 29 .57 

Retest 3.16 .74 

2 Uninteresting content of specialized English courses 

Test 3.10 .92 
.000 29 1.00 

Retest 3.10 .80 

3 Too difficult vocabularies of an English for Communication course 

Test 3.26 .78 
.46 29 .64 

Retest 3.20 .66 

4 Too difficult vocabularies of specialized English courses 

Test 3.40 .81 
.23 29 .81 

Retest 3.36 .71 

5 Too small number of compulsory courses in general English 

Test 3.80 .84 
1.88 29 .07 

Retest 3.56 .72 

6 Too small number of compulsory courses in specialized English 

Test 3.73 .90 
-.25 29 .80 

Retest 3.76 .67 

7 Having no specialized English courses for specific disciplines 

Test 3.60 .67 
-1.00 29 .32 

Retest 3.70 .65 

8 Too small number of hours for each course 

Test 3.46 .97 
.75 29 .45 

Retest 3.33 .71 

9 

 

Having no courses specific to each skill (listening, speaking, reading, and writing) causing 

difficulty in language skills development  

Test 3.63 .92 
.94 29 .35 

Retest 3.50 .82 

10 Having no elective courses that suit students’ interest 

Test 3.63 .76    

Retest 3.43 .62 1.64 29 .11 

 

Problems regarding the instructional materials 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Insufficient English textbooks and learning materials 

Test 3.16 1.14 
-1.65 29 .10 

Retest 3.40 1.06 

2 Mismatch between the content in the textbooks used and the content specified in the curriculum 

or syllabus of specialized courses 

Test 2.90 1.06  

.000 

 

29 1.00 Retest 2.90 1.02 
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No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

3 Lack of visual aids, e.g. TV, VDO players, DVD players, CDs, and tape recorders 

Test 3.03 1.32 
-1.31 29 .19 

Retest 3.26 1.17 

4 Low quality of visual aids 

Test 3.06 1.08 -.76 29 .44 

Retest 3.16 1.17 

5 Lack of opportunities to use the language laboratory 

Test 3.00 1.38 -1.23 29 .22 

Retest 3.20 1.32 

6 Lack of cable TV for listening practice 

Test 3.90 1.18 2.62 29 .01 

Retest 3.53 1.16 

 

Problems regarding the teaching methods 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Lacking specialists in teaching specialized English courses 

Test 3.06 1.01 
.61 29 .54 

Retest 2.96 .85 

2 Not using teaching aids such as  pictures, real materials, CDs, etc. in teaching 

Test 2.93 1.04 
.000 29 1.00 

Retest 2.93 1.08 

3 Uninteresting teaching techniques 

Test 3.03 .71 
.23 29 .81 

Retest 3.00 .83 

4 Emphasizing pronunciation of words and grammar rather than communication in speaking 

hours making learners afraid to speak 

Test 3.26 .82 
2.04 29 .05 

Retest 3.03 .96 

5 Increasing pressure from teacher’s scoring based on answers in class 

Test 3.56 .89 
.89 29 .38 

Retest 3.43 .81 

6 Having to answer questions one by one making learners nervous in learning English 

Test 3.56 .85 
2.50 29 .02 

Retest 3.30 .91 

7 Having no chance to do role-playing or to practice communication skills 

Test 3.36 .80 
1.00 29 .32 

Retest 3.26 .73 

8 Students’ not receiving attention in class 

Test 3.16 .79 
.27 29 .78 

Retest 3.13 .62 

9 Using Thai language as a means of instruction causing lack of opportunity for listening practice 

Test 3.23 .77 
1.36 29 .18 

Retest 3.03 .96 
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Teacher questionnaire 

 

Part 2  Information regarding problems in teaching English 

Problems regarding the students’ learning behaviors 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Being absent from English class 

Test 3.40 1.00 
.23 29 .81 

Retest 3.33 1.18 

2 Being late for class 

Test 3.06 1.04 
-.10 29 .91 

Retest 3.10 1.09 

3 Not doing homework 

Test 3.30 .95 
.00 29 1.00 

Retest 3.30 1.05 

4 Not taking learning materials 

Test 2.83 .94 
.14 29 .88 

Retest 2.80 .92 

5 Not being attentive in English class 

Test 3.33 1.12 
-.66 29 .51 

Retest 3.53 1.13 

6 Being afraid of answering questions in class 

Test 3.36 1.06 
-.53 29 .59 

Retest 3.53 1.16 

7 Disliking doing language activities 

Test 3.33 1.15 
-.80 29 .42 

Retest 3.56 1.19 

8 Being shy of making mistakes when speaking English 

Test 3.46 1.04 
-.87 29 .38 

Retest 3.70 1.05 

9 Not being able to follow English lessons 

Test 3.36 .99 
-.70 29 .48 

Retest 3.50 1.00 

 

