
  ( 1 ) 

��������	
��
�  ก����	
�������������������������
�����	��� ก!�  
� 3 �#�$%#&'��(&�����) 

�������
   ����%��*���  ���� 
�	�	���	                          ก��%#&��(�	%��#�ก��� ก!� 
��ก	���ก�	  2549 
 

������ � 
   

         ก��%��#���#/��/
�0ก��%��#�(11�2��%���%#��3��	���4
�56�� ก!��%����)�%��
�)��� 
ก���7�1#�� �%��(�ก�8���&)��%����)�%��
�)��� ก���7�1#������#%(�� 
�� ������ก������  
��	�1ก��94�ก��:2��� ��&���
��� '8%�'#/:�6�� �#�$%#& (�	��	�1ก��94�ก��
;<ก�1��
ก�6�%ก#1ก����	
��������������� �=>$�(�	�)�
��(	�ก����	
�������
������������������
�����	��� ก!� 3 �#�$%#&'��(&�����)   
  ก�38��#%��8��:�6�')�ก��%��#��5� �����)������
����	&#1��	��� ก!� ���
���
:�6 1  �?ก��� ก!� 2548 �#�ก#&�2�#ก��
���5/:�6ก��� ก!�� 3 �#�$%#&'��(&�����) �2�%  386  
��&���%�B�ก���38�(11(18�'#/����#&�8% �����&������
���(�	�#�$%#& 
��56���5�:�6�')�
ก��� ก!�
�0(11��1��� (18�
�0 4 �� ��	ก�1&)%�(11��1����)����������:#6%C� 
(11��1����	&#1�%����)�%��
�)��� (11��1����	&#1ก���7�1#�� (�	(11��1�������
�D&

ก�6�%ก#1ก���7�1#��  �=>$�(�	�)�
��(	�ก����	
��������������� ���8��%��
'56��#6���
(11��1������8�	$%8�� .996  � �  .997  ก��%�
���	$4�)�����') �8�
G��6� �8��%��
1�6��
1����H� 
ก��:&��1
�I (�	ก��:&��1�%��(�ก�8������8�
G��6������8 �&�%�B�ก�� HSD ���:�ก��4 

  ��ก��%��#��1%8�  
  1. �������
�����	��� ก!�� 3 �#�$%#&'��(&�����)���%����)�%��
�)����

ก����	
��������������� �&��%���	&#1�%���#1��3�1)��  
  2.  �����ก���7�1#���ก����	
��������������� �&��%�(�	���&)�:3ก&)�

���8��	&#1:�6����7�1#��(:1:3ก��#/�:�6�%�:2��ก��
���ก���� 
  3. ���
��'��(�	
��$>�����%����)�%��
�)��� �ก����	
��������������� 

�&��%�C�8(�ก�8��ก# ���
��$>����ก���7�1#��&)�ก��ก2�$&
%��(�	���:�6:�6�	��	
��
��กก%8����
��'�� ��8����#��2��#>:�������:�6�	&#1 .05 



  ( 2 ) 

  4. ���:�6����(�)%���%����)�%��
�)����ก����	
�����������������กก%8����
:�6
�0��& ��8����#��2��#>:������� :�6�	&#1 .05 �8%ก���7�1#��C�8(�ก�8��ก# 
  5. ���:�6����	�1ก��94�ก��:2���)��ก%8� 5 �? ���%����)�%��
�)����&)�
�%����):#6%C��ก����	
���������������(�	��ก���7�1#���&)�ก��ก2�$&��)��	
��)��ก%8�
���:�6����	�1ก��94�ก��:2��� 5 N 10 �? (�	��กก%8� 10 �? ��8����#��2��#>:�������:�6�	&#1 .05   

  6. ���:�6����#�$%#&�=�������%����)�%��
�)���(�	ก���7�1#���ก����	
�� 
��������������&��%���กก%8����:�6����#�$%#&��B�%����8����#��2��#>:�������:�6�	&#1.05  

