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ABSTRACT

Nowadays, digital technology is still growing and mobile phones are frequently
utilized for EFL teaching and learning. However, integrating mobile phone in to improve oral
accuracy in Thai school settings is still rare. In this work, a Mobile Assisted Language Learning
(MALL) as instructional intervention with dynamic assessment was studied by using a quasi-
experimental method. This mixed-method study sought to determine how well the MDA
intervention affected the oral accuracy of Thai EFL learners utilizing WhatsApp and
investigated students’ perception toward the MDA intervention. With the two instruments for
choosing the participants, Survey Questionnaire and English Language Level Test, thirty
students from a secondary school in southern Thailand were chosen through purposeful
sampling and assigned to the low and high English proficiency groups. In addition, six
instruments, namely the teacher’s handbook, the student’s handbook, oral pre-test and oral post-
test, five speaking tasks, perception questionnaire, and semi-structured interviews, were applied
in this study. In the treatment section, the participants completed five oral tasks through the
designed intervention on WhatsApp to develop their oral accuracy. The quantitative and
qualitative data were collected to examine the students’ speaking development and the
perception of students by using pre- and post-tests, questionnaire, and semi-structured

interviews after the implementation of MDA.

Within the same groups, the results revealed a statistically significant difference
between the pre-test and post-test following the application of the MALL-based intervention (p
=.00). In comparing between the two groups, the results showed no significant difference
between the two groups (p = .97). It can be concluded that the MDA intervention could level
up EFL leaners’ oral accuracy for both high and low English proficiency groups. The learners

also showed the positive perception toward MDA after the intervention in many aspects,



namely learning affordances during the MDA intervention, the reinforcement from a teacher,
the effectiveness of MDA, and the development of learners’ oral accuracy. With the positive
perception and effectiveness of the MALL-designed intervention to develop oral accuracy, this
study offers helpful advice on how to use mobile devices as possible way in Thai language

teaching effectively.
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CHAPTER 1

INTRODUCTION

1.1 Background of the Study

Nowadays, teaching English as a Foreign Language situation got the effects greatly
from the use of digital technologies. According to literature, EFL instructors should incorporate
technology as a connector into the lessons by creating appropriate activities between the teacher
and students. This will improve students' 21st Century skills, which include the ability to
connect with people around the world in real-time by using language and cultural knowledge
(Eaton, 2010). For example, the use of mobile technology is one of the learning approaches that
can support learners to develop their 21st-century learning skills in EFL contexts (Howlett &
Zainee, 2019). Moreover, the use of technology for teaching, learning, practicing, and assessing
foreign languages has many advantages, particularly in the EFL contexts where EFL learners
have very few opportunities to practice and assess their language skills (Alsied & Pathan, 2013).

Digital technology has been developed in many forms, including mobile devices, which
are widely used in educational contexts (Chinnery, 2006). With the effective educational
applications of mobile technology, they can be used to enhance unconfident students to
personalize their education and empower these students through collaborative learning to

access to information anytime and anywhere (Kukulska-Hulme, 2018).

The idea of using mobile devices as mediated tools to enhance language learning in the
pedagogical process is known as mobile-assisted language learning (MALL) approach
(Chinnery, 2006). The studies which were integrated with MALL investigated language
learning development supported the effectiveness of MALL (Kamasak et al., 2021; Xu, 2020)
through technology affordances by utilizing the audio, video, text, image, and interactive
capabilities of mobile devices. For example, to improve speaking skills, language students can
use Skype, WhatsApp and other applications where students can access shared resources with
other students, teachers, and even native speakers. Previous studies reported positive effects of
MALL on developing speaking skills (Juniardi et al., 2020; Moayeri & Khodareza, 2020; Wu
& Miller, 2020), claiming that MALL-designed activities can support teaching and learning

English in speaking skills and this approach can promote learners’ motivation in EFL contexts.



According to the obvious confirmation of MALL effectiveness in educational contexts
(Alkhudair, 2020; Chang & Lan, 2021; Indrastana & Rinda, 2021), the integration of MALL
with dynamic assessment (DA) into the process of pedagogical intervention should be
encouraged in order to improve EFL students' oral accuracy. Inspired by Vygotsky’s
Sociocultural Theory, dynamic assessment as an interactive assessment technique provides the
unity of assessment and instruction with the goal of learner development and suggests effective
directions for instructional processes (Lidz & Pena, 1996). DA is a procedure for
simultaneously assessing and promoting development that takes account of the individual's
zone of proximal development (ZPD) (Lantolf & Poehner, 2007). Through DA, teachers and
students engage in a dialogue to assess students’ current level of performance on any task and

share the ways that performance might be improved.

Moreover, scaffolding is an essential part of connecting to collaborative learning in DA
to achieve the aimed learning objectives (Ramanau & Geng, 2009) through designed
instructional intervention. DA intervention can be used to assess learners' performance and also
promoted learning growth through mediation to support learners' learning at various learning
stages (Lantolf & Poehner, 2007). When used in a learning environment, ZPD suggests that
interactions between inexperienced students and experienced person or More Knowledgeable
Others (MKO), such as teachers, can facilitate learning (Behrooznia, 2014) by utilizing cultural
tools such as learning technology. MKO can provide several types of scaffolding, such as a
structure or set of instructions, asking questions, and offering frequent feedback for completing
the task and MKO also can adjust the level of mediation in the DA process to suit a student's

current level of performance (Gallimore & Tharp, 1990).

Mobile-based dynamic assessment has been shown in several research to improve
general language abilities, hence it should be used with DA as a mediation tool. Many studies
in EFL contexts demonstrated the benefits of employing DA to improve learners' speaking
abilities (Sun et al., 2017b; Xu, 2020) also to promote learners' positive perceptions (Ahn &
Lee, 2016; Almadhady, 2021). However, the majority of DA-based research to improve
speaking abilities in EFL contexts have only been performed in face-to-face settings. As
mentioned, investigating a suitable mediation integrated with DA in different settings is
challenging (Lidz & Gindis, 2003), such as online settings. A mobile phone as a connection
tool should be coordinated with DA and some studies present the positive competence of
mobile-based dynamic assessment to increase general language skills (Andujar, 2020; Ebadi &
Bashir, 2021; Moeinpour et al., 2019; Rad, 2021). In conclusion, a MALL-based intervention



can promote a collaborative environment between students and a teacher through dynamic
assessment process. In this research study, the area of how to use DA with MALL in enhancing
speaking skills needs more investigation.

Nowadays, to integrate technology into language teaching does not only apply it
without modifying the pedagogic design. When creating and implementing a technology in
language classroom activity, teachers should be aware of the opportunities that technology
provides. (Sharma & Hannafin, 2007). Choosing a mobile application to support DA activities
and peer collaboration is difficult, especially during the COVID-19 epidemic when learners are
away from school and may be unfamiliar with a selected technology. This research project was
designed to use WhatsApp for several reasons. Firstly, WhatsApp, a smartphone application
with more than two billion active users worldwide, is the most popular mobile messenger
application worldwide (Dean, 2021). Many studies in language learning contexts revealed that
WhatsApp could be used to enhance students' language learning such as speaking abilities
(Akkara, Mallampalli, et al., 2020; Andujar-Vaca & Cruz-Martinez, 2017) including to enhance
their confidence (Tahounehchi, 2021). With the highlighted features such as timely feedback,
pictures and learning resources, the students can access information anytime and anywhere
(Sibplang, 2021). Theoretically, WhatsApp can offer learning chance to learners when it is used

in a MALL-based intervention with the DA process to enhance speaking skills.

With the useful affordances of WhatsApp as a MALL device, educators and teachers
can leverage them for language learning. Firstly, teacher and learners can send voice messages
via WhatsApp that can break the limitation of time and place for teaching and learning. That is,
teachers and learners can interact with each other via this application any time and any place
outside of the classroom walls with their flexible learning. In addition, providing the media for
learning such as video and audio is appropriate for language learning to enhance speaking skills.
With these reasons, WhatsApp can be applied in DA. Teachers can send any learning
suggestions or tips as DA steps to help learners while they are in the learning process to enhance
speaking skills. They can exchange messages as part of collaborative learning. (La Hanisi et
al., 2018). Because of WhatsApp's capacity to facilitate collaborative learning, which creates a
conducive environment for learning, dynamic assessments can be incorporated with it (La
Hanisi et al., 2018). Through this integration, teachers and students can communicate more
easily and provide comments, suggestions, and learning materials to help students improve their

speaking skills.



Although, MALL application provides the contribution in language learning, the
integration of MALL promotes language learning among Thai EFL learners, especially their
speaking skills and oral accuracy, little has been known. It continues to be difficult for
researchers and educators in Thai education to develop speaking abilities for accuracy in EFL
contexts. Speaking abilities, which include accuracy, fluency, and complexity, are necessary
for communication and require that L2 learners be able to speak the target language. It continues
to be difficult for researchers and educators in Thai education to develop speaking skills in EFL
contexts. Speaking skills including accuracy, fluency, and complexity (Skehan & Foster, 1997)
are necessary to indicate L2 learners’ language proficiency in communication. Chu (2011)
noted that the development of EFL learners' speaking skills in term of accuracy seems to be
neglected. In EFL research, fluency plays an important role but accuracy and complexity are
examined as components of fluency. Additionally, acquainted teaching strategies in EFL
contexts such as communicative language teaching and task-based language teaching are

designed to emphasis on students' fluency (Chu, 2011).

During the COVID-19 pandemic, the majority of Thai schools switched to online
learning and mobile devices are now frequently utilized by Thai students to access online
learning (Petchprasert, 2020). Mobile devices become necessary tools on online platform and
could mediate between teachers and students through several integrated approaches (Thaoyabut
etal., 2021; Wongsuriya, 2020). According to a recent study, Thai EFL students in high schools
struggled to produce accuracy in language learning (Tanmongkola et al., 2020), but little is
known about the efficacy of applying MALL with WhatsApp through DA process to improve
EFL students' oral accuracy (Tanmongkola et al., 2020). In order to assist Thai EFL students
who require assistance from online teachers during the COVID-19 situation in Thai EFL
contexts, the integration of DA with the MALL method intervention via WhatsApp should be
investigated. Because of Thailand's school closure policy during the pandemic (Lao, 2020), this
intervention can satisfy the educational demand where online learning occurs. Moreover,
teachers and students can adjust their pedagogical processes from onsite to online or blended
settings. To fill this gap, this study aims to investigate the effects of a MALL-based intervention
combined with the DA process on Thai EFL learners' oral accuracy and perceptions toward
MALL-based interventions.



1.2 Purposes of the Study

The present study aimed:

1. to examine students’ achievements between their two different levels, high English
proficiency and low English proficiency, in comparison with the results after the provided

mobile-based dynamic assessment to develop oral accuracy, and

2. to investigate students’ perceptions toward the mobile-based dynamic assessment to

develop oral accuracy.

1.3 Research Questions

For the research study, the present study attempted to find answers to the following
guestions:

1. Are there any significant differences in oral accuracy development between students
in different language levels: high English proficiency and low English proficiency before and

after they were provided with the mobile-based dynamic assessment?

2. What are students’ perceptions toward applying mobile-based dynamic assessment

to develop oral accuracy?

1.4 Hypotheses

With the above research questions, this study aimed to formulate the following
hypotheses:

1. The development of the students with high English proficiency is higher than those
with low English proficiency in oral accuracy after they are provided with the mobile-based
dynamic assessment.

2. The students both with low and high English proficiency have positive perception

toward the mobile-based dynamic assessment intervention to develop their oral accuracy.

1.5 Significance of the Study

These findings would be useful guidelines for language teaching in EFL contexts. First,
EFL teachers might get the usefulness from mobile-based dynamic assessment to increase the
oral accuracy of EFL learners by adapting the theoretical and practical implications to their

contexts. In addition, the study can shed light on how to apply mobile-based dynamic



assessment in language teaching with other mobile applications that might lead to designing a
different MALL-based activity in the future. The study can provide some useful guidelines for
educators, administrators, and policy makers in deciding on how to implement mobile devices
for learning in educational contexts properly, especially mobile phone use at schools aligned
with the everyday use of mobile devices by young learners.

1.6 Definition of Key Terms

1. MALL-based dynamic assessment (MDA)

Mobile-based dynamic assessment is a pedagogical approach which integrates Mobile-
assistant language learning (MALL) with Dynamic Assessment (DA). This term refers to a
scaffolding process through the mobile device used to improve students’ language skills. The
term was coined in the study from Rezaee et al. (2019) and can offer a collaborative space and
a learning opportunity via mobile devices for students to use English as an expansion of EFL
class and approves teachers to give supplementary practice and monitor students' learning
accomplishment.

2. Oral accuracy

Accuracy (or correctness) refers to the scope to which an L2 learner’s performance is
different from a criterion (Hammerly 1990; Pallotti 2009; Wolfe-Quintero et al.1998).



CHAPTER 2

LITERATURE RVEIEW

To help better understanding the theoretical framework to answer the research
guestions raised in Chapter 1, this chapter outlines the reviewed key concepts which allowed
the researcher to conduct the research project and discuss implications. The following key

notions were reviewed accordingly.

2.1 Mobile Assisted Language Learning

In educational contexts, it is believed that the usage of mobile technology in
educational settings can help learners develop their 21st-century learning abilities (Howlett &
Waemusa, 2019). The Framework for 21st Century Learning (Battele for Kids, 2019), states
that education in this century has become more significant in terms of ensuring that students
improve their innovation, creativity, and teamwork as well as learning how to apply these life
skills to everyday tasks. The usage of mobile devices can help students achieve these objectives.
Using mobile devices as an accessible medium to deliver feedback can help a teacher and
students share their learning experiences (Godwin-Jones, 2011). With educational applications,
mobile device features can be utilized to enable beginner students to personalize their learning
and facilitate the ability for these students to access learning resources through collaborative
learning without being constrained by time or place (Kukulska-Hulme, 2018). It is suggested
the use of mobile devices as mediation to collaborate in language learning can develop speaking
skills (Kukulska-Hulme & Shield, 2007).

Mobile-assisted language learning (MALL) is the concept of utilizing mobile devices
as mediated assisted in the pedagogical process. This approach was recommended by utilizing
mobile devices to enhance language learning (Chinnery, 2006). MALL is a method of language
learning that utilizes the portable technology such as tablets, MP3 players, smartphones, and
podcasting to increase language skills (Chinnery, 2006). Chinnery (2006) believes that two of
the most significant features of mobile devices are their portability and connectivity. To access
learning resources such as short messaging service (SMS) and e-mail, the mobile system needs
to be connected to and communicate with the educational website through the device's wireless
network (Miangah & Nezarat, 2012). If the learning tools are portable, the learners can move

the devices around and take their learning resources with them (Huang & Sun, 2010).



Literature indicated the values of MALL in EFL contexts. With appropriate
applications of MALL, learners can access information and social networks immediately,
providing flexible time and place in learning, continuity of learning between different settings,
supporting individual demands, uncomplicated sharing, and providing an opportunity to
practice English language skills at their own pace (Kukulska-Hulme, 2018). The facilitating of
MALL tools for EFL learners offers learning resources such as audio, video, text, pictures, and
interactive features of mobile devices to meet the authentic language learning (Chinnery, 2006).
With the MALL approach, learning inside the classroom is not necessary for EFL learners to
study a language (Chusanachoti, 2009) because they are able to learn through mobile device

anytime and anywhere depending on their preferred learning style (Miangah & Nezarat, 2012).

Language educators have embraced mobile devices for educational purposes and many
applications on mobile phones can enhance learners’ language skills (Godwin-Jones, 2011).
One of the mobile applications is WhatsApp. It is an instant messaging platform on a mobile
phone and users can interact with others (WhatsApp LLC, 2021), providing favorable learning
environments for education processes as a supportive technology (Cetinkaya, 2017). This
application can provide learners with timely functions, allowing for speaking practice and

private feedback from teachers (Amelia, 2019).

The MALL-based pedagogical application can improve EFL learners’ listening skills
(Salih, 2019) and oral fluency (Sun et al., 2017a) as well as support collaborative learning
between teachers and learners (Agnes Kukukska-Hulme and Lesley Shield as cited in Godwin-
Jones, 2011). Many studies have showed positive effects of using WhatsApp on English
learning skills (Akkara, Anumula, et al., 2020). With limited exposure to language for EFL
learners in their learning contexts, the MALL application can extricate the limitation of the
number of native speakers in their areas, including increased awareness, motivation, and
interaction (Ataeifar et al., 2020; Fasa & Purnawarman, 2020; Indrastana & Rinda,
2021).However, little is known about how to enhance speaking skills. Therefore, it is worth
taking advantage of WhatsApp for language teaching and learning to enhance the speaking

skills of EFL learners.