Problems regarding the students’ difficulty in learning language skills 

(Listening skill) 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Being unable to recognize general vocabularies 

Test 3.80 .80 
-.37 29 .71 

Retest 3.86 .77 

2 Being unable to recognize subject-specific vocabularies  

Test 3.73 .90 
-.74 29 .46 

Retest 3.90 .84 

3 Not understanding simple sentences 

Test 3.50 .90 
-.46 29 .64 

Retest 3.60 .85 

4 Not understanding short simple dialogues used in daily life 

Test 3.53 1.07 
-.26 29 .79 

Retest 3.60 .96 
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No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

5 Not understanding general-subject matter 

Test 3.73 .94 
-.32 29 .74 

Retest 3.80 .84 

6 Not understanding subject-specific matter 

Test 3.70 1.02 
-.72 29 .47 

Retest 3.86 .89 

(Speaking skill) 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Not knowing vocabularies to use 

Test 4.06 .78 
.17 29 .86 

Retest 4.03 .85 

2 Knowing vocabularies but unable to  pronounce them correctly 

Test 3.73 .82 
-.30 29 .76 

Retest 3.80 .88 

3 Speaking broken English  

Test 3.80 .76 
-.30 29 .76 

Retest 3.86 .89 

4 Being unable to speak complex sentences 

Test 4.16 .83 
.15 29 .87 

Retest 4.13 .93 

5 Not knowing stress patterns and intonation 

Test 3.83 .83 
-.50 29 .62 

Retest 3.93 .86 

6 Lacking ability to converse on daily life topics 

Test 3.63 .92 
-.13 29 .89 

Retest 3.66 1.02 

7 Lacking ability to converse about subject-specific matter 

Test 3.86 .93 
-.26 29 .79 

Retest 3.93 1.04 

8 Having no opportunity to use English in daily life 

Test 4.26 .73 
.18 29 .85 

Retest 4.23 .77 

(Reading skill) 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Being unable to pronounce even simple words 

Test 3.36 .96 
-.55 29 .58 

Retest 3.50 1.00 

2 Being able to pronounce words but not knowing the meanings 

Test 3.56 .93 
-.70 29 .48 

Retest 3.73 .90 

3 Being unable to read at a sentence level 

Test 3.46 1.00 
-.59 29 .55 

Retest 3.60 .89 

4 Not understanding sentence structure causing the incomprehensibility of the meanings 

Test 3.83 1.08 
-.22 29 .82 

Retest 3.90 1.09 

5 Lacking skill of guessing meaning of words and sentences   

Test 3.86 .93 
-.55 29 .58 

Retest 4.00 .78 
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No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

6 Lacking ability to specify main ideas 

Test 3.86 .97 
-.86 29 .39 

Retest 4.06 .73 

7 Lacking ability to analyze and synthesize the texts 

Test 4.10 .80 
-.29 29 .76 

Retest 4.16 .79 

8 Lacking understanding of general-subject matter 

Test 3.83 .91 
.00 29 1.00 

Retest 3.83 .87 

9 Lacking understanding of subject-specific matter 

Test 3.96 .88 
-.45 29 .65 

Retest 4.06 .82 

(Writing skill) 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Being unable to write English letters 

