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Abstract

The purpose of the study was to investigate the influence
of different cues on realing comprehension in students with different
achievement in Thai and the interaction among two variables. The
different cues were varied into three levels : wording cues,
holdface-printed cues and ne gue. The achlievement in Thali were varied
into two levels : the high achievement and the low achievement. The
subjects were 180 Prathomsuksa-Four students in the academic year 1988
from medium-size primafy schools in Pattani. The subjects were randomly
assigned into six groups; 30 subjects each. Each subiject went through
only one treatment. The instruments were three different pmose passages
accompanied by illustrated-pictures; each of which was with wording cues,
with boldface-printed cues and without any cue, and Thai Achievement
Tast. A multiple-choice test was developed by the researcher to measure
the subjects’ reading comprehension of the prose passages. Subjects were
given one score for each correct answer. The RNOVA 2 x 3 completely
random;zed factorial design (the achievement in Thai subject » different

cues} was applied to test the hypotheseas.



ii

The results were as follows

1. The students who read the prose passages with wording cues
and those who read the prose passages with boldface-printed cues scored
higher on the reading comprehensicn than those who read the prose
passages with nce cue. However, there was no statistically significant
difference on the reading cumprehension scores petween the sfudents who
read the prose passages with wording cues and those who read with
boldfaca—priﬁted cues.

2. The students with high achievement in Thai scored higher
on the realing comprehension than those with low achievement.

3. There was no interaction between the level of Thai achievement

and the three different types of cues.