2.2 Dynamic Assessment
A pedagogical approach called dynamic assessment (DA) combines instruction and

evaluation. With this combination, the teachers can offer students consistent and efficient



support based on their developmental needs and goals (Lidz & Pefa, 1996). This approach
influenced by Vygotsky's Zone of Proximal Development (ZPD) is used to assess student
performance in association to their ZPD (Lantolf & Poehner, 2011; Poehner & Lantolf, 2005).
Vygotsky (1978) clarifies ZPD is “the distance between the actual development level as
determined by independent problem solving and the level of potential development as
determined under adult guidance or in collaboration with more capable peers” (p. 86). When
utilized in an educational setting, ZPD suggests that interactions between beginner students and
More Knowledgeable Others (MKO), such as a teacher, can enhance learning (Behrooznia,

2014) through the implementation of mediators.

In the DA process, students might work with more competent classmates or with
experts to solve problems difficulties beyond their true level of development. By using several
types of scaffolding such as a structure or set of instructions, asking questions, and providing
timely feedback for completing the task, an MKO can adjust the level of mediation to meet a
student's current level of performance (Gallimore & Tharp, 1990), including the use of
technology to support scaffolding (Sharma & Hannafin, 2007). Mediation for learners depend

upon their level, age, and particular knowledge.

Previous studies on DA in EFL contexts demonstrated the improvement of language
skills and revealed the positive effects of DA on language learning (Ebadi & Asakereh, 2017;
Hessamy & Ghaderi, 2014; Khoshsima & Farokhipours, 2016), including speaking skills.
Teachers can provide students with the opportunity to practice speaking with DA through a
planned intervention that includes feedback, learning resources, and digital technology as a
mediated tool, the studies about DA with speaking skills are limited in formal research contexts,
particularly in Thai school contexts. With a limited number of native speakers who can be role
models for language learning in Thai EFL contexts, research is needed to suggest pedagogical
ways to maximize the use of limited native speakers and mobile technology to cater to the needs

of many Thai learners at schools.

2.3 MALL-based dynamic assessment (MDA)

Technology is an option to promote language learning with communication without the
limitation of time and place during the pandemic situation with school closure in Thailand
(Segev, 2014). In order to support the learners in developing their language learning in different

skills, the teacher might use mobile technology as a mediator to give suitable scaffolding in the



10

dynamic assessment process. Combining the convenient functions of mobile devices with
dynamic assessment as scaffolding processes in language learning based on students’ ZPD is
called MALL-based dynamic assessment (MDA). Aa mentioned MDA is a scaffolding process

through the mobile device used to improve students’ language skills.

WhatsApp it is one of the most widely used and well-known mobile communication
platforms by global users (Dean, 2021) and WhatsApp is a smartphone-based instant messaging
application that enables users to send and receive messages in various formats such as text,
image, video, and audio messages (Church & De Oliveira, 2013). To improve speaking
abilities, this smartphone application can be used as a mediator between instructors and students
(Khan et al., 2021; Mustafa, 2018). Additionally, it is easy for learners to access educational
materials on WhatsApp at any time and any place and it can support collaborative learning with
sharing messages to each other. (La Hanisi et al., 2018).

With the features and the educational benefits of WhatsApp facilitating collaborative
learning, it can be incorporated with dynamic assessments as a learning community (La Hanisi
et al., 2018). This integration between DA and mobile devices could support learners with
communication between teachers and learners such as feedback, suggestions and language
learning resources to improve speaking skills. The teacher can use the usefulness of WhatsApp's
features to construct language learning activities to improve students' speaking skills by giving

students the opportunity to interact with the teacher.

In this study, DA as scaffolding process adapted from Lantolf and Poehner (2011) was
integrated with WhatsApp to promote EFL learners enhance their speaking skills (Tarighat &
Khodabakhsh, 2016). According to the study from Lantolf and Poehner (2011), they used DA
as a scaffolding process to represent the interactivity between a Spanish teacher and learners.
In their study, the scaffolding framework was designed to allow the teacher providing an
inventory of prompts which consists of eight hints in order to enhance their language skills.
Moreover, this framework was also adapted and utilized in this study. However, the study
regarding using WhatsApp as MALL tool integrated with the scaffolding process for improve
Thai EFL learners' speaking skills is still rare. In addition, it is unclear how to provide
scaffolding processes for EFL students with timely feedback to increase oral accuracy on
WhatsApp.
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2.4 Oral Accuracy in EFL Contexts

Speaking skills consisting of accuracy, fluency, and complexity (CAF) are essential for
communication (Skehan & Foster, 1997) and CAF is necessary for L2 learners’ language skills.
According to Housen and Kuiken (2009), "CAF have been used both as performance
descriptors for the oral and written assessment of language learners as well as indicators of
learners’ proficiency underlying their performance; they have also been used for measuring
progress in language learning” (p. 461). Skehan (1998) introduced a proficiency model that
brought the three dimensions together for the first time, including fluency, accuracy, and
complexity. These three dimensions of communication skills, complexity, accuracy, and
fluency (CAF), have been used in some researches on the acquisition and using a second

language.

Complexity points out to the complexity of both works (objective difficulty) and
expressing language skills (Skehan, 1998; Robinson, 2001). Ellis (2008) indicates complexity
as 'the capacity to use more advanced language’ while Skehan (2009) defines complexity as
‘challenging language'. The most basic coherent construct is accuracy, which refers to the
degree of adherence to correct and error-free norms. Wolfe -Quintero et al. (1998, p. 33)
determined accuracy measures as the comparison with a used target. Lastly, the ability to
produce speech at a normal speed without pausing might be characterized as fluency (Skehan,
2009; Ellis & Barkhuizen, 2005).

There are many ways to calculate CAF; complexity, accuracy and fluency. First, the
number of pauses defined as a break of one second or more was used to operationalize the term
"fluency”. The total number of clauses divided by the total number of c-units was used to
calculate complexity. According to Brock (1986), a c-unit is a statement that conveys referential
or pragmatic meaning and is composed of a simple clause or an independent subclause or unit,
along with any connected subordinate clause(s). Lastly, the percentage of error-free clauses was
used to evaluate accuracy. It must not contain any morphological, syntax, or lexical errors in a

clause in order to be considered error-free.

For researchers and educators, developing speaking skills for accuracy in EFL contexts
remains a challenge. Chu (2011) stated in her study that accuracy tends to be overlooked in the
development of EFL learners' speaking skills. Fluency seems to domineer in EFL study,
whereas accuracy and complexity are examined as components of fluency. Furthermore, well-
known EFL teaching methods such as communicative language teaching and task-based

language teaching are intended to emphasize on learners' fluency.
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2.5 Related Literature about MALL-Based Interventions in EFL Speaking Skills

Researchers have been interested in the integration of mobile technologies for
educational purpose, and many people believe that this has the potential to improve language
learning (e.g., Godwin-Jones, 2011; Panagiotis & Krystalli, 2020). Mobile phones, which come
with internet connection and a variety of applications, are seen as common tools and are utilized
in language learning, much like other mobile devices. Researchers have been increasingly
focused on mobile language learning (MALL) for the past ten years (Panagiotis & Krystalli,
2020), including the MALL approach to enhance language skill (Panagiotis & Krystalli, 2020).

Previous research has demonstrated WhatsApp's benefits for learning the English
language, particularly for enhancing speaking abilities (Akkara et al., 2020; Mustafa, 2018) and
facilitating collaborative learning (La Hanisi et al.,, 2018). The term "MALL-based
intervention" or "MALL-based dynamic assessment” (MDA), which was developed in the
study by Rezaee et al. (2019), revealed the potential to support speaking skills of WhatsApp
with the scaffolding process. It can provide a collaborative space and a learning opportunity for
learners to use English as an extra activity outside classroom discussion. It also allows teachers
to provide training and assistance while also monitoring students' learning achievements.

WhatsApp has the potential to support speaking skills through the scaffolding intervention.

In spite of few researches have examined how MALL and DA can be combined to
improve language learning through the use of WhatsApp (e.g. Rezaee et al., 2019), is known
about Thai EFL classroom setting. According to the study from Rezaee et al. (2019), they
explored the effects of MDA of Iranian pre-intermediate EFL learners' oral accuracy when they
were asked to perform assignments on WhatsApp utilizing voice and text chats in a higher
education setting. The post-test results from their study revealed a significant improvement in
oral accuracy after providing feedback in each task. However, the text-chat group performed

better than the voice-chat group in term of development.

Later research by Rezaee et al. (2020) and Ebadi and Bashir (2021) verified the
effectiveness of a text-chat group over a voice-chat group with WhatsApp in promoting
language development (2021). In Rezaee et al.’s (2020) study to increase oral fluency, pre-
intermediate English learners completed eight oral activities via text-chats, voice-chats on
WhatsApp, and face-to-face. The dynamic assessment intervention was provided to these

students. The post-test results demonstrated that MDA via text-chat and voice-chat could
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significantly improve learners' speaking fluency in comparison to traditional face-to-face

dynamic assessment.

Corresponding to a recent study by Ebadi and Bashir (2021), it demonstrated the
benefits of MDA on language development of learners in order to improving writing skills and
revealed the positive results from students who completed text-chat tasks. However, the leaners
showed the positive satisfaction with the voice-based mediation in terms of chance, confidence,
and development. The students agreed that when teachers communicated with the students
using voice-based mediation, the teachers were able to explain and adjust more quickly and
effectively than using text-based mediation and also the voice of the teacher effects learners’
confidence.

Although previous MDA studies indicated positive effects on EFL learners' language
skills, these positive findings cannot be anticipated in other contexts, including Thai EFL
situations. Furthermore, the study about WhatsApp-based interventions focusing on oral
accuracy in English skills is quite restricted in Thailand. Although it has been suggested that
MALL-based interventions can develop EFL students' language skills, little is known about
utilizing the mobile application, WhatsApp as MALL, in Thai EFL situations, particularly with
high school students. Because of the neediness of the application of MALL and its implications
for language learning in MALL study as Chinnery (2006) called. This study aims to respond to
this call by examining the effect of a mobile application on speaking skills in order to fill a gap

in the context of Thai EFL school education.
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CHAPTER 3

Methodology

The present study is a mixed method study based on an approach to an inquiry
involving collecting both quantitative and qualitative data (Creswell, 2009). The study tried to
examine the effects of mobile-based dynamic assessment on developing oral accuracy of Thai
EFL leaners at different English levels and investigated the perception of Thai EFL learners
toward the mobile-based dynamic assessment to develop oral accuracy. In this part,
participants, instruments, data collection procedures, and data analysis were described.

3.1 Research Design

The mixed method study is a quasi- experimental research project through single-
subject design (Creswell, 2009) and the process of this study was a part of the course syllabus
in fundamental English for Grade 11 students. The role of the researcher was a planner for the
processes and an observer of the designed learning activities, but measuring and analyzing oral
accuracy of learners were done by an English native teacher according to determined processes
from the researcher. The data for answering the research questions were collected from three
main instruments: oral pre and post-test, semi-structured interviews, and a questionnaire.
Questions 1-2 were answered by the quantitative data from the oral pre-test and oral post-test
of participants. To answer question number 3, the data were collected from the perception
guestionnaire and semi-structured interviews to investigate the perception of Thai EFL learners

toward the mobile-based dynamic assessment developing oral accuracy.

3.2 Participants

The participants were 80 Thai students consisting of thirty-two males and forty-eight
females, aged 17, studying English as a foreign language in Grade 11 in an English course with
the lower intermediate English proficiency level at a secondary school in southern

Thailand®.They were chosen via a purposeful sampling and asked to complete a survey

3 The school is Huai Yot in Trang where the researcher is currently teaching English.
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guestionnaire before the project started to determine whether or not they owned smartphones
with internet packages. Then, they were provided English Language Level Test (ELLT) to
indicate their English proficiency level in general. Thirty students who had smartphones with
the internet package volunteered to join the project and they were selected via the purposive
sampling of this study due to their participation in the designed research activities. In addition,
they were grouped based on the scores from their measured English proficiency levels: 15 high
and 15 low. The students with the top 15 scores were considered to be the high English
proficiency group and those with the low 15 scores were considered to be the low English
proficiency group as seen in Figure 1. However, those without smartphones and internet
packages resumed their class by doing the same speaking tasks with peers who own

smartphones as pair work, but their data were not collected in this study.

Eighty students Thirty students Low English
........ .« o o o proﬁciency group

" 'I' H"M Do a survey In‘ 'l' ‘II 'll DoELLT |mmp (n=15)
i‘* |i| ™7 — questionnaire — w I.I |’m m=p| Do
i |I| w ' Low English
proficiency group

e (= 15)

Figure 1: The process for choosing participants

3.3 Research Instruments

The instruments used in this study consisted of eight types: a survey questionnaire,
English Language Level Test, speaking tasks, Teacher’s handbook, Student’s handbook, oral
pre-test and oral post-test, perception questionnaire and a set of questions for semi-structured
interviews. The details of each are provided in the following sections.

To recruit the participants in this study, the following tools were used.

3.3.1 Survey Questionnaire

It is used to survey the smartphone ownership with internet package of the learners who
are studying fundamental English in grade 11 in a secondary school as a research setting. It
consists of seven questions, aiming to get the background of their everyday use of mobile
technology. The results from this survey helped the researcher to choose students who have

smartphones with the internet package as participants of this study (See Appendix B).
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3.3.2 English Language Level Test

To measure the learners’ level of English proficiency in general before the treatment,
an English Language Level Test Level consisting of 30 multiple-choice questions with an
answer sheet was used in this study (See Appendix C). It was adapted from Cambridge English
Key Level A2 (2016) based on the Common European Framework of Reference for Languages
(CEFR), which has been widely accepted and used as an evaluation tool for individual English
language proficiency. In Thailand, CEFR has been adopted as the standard for all educational
levels, according to a statement from the Ministry of Education (Hiranburana et al., 2017). As
the education system moves towards using the CEFR framework to evaluate English language
proficiency in schools, A2 proficiency of CEFR levels was set to be the English language
proficiency target for leaners in grade 9. Although the English language proficiency of learners
in grade 11 is higher than the determined proficiency target, they might not achieve some skills
and lack some information to be at the B1 level, which it is determined to be the proficiency
target of learners at the end of in grade 12. As mentioned, the English test for A2 level is an
appropriate choice to be the target level of the English test for participants in grade 11. It was

provided to learners to group them according to the English proficiency group.
To answer RQ 1, the following tools were used to collect data.

3.3.3 Teacher’s handbook

As the researcher was the observer of the research project, the handbook was designed
in English version to provide the necessary information for the English native teacher as the
course evaluator to support the learning process during the treatment in this research project.
The purpose of Teacher’s handbook is to allow the evaluator to understand all steps and details
of completing the oral activities during the treatment. It consists of several sections: all steps of
providing oral tasks via WhatsApp, the guideline for analyzing clauses and errors in learners’
responses for measuring their accuracy, and the guideline for using WhatsApp in this study.
The teacher could use the handbook as a resource if unsure about the treatment during the

project and for discussion with the researcher.

3.3.4 Student’s handbook

It was written in Thai to provide the participants with the details, instructions, steps for
doing the speaking activities to allow them to understand the activities clearly and avoid
language barriers. This handbook was divided into two sections. Firstly, it included the details

and steps for doing oral activities in this study, including how to do oral tasks and the roles of
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chat on WhatsApp. The other section was steps of how to use WhatsApp for oral activities with
helpful links such as QR code linking to video clips on YouTube.

3.3.5 Oral pre-test and oral post-test

The oral pre-test and oral post-test consisting of three tasks were designed by the
researcher based on the learning objectives in the learners' English book and course syllabus of
the subject (See Appendix D). The participants were asked to accomplish the same oral test
twice: one before and the other after completing five spoken activities via WhatsApp. The tests
were to evaluate the speaking accuracy development of participants after receiving the mobile-
based intervention. To ensure the reliability of the tests, a test of internal consistency reliability
was conducted and the result was acceptable (Cronbach’s alpha = .87).

3.3.6 Speaking tasks

Five oral tasks were used in the treatment section to promote oral accuracy for five
weeks through WhatsApp during an English course, and their responses were not marked for
accuracy. Each task was designed based on the contents of the learners’ book as shown in Table
1. The tasks were parallel with the language teaching in the classroom as shown in Table 2 that
implied that the participants had learnt the contents before doing each oral task (See Appendix
E). The participants had three minutes to complete a task by recording their voices and sent it
to the teacher via WhatsApp on Thursday afternoon for 5 weeks. This intervention was treated

as an extra activity, and it did not interrupt their normal language learning activities at school.

Table 1: Speaking tasks for 5 weeks (a task per week) in treatment section

Weeks | Contents in classroom Speaking tasks
1 Unit 1: Let’s talk Task 1: Express the advantages of
- Communication verb social network

- Social network
- will, might/may + adverb of possibility

- First Conditional

2-3 Unit 2: Fears Task 2: Tell what you are afraid of
- Fears and share your experience
- Be going to/will Task 3:
- -ed and —ing adjective Make a short story from the given
- Expressing surprise picture

4-5 Unit 3: school life Task 4: Share your school life
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Weeks | Contents in classroom Speaking tasks
- Life at school Task 5:  Your friend is worrying
-Second conditional about her grades that are lower than
- Using make and do last semester.
- Asking for and giving advice Give your advice to your friend.