Test 2.43 .93 
-1.32 29 .19 

Retest 2.73 .98 

2 Being unable to spell vocabularies (having to copy all letters from textbooks) 

Test 3.30 .98 
-.51 29 .60 

Retest 3.43 1.00 

3 Not knowing vocabularies to use 

Test 3.80 .84 
-.40 29 .68 

Retest 3.90 .92 

4 Knowing vocabularies but being unable to spell them correctly 

Test 3.56 .81 
-.14 29 .88 

Retest 3.60 .85 

5 Lacking knowledge of sentence structure 

Test 3.86 .97 
-.12 29 .90 

Retest 3.90 1.02 

6 Not knowing how to use punctuation  

Test 3.63 .99 
-.51 29 .60 

Retest 3.76 1.07 

7 Lacking knowledge of how to use conjunctions/transition words 

Test 3.76 .81 
-.59 29 .55 

Retest 3.90 .88 

8 Being unable to write a paragraph, but just answering  multiple choice questions 

Test 4.03 .92 
-.51 29 .61 

Retest 4.16 .94 

9 Having no ideas of what to write   

Test 4.00 .83 
.00 29 1.00 

Retest 4.00 .74 

10 Being unable to write short notes 

Test 3.80 .84 
.29 29 .77 

Retest 3.73 .82 

11 Being unable to fill out the forms 

Test 3.20 .80 
-.70 29 .48 

Retest 3.33 .84 

12 Being unable to write descriptions of people and places 

Test 3.73 .90 
.00 29 1.00 

Retest 3.73 .90 
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No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

13 Being unable to write business letters, e.g. job application letters 

Test 3.96 .80 
-.13 29 .89 

Retest 4.00 .83 

 

Problems regarding the English curriculum and content 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Uninteresting content of an English for Communication course 

Test 2.56 .93 
.12 29 .90 

Retest 2.53 .81 

2 Uninteresting content of specialized English courses 

Test 2.70 .98 
.50 29 .62 

Retest 2.56 .81 

3 Too difficult vocabularies of an English for Communication course 

Test 2.50 .97 
.24 29 .80 

Retest 2.43 .93 

4 Too difficult vocabularies of specialized English courses 

Test 2.83 1.11 
.68 29 .50 

Retest 2.63 1.09 

5 Too small number of compulsory courses in general English 

Test 3.50 .97 
-.68 29 .50 

Retest 3.66 .88 

6 Too small number of compulsory courses in specialized English 

Test 3.46 .97 
-.84 29 .40 

Retest 3.66 .88 

7 Having no specialized English courses for specific disciplines 

Test 3.13 1.16 
-.18 29 .85 

Retest 3.20 1.21 

8 Too small number of hours for each course 

Test 3.06 1.17 
-.23 29 .81 

Retest 3.13 1.13 

9 Having no courses specific to each skill (listening, speaking, reading, and writing) causing 

difficulty in language skills development 

Test 3.36 1.12 
-.25 29 .80 

Retest 3.43 1.04 

10 Having no elective courses that suit students’ interest 

Test 3.40 1.10 
-.76 29 .44 

Retest 3.60 1.00 

11 Unclear course descriptions 

Test 2.90 1.09 
-1.01 29 .31 

Retest 3.16 1.08 

12 Not having course objectives 

Test 2.30 .83 
-.81 29 .42 

Retest 2.50 .90 

13 Not having the specified course content 

Test 2.50 .97 
-.51 29 .61 

Retest 2.63 1.06 
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Problems regarding the instructional materials 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Insufficient English textbooks and learning materials 

Test 2.86 1.19 
-.30 29 .76 

Retest 2.96 1.37 

2 Mismatch between the content in the textbooks used and the content specified in the curriculum 

or syllabus of specialized courses 

Test 3.00 1.14 
.20 29 .84 

Retest 2.93 1.22 

3 Lack of visual aids, e.g. TV, VDO players, DVD players, CDs, and tape recorders 

Test 3.00 1.31 
-.79 29 .43 

Retest 3.30 1.39 

4 Low quality of visual aids 

Test 3.20 1.21 
-.77 29 .44 

Retest 3.46 1.22 

5 Lack of opportunities to use the language laboratory 

Test 3.06 1.31 
-.58 29 .56 

Retest 3.26 1.20 

6 Lack of cable TV for listening practice 

Test 4.10 1.02 
-.47 29 .64 

Retest 4.23 .93 

 

Problems regarding the teachers’ performance 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Lacking knowledge of the content of specialized courses, e.g. English for Recreation Profession 

and Business English 

Test 3.06 1.20 
-.21 29 .83 

Retest 3.13 1.30 

2 Lacking knowledge of how to teach specialized courses of English 

Test 2.60 1.06 
.00 29 1.00 

Retest 2.60 1.19 

3 Lacking knowledge of varied and interesting teaching techniques 

Test 2.40 .93 
.47 29 .63 

Retest 2.30 .95 

4 Not knowing how to utilize audio-visual aids 

Test 2.40 .85 
.52 29 .60 

Retest 2.26 .94 

5 Being unsure of the knowledge of English grammar 

Test 1.73 .78 
.55 29 .58 

Retest 1.63 .71 

6 Having no confidence in using English skills 

Test 1.70 .70 
.61 29 .54 

Retest 1.60 .67 

7 Having no confidence in communicative language teaching 

Test 1.83 .79 
.47 29 .63 

Retest 1.73 .86 

8 Being unsure of the ability of test construction 

Test 1.76 .67 
.75 29 .45 

Retest 1.63 .66 
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Problems regarding the institutes’ administrative policy 

No Variables Mean S.D. T Value Degree of 

Freedom 

2-tail 

Prob. 

