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Abstract

This research was intended to study the state of local curriculum
development on work-oriented experiences area of the primary school teachers
" in Changwat Songlchld. The samples of 218 Prathomsuksa-five work-oriented |
experiences teachers responded to the questionnaire constructed by the
researcher. This questionnaire consisted of three parts : part 1 was the
demographic ‘data of the respondents; part 2 was a rating scale of the state of
local curriculum deveiopment on work-oriented experiences area of the
teachers; and part 3 was about the state of the problems and suggestions in
local curriculum de\}elopment concerning three types of jobs : the first type was
the feasibility analysis, the second one was about curriculum writing on how to
state objectives, 10 select and arrange the content, and the third one was about
instructional planning and application. The data were analyzed by percentage,
means, standard deviation, t-test, and F-test. |

The findings were as follows:

1. The state of the development of local curriculum on work-oriented

experiences area for Prathomsuksa five students of the teachers was generally



,moderate. When types of jobs were consi‘dered, the first type or feasibility
analysis was at the low level while others wére moderate,

2. The state of this local curriculum development of the teachers in
schools of different sizes was not different both in general and for each type
of jobs. .

3. There was no difference in the state of this local curriculum
development of the trained teachers and that of the untrained tcachers both
generally and for individual type of jobs.

4. The state of this local curriculum development of the teachers,
whose experiences in teaching work-oriented experiences area were different,
was generally different at the level of significance of .05. When types of jobs
were considered there were significant différences in some of them. As for the
first type of jobs which was the feasibility analysis, the teachers with 11 years
of experience or more were in thé better state of development than those with
1-5 years. For the second type of jobs which was curriculum writing on how
to state objectives, the teachers with 6-10 years of experience and 11 years and
over were in better state than those with 1-5.years. As for the third type of
jobs on instructional planning, the teachers with 6-10 years of experience and
11 years and over were in better state than those with 1-5 years of experience.

5. In general, the state of the development of local curriculum on
work- oriented experiences area for Prathomsuksa five students of the teachers
with different attitudes toward this curriculum development was sigﬁiﬁcantly

different at .01 level. Looking at each type of jobs, it was found that the



Jteachers with positive attitude to this curriculum development were better
developed in all types, except the second on curriculum writing to state the
objectives.

The problems for the majority of teachers wcfe the lack of financial
supports and knowledge about local curriculum development. Besides, local
resource persons were not able to arrange the time to assist them. As for the
suggestions, most respondents stated that there should be training in local
curriculum development process, provision of financial supports, systematic line

supervision, and seminars to improve instructional plans.