To answer RQ2, the following tools were used to collect data:

3.3.7 Perception Questionnaire

To investigate learners’ perceptions toward the use of MALL-based dynamic
assessment at the end of the treatment section, the perception questionnaire with a Five Likert-
scale was constructed by the researcher based on the literature on the four categories relating
to mobile-based dynamic assessment: the development in oral accuracy, learner autonomy,
support from a teacher and effectiveness of assessment. It consists of sixteen statements and
was written in the respondents’ mother tongue, Thai, to ensure their full comprehension of the
items and avoid any problems arising from the language barriers. The Cronbach's alpha for the
sixteen items was .910, suggesting that the items had the relatively high internal consistency
(See Appendix F).

3.3.8 Semi-structured Interviews

The purpose of the group interview was to investigate the students’ perceptions toward
mobile-based dynamic assessment in depth after doing oral five speaking tasks for five weeks.
It consisted of five questions based on four categories similar to the perception questionnaire:
development in oral accuracy, learner autonomy, supporting from a teacher, and effectiveness

of assessment (See Appendix G).

3.4 Data Collection Procedure
The procedures of the study were divided into three sections, namely the pre-treatment

section, the treatment section, and the post-treatment section to collect the data.

3.4.1 Pre-treatment section

Ethical issues

A mobile-based dynamic assessment (MDA) intervention was employed in this study
to assist Thai EFL students become more accurate in speaking. Before data collection, this study

conformed to the ethical standards outlined by the Center for Social and Behavioral Science
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Institutional Review Board at Prince of Songkla University in Thailand. It was approved with
No. 2020 PSU — St — Qn 016 (See Appendix A).

Test piloting

Before the implementation of research instruments, the validity and reliability were
evaluated. For evaluate the content validity from all instruments, all tools were checked and
inspected by three experts in the area of EFL and language education before implementation.
The oral test and perception questionnaire were piloted to another group of students in grade
11 who were not the target sampling. Then, the internal consistency reliability of the oral test
and perception questionnaire was checked.

Before the project, a group of learners did the survey questionnaire to check the
ownership of smartphones with an internet package. Then, they were provided with the English
Language Level Test to indicate their English proficiency level in general. Thirty students who
had smartphones with the internet package and volunteered to join the project were grouped
based on the English proficiency levels: 15 high and 15 low proficiency groups. Others
remained in the same class and joined the project activities, but the researcher did not collect
their data. The students were provided the student’s handbook and the evaluator was provided
the teacher’s handbook. In addition, they were asked to install WhatsApp application on their
mobile phones and were trained how to use the mobile application for doing oral activities. The
evaluator was trained by the researcher to provide hints according to the eight steps adapted
from Lantolf and Poehner (2006): to measure students’ oral accuracy according to the guideline
and the criteria. After training, the students and the evaluator were asked to use WhatsApp for
responding to assigned tasks to ensure the proficiency of using WhatsApp.

3.4.2 Treatment section

Before the use of MALL-based dynamic assessment, the participants were asked to
complete the oral pre-test via WhatsApp to measure their oral accuracy from their responses
according to the set criteria. Then, the treatment section occurred on Thursday afternoons for
five weeks as extra activities. Every week outside of class hours, students recorded a 3-minute
voice clip according to a dynamically task provided by the teacher and sent it to the teacher via
WhatsApp. To indicate their responses before returning the feedback to the learners via
WhatsApp, the teacher had to give some feedback to enhance their oral accuracy. The feedback
from a teacher was divided into 2 cases depending on the students’ performance.

Case 1: The student’s response was correct. There was no error in any sentences. The

teacher gave students some compliments via WhatsApp.
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Case 2: The student’s response is incorrect forms with some errors. The teacher used
the scaffolding guidelines adopted from Poehner and Lantolf (2005). Their moves were ordered
from most implicit (saying again) to most explicit (explanation) steps via WhatsApp. These
scaffolding steps are as follows (see Figure 1):

Step 1: Teacher asks students to say again

Step 2: Repeat the whole phrase questioningly

Step 3: Repeat just the part of the sentence with the error

Step 4: Teacher points out that there is something wrong with the sentence

Step 5: Teacher points out the incorrect word(s)

Step 6: Teacher asks either/or questions

Step 7: Teacher identifies the correct answer(s)

Step 8: Teacher explains why via WhatsApp

During the process of the MALL-based intervention for five weeks, the teacher used
WhatsApp to facilitate the participants' access to data, suggestions, videos, and other resources

in order to support their improvement in oral accuracy (see Figure 2).

Task
on WhatsApp
(Teacher’s role)

l incorrect forms

Audio, video clips, Responses ——) Hints via
pictures and tips via WhatsApp WhatsApp
on WhatsApp (Students’ role)  |{mmmmmmmm|  Teacher’s role

revision
correct forms

Task completion

Figure 2: A MALL-Based Dynamic Assessment for Oral Accuracy

For the classroom setting, students, sitting in the classroom, had to complete the task
via WhatsApp according to instructions and the researcher’s role was the observer while they

were doing the activity. The teacher analyzed their responses and the clues were provided to
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students if they were incorrect. The purpose of the section was to allow students to practice
speaking, but the response was not measured as the score of accuracy.

3.4.3 Post-treatment section

The learners were given an oral post-test after got the effect from the MALL-based
intervention for five weeks in order to assess the improvement of their oral accuracy. Then, the
perception questionnaire toward mobile-based dynamic assessment for enhancing oral accuracy
was distributed to the students. In addition, those ten participants from the high English
proficiency group and ten participants from the low English proficiency group were invited to
join the interviews for investigating their perception of the mobile-based dynamic assessment
to develop oral accuracy in depth. The participants were interviewed in groups: two groups of
high level and two groups of low level and each group spent 10 minutes to talk with the
researcher.

Table 2: The planned activities in this study

Weeks Tools Activities Purposes
Week | Survey Questionnaire | Surveying To choose some participants of
1 the smartphone this study

ownership and internet

package of students

English Language Doing the English To categorize the level of
Level Test Language Level Test | students
Week | Teacher’s handbook | Providing - To inform objectives of this
2 and the orientation for research and necessary
Student’s handbook | the students and information
the native English - To train the students and the
teacher teacher to use WhatsApp
Application

- To train the teacher to
provide hints according to the
assigned steps and measure

oral accuracy for a teacher

Oral pre-test Doing the oral pre-test | To collect the speaking scores

with the oral post-test
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Weeks Tools Activities Purposes
Week | Speaking task 1 Completing task 1 To run the intervention
3
Week | Speaking task 2 Completing task 2 To run the intervention
4
Week | Speaking task 3 Completing task 3 To run the intervention
5
Week | Speaking task 4 Completing task 4 To run the intervention
6
Week | Speaking task 5 Completing task 5 To run the intervention
7
Week | - Oral post-test Administering the oral | - To indicate the development
8 - Semi-structured post-test, of students’ oral accuracy after
Interviews the perception intervention
guestionnaire and join | - To investigate the perception
interview of the students toward the
mobile-based dynamic
assessment
Week - Analyzing To answer the research
9 the collected data guestions

3.5 Data Analysis

The collated data were divided into five parts to answer the research questions as

follows:

3.5.1 Computing oral accuracy

For indicating oral accuracy from the pre- and post-tests, the number of error-free

clauses suggested by Skehan and Foster (1997) and Robinson (2001) suggested that measuring

error-free clauses is an effective way to analyze accuracy. In this study, the scores from the

participants were measured by calculating the number of error-free clauses as the percentage of

the total number of clauses based on the guidelines adapted from Polio (1997) and also provided

the definitions of “errors” and “clauses” (see Appendix A).
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3.5.2 Descriptive statistics

After the analyzing, the accuracy scores were computed in the percentage of accurate
clauses and the score average from the three tasks of the oral test. Descriptive statistics were
used to analyze 1) the average of percentage of accurate clauses from the three tasks 2) the
average of perception of the EFL learners from five Likert scales.

3.5.3 Paired sample t-test

The Paired Samples t- test was used to compare the means scores from the pre- and
post-oral tests before and after mobile-based dynamic assessment of Thai EFL learners in
comparing the scores of the two groups: high and low English proficiency to find the
development of participants’ oral accuracy. The result was presented in a p-value that was used
to define whether the participants’ means differed or not.

3.5.4 Independent sample t-test

The Independent sample t-test was used to indicate the improvement of two
independent groups within the low and high English proficiency groups after the intervention.
For the test results, a p-value of less than 0.05 was checked to indicate a statistically significant
difference in the learners’ performance after the intervention.

3.5.5 Content analysis

It was used to analyze qualitative data from semi-structured group interviews to
investigate the perception of the participants for developing oral accuracy. The collected
information from interviewing 20 participants in the two different groups were coded,
categorized, and analyzed according to four main points: development in oral accuracy,

facilities for learning, supporting from a teacher, and effectiveness of assessment.

Table 3: A summary of data collection and analysis

Research questions Tools Data Analysis methods
1. Are there any significant | Oral pre-test Score -Descriptive
differences of oral accuracy | and statistics
improvement between low and | Oral post-test - Independent
high English proficiency groups sample t-test

after mobile-based  dynamic

assessment?
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Research questions Tools Data Analysis methods
2. What are students’ perceptions | - Perception - Five-Likert -Descriptive
toward applying mobile-based | questionnaire | scales statistic

dynamic assessment to develop

oral accuracy?

- Semi-
structured

interview

-Transcribed

interview texts

-Content analysis
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CHAPTER 4

RESEARCH RESULTS

This chapter presents the results of the two main research questions as stated in Chapter
3. The two main questions were to investigate the effectiveness and the learners’ perception on

the use of MALL-based intervention to enhance their speaking accuracy.

4.1 Results of RQ 1

The research question 1 investigated whether there was any significant effect of MDA
on oral accuracy of EFL learners after the MALL-based intervention. The results showed
significant differences both within the low and high proficiency groups of the students in terms
of oral accuracy scores after the intervention. The oral test results of the participants in High
English proficiency group in Table 4 shown with the mean score of all tasks from pre-test
(M=.53, SD=.23) and post-test (M=.79, SD=.14) indicated that there was positive development
between pre-test and post-test after the MALL-based intervention. In comparison of the results
between the before and after treatment scores, a significant difference of the mean scores was
found at the significant level of .01, suggesting that the learners presented the development of
oral accuracy after the using of MDA and it verified the effectiveness of MALL-based
intervention for developing the learners’ oral accuracy of participants in High English

proficiency group (p=.00).

Table 4: The results of Paired-Sample t-Test in each group (N=30)

Pretest Posttest Paired-Sample t-test
Group Mean SD Mean SD t df p
High English proficiency .53 .23 .79 14 | -426 | 14 .00
group (N=15)
Low English proficiency 44 22 .69 19 | -596| 14 .00
group (N=15)
Note. * p< .01

Likewise, for the Low English proficiency group, the results also showed the similar

significant difference. The score of all tasks from pre-test (M=.44, SD=.22) and post-test
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(M=.69, SD=.19) showed improvement of their accuracy after the MDA intervention. In
addition, the results before and after provided MDA to enhance oral accuracy as shown in Table
4, was a significant difference in the means between pre-test and post-test (p=0.00), meaning
that the learners showed the development of oral accuracy after the MDA intervention. This
could be concluded that there was oral accuracy development after the MDA intervention
within each student group.

To indicate the effectiveness of MDA for improving oral accuracy of learners in terms
of the development of the learners in different English proficiency levels, the means scores of
the pre-tests and post-test from the two groups were calculated to examine the difference within
two groups. The results (see Table 5) showed that the different means score of two groups were
similar (High English proficiency group: M=.26, SD=.24; Low English proficiency group:
M=.26, SD=.17).

Table 5: The results of Independent Samples Test between two groups

The different mean scores of t df Sig
pretests and posttest between two (2-tailed)
Group groups
Mean SD
High English proficiency .26 24 .04 | 28 97
group (N=15)
Low English proficiency .26 A7
group (N=15)
Note. *p<.01

Then, the Independent Samples Test was used to examine the significant difference of
the development between the participants in the two groups. The results illustrated that there
was no significant difference between the participants in low and high English proficiency
groups (p = .97). It can be concluded that the MDA intervention could level up leaners’
accuracy in both English levels with approximate effectiveness for both groups without any
difference.

To illustrate the development of oral accuracy in the speaking tasks produced by both
low and high English proficiency students, the errors taken from the pre-test and post-test were
transcribed and presented as the examples of the results to RQ1 and presented in this section.

These errors were identified according to three types of accuracy errors, namely errors in
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syntax, error in morphology and error in lexical choice (Skehan & Foster, 1997; Yuan & Ellis,
2003). In responding to RQ1, it was also found that the most frequency of errors in oral accuracy
in this study was in morphology type, followed by syntax and lexical choice respectively as

shown below.

Table 6: The number of errors produced by students in each group

Types of errors No. of errors No. of errors Total
produced by Low produced by High
English proficiency | English proficiency
group group
Morphology 58 73 131
Syntax 39 53 92
Lexical choice 16 15 31

In conclusion in Table 6 from Thai students’ respond, the highest frequency errors that
occurred is error in morphology (N=131) following with error in syntax (N=92) and error in
lexical choice (N=31).

The following are some examples of responses from the students in both groups of
English proficiency levels. The underlined parts are the errors they made during the pre- and
post-test.

Errors in syntax
Example 1: Task 1

“Why don't you presentation practice with me? It may reduce your
anxiety and make presentation easier.”

Low English Proficiency Student 23, Pre-test

Example 2: Task 2

“Rose in home alone because her parents go to work every day and
don't have time to take care of her every day. She turns off the light and
sits in front of the mirror while she is talking to herself.”

High English Proficiency Student 6, Post-test



28

In this type of error, many students often made the syntax errors in terms of fragment
types when they produced oral tasks. For example, an error was either missing the subject, the
verb, or the complete thought as seen in Example 2. The phrase “Rose in home alone” missed
the main verb; therefore, the students should add “is” in this clause as in “Rose is in home
alone”. In addition, there was the word order error in which a simple sentence in English should
begin with a subject, followed by a verb and/or an object which had the action applied to it.
However, some students showed this word order error as seen in Example 1. The correct

sentence should be “Why don't you practice presentation?”.

Errors in morphology
Example 3: Task 3

“Ally is leaving the exam room, she look happy because she think
she did great job but her friends look very seriously about the exam.”

High English Proficiency Student 8, Pre-test

Example 4: Task 3

“Cherry enjoys to study because the teacher is very kind.”

Low English Proficiency Student 17, Post-test

Most errors in morphology in the oral test were spotted in subject-verb agreement
errors in which the subject and verb of a sentence do not agree in number. As seen in Example
3, the student neglected a singular verb to match a singular subject. The sentence should be
“she looks happy” and “she thinks”. Other kinds of errors which often occurred in this study
were gerund errors and infinitive errors (see Example 4). The verb “enjoy” had to be followed

by a gerund form as a noun and it should be “Cherry enjoys studying”
Errors in lexical choice
Example 5: Task 2

“A girl lives in a room. She is alone at horse.”

Low English Proficiency Student 8, Pre-test
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Example 6: Task 3

“Yesterday, she did a great job in final test. Today, she smiles and
joins the class because she will get a free gift from the teacher.”

High English Proficiency Student 21, Pre-test

In comparison with other errors, this type of errors sometimes occurred. As seen in
Example 5, the student had a confusion between “house” and “horse” which is known as a
confusion error. It was also found that some redundancy in their response was detected as seen
in Example 6. The phrase “a free gift” notified a present (a gift) which is free; therefore, the

word 'gift” was enough in this sentence.

4.2 Results of RQ 2

RQ2 was aimed at examining the perception of the learners on the use of MALL-based
intervention to enhance their speaking accuracy. Two kinds of the data were collected and
analyzed accordingly. RQ2 was aimed at examining the perception of learners on the use of
MALL-based intervention to enhance their speaking accuracy. Two kinds of data were

collected and analyzed accordingly.
4.2.1 Quantitative data from the perception questionnaire

The data from the questionnaire were collected to assess students’ perceptions toward
the MDA intervention based on four subheadings: the effectiveness of the mobile-based
dynamic assessment, the development of students’ accuracy after they were provided with
MDA, and facilities for learning and the scaffolding process from the teacher. Mean scores for
a selection of 5-point Likert-type items (1 = strongly disagree to 5 = strongly agree), were
intended to reflect the students’ perception. The maximum and the minimum boards of each
scale adopted from Pimentel (2019) were:

Scale 1. Mean scores from 1.00-1.79 mean strongly disagree.

Scale 2. Mean scores from 1.80-2.59 mean disagree.

Scale 3. Mean scores from 2.60-3.39 mean neutral.

Scale 4. Mean scores from 3.40-4.19 mean agree.

Scale 5. Mean scores from 4.20-5.00 mean strongly agree.