1 Inadequate number of English teachers making the overworking load 

Test 3.13 1.30 
.00 29 1.00 

Retest 3.13 1.10 

2 Having extra work, e.g. Foreign Relations and Academic Service Center 

Test 3.20 1.29 
.00 29 1.00 

Retest 3.20 1.09 

3 Not having the head of language program to give advice when needed 

Test 2.86 1.25 
-1.22 29 .23 

Retest 3.26 1.20 

4 Having no support to attend trainings in English teaching 

Test 3.30 1.29 
-.79 29 .43 

Retest 3.56 1.22 

5 Lacking financial support to provide supplementary activities in order to develop students’ 

English skills 

Test 3.26 1.20 
-.77 29 .44 

Retest 3.53 1.22 

6 Students’ having to join community’s sport competition and service the community affecting 

English study time 

Test 3.90 1.26 
-.28 29 .77 

Retest 4.00 1.36 

7 Institute’s less promoting of English than the subjects in the fields of sport and physical 

education                      

Test 3.46 1.27 
-.72 29 .47 

Retest 3.70 1.20 
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Table 4.5a  Multiple comparison of the problems concerning students’ learning behaviors 

 
Item 1 

(Total  X  = 2.93)         

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Being absent from English class                                            

                                                      X  
X  

3.03 
X  

2.12 
X  

2.80 
X  

3.40 
X  

3.44 
X  

2.82 
X  

2.65 

Physical Education 3.03 - .92*** .23 -.37 -.41 .21 .39 

Health Education 2.12  - -.69* -1.28* -1.33** -.70 -.53 

Sports Science 2.80   - -.60 -.64 -.02 .16 

Health Science 3.40    - -.04 .58 .75 

Communication Arts 3.44     - .63 .80 

Business 2.82      - .17 

Recreation 2.65       - 

Item 3 

(Total  X  = 2.85) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Not doing homework 

                                                      X  
X  

2.97 
X  

2.12 
X  

2.67 
X  

1.80 
X  

3.00 
X  

3.00 
X  

2.94 

Physical Education 2.97 - .85** .30 1.17* -.03 -.03 .03 

Health Education 2.12  - -.55 .32 -.88 -.88* -.82* 

Sports Science 2.67   - .87 -.33 -.33 -.27 

Health Science 1.80    - -1.20* -1.20* -1.14* 

Communication Arts 3.00     - .00 .06 

Business 3.00      - .06 

Recreation 2.94       - 
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Item 4 

(Total  X  = 2.72) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Not taking learning materials   

                                                     X              
X  

2.85 
X  

1.71 
X  

2.56 
X  

2.00 
X  

3.00 
X  

2.45 
X  

3.00 

Physical Education 2.85 - 1.14*** .29 .85 -.15 .40 -.15 

Health Education 1.71  - -.85** -.29 -1.29** -.75 -1.29*** 

Sports Science 2.56   - .56 -.44 .11 -.44 

Health Science 2.00    - -1.00 -.45 -1.00 

Communication Arts 3.00     - .55 .00 

Business 2.45      - -.55 

Recreation 3.00       - 

Item 5 

(Total  X  = 2.93) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Not being attentive in English class                                          

                                                     X  
X  

3.05 
X  

2.12 
X  

2.74 
X  

2.20 
X  

3.33 
X  

2.64 
X  

3.06 

Physical Education 3.05 - .93** .31 .85 -.28 .42 -.01 

Health Education 2.12  - -.62 -.08 -1.22* -.52 -.94* 

Sports Science 2.74   - .54 -.59 .11 -.32 

Health Science 2.20    - -1.13 -.44 -.86 

Communication Arts 3.33     - .70 .27 

Business 2.64      - -.42 

Recreation 3.06       - 
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Item 6 