  7. ���:�6����	�1ก��94�ก��;<ก�1��
ก�6�%ก#1ก����	
���������������3 ��#/�
� /C� ���%����)�%��
�)���(�	ก���7�1#���&��%���กก%8����:�6��C�8����	�1ก��94�ก��;<ก�1��
(�	����	�1ก��94�ก��;<ก�1�� 1N2 ��#/� ��8����#��2��#>:�������:�6�	&#1 .01 

    8. ���:�6������
���:�6����&�8��ก#(�	���'8%�'#/�8��ก# ���%����)�%��

�)���(�	ก���7�1#���ก����	
��������������� �&��%�(�	���&)�C�8(�ก�8��ก# 

  9. ������=>$��ก����	
��������������:3ก&)� :#/��/
56����ก
$�3ก��94
�%���3(��� 3 �#�$%#&'��(&�����):2��$)�����
%��C�8
�������ก���#&ก��
���ก����(�	
ก����	
���������������C&) 

  ��ก��%��#��/'�/�$)
$O%8� �)����ก���#P��%����)�%��
�)���(�	ก���7�1#���ก��
��	
�����������������������8��
�8�&8%  



  ( 3 ) 

Thesis Title Authentic Assessment of Primary School Teachers  
in the three Southern Border Provinces 

Author                         Miss Rusreena Arlee 
Major Program            Educational Measurement and Research 
Academic Year           2006 
 

ABSTRACT 

 
  The objectives of This survey research were to study the knowledge and 
practices in authentic assessment of primary school teachers in the three Southern border 
provinces; the differences in their knowledge and practices according to sex, marital status, job 
experiences, school sizes, class levels, provinces, and experience in authentic assessment training; 
and their problems and suggestions concerning the assessment. 
  The subjects of this research were 386 primary school teachers who taught in the 
first semester of the academic year 2005 at schools under the jurisdiction of the Provincial 
Educational Offices in the three Southern border provinces.  They were selected through 
proportional stratified random sampling according to school sizes and provinces.  The research 
instrument was a questionnaire which consisted of 4 parts: for general status information, for 
levels of knowledge, for levels of practice, and open-ended questionnaire about practices, 
problems, and suggestions concerning authentic assessment.  The reliability coefficient of the 
questionnaire range from .996 to .997. Arithmetic mean, standard deviation, F- test, and Tukeyxs 
HSD method of multiple comparisons were used for data analysis. 
  The findings were as follows: 
  1.   The teachers at the primary schools in the Southern border provinces had 
overall knowledge in authentic assessment at the level that needed improvement. 
  2.   The teachersx practice, both overall and by aspect, was carried out almost 
every time they should have while teaching. 
  3.   The teachers of different sexes showed no difference in overall and by aspect 
knowledge.  Concerning practice, female teachers set time and place for assessment more 
frequent than male teachers at the significant level of .05. 
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  4.   The married teachers had better knowledge in authentic assessment than the 
single teachers at the significant level of .05.  However, both groups showed no difference in their 
practice. 
  5.   The teachers with less than 5-year job experience showed less knowledge as 
well as determination of assessors in their practice than the teachers with 5-10 year and more than 
10-year job experience at the significant level of .05. 
  6.   The teachers in Pattani showed more overall knowledge as well as practice 
than those in Narathiwas at the significant level of .05. 
  7.   The teachers who received authentic assessment training more than  3 times 
showed more knowledge as well as practice, both overall and by aspect, than those who received 
no training or 1-2 trainings at the significant level of .01. 
  8.   The teachers who taught at schools of different sizes and at different levels 
showed no difference in their knowledge and understanding as well as practices, both overall and 
by aspect. 
  9.   The teachers encountered problems in authentic assessment in all aspects due 
to the insurgencies in the three Southern border provinces.  They had insufficient time to fulfill 
their teaching duties and have proper authentic assessment.  
  This research showed that there is an urgent need for the development of the 
teachersx knowledge and practice concerning authentic assessment.  
 
   
 
 
 
 
 