Then, descriptive statistics were used to analyze the means score of each statement as

mentioned in Table 7.
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Perception of participants Evaluation

N Mean Std. Deviation Criteria

Learning Affordances during 30 4.27 32 strongly

the MDA Intervention agree

The reinforcement from a 30 4.00 .66 agree

teacher

The effectiveness of MDA 30 3.96 .61 agree

The development of learners’ 30 3.71 .70 agree

accuracy

Overview of learners’ 30 3.99 51 agree

perception

According to four subheadings for indicating students’ perception, the overall

perception of the use of MDA in this research study showed that the participants agreed on the
MDA activities (M=3.99, SD=0.51). To investigate the perception of students toward MDA for

developing oral accuracy, the learners strongly agreed that MDA provided facilities for learning
(M=4.27,SD=0.32). They agreed that the scaffolding process from the teacher could help them

to improve their oral accuracy (M=4.00, SD=0.66). Moreover, MDA was effective in
developing speaking skills (M=3.96, SD=0.61). Without doubt, the participants agreed that

MDA could support their development of oral accuracy. In conclusion, the mean scores of

overall perceptions toward MDA to developing oral accuracy of learners illustrate the positive

perception of the use of MDA in improving speaking skills. The detail of each subheading is

illustrated in the next tables.

Table 8: The perception on the effectiveness of the mobile-based dynamic assessment

Std. Evaluation
Perception of the participants Mean Deviation Criteria
The speaking activities via WhatsApp help 4.27 .69 strongly
learners to realize the weaknesses of speaking. agree
The speaking activities via WhatsApp can 3.97 12 agree
reflect learners’ true speaking level.
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be used to develop speaking skill in the future.

Std. Evaluation

Perception of the participants Mean Deviation Criteria
Interaction via WhatsApp can better reflect 3.90 .84 agree
learners’ speaking level than doing a paper test
or a speaking test in front of the teacher.
The speaking activities via WhatsApp are 3.87 .94 agree
interesting.
The speaking activities via WhatsApp should 3.80 .85 agree

In terms of the effectiveness of the mobile-based dynamic assessment, the results from

the perception of the participants showed that they strongly agreed on the helpful interaction

between students and the teacher while they were doing activities through WhatsApp, which

could point out their weaknesses from their speaking (M=4.27, SD=0.69). They also agreed
that the MDA intervention could reflect their speaking levels (M=3.97, SD=0.72) and the MDA

activities were more effective to indicate their speaking level than doing a paper test or a face-

to-face speaking test (M=3.90, SD=0.84). In addition, MDA was considerably interesting
(M=3.87, SD=0.94) and should be used to develop speaking skills in the future (M=3.80,

SD=0.85).

Table 9: The development of learners’ accuracy

Evaluation

Perception of the participants Mean SD Criteria
The speaking activities via WhatsApp help 3.83 .79 agree
learners to improve speaking skills.
The speaking activities via WhatsApp help 3.73 .98 agree
learners to relieve stress and make they dare to
speak.
The speaking activities via WhatsApp increase 3.70 .88 agree
learners’ confidence in speaking.
The speaking activities via WhatsApp help 3.60 .81 agree
learners to improve their speaking skills better
than studying in the classroom.
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Overall, the participants showed their positive responses to the development of their
oral accuracy from the MDA intervention. Based on the development of participants’ accuracy,
they agreed that the interaction between students and the teacher while they were doing
activities through WhatsApp helped them to improve their speaking skills (M= 3.83, SD=0.79)
and agreed that they relieved their stress and that it encouraged them to speak English (M=3.73,
SD=0.98). Furthermore, MDA helped them to increase their confidence in speaking (M=3.70,
SD=0.88) and MDA was better than studying in the classroom in terms of developing their
accuracy (M=3.60, SD=0.81).

Table 10: Learning Affordances during the MDA Intervention

Evaluation

Perception of the participants Mean SD Criteria
Talking activity via WhatsApp is a learning 4.33 48 strongly
resource with helpful information, pictures, agree
audio, video clips, helping learners to learn
better.
The speaking activities via WhatsApp can 4.33 48 strongly
promote self-learning. agree
The learners can access speaking activities via 4.27 .52 strongly
WhatsApp anytime and anywhere. agree
The exchanged opinions and questions can be 417 .65 agree
done freely via WhatsApp.

As seen in Table 10, the results illustrated the strong agreement in most items. The
participants strongly confirmed that the provided learning resource such as information,
pictures, audio, and video clips can help them to learn better (M=4.33, SD=0.48) and MDA
promoted self-learning highly (M=4.33, SD=0.48). Moreover, they strongly agreed that they
could join the speaking activities via WhatsApp anytime and anywhere (M=4.27, SD=0.52).
They agreed that they could exchange their opinions and ask questions independently via
WhatsApp (M=4.17, SD=0.65).
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Table 11: The reinforcement from a teacher

Evaluation

Perception of the participants Mean SD Criteria
Teachers' suggestions while doing speaking 4.10 .80 strongly
activities via WhatsApp were helpful for agree
improving speaking skills.
Teachers' suggestions while doing speaking 4.10 .80 strongly
activities via WhatsApp were appropriate for agree
speaking levels.
Teachers' suggestions while doing speaking 4.10 71 strongly
activities via WhatsApp helped learners to agree
review their prior knowledge.
Teachers' suggestions while doing speaking 3.70 .88 agree
activities via WhatsApp could motivate the
learners to improve speaking skills.

In terms of the scaffolding process from the teacher, the participants showed strong
acceptance toward the suggestions during interactive conversations through WhatsApp that
were helpful for improving their speaking skills (M=4.10, SD=0.80). They were appropriate
for their speaking levels (M=4.10, SD=0.80). The suggestions from a teacher during the
interaction through WhatsApp greatly helped students to recognize their previous information
(M=4.10, SD=0.71). In addition, the support from the teacher encouraged students to improve
their speaking skills (M=3.70, SD=0.88).

4.2.2. Qualitative data from the interview

The study also investigated the findings in depth from the qualitative data to explore
the findings in depth. The content analysis was done to examine the data from the interviews
in order to answer to RQ2 and provided additional support for the quantitative conclusion. The

interview questions were divided by the researcher based the following four categories.

The reinforcement from a teacher

The interview data revealed that the students had a positive perception of the
reinforcement from a teacher. They revealed that the eight steps were helpful for improving

oral accuracy. They agreed that the suggestions from the teacher made them realize the errors
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and mistakes of their speaking and this allowed them to improve the speaking accuracy by
correcting the mistakes. In addition, they made the students realize the existing knowledge
which they have forgotten and this added their new knowledge from revising the lessons based
on their mistakes and errors. They revealed that their speaking mistakes in some areas decreased
after 2-3 weeks because they were exposed to the language practice via this MDA activities.
Moreover, most of them agreed that this MDA activity improved their confidence by providing
them learning opportunities to converse with the teacher outside of the classroom. Some

excerpts from the interviews are shown as follows:

“Teacher’s suggestions helped me to recognize the previous
knowledge and correct my errors.” (Low English Proficiency Student 13)

“I can improve my skill from this activity such as pronunciation,
grammar usage, and confidence.” (High English Proficiency Student 6)

When asked about the step that they think is helpful to increase oral accuracy, most of
the students agreed that all hints have their value to develop oral accuracy. The top steps (Steps
5-8) allowed them to analyze their answers by themselves; on the other hand, the initial steps
(Steps 1-4) gave them more detail, which was helpful for lower-proficiency students. From the
data, students in the high-level group seemed to agree that steps 3,4 and 5 are useful for them
to find the errors and gave some opportunities for them to search the information for revising

their responses. Some excerpts from the interviews are shown, as follows:

“Mentioning just some parts of sentence is good for me. | can
analyze my errors which | forgot and improve my answers by myself”
(Low English Proficiency Student 1)

On the other hand, Steps 5 and 8 were useful for students in the low proficiency group
because these steps were quite specific about locating types of errors. Step 5 helped students to
point out the mistake and they could search a particular point of errors. Step 8 was explanation
and it was clear for students who tried to understand the correct answers and why they were

considered errors. Some excerpts from the interviews are shown as follows:

“I' really didn’t know the correct answer, the clarification from the
teacher was really helpful for me” (High English Proficiency Student 7)



35

Learning Affordances during the MDA Intervention

Teacher suggestions, clips, pictures, and audio were reflected in the students’ positive
perception. Some students agreed that using WhatsApp for speaking skills and the intervention,
including timely feedback from the teacher with extra learning resources, were useful and they

could access these learning resources easily.

“It’s easy for me to access the information when | don’t understand
the lesson and can learn it again and again until | understand [the
lesson].” (Low English Proficiency Student 18)

Moreover, some students realized that their English-speaking skills improved from
teacher's responses individually. In addition, providing information, pictures, audio, and video
resources from a teacher on WhatsApp could promote their learning via the teacher-student

interaction. An excerpt from the interviews is shown, as follows:

“Videos, tips and audio files which were posted on WhatsApp also
assisted me in improving speaking skills.”
(High English Proficiency Student 4)

The development of students’ accuracy

The data from the interviews also confirmed the development of students’ oral accuracy
after MDA process. The students agreed that MDA could help them learn with the scaffolding
process in MDA. Through MDA, they needed to realize what they were going to say and using
appropriate words and grammar for particular purposes to construct the sentences before they
recorded their voice. The processes in MDA did not provide a memorizing activity but allowed
students to practise speaking according to any situation in every week and their speaking would
be developed gradually in each week. They learnt from the mistakes and errors and could
produce sentences when they used language in the future. Students wanted to develop their

speaking and enjoyed learning English. An excerpt from the interviews is shown as follows:

“I remember all mistakes and errors what | did last week and | will not do
it again next time.” (Low English Proficiency Student 7)

In addition, this MDA activity also influenced students’ pronunciation because they
listened authentic pronunciation from the teacher. Then, they could follow the pronunciation
and spoke more confidently. Without doubt, the MDA could increase the students’ confidence

when they spoke English because they said they did not have an opportunity to practise



36

speaking when they were outside the classroom. However, one of the participants said that this
activity put pressure on him to pronounce sentences correctly. The excerpt from the interviews

is as follows:

“It is hard for me to pronounce some words correctly that made me feel
pressured.” (Low English Proficiency Student 15)

The effectiveness of MDA intervention

In general, the participants believed that they could increase their oral accuracy from
the hints that the teacher provided from the implicit to explicit steps. This activity allowed the
participants to realize their actual English-speaking level when they constructed the sentences
and improved their mistakes through the provided suggestions and learning sources on
WhatsApp. With this process, the students could realize the development of their speaking
skills in each week by getting exposed to language. An excerpt from the interviews is shown

below:

“I think this activity is good. The processes were designed to
support for developing my speaking” (High English Proficiency Student 2)

4.3 Discussion

This study tried to investigate the effectiveness of MALL-based intervention on Thai
EFL learners’ oral accuracy and perceptions toward applying mobile-based dynamic
assessment to develop oral accuracy. More details on these and some possible justifications

are given below.

4.3.1RQ1

The findings showed that learners in the same group had a significant improvement in
oral accuracy after the MDA intervention. The findings supported previous findings which
revealed the favorable effects of MALL-based intervention of oral accuracy. (Ashraf et al.,
2016; Rezaee et al., 2020; Tarighat & Khodabakhsh, 2016). However, it found no significant
difference in the development between the participants between the high and low English
proficiency level groups. It can be stated that the MDA intervention could level up leaners’
accuracy of learners in different English levels with effectiveness. There are several possible

explanations for the results.
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4.3.1.1 The opportunity for speaking English

In the intervention on WhatsApp, the scaffolding process (Lantolf & Poehner, 2011),
via their mobile devices allows students to interact with the teacher as an MKO such as to
respond to the speaking tasks. The students did so by recoding their voice with their background
information via WhatsApp and the opportunity for speaking seems to be labors in Thai EFL
classrooms due to time limitation and class sizes. The positive results in this study may be
explained by the fact that these interactions in the scaffolding process provide learning
opportunities for using language both inside and outside the classroom and this can bridge the
skill-gap of both learners and teachers as aligned with Godwin-Jones (2011).

Not only the scaffolding process, but also MALL helps provide the opportunity in order
for learners to practice oral accuracy as an intermediary. Kukulska-Hulme and Shield (2008)
explain mobile phones will be able to connect the internet which will help learners in terms of
accessibility, and interactivity by using mobile application (Liu, Tan, & Chu, 2009). With the
effective functions of MALL, the connection of mobile devices is the important features in
terms of the opportunity for speaking. For connectivity, the mobile system must be able to
connect and communicate with WhatsApp. Learners can access social networks and an
opportunity to practice English language skills at their own pace (Kukulska-Hulme, 2018).

4.3.1.2 Learning resources on WhatsApp

The highlighted feature of WhatsApp is to support language learning through multiple
channels of communication, providing information through audio, video, text, image and
interactive features of mobile devices and this feature is appropriate for language learning to
enhance EFL learners’ oral accuracy (Sun et al., 2017a). This research study took the
advantages of this feature as technology affordance and applied in the learning process for five
weeks. The teacher provided the information, tips, videos, pictures as learning resources which
encouraged learners to develop learners' oral accuracy via WhatsApp through many types of
communication channels and resources. This might be the possible explanation for the oral
accuracy development of Thai students in this study and this result also is in the same ways as
the previous studies (Kamasak et al., 2021; Xu, 2020) which examined at language learning
improvement suggested for the value of MALL by utilizing the audio, video, text, image, and
interactive features of mobile devices.

Another possible explanation for the learners’ development of oral accuracy via MDA
is that the students are able to access learning recourses on WhatsApp in their continuity of
learning between different settings and it also supports individual learning desire (Kukulska-

Hulme, 2018) according to their strength and weakness in order to develop oral accuracy. This
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is suitable for the students who might have different language levels. They can choose to study
and revisit the contents which they do not understand clearly and can repeat as much as they
want according to their own learning pace without waiting for classroom activities at school.
As mentioned, this also is the possible reason why MDA levels up leaners’ accuracy in both
English levels with approximate effectiveness for both groups without any difference.

4.3.1.3 Flexible time and place

In this research study, the MDA processes were designed to support learning both
inside and outside the classroom via WhatsApp. Time and place might be the important keys
which help the students develop oral accuracy. WhatsApp can provide learners with timely and
portable functions in learning, allowing for speaking practice and private feedback from
teachers (Amelia, 2019). Students can access voice and text information and social networks
immediately, providing flexible time and place in learning (Kukulska-Hulme, 2018). If the
learning tools can be moved, the students can also take their learning materials with them
beyond the boundaries of place and time. (Huang & Sun, 2010).

To improve oral accuracy, it enables students to access educational resources such as
audio, video, texts, and images on WhatsApp without the limitation of time and place
(Kukulska-Hulme & Traxler, 2007) through exposure to the target language easily. As Godwin-
Jones (2021) mentioned that using WhatsApp as the intermediary in interactions between
learners and the teacher can support collaborative learning because WhatsApp can facilitate
language learning through a variety of communication channels that help learners to enhance
their oral accuracy. The students can manage time and place to learn or practice and this
situation provide a comfortable environment for learning which are key factors in helping
learners succeed in learning the language with MALL (Miangah and Nezarat, 2012).

4.3.1.4 The teacher’s assistance as scaffolding process

One of the important missions was done by the teacher in this this project is providing
feedback (hints) during the intervention through the scaffolding process (Lantolf & Poehner,
2011) and this helps the students to develop their oral accuracy according to their response to
the feedback which indicated their true language level. The feedback as successive hinting steps
adapted from Lantolf and Poehner (2011) were provided in the treatment section. Their moves
are ordered from most implicit (saying again) to most explicit (explanation) steps through
WhatsApp. Their movements depend on the errors in student’s responses and the teacher as an
MKO via WhatsApp can move the hints in order to fit students’ current level of performance
through providing suitable feedbackas a learning step to level up their development of oral

accuracy. In addition, the teacher made students realize their strengths and weaknesses with the
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assistance that helps the learners identify their current level of speaking performance in line
with the notion of ZPD. As mentioned, it is a possible reason that each student would get the
different responses based on their English levels and these appropriate responses with their
English levels help level up leaners’ oral accuracy in both English levels for both groups
without any difference.

4.3.2 RQ2

In RQ2, which addressed learners’ perception of the MDA activities, the results and
findings showed positive responses in general. With the effectiveness of MDA in this study, it
is according to the positive perceptions of students toward MDA for improving oral accuracy
as mentioned in previous studies (Cacchione, 2015; Ebadi & Bashir, 2021). The possible
explanations on the effectiveness of the mobile-based dynamic assessment are clarified below
based on four subheadings:

4.3.2.1 The effectiveness of MDA

A possible reason to clarify the agreement in the effectiveness of MDA according to
students’ perception is the scaffolding guidelines adopted from Poehner and Lantolf (2005), in
which their moves were ordered from most implicit to most explicit steps by the teacher. The
teacher can adjust the level of mediation to fit a student’s current level of performance or based
on their Zone of Proximal Development (ZPD). This could be possible through technology
affordance of WhatsApp in which students can learn and evaluate themselves at the same time
while they complete a task until they responded with the correct answer. These scaffolding
process helps students realize their weakness or strength and their true speaking level. With
these reasons, students seem to agree that the MDA process on WhatsApp can better reflect
their speaking level.