(Total  X  = 3.40) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Being afraid of answering questions 

in class                                    

                                                     X           

 

X  
3.49 

 

X  
2.76 

 

X  
3.21 

 

X  
2.60 

 

X  

3.56 

 

X  
3.27 

 

X  
3.82 

Physical Education 3.49 - .72** .27 .89 -.07 .21 -.34 

Health Education 2.76  - -.45 .16 -.79 -.51 -1.06** 

Sports Science 3.21   - .61 -.34 -.06 -.61* 

Health Science 2.60    - -.96 -.67 -1.22* 

Communication Arts 3.56     - .28 -.27 

Business 3.27      - -.55 

Recreation 3.82        

Item 7 

(Total  X  = 3.22) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Disliking doing language activities                

                                                     X  
X  

3.34 
X  

2.47 
X  

3.02 
X  

2.20 
X  

3.44 
X  

3.36 
X  

3.29 

Physical Education 3.34 - .87*** .32* 1.14* -.11 -.03 .04 

Health Education 2.47  - -.54 .27   -.97* -.89* -.82* 

Sports Science 3.02   - .82 -.43 -.35 -.28 

Health Science 2.20    - -1.24* -1.16* -1.09* 

Communication Arts 3.44     - .08 .15 

Business 3.36      - .07 

Recreation 3.29       - 
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Item 9 

(Total  X  = 3.27) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Being a slow learner making it 

impossible to follow what a teacher’s 

teaching 

                                                      X           

 
 

X  
3.29 

 
 

X  
2.59 

 
 

X  
3.20 

 
 

X  
2.60 

 

 

X  

3.56 

 
 

X  
3.91 

 
 

X  
3.65 

Physical Education 3.29 - .70** .09 .69 -.27 -.62* -.36 

Health Education 2.59  - -.61* -.01 -.97* -1.32*** -1.06** 

Sports Science 3.20   - .60 -.36 -.71* -.45 

Health Science 2.60    - -.96 -1.31* -1.05* 

Communication Arts 3.56     - -.35 -.09 

Business 3.91      - .26 

Recreation 3.65       - 

Total 

( X  = 3.04) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

The problem concerning students’ 

learning behaviors             

                                                      X  

 

X  
3.14 

 

X  
2.33 

 

X  
2.88 

 

X  
2.44 

 

X  
3.33 

 

X  
3.08 

 

X  
3.18 

Physical Education 3.14 - .81*** .26* .70 -.19 .06 -.04 

Health Education 2.33  - -.55* -.11 -1.00** -.75* -.84** 

Sports Science 2.88   - .44 -.45 -.20 -.29 

Health Science 2.44    - -.89 -.64 -.73 

Communication Arts 3.33     - .25 .16 

Business 3.08      - -.10 

Recreation 3.18       - 
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Table 4.6a  Multiple comparison of the students’ difficulty in learning listening skill 

 
Item 6 

(Total  X  = 3.28) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Not understanding subject-specific 

matter 

                                                     X                                                         

 

X  
3.34 

 

X  
2.65 

 

X  
3.27 

 

X  
2.80 

 

X  
3.00 

 

X  
3.27 

 

X  
3.59 

Physical Education 3.34 - .69** .06 .54 .34 .06 -.25 

Health Education 2.65  - -.63* -.15 -.35 -.63 -.94** 

Sports Science 3.27   - .47 .27 .00 -.32 

Health Science 2.80    - -.20 -.47 -.79 

Communication Arts 3.00     - -.27 -.59 

Business 3.27      - -.32 

Recreation 3.59       - 

 

Table 4.7a  Multiple comparison of the students’ difficulty in learning speaking skill 

 
Item 8 

(Total  X  = 3.50) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Having no opportunity to use English 

in daily life     

                                                     X                                      

 

X  
3.48 

 

X  
3.47 

 

X  
3.38 

 

X  
2.80 

 

X  

3.00 

 

X  
4.27 

 

X  
4.12 

Physical Education 3.48 - .01 .10 .68 .48 -.79** -.64* 

Health Education 3.47  - .09 .67 .47 -.80* -.65 

Sports Science 3.38   - .58 .38 -.89** -.74** 

Health Science 2.80    - -.20 -1.47** -1.32** 

Communication Arts 3.00     - -1.27** -1.12** 

Business 4.27      - .16 

Recreation 4.12       - 
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Table 4.8a  Multiple comparison of the students’ difficulty in learning reading skill 

