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ABSTRACT

This research was conducted to examine effects of teaching using STAD learning center
technique on Thai achievement and retention of bilingual students with different achievement
abilities as well as an interaction between teaching techniques and different achievement abilities.
Two teaching techniques included learning center teaching with and without STAD. Different
achievement abilities were divided into high and low ones. The research samples covered 80
Prathomsuksa 6 students in the second semester of the academic year 2005 at Ban Bugetamong
Mittraphab 128 “and Ban Yaning Schools under Narathiwat Educational Service Area Office 2.
The subjects were randomly classified into 4 groups of 20 students each. The research
instruments consisted of 1) learning center lesson plans 2) learning package 3) teacher’s
handbook 4) student’s handbook and 5) 40-item test on Thai achievement and retention.
Statistics used in this research were mean, standard deviation and variance analysis using
Hartley’s test and generalized randomized block design model, 2x2 (fixed model) based on

Kirk’s formula for variance analysis.

The research findings were as follows.

1. No interaction was found between teaching techniques and achievement abilities
toward Thai achievement of the bilingual students.

2. Teaching techniques and achievement abilities toward learning retention of the

bilingual students did not have any interaction.
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3. No significant differences on Thai achievement was found between the bilingual
students treated with and without STAD learning center techniques.

4. Both of the bilingual students treated with and without STAD learning center
techniques presented no significant differences on learning retention.

5. The bilingual students with different achievement abilities existed significant
differences on Thai achievement.

6. The bilingual students with different achievement abilities existed significant

differences on learning retention.
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