Another reason is the effectiveness of WhatsApp (Akkara et al., 2020; AndGjar-Vaca
& Cruz-Martinez, 2017); Tahounehchi, 2021). Learners can access timely learning resources
such as text messages, photos, and video files anytime and anywhere (Sibplang, 2021). They
can learn and practice oral accuracy with provided different learning resources on WhatsApp.
Therefore, the learners agree that WhatsApp is interesting in language learning and that it
should be used to develop oral accuracy in the future.

4.3.2.2 The development of learners’ accuracy

According to the students’ perception, they agreed that MDA could help them to
develop oral accuracy with the use of scaffolding and learning resources on WhatsApp.

WhatsApp as one of the educational applications provides the opportunity for speaking to Thai
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EFL learners who feel unconfident in speaking by recording and sending their voice to the
teacher freely. This means students need not to speak with the teacher by face to face or have a
confrontation with the teacher. It helps students relieve stress and anxiety, making them dare to
speak, and increase learners’ confidence in speaking. In addition, the features of WhatsApp can
be leveraged to encourage unconfident learners to personalize their own learning in developing
their oral accuracy. Some students may use different time and place to revisit the feedback and
get exposure to the target language as they want. Similar to this a recent study by Ebadi and
Bashir (2021), the participants showed the complacency toward the voice-based mediation in
term of opportunities, confidence, and development. In addition, the teacher's voice influenced
learners’ confidence when the teachers communicated with the learners.

4.3.2.3 Learning Affordances during the MDA Intervention

For learning affordances during the MDA Intervention, e students strongly agreed that
talking activity via WhatsApp is a learning resource with helpful information, pictures, audio,
and video clips, helping learners to learn better and can promote self-learning. The possible
reason is the use of mobile phones for supporting the language learning. With the timely
affordances of WhatsApp as a mobile app, the teacher and learners can communicate and access
information without the restriction of time and place. In addition, WhatsApp on a mobile phone
supports language learning through multiple communication channels providing interactive
feedback and additional information through audio, video, texts, and images for both groups
and individuals to enhance speaking skills (Kukulska-Hulme & Shield, 2007). This approach
is aligned with the daily life of Thai EFL learners who have mobile phones to access
information, so providing the learning space wherever and whenever they want could help them
to improve language skills (Miangah & Nezarat, 2012).

4.3.2.4 The reinforcement from a teacher

For the reinforcement from a teacher, the students strongly agreed that teachers'
suggestions while doing speaking activities via WhatsApp helped improve speaking skills and
can helped learners to review their prior knowledge. The possible reason is the use of WhatsApp
as a mediator in MDA process. In addition, using WhatsApp can support collaborative learning
(Godwin-Jones, 2011) as the intermediary in interactions between learners and the teacher
because WhatsApp can facilitate language learning through a variety of communication
channels. Collaborative learning between a teacher and learners to improve learners’ speaking
skills as aligned with Agnes Kukukska-Hulme and Lesley Shield as cited in Godwin-Jones
(2011).
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In summary, the results of this study indicated that the MALL-based dynamic
assessment intervention had a significant positive effect on developing oral accuracy of Thai
EFL young leaners in both levels: high and low English proficiency level and the MDA
intervention could level up leaners’ accuracy in both English levels with approximate
effectiveness for both low and high English proficiency groups without any difference. This
result suggests that the MDA intervention could be used to develop the students in both levels:
high and low English proficiency level in language learning.

In addition, the qualitative and quantitative data provide a positive effect on students’
perception of developing oral accuracy in terms of learning affordances during the MDA
intervention, the reinforcement from a teacher, the effectiveness of MDA and the development
of learners’ accuracy. It fills a gap in the lack of formal research in a Thai EFL context by
offering empirical proof. If a MALL-based intervention was planned properly, it can enhance

Thai EFL oral accuracy.
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CHAPTER 5

CONCLUSION AND IMPLICATIONS

5.1 Conclusion

The objective of this research tried to investigate the effectiveness of the MDA
intervention on Thai EFL learners’ oral accuracy via using WhatsApp between two different
English levels, high English proficiency and low English proficiency and students’ perception
toward MDA intervention. The results showed that using the MDA could level up leaners’
accuracy despite their different English levels, and they also showed the positive perception
toward MDA. These studies also provide vital insights on how to make the best use of
accessible mobile devices in the classroom. Due to the school closure policy imposed by the
Covid-19 pandemic, Thai EFL teachers are currently required to engage in online teaching
practices. They are expected to utilize technology into their online teaching practices (Lao,
2020). This is practicable in a Thai school setting if the MDA intervention is correctly
developed in a technologically enhanced learning environment. This study could also expand
on Wongsuriya (2020). According to Wongsuriya's (2020) research, young Thai language
learners can improve their oral accuracy and pronunciation by using mobile applications. It also
clarified about the necessity of teachers in enhancing young Thai students' oral accuracy in

learning English.

5.2 Implications from the study

The MDA-based intervention demonstrated its efficacy in improving oral accuracy in
a Thai EFL environment in this study. This study explains how to create a MALL-based
intervention using a mobile device to scaffold EFL learners in order to develop oral accuracy.
With provided an opportunity, Thai EFL students can practice speaking from the interaction
with the teacher through MDA intervention as a scaffolding process. The teacher can use
WhatsApp as a mediator in MALL while assisting the DA process to deliver feedback in the
form of scaffolding based on the ZPD of individual students in order to boost learners' oral
accuracy. With the capable features of WhatsApp, the teacher and students can interact in the
peer collaboration and get responses without restriction of time and place. School

administrators, educators and teachers should work together to leverage the use of mobile
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devices, especially mobile phones in the school setting in proper manners in order to enhance
learning among EFL learners instead of banning the use of mobile phones for every activity in

classroom contexts.

As an extension of class discussion, the teacher can offer a collaborative setting and an
opportunity for students to practice speaking English in the designed activity. This also provides
teachers to give students extra training and evaluate their progress in learning. In addition, the
teacher and students can associate with speaking tasks to identify the current level of
performance from students’ tasks beyond the classroom wall. One implication is that teacher
development should be supported from the authority in providing them not with sufficient
trainings but also proper mindset of how to integrate the technology into classroom practice.
Without these, teacher development would not be possible.

Taken together, the findings imply that a MALL-based intervention should be a priority
for Thai EFL teachers and policy makers to leverage the practical implication of daily mobile

devices in pedagogical practices for educational targets.

5.3 Recommendations for future studies

Based on this study, the author provides recommendations for future study.

5.3.1 To determine the effects of MALL-based intervention on other aspects of
speaking skills, such as fluency and complexity after receiving the MALL-based intervention,

further research needs to be done.

5.3.2 Other skills such as writing, listening, and reading should be considered in future
studies. The researcher should apply the MALL-based intervention to enhance these skills to
verify the effect of MDA in other skills.

5.3.3 Gender should be considered in future research because it might be one of the

factors to point some different results or provide more detail of MALL-based intervention.

5.3.4 In order to confirm the effectiveness of MALL-based intervention, it should be

applied in other levels of Thai learners, including primary students or tertiary level students.

5.3.5 With the various applications presently, the researcher can utilize others such as

Line, Facebook Messenger, Telegram Messenger, and WeChat as a mediator between teachers
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and learnersin MDA process. With different functions of them, it might provide a different

result.

5.3.6 An English language level test for indicating students’ English level should be
relative to the target skill. In this study, a general English proficiency test is used to group the
participants into low and high groups. A speaking text should be used to measure their level in
the future. Therefore, using English language level with particular speaking test that might

illustrate the different result and appropriate with the target of this study.

5.3.7 The oral test and five speaking tasks of this study should parallel with the
language teaching in the classroom which provided the background information before doing
oral test and oral tasks.

5.3.8 The types of errors in oral accuracy should be examined in the future to indicate

that MDA could help to improve mostly.

5.4 Limitations

One difficulty for applying this approach is the teacher's workload increases with a
large class. With the large number of students who participate in oral activities via WhatsApp
at the same time. The teacher may take a longer time to assess each student's response which
could slow down the speed of providing feedback. In addition, it is important to be aware of
the restriction with a stable internet connection in some local situations for future planning.
Students may encounter with difficulty uploading voice data due to unstable internet

connections.
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English Language Level Test for Students

In Elementary Level (A2)

-------------------------
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About the test:
- The test is used to measure your English proficiency.
- The test consists of 30 items.
- You must mark your answers on the separate answer sheet.

- Time : 50 minutes

This test is adapted from Cambridge English Key Level A2 (2016)
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Questions 1 -5
Which notice (A — H) says this (1 — 5)?
For questions 1 — 5 (Column A), mark the correct letter A —H (Column

B) on your answer sheet.

Column A Column B

Hilltop Guesthouse
A Walkers - no dirty boots

you will get one free. inside please

1. If you buy enough of these,

309 discount on all

2. These will cost less at the weekend. B sports clothes |
Saturday and Sunday only|

3. When you play here, you always need Can't find the right shoe size?

to wear the right things. Please ask the assistant

Grey's Hotel Pool

4. Speak to this person if you need some D Towels available from front desk

help One per guest
: TOP GUY
5. You have to take these off beforeyou E Men’s t-shirts

i Three for the price of two
enter thisplace.  eeeessesesssssssssssse

Tennis Club
F Trainers and sports clothes
only on the tennis courts

Football practice this weekend
G Bring trainers -
we might play indoors

Ski boots for sale
H Ring Sue - 657365
LWeekends and evenings only please
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Questions 6 — 10 - ,

Read the sentences about Ravi’s barbecue.

Choose the best word (A, B or C) for each space.

For questions 6 — 10, mark A, B or C on your answ

6. It was a great ............ for a barbecue.
A. weather B. day C. temperature
7.Ravi ............ a big table and some chairs in the garden.
A.did B. put C. held
8. Ravi had some ............ of chicken to cook on the barbecue.
A. sides B. parts C. pieces
9. Everybody ............ and chatted while they were eating their food.
A. laughed B. enjoyed C. pleased
10. Nobody wanted to............ because they were having such fun.

A. leave B. close C. end



Questions 11 — 15
Complete the five conversations.

For questions 11 — 15, mark A, B or C on your answer sheet.

11. How do you eat this?
A. In this restaurant.
B. With a spoon.
C. It's lovely.

12. Let's go to the cinema this evening.
A. We don't have any film.
B. You went to the theatre.

C. I've seen the film already.

13. Do you know why they came here?
A. To meet Josie.
B. For two weeks.

C. On their way home.

14. I’'m really sorry about breaking that plate.
A. I’d like you to.
B. Yes, you were.
C. That’s all right.

15. I feel very cold in here, don’t you?
A. Did you go out in the rain?
B. I don’t think there is.
C. Shall I close the door?
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Questions 16 — 22
Read the article about a theatre school.

For questions 16 — 22, mark A, B or C on your answer sheet.

My Theatre School

I've been an actor for thirty years, since I was ten, and four years
ago I started a theatre school. It's open every Saturday and
Sunday and I help there when I'm not in a play.

I got the idea for the school at a party. I was talking to a few

friends, who said how difficult it is for young people who want to be actors. I didn't study in a
theatre school, but it didn't matter because I learned by working in different theatres. But now,
because a lot of these have closed, not many young people can do this.

My school is open to anyone, of any age, who wants to act. You don't have to be the world's
best actor or singer and at the moment we have students from eight years old to twenty-six.
Our teachers are actors themselves. I can't pay them anything but they come because they like
being with the students and helping them. My twelve-year-old daughter, who sings beautifully,
goes to the school. Last month she wanted to be an actor, but now she says she wants to be a
police officer!

The school is hard work because it's getting bigger with more new students every week. It
takes all my free time but I like being busy and it has become a special part of my life.

16. When does the writer go to the theatre school?

A. every Saturday and Sunday
B. from Monday to Friday

C. on her free weekends

17. Who made the writer decide to start a theatre school?
A. some friends
B. young people
C. teachers



18. What is the problem today for young actors?
A. The schools for actors are full.
B. Acting is a difficult thing to learn.

C. Many theatres are not open any more.

19. Everyone who goes to the writer's school ............
A. has to be very good at singing.
B. is hoping to work in the theatre.

C. must be older than eight years of age.

20. Actors agree to teach at the school because they want ............
A. to work with young people.
B. to earn a little more money.

C. to get better at their job.

21. At the moment, the writer's daughter wants to be ............
A. asinger.
B. an actor.

C. a police officer.

22. How does the writer feel about the theatre school?
A. She hasn't got enough time for it.
B. It's very important to her.

C. It has too many students.
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Questions 28 — 35
Read the article about a boat called Tara. Choose the best word
(A, B or C) for each space.

For questions 23 — 30, mark A, B or C on your answer sheet.

The boat Tara
The sailing boat Tara, was part of a science project to learn
about the air, sea and ice in the Arctic. The scientists could

not build a camp on the Arctic ice because it was too

dangerous. (23) ............ decided to use Tara as a camp ~

instead and (24) ............ September 2006, the scientists —ﬁ’ ‘
sailed the ship into the ice.
ThiSa8i(25) cuowwasizon the ship stayed for many months.

Soon Tara was caught in the ice. The boat (206) ............ with the ice, and
travelled over 5,200 kilometers. (27) ............ that time the boat crossed
the North Pole. The scientists could hear the ice making strange noises
[ 62:.3) [E— they did not worry too much. On the 500th day in the ice
tHeY (29) seusvnsnin had a small party. Then, (30) ............ four days

later, the ice broke and Tara was free.

23. A.lt B. He C. They
24.  A.to B.in C.at

25.  A.where B. which C. when
26. A. moves B. moved C. moving

27. A. Until B. Since C. During
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28. A.but B. if C. because

29. A often B. already C.even

30. A.quite B. just C. still

(End of the test)
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Oral pre-test and post-test (based on students’ book)

Directions
1. The oral test consists of three tasks. You have to respond three tasks and

submit your answers to the teacher via your WhatsApp account.

2. Your answers will be submitted in an hours after you get the oral test.
2. You have three minutes to complete a task (nine minutes for all tasks).
3. After you send your answers via WhatsApp, you will receive the
confirmation from the teacher via WhatsApp. Then, you have completed
the test.
Task 1 (3 minutes)
Directions: Read the situation below carefully and make your
suggestion.
Situation: You have a friend who has a presentation in the afternoon.
Now, she is very anxious. What do you suggest to your friend to

reduce her anxiety?




Task 2 (3 minutes)

Directions: Look at the picture below and tell a short story.
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Task 3 (3 minutes)

Directions: Look at the picture below and tell a short story.
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Speaking tasks (based on the students’ book)

Purpose of speaking tasks:

To practice students in order to develop oral accuracy
Directions
1. The speaking tasks consist of five tasks for five weeks (a task per week).
You have to respond each task and submit your answers to the teacher via

your WhatsApp account.

2. You have three minutes to complete each task.

3. After you submit your answer, the teacher will provide the clues or
feedback. Then, you have to correct your errors according teacher’s clues
or feedbacks.

4. In orientation section, you will be assigned to test your voice message

and send it to a teacher via WhatsApp.

Table 1: Speaking tasks and contents in the classroom

Week | Contents in classroom Tasks

1 | Orientation You are asked to create your
WhatsApp account by using your
student ID as your account name

and record your self-introduction.
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Week | Contents in classroom Tasks
Then, you send it to the teacher via
WhatsApp.
2 | Unit1: Let’s talk Task 1:
- Communication Express the advantages of social
verb network
- Social network
- will, might/may +
adverb of
possibility
- First Conditional
3-4 | Unit 2 : Fears Task 2:
- Fears Tell what you are afraid of and

- Be going to/will
- -ed and —ing
adjective

- Expressing surprise

share your experience
Task 3:
Make a short story from the given

picture
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Week

Contents in classroom

Tasks

5-6

Unit 3 : School life
- Life at school
- Second conditional
- Using make and do
- Asking for and

giving advice

Task 4.

Share your school life.

Task 5:

Your friend is worrying about her
grades that are lower than last
semester. Give your advice to your

friend.
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Teacher’s handbook for speaking
activity via WhatsApp on

mobile phones
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Section 1 :

Speaking activity via WhatsApp

86



87

Speaking activity via WhatsApp

This activity is a part of English subject (32102) for students in Mathayom 5.
The objectives of this activity are to develop students’ speaking skills via WhatsApp
and also increase the positive attitude in learning English. In order to achieve these
goals, students will be provided the information that will be sent by teachers via
WhatsApp and will be trained by doing speaking tasks. Moreover, there is an oral test

provided before and after doing the activity in order to evaluate student's development.

Details of speaking activity via WhatsApp on mobile phone
1. Orientation

The teacher will be trained to use WhatsApp and how to give feedback by the
researcher. Moreover, the criteria for measuring accuracy and guideline for analyzing
accuracy will be informed in this section. After training, the teacher gives a task to
students in order to check students’ understanding how WhatsApp works.
2. Speaking tasks 1-5
They are oral practice tasks of students via WhatsApp after studying the contents in the
classroom once a week for 5 weeks in order to evaluate what students have known and
how they had known. This part will be done every Thursday at 2.30 p.m.
3. Learning from the provided information via WhatsApp
Students not only do oral tasks but also learn from the contents or techniques that will
be provided by the teachers every day in order to support speaking skill of students. All
mentioned means students can learn English both in classroom and outside the
classroom.
4. Oral pre and post test
It will be provided to students before and after doing the activity. It is designed based
on the contents in the classroom in order to evaluate the development of students in

speaking skill.