 
Item 8 

(Total  X  = 3.25) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Lacking understanding of general 

subject-matter     

                                                     X                                      

 

X  
3.26 

 

X  
3.53 

 

X  
3.15 

 

X  
2.40 

 

X  

2.78 

 

X  
3.09 

 

X  
3.82 

Physical Education 3.26 - -.27 .11 .86 .48 .17 -.57* 

Health Education 3.53  - .38 1.13* .75 .44 -.29 

Sports Science 3.15   - .75 .37 .06 -.67* 

Health Science 2.40    - -.38 -.69 -1.42** 

Communication Arts 2.78     - -.31 -1.05** 

Business 3.09      - -.73 

Recreation 3.82       - 

Item 9 

(Total  X  = 3.33) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Lacking understanding of  subject-

specific matter     

                                                     X                                      

 

X  
3.36 

 

X  
3.29 

 

X  
3.26 

 

X  
2.00 

 

X  

2.89 

 

X  
3.18 

 

X  
4.00 

Physical Education 3.36 - .07 .10 1.36** .47 .18 -.64** 

Health Education 3.29  - .04 1.29** .41 .11 -.71* 

Sports Science 3.26   - 1.26** .37 .08 -.74** 

Health Science 2.00    - -.89 -1.18* -2.00*** 

Communication Arts 2.89     - -.29 -1.11** 

Business 3.18      - -.82* 

Recreation 4.00       - 
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Table 4.9a  Multiple comparison of the students’ difficulty in learning writing skill 

 
Item 13 

(Total  X  = 3.50) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Being unable to write business letters  

                                                     X                                      
X  

3.53 
X  

3.82 
X  

3.21 
X  

3.40 
X  

3.78 
X  

3.09 
X  

4.06 

Physical Education 3.53 - -.30 .32* .13 -.25 .44 -.53* 

Health Education 3.82  - .61* .42 .05 .73 -.24 

Sports Science 3.21   - -.19 -.57 .12 -.85*** 

Health Science 3.40    - -.38 .31 -.66 

Communication Arts 3.78     - .69 -.28 

Business 3.09      - -.97** 

Recreation 4.06       - 

 

Table 4.10a  Multiple comparison of the problems concerning English curriculum and content 

 
Item 2  

(Total  X  = 2.93) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Uninteresting content of specialized 

English courses                                       

                                                     X                            

 

X  
3.04 

 

X  
2.41 

 

X  
2.86 

 

X  
2.60 

 

X  

2.67 

 

X  
3.27 

 

X  
2.35 

Physical Education 3.04 - .63** .17 .44 .37 -.24 .68** 

Health Education 2.41  - -.45 -.19 -.25 -.86* .06 

Sports Science 2.86   - .26 .20 -.41 .51* 

Health Science 2.60    - -.07 -.67 .25 

Communication Arts 2.67     - -.61 .31 

Business 3.27      - .92** 

Recreation 2.35       - 
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Item 3  

(Total  X  = 3.11) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Too difficult vocabularies of an 

English for Communication course  

                                                     X                                      

 

X  
3.20 

 

X  
2.65 

 

X  
3.11 

 

X  
2.20 

 

X  

3.11 

 

X  
3.09 

 

X  
2.71 

Physical Education 3.20 - .55* .09 1.00* .09 .11 .49* 

Health Education 2.65  - -.46* .45 -.46 -.44 -.06 

Sports Science 3.11   - .91* -.01 .02 .40 

Health Science 2.20    - -.91 -.89 -.51 

Communication Arts 3.11     - .02 .41 

Business 3.09      - .39 

Recreation 2.71       - 

Item 5  

(Total  X  = 3.20) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Too small number of compulsory 

courses of general English     

                                                     X                                      

 

X  
3.32 

 

X  
2.71 

 

X  
2.91 

 

X  
2.60 

 

X  

3.11 

 

X  
3.18 

 

X  
3.59 

Physical Education 3.32 - .61** .41*** .72 .21 .14 -.27 

Health Education 2.71  - -.20 .11 -.41 -.48 -.88** 

Sports Science 2.91   - .31 -.20 -.27 -.68** 

Health Science 2.60    - -.51 -.58 -.99* 

Communication Arts 3.11     - -.07 -.48 

Business 3.18      - -.41 

Recreation 3.59       - 
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Item 6  

