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ABSTRACT

This study aimed to determine students’ attitudes towards formal and
conversational explanation styles used in the grammatical computer-assisted language
learning (CALL) packages. Additionally, the study investigated the ability of students in

using two grammatical aspects after learning with the grammatical CALL packages.

The subjects of this study were 60 students from the Faculty of Natural
Resources, who took English for Agriculture course in the second semester of the
academic year 2003 at Prince of Songkla University, Hat Yai Campus. The subjects were
randomly assigned into two groups according to their pre-test scores to obtain two groups

of students with equal English abilities in using two grammatical aspects.

In the study, there were two experiments. In the first experiment, the
students in the first group were presented with a lesson on “Articles” containing a formal
explanation style while those in the second group studied a lesson, which used a
conversational explanation style. In the second experiment, the students in the first group
were presented a lesson in “There is/There are and Have/Has” using a conversational
explanation style while those in the second group studied a lesson which used a formal

explanation style.

After studying each lesson, the students in both groups took a
computerized progress tests and completed the questionnaires concerned with the
grammatical CALL lessons and the explanation styles. The following day, after the first

experiment, eight students were interviewed and nine students were interviewed in the



second experiment to investigate their attitudes towards each explanation style they used.
Two weeks after the second experiment, the students from both groups took
computerized delayed post-tests, which were identical to the computerized pre-tests. One
day after the delayed post-tests, 30 students were randomly interviewed to investigate

their attitudes towards the explanation styles.

The findings of the study are summarized as follows:

1. It was found that the students showed positive attitudes towards both
explanation styles but with a tendency to have a stronger positive attitude towards a

conversational explanation style than a formal one.

2. The abilities in using two grammatical aspects were not significantly
different. However, their abilities were significantly higher after they studied with both
grammatical CALL packages containing either a formal or a conversational explanation

style.