Table 1: Activities that students will do each week.
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Week

Activities

Contents

1

Orientation

- How to use WhatsApp and how to give feedback via

WhatsApp

- The criteria for measuring accuracy and guideline

for analyzing accuracy

- Assignment: create WhatsApp account and send the

student’s introduction via WhatsApp

Pre-test

Unit 1,2,3

Speaking task 1

Unit 1 : Let’s talk

- Communication verb

- Social network

- will, might/may + adverb of possibility

- First Conditional

Speaking task 2

Speaking task 3

Unit 2 : Fears

- Fears

- Be going to/will

- -ed and —ing adjective - Expressing surprise

Speaking task 4

Speaking task 5

Unit 3 : school life

- Life at school

- Second conditional
- Using make and do

- Asking for and giving advice

Post-test

Unit 1,2,3

Steps of doing speaking tasks via WhatsApp

The teacher and students are invited to join a group chat "Learning English M.5"

on WhatsApp created by the research. This group consists of 33 members: a teacher, a

researcher and 30 students. In this activity, the chat on WhatsApp is divided into 2

sections such as:
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1. Group chat (30 students, a teacher and a researcher)

2. Individual chat (a teacher and a student)

Group chat and individual chat will be assigned their role as shown below.

introductions

Activity Group chat Individual chat
Assignment: - Respond to students’
students’ introductions

Oral pre and post

Send the instruction for oral

Send the voice message

Speaking tasks 1-5

test pre and post - test. after doing pre and post-
test of students to confirm
their sending
Speaking tasks Send all instructions for Give the feedback to

students

Learning from the
provided
information via
WhatsApp

Send the information,
suggestions and techniques to
improve speaking skills of

students every day

Other

If students have any problems
or questions about provided
activities, the teacher can
answer the questions or give

suggestion.

Steps for doing activities in orientation and an assigned task

Role

Steps

Researcher

1. The teacher will be trained to use WhatsApp and how to give
feedback via WhatsApp.
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Role Steps
2. The researcher informs the teacher about the criteria for
measuring accuracy and guideline for analyzing accuracy.

Teacher 3. The teacher creates WhatsApp account by using “teacher 1”
as an account name of teacher.

Teacher 4. The teacher assigns students to create WhatsApp account by
using their student ID as their account name and records their
introductions.

Students 5. Students send their introductions to the teacher via WhatsApp.

Teacher 6. The teacher responds to their voice messages.

Steps for doing oral tests before and after activities

Role Steps

Teacher 1. The teacher sends the instructions for doing oral pre-test/post-test
to the group chat.

Students 2. Students read the instructions carefully and complete the test by
recording their voice no more than 3 minutes.

Students 3. Students send their voice messages to the individual chat of the
teacher in an hour after receiving the instructions.

Teacher 4. Send the voice message after completing pre and post-test of
students to confirm their sending.

Teacher 5. The teacher evaluates students’ oral performances by calculating

the number of error-free clauses as a percentage of the total number

of clauses. (Read more on page 11)

Steps for doing speaking skills activity no. 1-5

Role

Steps

Teacher

1. The teacher sends the instructions for doing oral pre-test/post-test

to the group chat.




91

Role Steps

Students 2. Students read the instructions carefully and complete the test by

recording their voice no more than 3 minutes.

Students 3. Students send their voice messages to the individual chat of the

teacher in an hour after receiving the instructions.

Teacher 4. Give feedback to students based on their response.

(Read more “how to give feedback™)

Remarks: The researcher will be an observer and will discuss with the teacher

if some issues arise during the activities.

How to give feedback via WhatsApp

After students complete a speaking task, the teacher needs to provide some
useful feedback for them in order to improve their speaking skill. The feedback will be
provided after students send their voice messages to the teacher via WhatsApp until
Friday as the end of the practice in each week.

The feedback from a teacher will be divided into 2 case depending on students’
performance.
Case 1: The student’s response is correct forms. There are no errors in any sentences.
The teacher can give students some compliments via WhatsApp.
Case 2: The student’s response is incorrect forms. There are some errors in sentences.
The teacher will give feedback by following 8 scales to get a correct response from the
students. Feedback are ordered from most implicit (repeating) to most explicit
(explanation).

Step 1 : Teacher asks students to say again

Step 2 : Repeat the whole phrase questioningly

Step 3 : Repeat just the part of the sentence with the error

Step 4 : Teacher points out that there is something wrong with the sentence

Step 5 : Teacher points out the incorrect word

Step 6 : Teacher asks either/or question

Step 7 : Teacher identifies the correct answer

Step 8 : Teacher explains why via WhatsApp
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The example of providing feedback via WhatsApp on mobile phones

Example 1:

Share what you did last night

Answer from student 1 :

“I went to the market because my mother ask me to buy some apples. She wanted me

to eat them because it is good for my health.”

Steps The conversation between a teacher and a student
Step 1 T: Say again, please.
S: (Say again)
Step 2 T: You went to the market and your mother ask you to buy?
S: Yes. My mother ask me to buy some apples.
Step 3 T: Your mother ask you to buy some apples?
S: My mother asking me to buy some apples.
Step 4 T: What is wrong with that sentence?
S: “asking” is wrong.
Step 5 T: Yes, “asking” is wrong. How can you fix it?
S: asks
Step 6 T: asks or asked?
S: asked. | went to the market because my mother asked me to buy
some apples.
Step 7 T: Yes, “asked” is a correct answer.
S: I don’t know why.
Step 8 T: When you are talking about something that has already
happened, “ask™ must be in the past form.

Example 2: Share your experience in your school

Answer from student 2:

“I am a bookworm so I always am in the library when | have free time. I also like to

share learning tips with my friends.”
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Steps The conversation between a teacher and a student

Step 1 T: Again, please.
S: (Say again)

Step 2 T: You always are in the library when you have free time?

S: Sorry. I am always in the library when | have free time.

According to the example 2, the student 2 can correct the sentence in step 2, so
the hint in other steps is not provided to a student. In conclusion, If the student’s answer
is correct, all hints are not provided. If the student’s respond is incorrect form, the

teacher follows 8 steps in order to get the correct answer from students.

The criteria used for analyzing students’ response in oral pre-test and post-test

The score of students’ performances are form the number of clauses without errors

divided by the total number of clauses spoken.
Example:

My favorite is TV is SAP SAP because It is interesting. It is a very popular TV.
1 2 3

Maybe most of people in my school look it.
4

In the example, students can create 4 clauses. According to 4 clauses, there is only
one clause without any grammatical errors, which is the second clause. Therefore, the

points will be:
1/4 = 0.25 points

Learning from the provided information via WhatsApp

Another duty of a teacher is to provide the useful information, suggestions and
techniques to support speaking skills of students and send to a chat group every day.

They can be an audio sound, a video, a short message, a picture and more which relate
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to the contents. Moreover, the researcher will support a teacher in this section by

sending valuable knowledge.

Conclusion

In the activity, there are four missions the teacher has to do.

1.
2
3.
4. Answer the questions or give suggestion, if students have any problems or

Evaluate students’ performance from oral pre-test and post-test.
Give the instruction and feedback of speaking task.

Provide information via WhatsApp.

questions.
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Section 2 :

Guidelines for analyzing clause and
errors used of the oral pre-test

and oral post-test
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Guidelines for Clause and Errors used in the study

In order to measure oral accuracy of participants from oral pre and post-test,
counting the number of error-free clauses per clause is used as a criteria. The rater has
to use the guideline, adapted from Polio (1997), in order to identify clause and error

precisely.

1. Clause Guidelines
- Clause has two types: an independent clause and a subordinate clause.
- An independent clause is a clause with a finite verb (Foster et al., 2000).
- A subordinate clause included an adverbial clause, an adjective clause, and a nominal
clause, and “consisted of a finite or non-finite Verb element plus at least one other
clause element (Subject, Object, Complement or Adverbial)” (Foster et al., 2000, p.
366).
- When there were no verbs, subordinate clauses are not counted.
E.g. Ilike Ayumi because she pretty. = 1 clause
- A clause equals an overt subject and a finite verb. The following are only one clause
each:
E.g.  He left the house and drove away.
He wanted John to leave the house.
- Only an imperative does not require a subject to be considered a clause.
- In a sentence that has a subject with only an auxiliary verb, do not count that subject
and verb as a separate clause.
E.g.  John likes to ski and Mary does too.
John is happy and Mary is too.

2. Error Guidelines
2.1. Identify errors according to Error Categories that consist of:
- Errors in syntax
- Error in morphology

- Error in Lexical choice
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2.2. Do not count pronunciation error (including word changes like
“there/their”).

2.3. Base tense/reference errors on preceding discourse; do not look at the

sentence in isolation.

2.4. Don’t count the different usages between British and American English as

errors (e.g. “color” = American English , “colour” = British English).

3. Error Categories used in this study
They are divided into three types: (Skehan & Foster, 1997; Yuan & Ellis,
2003)
3.1. Errors in syntax
1. Word order errors
. Fragment errors
. Omission of subjects
. Omission of verbs/actions

. Omission of objects/compliments

2

3

4

5

6. ‘There’ structure errors
7. AND-type errors

8. BUT-type errors

9. OR-type errors

10. SO-type errors

11. Noun clause/phrase errors
12. Adjective clause errors
13. Adverbial clause errors
14. Passive voice errors

15. Comparison errors

3.2. Error in morphology
1. Noun form errors
2. Singular/plural errors

3. Pronoun errors



4. Present errors

5. Past errors

6. Subject-verb agreement errors
7. Gerund errors

8. Infinitive errors

9. Model/auxiliary errors

10. Adjective errors

11. Adverb errors

12. Possessive errors

13. Preposition errors

14. Article errors

15. Possessive (determiner) errors

16. Demonstrative errors

3.3. Error in Lexical choice

[EEN

. Direct translations

. Misordering

. Use of native words

. Confusion of sense relations
. Collocational errors

. Distortions

. Omissions

. Additions

. Confusion of derivatives

© 00 ~N o o B~ W DN

10. Redundancy
11. Confusibles

12. Confusion of binary terms
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How to use WhatsApp for speaking activity

QR Code for video clips about how to use WhatsApp

Topic

1. Installing WhatsApp on a
mobile phone

(Read more on page 18)

2. How to create and invite into
a group

(Read more on page 22)

3. Invite into groups via links

(Read more on page 23)

4. How to remove group
participants

(Read more on page 24)

5. Sending media, documents,
location and contacts
(Read more on page 24)
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Topic QR Code

6. Using Voice Messages

(Read more on page 26)

7. Deleting messages

(Read more on page 29)

* Installing WhatsApp on a mobile phone
For Android

Step 1 Download and install WhatsApp.

1. Go to Google Play Store and search "WhatsApp". Select WhatsApp
Messenger application by WhatsApp Inc.

WhatsApp
Messenger
WhatsApp Inc.

43%

101TM reviews 23 MB Rated for 3+ ®
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2. After click "Install", you will see a list of functionalities that WhatsApp
must access in order to the app work. Click "Accept".

3. WhatsApp is downloaded completely.

Step 2 Reqister and confirm your phone number

1. First, students must accept WhatsApp's Terms of Service and Privacy
Policy.

Welcome to WhatsApp

our Privacy Policy. Te

AGREE AND CONTINUE

1] o < m (@] <

2. Enter your mobile phone number and click the arrow pointing to

the right. Then a confirmation message box will appear:

930 @& - o= 38% 4 9:30 & ® ¢ ® = 38% 4
Enter your phone number i

WhatsApp will send an SMS message to verify your
phone number v

Thailand

We will be verifying the phone number.

+66 83 691 3390

Is this OK, or would you like to edit the
number?

EDIT oK




3. Click "OK" to confirm the phone number. You will receive an SMS

message with a code number. Then enter the code from a text box that
looks like this:

Verify +66 83 691 3390

We have sent an SMS with a code 10 +66 83 691 3390.

4. Then click "Done".

For 10S

Step 1 Download and install WhatsApp.

103

1. Go to App Store and search "WhatsApp". Select WhatsApp Messenger

application by WhatsApp Inc.

WhatsApp Messenger

.w“ Simple. Reliable. Secure GET

L8 8.8 &
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2. After click "Install", you will see a list of functionalities that WhatsApp
must access in order to the app work. Click "Accept".

3. WhatsApp is downloaded completely.

Step 2 Reqister and confirm your phone number

1. First, students must accept WhatsApp's Terms of Service and Privacy

Policy.

Welcome to WhatsApp

Agree & Continue

2. Enter your mobile phone number and click “Done”. Then a confirmation

message box will appear.

< App Store ull 46 10:01 7 23%0 _
< App Stare ut 4G 10:01 ¥ 23%0 )

+66 94 085 2134 Done +66 94 085 2134 Done

Please confirm your country code and enter your

oRoneiuniber Please confirm your country code and enter your

phone number

Thailand

+66 940852134

Thailand

+66 940852134

NUMBER CONFIRMATION:
+66 94 085 2134

Is your phone number
above correct?

Edit Yes

ABC DEF
4 5 6
GHI JKL MNO
7 8 9
Q Tuy wx



3. Click "OK" to confirm the phone number. You will receive an SMS

message with a code number. Then enter the code from a text box that
looks like this:

< App Store ul! 4G 10:02 ¥ 23%

< Edit number +66 94 085 2134

We have sent you an SMS with a code to the
number above.

To complete your phone number verification, please
enter the 6-digit activation code.

Call Me
1 2 3
4 5 6
7 8 9
Q TUuvV wXyz
0 &

4. Then click "Done".

e How to create and invite into a group

Create a group
1. Click Menu ( : or |:|/ ) above your chats list in WhatsApp.
Alternatively, click the New chat icon.

2. Click New group.

New group

O

Choose
New Group

New broadcast
Sanjay WhatsApp Web
Starred

Settir

Thakarar Famil:
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3. Search for or select contacts to add to the group. Then click the

green arrow.

@

Add group participants

4. Enter a group subject. This will be the name of the group that
all participants will see.
Optionally, add a group icon by clicking ADD GROUP ICON
You can choose to Take photo, Upload photo or do a Web Search to add
an image. Once set, the icon will appear next to the group in your chats list.

5. Click the green check mark when you're finished.

Invite into groups via links
If you're a group admin, you can invite people to join a group by sharing a
link with them. To share a group invite link:

1. Open the WhatsApp group chat, then click the group subject.
Alternatively, click Menu ( D/ or : )inthe top corner > Group info.

2. Click Invite to group via link.

3. Choose to Send link via WhatsApp or Copy Link.
- If sending via WhatsApp, search for or select contacts, then click Send.
- The admin can Revoke link at any time to make the previous invite link

invalid and create a new link.
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Note: Any WhatsApp user you share an invite link with can join the group,
so only use this feature with trusted individuals. It's possible for someone
to forward the link to other people. If so, those other people can also join
the group and the group admin won't be asked to approve those people

before they join.

* How to add and remove group participants

Add participants

1. Open the WhatsApp group chat, then tap the group subject.
Alternatively, tap and hold the group in the CHATS tab.
Then tap More options P > Group info.

2. Tap Add participants +2. .

3. Search for or select contacts to add to the group.

4. Tap the green check mark ° when you're finished.

Remove participants

1. Open the WhatsApp group chat, then tap the group subject.
Alternatively, tap and hold the group in the CHATS tab.
Then tap More options P > Group info.

2. Tap the participant you wish to remove.

3. Tap Remove {participant} > OK.
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* Sending media, documents, location and contacts

1. Open a chat.
2. Tap Attach S or +

Open
attachments

Tap
Document

- Choose Document @) to select a document from your

phone.
- Choose Camera ‘@ to take a picture with your camera.

- Choose Gallery @ to select an existing photo or video from your phone.

You can tap and hold to select multiple images.
- Choose Audio @ to send existing audio from your phone.
- Choose Location € to send your location or a nearby place.

- Choose Contact @ to send the information of a contact saved in your
phone's address book over WhatsApp.
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4. You can also add captions to photos and videos. Swipe between photos

to add captions to each one.
5. Tap ° Send.

Note: The maximum allowed document size is 100 MB. In order to send a
document from within WhatsApp, the document must be saved locally on
your phone. Alternatively, WhatsApp will appear as an option in the share
menu of apps that handle documents like Dropbox and Google Drive.
When you download a document, it will be automatically saved in your
WhatsApp Documents folder: WhatsApp/Media/WhatsApp Documents,

which can be accessed with a file explorer app.

* Using VVoice Messages

WhatsApp voice messaging allows you to instantly communicate with
contacts and groups. It provides an enriching chat experience, and you
can use it to deliver important and time-sensitive information. As such,
all voice messages are downloaded automatically.

To send a voice message

1. Open a chat.

Open
a chat
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2. Tap and hold the microphone o and start speaking.