(Total  X  = 3.16) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Too small number of compulsory 

courses of specialized English     

                                                     X                                      

 

X  
3.21 

 

X  
3.06 

 

X  
2.94 

 

X  
2.20 

 

X  

3.22 

 

X  
3.36 

 

X  
3.71 

Physical Education 3.21 - .15 .27* 1.01* -.02 -.16 -.50* 

Health Education 3.06  - .12 .86 -.16 -.30 -.65* 

Sports Science 2.94   - .74 -.28 -.42 -.77** 

Health Science 2.20    - -1.02* -1.16* -1.51*** 

Communication Arts 3.22     - -.14 -.48 

Business 3.36      - -.34 

Recreation 3.71       - 

Item 7  

(Total  X  = 3.13) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Having no specialized English 

courses for specific disciplines                                 

                                                     X         

 

X  
3.25 

 

X  
2.88 

 

X  
2.86 

 

X  
2.60 

 

X  

2.78 

 

X  
3.09 

 

X  
3.24 

Physical Education 3.25 - .37 .38** .65 .47 .16 .01 

Health Education 2.88  - .02 .28 .10 -.21 -.35 

Sports Science 2.86   - .26 .09 -.23 -.37 

Health Science 2.60    - -.18 -.49 -.64 

Communication Arts 2.78     - -.31 -.46 

Business 3.09      - -.14 

Recreation 3.24       - 
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Item 8  

(Total  X  = 3.09) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Too small number of hours for each 

course                                             

                                                     X                                      

 

X  
3.21 

 

X  
2.88 

 

X  
2.83 

 

X  
2.40 

 

X  

3.11 

 

X  
3.27 

 

X  
2.88 

Physical Education 3.21 - .33 .38** .81* .10 -.06 .33 

Health Education 2.88  - .05 .48 -.23 -.39 .00 

Sports Science 2.83   - .43 -.28 -.44 -.05 

Health Science 2.40    - -.71 -.87 -.48 

Communication Arts 3.11     - -.16 .23 

Business 3.27      - .39 

Recreation 2.88       - 

Item 10 

(Total  X  = 3.24) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Having no elective courses that suits 

students’ interest                                                                              

                                                     X                                        

 

X  
3.29 

 

X  
2.76 

 

X  
2.94 

 

X  
3.00 

 

X  

3.11 

 

X  
4.00 

 

X  
3.82 

Physical Education 3.29 - .53* .35** .29 .18 -.71* -.53* 

Health Education 2.76  - -.17 -.24 -.35 -1.24*** -1.06*** 

Sports Science 2.94   - -.06 -.17 -1.06*** -.88*** 

Health Science 3.00    - -.11 -1.00 -.82 

Communication Arts 3.11     - -.89* -.71 

Business 4.00      - .18 

Recreation 3.82       - 
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Total  

( X  = 3.12) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

The problems concerning English 

curriculum and content                                

                                                     X                                                                                

 

X  
3.21 

 

X  
2.75 

 

X  
2.95 

 

X  
2.60 

 

X  

3.02 

 

X  
3.30 

 

X  
3.15 

Physical Education 3.21 - .46** .25** .61* .18 -.09 .06 

Health Education 2.75  - -.20 .15 -.28 -.55* -.40 

Sports Science 2.95   - .35 -.07 -.35 -.20 

Health Science 2.60    - -.42 -.70 -.55 

Communication Arts 3.02     - -.28 -.12 

Business 3.30      - .15 

Recreation 3.15       - 

 

Table 4.12a  Multiple comparison of the problem concerning teaching methods 

 
Item 9 

(Total  X  = 3.02) 

Physical 

Education 

Health 

Education 

Sports 

Science 

Health 

Science 

Communication 

Arts 

Business Recreation 

Using Thai language as a means of 

instruction 

                                                     X                                

 

X  
3.12 

 

X  
2.71 

 

X  
2.68 

 

X  
2.80 

 

X  

3.22 

 

X  
3.27 

 

X  
3.18 

Physical Education 3.12 - .42 .44*** .32 -.10 -.15 -.05 

Health Education 2.71  - .02 -.09 -.52 -.57 -.47 

Sports Science 2.68   - -.12 -.54 -.59 -.49 

Health Science 2.80    - -.42 -.47 -.38 

Communication Arts 3.22     - -.05 .05 

Business 3.27      - .10 

Recreation 3.18       - 
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