It's seriously the best sound I've heard
in my entire life. 1415

®

— = i
she doing it now? | want to hevar’. Tap and hold

| - 0

to record

Once finished, remove your finger from the microphone o . The voice
message will automatically send. While recording a voice message, you

can slide left to cancel it.

To play a voice message
1. Tap Play ’ to listen to voice messages you've sent or
received. Hold the phone up to your ear to play the message
through your phone's speakers or hold the phone away from
your head to listen to the message on speakerphone. When
headphones are plugged in, voice messages will always play

through your headphones.

Is she doing it now? | want to hear!
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On received voice messages you'll see:
A green microphone on voice messages you haven't played.
A blue microphone on voice messages you've already played.

On sent voice messages you'll see:

A gray microphone on voice messages your recipients haven't
played.
A blue microphone on voice messages your recipients played.

e Checking Read Receipts

Check marks will appear next to each message you send. Here's what
each one indicates:

- Message successfully sent.

- Message successfully delivered to the recipient's phone.

- W The recipient has read your message.

In a group chat, the second check mark appears when all participants in
the group have received your message. The two blue check marks appear

when all participants in the group have read your message.

Message info
For any message that you send, you'll be able to see a Message info
screen, displaying the details of when your message was delivered, read
or played by the recipient.
To see the Message info screen:

1. Open a chat with a contact or group.

2. Tap and hold your sent message.

3. Tap . Alternatively, you might have to tap More options :

> Info.



112

The Message info screen shows:
1. Delivered when your message is delivered to your recipient's
phone, but the recipient hasn't yet seen it.
2. Read or Seen when the recipient has read your message or seen
your picture, audio file or video. For a voice message, the
recipient has seen but hasn't yet played it.

3. Played when the recipient has played your voice message.
Note: When a participant leaves a group, the Message info screen will
still show the original information with all participants, including the

participant who left the group.

e Deleting messages

Deleting messages for everyone allows you to delete specific
messages you have sent to either a group or an individual chat. This is
particularly useful if you sent a message to the wrong chat or if the
message you sent contains a mistake.

Messages you successfully delete for everyone will be replaced
with "This message was deleted" in your recipients' chats (*). Similarly,
If you see "This message was deleted" in a chat, it means that the sender
deleted their message for everyone.

To delete messages for everyone:

1. Open WhatsApp and go to the chat containing the message you

wish to delete.

2. Tap and hold the message. Optionally, tap more messages to

delete multiple messages at once.

3. Tap Delete 'i' at the top of the screen > Delete for everyone.
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* Problems sending or receiving messages

The most common reason why you can't send or receive WhatsApp
messages is a bad Internet connection. If you're sure your phone is
connected to the Internet, there are a few reasons why WhatsApp
messages aren't going through:
1. Your phone needs to be restarted or turned off and on.
2. The contact you're messaging has blocked your number. Find
out more in this article.

3. You haven't completed the initial verification process.
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AsUaNAmaUiignses Weasuantnseuwdtnseulidnlai

iluausaveduugianeaslutuselula

AFETUNEIMANAT YNl

dragwinanssuianssuyaldnauk1u WhatsApp uulnséwnislatio

#1887971 1 : Share what you did last night

ANMDUVBIUNSEUAUN 1

“I went to the market because my mother ask me to buy some apples. She wanted me to eat

them because it is good for my health.”

AsliiniSeuyne

SEAUTU unEuNUITENINNAgUasinsauH1Y WhatsApp
Ui 1 T: Say again, please.

S: (Say again)

U 2
AFRRIVRI VT PEIVTE R

Adudszlomsiau

T: You went to the market and your mother ask you to buy?

S: Yes. My mother ask me to buy some apples.

U 3

AsBULAAIUNTavBIUsEleA

Y

o a
VI&JR!@WING]

T: Your mother ask you to buy some apples?

S: My mother asking me to buy some apples.

T: What is wrong with that sentence?

S: “asking” is wrong.

T: Yes, “asking” is wrong. How can you fix it?

S: asks

€

ATAUAIAND NI

T: asks or asked?

S: asked. | went to the market because my mother asked me to

ﬂ'guaﬂﬁmauﬁgﬂé’aa

\@annau buy some apples.
JUN 7 T: Yes, “asked” is a correct answer.

S: I'don’t know why.

JUT 8

AFEBUNEMANAT YNl

T: When you are talking about something that has already

happened, “verb” must be in past form.
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nssiminiSeuaunsouilugaRananlagnaoddInawadunsn q Aldvsedesungludunds

nntiudaliidndudnesly sawudiegeselul
F1987497 2 : Share your experience in your school
AIMBUVBITNSEUALT 2 :

“I'am a bookworm so | always am in the library when | have free time. | also like to share

]

learning tips with my friends.’

STAUIU unaunuIsEnIeaguaztinieuriu WhatsApp
YU 1 T: Again, please.

AslinSeune S: (Say again)
YU 2 T: You always are in the library when you have free time?

AgEIEIaMEAIBEes | S: Sorry. | am always in the library when | have free time.

Wuuseloasany

o A < Yi_ o q' aa v v v o g
INANIDYNN 2 ﬁ]%LWuvLquuﬂLSEJuﬂuVl 2 a']ﬂJ’]ﬁﬂLmeﬂﬂmNmWﬁqm‘l@Qﬂmaﬂ ﬂﬂﬂmﬂﬁmﬂ‘lﬂumu

v
a

#1 2 datueltlutuseludslilagniulddmiunsdld
WNAUIINIT IAAZLUUAINNITHBUNDULALHAINININT T

AwInAIN MstudwaneyUselea (Clause) MliidinnuRanaiavsliensaimsaednuueylsslead

NABBNLYIIVIA

Wy My favorite is TV is SAP SAP because it is interesting. It is a very popular TV. Maybe most

of people in my school look it.

nfeginissuaunsoasseulsslealavidu 4 eylselen wasain ¢ syussleatu Duleseyuszlen

Vo

Wweanlifianuiianaianidbeinsaliaefie sydszleai 2 dluaziuuazanlana

1/4=0.25asluy
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d7UN 2 WhatsApp Lazn13 la9uLing
N159AINTTUNALANDURIY

WhatsApp
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WhatsApp uaznmsldeuiienisvitianssuyaldnausity WhatsApp

- SamesuandAlandueaiun1slgany WhatsApp todsu

tin) sHanI15

1. M13FAARY WhatsApp vulnséniidieto

(B UL 12)

J¥UU Android J¥UU 10S

2. ASTRAULEE S

(B UNULANNT 16)

3. ASAUTDAINY

(B 1UiLLFAUNTN 18)
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« N15ANAY WhatsApp vulnsaniilena

YUMDUNTANRAT WhatsApp vulnsAnviiiedis
s¥UUUURnIs Android

Uil 1 anulranuazfnns WhatsApp

1. Wrlufi$udn Google Play warfumilagldr1in "WhatsApp" idenueundinduwhatsApp

Messenger 1ag WhatsApp Inc

@ WhatsApp
Messenger

WhatsApp Inc.

43% 2]
101M reviews 23 MB Rated for 3+ ®

Install

2. ndwndn "Install’ ["Rada’] TniSsuasiiusienisiladdunisiiauil WhatsApp aedoadnds
Wiele
wounAlnduldauls Tamdn "Accept” ["oonsu"]
3. wdenailvian WhatsApp @§auds lsindn "Open’ [0 iioidaldueundiady

z d’ a IS U o I3 CY a
Ui 2 awzilsunazdudununeaulnsdnivesinisou

o

1. dsuusntinSeudesweusudefmuanisusnmswazulouisanududiuiiues WhatsApp

DRI

9:27 & ¥ o Tl 38% &

Welcome to WhatsApp

To find and restore your backup from
Google Drive, allow WhatsApp access
to your contacts and your device's
photos, media, and files.

NOT NOW  CONTINUE

Read our Privacy Policy. Tap

accept the Terms

AGREE AND CONTINUE

from

FACEBOOK
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2. Tnsenumuneavlnsdnsidlatonazaany "Next" ["dald"] a1ntuasiindeasdannuiudu

UsIngu:

Enter your phone number

WhatsApp will send an SMS message to verify your
phone number. be

Thailand X

+ 66 |

Carrier SMS charges may apply

We will be verifying the phone number:

+66 83 691 3390

Is this OK, or would you like to edit the
number?

EDIT OK

3. lsipdn "OK" ['anas’] TumsBudumneaauinsdng dnSeuezlasudenny SMS Alvaneay
nAnAN Lﬁaﬁwmﬁwﬁﬁammﬁisqfh WhatsApp findevaaygadntiadany SMS ved
tniFeu ynean "Allow’ ["ayaa’l WhatsApp aznsuldlagsnluifiderinGeuldiusia
wazazsiiuduneunsamandouliingeu winedn 'Deny’ [liloyga’l dnidsuasdes
pTRduULUNdlAtudmsuTUds SMS CghﬂghLENL‘W'EJ%JU‘ZEJ’EJQG'ﬁﬁﬁLL@Sﬂ@U'ﬁﬁﬁﬁﬂﬂé’]’Jaﬂu

NABIUDANUTILINYULAAUUUT:

Verify +66 83 691 3390

We have sent an SMS with a code to +66 83 691 3390,

Enter 6-digit code

4. NUUAAN "Done" ["w@SaFU"]
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1. WlUfl App store wazdumilagldrin "WhatsApp" denuaundindu WhatsApp

Messenger g WhatsApp Inc

WhatsApp Messenger

'ﬁ' Simple. Reliable. Secure GET

18,8 8 & ¢

2. vdanm "Aefe" YnSeuaviiusiensitendunisyieun WhatsApp agfeadnnaiieli
wounaladuldauls Tamdn "Accept” ["vonsu"]
3. wasuluan WhatsApp t@5auda Tinan "Open’ [MUn'"] iiaiUnlduoundiadu

JUN 2 amgilulariudununeaulnsdnvastniE ey

o

1. dsuusntinSeudesweusudefmuanisusnmswazulouisanududiuiiues WhatsApp

nauAdn "Agree & Continue" ["gaUTULAZANLTIUNNTHD"]

< App Store ul 4G 10:01 ¥ 23%0 )

Welcome to WhatsApp

Read our Privacy Policy. Tap “Agree & Continue" to
accept the Terms of Service.

Agree & Continue

FACEBOOK
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2. Winsenmneaalnsdniidiefenazadni ‘Done’ Mnuuasiinasstonududuusingiu:

< App Store ul 4G 10:01

+ 23%0 )

+66 94 085 2134 Done

Please confirm your country cade and enter your

phone number

Thailand

+66 94085 2134

i & G
& 2 =
s - -

0 &

< App Store ull 4G 10:01

+66 94 085 2134

¥ 23%0 )

Done

Please confirm your country code and enter your

phone number

Thailand

+66 940852134

NUMBER CONFIRMATION:

+66 94 085 2134

Is your phone number

above correct?

Edit

Yes

3. Timan "OK" ["anad"] Tunstuduruneauinsdny dniseuazlasudaniny SMS AflvaneLay

a.

¥
] [

nnvan Weneyatiariitennuisyyldn WhatsApp faseaunIndnnatenny SMS a9

tniSeu mnadn "Allow" ["aygy1n'] WhatsApp asnsulalaedaludfidledniseulasusia

wazazanudunsunisamaileulimdnEey wnadn "Deny’ [ldeuga'l dnSeuazdes

nyRdeukeUndntudmiuiuds SMS fedeaiiesuteyaiawaydousianindiadlu

naBIveANNTILaNwaEAABLUUL:

& A" NI < "
ANUUAAN "Done” ["g@39dU"]

< App Store ull 4G

10:02 ¥ 23% 0
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We have sent you an SMS with a code to the

number above.
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1 2 3
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7 8 9
PQRS Tuv wxvyz
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Using WhatsApp to Enhance Speaking Skills for Thai
EFL Learners: How and Why?
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Zainee WaemusaZ

Abstract

Researchers have investigated how young learners and their language learning were
influenced by the existing mobile devices since this entails some understanding of their
language learning with mobile devices embedded in their social life. Yet an instructional
intervention for Mobile Assisted Language Learning (MALL) in Thai EFL contexts needs to
be further explored for enhancing learners’ speaking skills. As part of a larger quasi-

experimental research project, this paper aims to present a designed instructional
intervention utilizing WhatsApp to boost English speaking skills and to present
preliminary qualitative findings on student perceptions. A MALL-designed intervention

by using WhatsApp is presented to promote English speaking skills through eight
scaffolding steps, moving from implicit to explicit steps. Then, some preliminary

qualitative findings are presented to understand Thai young learners' perceptions in
relation to the above intervention. Discussion is provided to shed light on the interplay

between a teacher and learners shaped by mobile technologies in English language
education as well as some opportunities and challenges of a MALL-designed intervention

with WhatsApp in pedagogical practices.

Keywords: EFL, intervention, Mobile Assisted Language Learning (MALL), speaking
skills, WhatsApp,

Introduction

Aligned with the Framework for 21st Century Learning (Battele for Kids, 2019), it
is suggested that language learners in the 21st century should be empowered to
communicate with others across the world in real time and use language and cultural
knowledge to link to people. It is claimed that the use of mobile technology can facilitate

1 MA student, Mobile Assisted Language Learning, Department of Foreign Languages, Faculty of Liberal
Arts, Prince of Songkla University, E-mail: phetsut nat@hotmail.com

2 Assistant Professor (PhD), online collaborative learning/ TELL/digital literacies for English language

learning, Department of Foreign Languages, Faculty of Liberal Arts, Prince of Songkla University, E-mail:
zainee w@psu.ac.th
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learners’ 215t century learning skills (Howlett & Zainee, 2019). Mobile devices, with their

affordances, can support unconfident learners to personalize their own learning and can
access information anytime and anywhere (Kukulska-Hulme, 2018).

Mobile Assisted Language Learning (MALL)is a pedagogical approach to enhancing
language learning and teaching through mobile devices (Chinnery, 2006). Previous studies
reported positive effects of MALL on developing speaking skills (uniardi et al, 2020;
Moayeri & Khodareza, 2020; Wu & Miller, 2020), claiming that MALL-designed activities
can support teaching and learning English speaking skills and promote learners:
motivation in EFL contexts.

Although many studies revealed the positive effects of MALL on EFL learners
speaking skills (Alkhudair, 2020; Chang & Lan, 2021; Indrastana & Rinda, 2021), studying
a MALLbased intervention to promote accuracy of English-speaking skills is still limited
in Thai EFL contexts. To fill this gap, this paper as part of a larger project aims to present
and discuss a MALL-based intervention by explaining key scaffolding processes using
WhatsApp to enhance EFL learners' speaking skills and present preliminary findings on

student perceptions.

MALL and Its Values in EFL contexts
MALL is an approach to using smartphones and other mobile technologies in
language learning (Chinnery, 2006). Teachers in EFL (English as a foreign language)

contexts are recommended to develop and enhance their speaking teaching practices
through mobile devices (Sun et al, 2017). However, in real practice, they still face

pedagogical challenges, for example class sizes (Watanapokakul, 2016), limited
instructional designs, and technological support (Oeamoum & Sriwichai, 2020), and a lack
of native English speakers (Noom-Ura, 2013).

Literature indicated the values of MALL in EFL contexts. With appropriate

applications of MALL, learners can access information and social networks immediately,
providing flexible time and place in learning, have continuity of learning between
different settings, support individual demands, uncomplicate sharing, and provide an
opportunity to practice English language skills at their own pace (Kukulska-Hulme, 2018).

The MALL-based pedagogical application can improve EFL learners: listening skills (Salih,
2019), and oral fluency (Sun et al, 2017) as well as supporting collaborative learning
between teachers and learners (Kukukska-Hulme & Shield, 2008, as cited in Godwin-
Jones, 2011).

Language educators have embraced mobile devices for educational purposes and
many applications on mobile phones can enhance learners' language skills (Godwin-Jones,

Page | 68

137



A &
Humanities and Social Sciences Q’) P_NM & o @
Lo T

in Face of Concurrent Disruptions

May 27-26,2021 (@ Live Via Zoom Proceedings ISSN-1906-9448

2011). One of the mobile applications is WhatsApp. It is an instant messaging platform on
a mobile phone and users can interact with others (WhatsApp LLC, 2021), providing

effective learning environments for education processes as a supportive technology
(Cetinkaya, 2017). This application can provide learners with timely functions, allowing

for speaking practice and private feedback from teachers (Amelia, 2019).

Many studies showed positive effects of using WhatsApp on English learning skills
(Akkara et al, 2020). With limited exposure of language for EFL learners in their learning

contexts, the MALL application can extricate the limitation of the number of native
speakers in their areas including increased awareness, motivation and interaction
(Ataeifaretal, 2020; Fasa & Purnawarman, 2020; Indrastana & Rinda, 2021). Therefore, it

is worth taking advantages of WhatsApp for language teaching and learning to enhance
speaking skills of EFL learners.

Dynamic Assessment and MALL
Dynamic assessment (DA), based on Vygotsky's Socio-Cultural Theory, is an

evaluation approach in which assessment and instruction are integrated in order to
develop learners' performance and provides proficient instructions (Lidz & Pefia, 1996).

DA focuses on what people can do with collaboration, instead of what people can do
individually (Poehner, 2007). With the provided support and encouragement to a learner

as scaffolding processes, a More Knowledgeable Other (MKO) assists the learner in
performing a task before the learner is able to complete it liberally. Scaffolding processes

can take several forms, for example, providing feedback for achieving the task, asking
questions to get learners' understanding (Gallimore & Tharp, 1990) including the use of

technology to support scaffolding (Sharma & Hannafin, 2007).

With the timely functions of mobile devices and WhatsApp, researchers applied
MALL with dynamic assessment as scaffolding processes to help EFL learners’ speaking

skills (Tarighat & Khodabakhsh, 2016), with the designed processes adapted from Lantolf
and Poehner (2011). Following Vygotsky's Zone of Proximal Development, Lantolf and
Poehner explored dynamic assessment as scaffolding processes to promote learners:
language development. In their study, they demonstrated interactions between a Spanish
teacher as a foreign language and students by applying DA in a classroom in order to
provide opportunities for learners' language development. With the teacher's knowledge
of the instructional context in this research project and the scaffolding framework from
the study of Lantoff and Poehner (2011), an inventory of teacher prompts consisting of

eight hints which assists learners to develop language were adapted and applied in this
study.
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However, the use of WhatsApp in scaffolding oral accuracy of Thai EFL learners is
limited and an understanding of how to scaffold EFL learners with timely feedback to
enhance oral accuracy with this application is undisclosed in Thai contexts.

Objectives
The aims of the paper are to present and discuss a MALL-designed intervention by

explaining the key interventions using WhatsApp, a mobile app, to boost EFL learners’

speaking skills, and to present preliminary findings based on qualitative data.

Research Methodology
This study is part of the larger quasi - experimental research project on how to

enhance accuracy of speaking skills by using WhatsApp for Thai EFL students at a
secondary school in Trang Province, Thailand. Eighty Thai students studying fundamental

English in Grade 11 from two classes were chosen randomly with purposive sampling
after they were asked to do the survey questionnaire to check the ownership of
smartphones with an Internet package as a basic requirement of the project. Then, they

were assigned to participate in speaking tasks for five weeks via WhatsApp via the
implementation of the designed intervention.

However, in this paper, the focus is on the MALL-based intervention as part of the

design part of the project, while preliminary findings were based on qualitative data
collected and analyzed from interviews to examine student perceptions as part of the
larger project.

Findings and Discussion

Through exploring the conceptual framework of MALL and scaffolding processes,
the intervention was designed by using WhatsApp as an intermediary instructional tool
to enhance speaking skills for EFL learners. The project focused on the development of

Thai EFL learners by successive hinting steps adapted from Lantolf and Poehner (2011).
Their moves are ordered from most implicit (saying again) to most explicit explanation)
steps through WhatsApp.

Step 1: Teacher asks students to say again

Step 2: Repeat the whole phrase questioningly

Step 3: Repeat just the part of the sentence with the error

Step 4: Teacher points out that there is something wrong with the sentence

Step 5: Teacher points out the incorrect word(s)

Step 6: Teacher asks either/or questions

Step 7: Teacher identifies the correct answerts)
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Step 8: Teacher explains why via WhatsApp

During the project, the teacher provided a WhatsApp-based task and learners
completed a task by recording their voice and sent it to the teacher. The dynamic
assessment took place as scaffolding processes then. With correct responses all hints
were not provided. If the student's responses were in incorrect forms, the teacher
followed the designed scaffolding steps to support learners via WhatsApp (see Figure 1)

In addition, during these processes for five weeks, the teacher also provided the
information, tips, videos, pictures as learning resources, which encouraged learners to
develop learners' speaking skills via WhatsApp. The students had three minutes to

respond to a task once a week (on Thursday afternoons) during the project.

Task
on WhatsApp
(Teacher’s role)

l incorrect forms

Audio, video clips, Responses [=————41 Hints via
pictures and tips via WhatsApp WhatsApp
on WhatsApp (Students’ role) @mmmmmmm|  (Teacher’s role

revision
correct forms

Task completion

Figure 1 A MALL-Based Intervention for Speaking Skills

Preliminary findings revealed that learners had positive perceptions of using
WhatsApp for speaking skills and benefited from the intervention including timely
feedback from the teacher with extra learning resources. As one of the students said,

~This practice allowed me to develop my speaking skills in a variety of
learning aspects such as pronunciation, grammar usage, and confidence.

My speaking skills improved because of teacher suggestions during the
responding activities which helped me recognize and correct my errors
via WhatsApp. Moreover, videos, tips and audio files which were posted

on WhatsApp also assisted me in improving speaking skills.” Student A)
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Learners also realized that their English-speaking skills improved from the
teacher's responses to individuals. Moreover, provided information, pictures, audio and
video resources from a teacher on WhatsApp can promote their learning via the teacher-
student interaction.

The MALL-designed intervention on WhatsApp in this study suggests
collaborative learning between a teacher and learners to improve learners' speaking
skills as aligned with Agnes Kukukska-Hulme and Lesley Shield as cited in Godwin-Jones
(2011). With the timely affordances of WhatsApp as a mobile app, the teacher and learners
can communicate and access information without restriction of time and place. In

addition, WhatsApp on mobile phones supports language learning through multiple
communication channels providing interactive feedback and additional information
through audio, video, texts, images for both groups and individuals in order to enhance
speaking skills. Godwin-Jones (2011) mentioned that mobile phones can bridge the skill

gap of both learners and teachers by providing opportunities for educational use.
After applying a MALL-designed intervention in this study, some reflection

revealed that WhatsApp interactive activities had positive effects on learners' speaking
development that is consistent with previous studies (Sun et al, 2017; Xu, 2020). The

timely responses from teachers to learners, which learners preferred and enjoyed also
suggest the perceived value of MALL and mobile devices by learners for learning as
claimed by Kukulska-Hulme (2018) and Godwin-Jones (2011).

However, there are some challenges of a MALL-designed intervention that EFL
teacher encountered in doing activities. First, timely responses of the teacher sometimes

were not met as desired because of too many learners doing activities at the same time
and the teacher needed to takes a longer time for analyzing individual learners'
responses. The learners' perception showed that they lacked continuous communication

with the teacher and they had to wait for feedback before moving to the next step. Another
challenge was unstable Internet connection. As claimed by some learners, when they sent

their voice messages, they had a problem uploading voice data.

Conclusion

In conclusion, the MALL-designed intervention on WhatsApp was presented in this
paper, providing another instructional intervention for enhancing speaking skills
according to learners’ perceptions. The intervention can provide a teacher and learners
with a collaborative space on mobile devices to enhance teaching and learning speaking
skills in an EFL context in the 21st century where mobile technology has been integrated
into language education. It is advocated that EFL teachers should adopt MALL into their

Page | 72

141



1 ISMH"I ss Humanities and Social Sciences i c‘if) L@\ U PN M & ’ @

Humanities - Social Sciences in Face of Concurrent Disruptions

May 27-28,2021 @ Live Via Zoom Proceedings ISSN-1906-9448
teaching practice due to learning opportunities for learners, especially during the current
COVID-19 pandemic where many educational institutions have to adopt online learning.

As mentioned earlier, this paper explored and discussed a MALL-designed
intervention by using WhatsApp to enhance EFL learners’ speaking skills. With the
positive perception of the MALL-designed intervention, the MALL approach should be

promoted at Thai schools where mobile devices are available and this approach should
be adapted continuously in language teaching and learning. This study also contributes

to the knowledge base where EFL teachers are encouraged to plan a MALL-based

intervention by collaborating with learners in augmenting different English language
skills in online learning environments.
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Article History With the rapid growth of digital technology, mobile phones are widely used for
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Language Leamning (MALL) and dynamic assessment in Thai EFL contexts needs
to be further investigated. This quasi — experimental study aimed to investigate the

effectiveness of a mobile-based intervention to develop Thai EFL learners’

Keywords speaking. Thirty students from a secondary school in southern Thailand were

Mobile-based intervention X )
assigned to complete five oral tasks through the dynamic assessment process as an

EFL

Mobile-assisted language intervention on WhatsApp in order to develop their oral accuracy. Quantitative
learning data were collected from the oral pre-test and post-test to examine the students’
Dyniamic assessment speaking development by utilizing the paired samples t-test. The results showed a

Oral accurac 5 > . .
4 significant difference between the pre-test and post-test after the implementation

of the MALL-based intervention. It could be suggested that the application of the
MALL-based intervention could develop EFL learners’ oral accuracy in Thai
school contexts. Implementations and recommendations of this study are

discussed.

Introduction

Today, digital technology has played important roles in English as a Foreign Language (EFL) contexts. Literature
has suggested that EFL teachers should integrate technology into their teaching through designing appropriate
activities as a medium connecting between the instructor and learners in order to enhance 21st Century skills
(Eaton, 2010; Gurgenidze, 2018; Joldanova ct al., 2022). In addition, tcachers can utilize mobile technologics
such as mobile devices to promote EFL leaners’ 21st century learning skills (Howlett & Waemusa, 2019). In terms
of educational applications, the features of mobile devices can be leveraged to encourage unconfident learners to
personalize their own learning and facilitate these learners through collaborative learning to access information

anytime and anywhere (Kukulska-Hulme, 2018).

The concept of mobile devices as mediated tools in the pedagogical process and the mobile-assisted language
learning (MALL) approach has been introduced through using mobile devices o improve language learning

(Chinnery, 2006). MALL-based studies which investigated language learning improvement advocated the
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effectiveness of MALL (Kamasak et al., 2021; Xu, 2020) through technology affordance via audio, video, text,
image, and interactive features of mobile devices. A recent study reported that Thai EFL learners at high schools
had difficulties in producing accuracy in language learning (Tanmongkola et al., 2020). Despite the advocacy of
MALL applications, little has been known about how the integration of MALL in supporting language learning

among Thai EFL learners, especially their speaking skills and oral accuracy.

With the evidence of MALL cffectiveness in language learning (Alkhudair, 2020; Chang & Lan, 2021; Indrastana
& Rinda, 2021), it is suggested integrating MALL with dynamic assessment (DA) into the process of pedagogical
intervention, which should be promoted in order to enhance EFL students’ oral accuracy. Inspired from
Vygotsky’s Sociocultural Theory, such DA intervention is applied to evaluate learners' performance while also
promoting learning development through mediation in order to support learners’ learning at different learning
stages (Lantolf & Pochner, 2007). A MALL-based intervention can boost a collaborative space between learners

and a teacher through dynamic assessment.

In EFL contexts, many studies showed the positive effects of using DA to enhance learners’ speaking skills (Sun
etal., 2017; Xu, 2020) and also to increase the positive perception among learners (Ahn & Lee, 2016; Almadhady,
2021). However, most of the studies in DA to enhance speaking skills in EFL contexts have only been conducted
in face-to-face environments. It is challenging to investigate some appropriate mediation to integratc with DA
(Lidz & Gindis, 2003). A mobile phone as a mediation should be integrated with DA and some studies reveal the
positive effect of mobile-based dynamic assessment to enhance general language skills (Andujar, 2020; Ebadi &
Bashir, 2021; Moeinpour et al., 2019; Rad, 2021).

Language teachers should understand the opportunities technology offers when designing and introducing a
technology-integrated language classroom activity (Sharma & Hannafin, 2007). Choosing a mobile application to
support activities and peer collaboration of the DA process is challenging, especially during the COVID 19
pandemic when learners are distant from school and they may not be familiar with a chosen technology.
WhatsApp, a mobile application, has more than two billion active users worldwide and it is ranked as the most
used mobile messenger app in the world (Dean, 2021a). In terms of language learning, many studies indicated
that WhatsApp can be applied to facilitate learners’ learning, for example to improve their speaking skills (Akkara
et al.,, 2020; Andgjar-Vaca & Cruz-Martinez, 2017) and positive attitude (Tahounehchi, 2021). With timely
feedback in text massages, pictures and resource files, learners arc also able to access materials anytime and
anywhere (Sibplang, 2021). Theoretically, WhatsApp can provide learning opportunities to learners when it is

used in a MALL-based intervention with the DA process to boost speaking skills.

Developing speaking skills for accuracy in EFL contexts is still challenging for researchers and educators.
Speaking skills are significant for communication, consisting of accuracy, fluency and complexity (Skehan &
Foster, 1997), all of which necessitate L2 learners’ language proficiency. In her reviews, Chu (2011) mentioned
that accuracy seems to be disregarded in development speaking skills of EFL learners. From Chu’s (2011) remark,
fluency becomes dominating in EFL research while accuracy and complexity are analyzed to be parts of fluency.

In addition, well-known teaching methods in EFL contexts such as communicative language teaching and task-
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based language teaching are meant to focus on learners’ fluency.

During the COVID 19 pandemic, most Thai schools have shifted to online learning, and mobile devices have
become prevalent among Thai learners when learning online (Petchprasert, 2020). In Thailand, mobile devices
are important in learning online and could become a mediator between teachers and learners through various
integrated approaches (Thaoyabut et al., 2021; Wongsuriya, 2020). Yet, little is known about the effectiveness of
how to integrate MALL with DA process via WhatsApp on enhancing EFL learners’ oral accuracy, a learning
problem which still exists in Thai school contexts (Tanmongkola et al., 2020). The integration of DA within the
MALL approach intervention via WhatsApp should be investigated to help Thai EFL students who need support
from online teachers with learning online during the epidemic COVID-19 situation in Thai EFL contexts. Due to
the school closure policy (Lao, 2020), this intervention can address the educational need where online learning
takes place and teachers as well as students should shift their pedagogical practices from onsite to online settings.
To cope with this gap, this study attempts to explore the effects of a MALL-based intervention with the DA

process on Thai EFL learners’ oral accuracy.

Background
MALL and Its Educational Values

Mobile Assisted Language Learning (MALL) is a learning approach that utilizes mobile devices such as mobile
phones, tablets, MP3 players, podcasting to improve language competency (Chinnery, 2006). To Chinnery, the
portability and connection of mobile devices are two of their most important features. In terms of connectivity,
the mobile system must be able to connect and communicate with the learning website utilizing the device's
wireless network to access learning material including short messaging service (SMS) and e-mail (Miangah &
Nezarat, 2012). If learners' learning devices are movable, the learners can move the devices around and bring their

learning resources with them (Huang & Sun, 2010).

In educational contexts, it is claimed that the use of mobile technology can facilitate leaners’ 21st century learning
skills (Howlett & Waemusa, 2019). According to the Framework for 21st Century Learning (Battele for Kids,
2019), the education in this century has gained importance in terms of ensuring that students develop their
innovation, creativity, and teamwork, and they should learn how to apply those life skills to everyday activities.
The use of mobile devices can facilitate learners to achieve these goals. Using mobile devices as an accessible
mediation to provide feedback can share learning experiences between a teacher and learners (Godwin-Jones,
2011). It is suggested the use of mobile devices as mediation to collaborate in language learning can enhance
speaking skills (Kukulska-Hulme & Shicld, 2007).

With the support of MALL tools, EFL learners can be provided with learning resources through audio, video, text,
image and interactive features of mobile devices to get exposed to authentic language learning (Chinnery, 2006).
From the MALL perspective, it could be argued that it is not always necessary for EFL learners to study a language
in a school sctting (Chusanachoti, 2009) becausc their learning can be on their mobile devices whenever and

wherever they prefer based on their learning style (Miangah & Nezarat, 2012).
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Dynamic Assessment and Language Learning

Dynamic Assessment (DA) is a pedagogical approach which integrates teaching with evaluation, and teachers can
provide consistent and effective assistance based on learners’ development goals (Lidz & Pefia, 1996). Influenced
by Vygotsky's Zone of Proximal Development (ZPD), this approach is utilized to assess learner performance in
relation to their ZPD (Lantolf & Pochner, 2011; Poehner & Lantolf, 2005). Vygotsky (1978) explains the ZPD is
“the distance between the actual development level as determined by independent problem solving and the level
of potential development as determined under adult guidance or in collaboration with more capable peers” (p. 86).
When applied to a learning setting, ZPD implies that interactions between beginner learners and a more skilled
and experienced person or More Knowledgeable Others (MKO), such as a teacher, can promote learning
(Behrooznia, 2014) through the use of mediators. In the DA process, an MKO can adjust the level of mediation
in order to fit a student’s current level of performance through providing various forms of scaffolding such as a
structure or set of guidelines, asking questions, and giving frequent feedback for accomplishing the task
(Gallimore & Tharp, 1990).

In EFL contexts, previous studies on DA showed the enhancement of language skills and also indicated the
positive effects of DA on language learning (Ebadi & Asakerch, 2017; Hessamy & Ghaderi, 2014; Khoshsima &
Farokhipours, 2016), including speaking skills. However, DA-based studies which investigated speaking skills
arc limited in formal research contexts, especially in Thai school contexts, where teachers can provide learners
with an opportunity to practice speaking between the teacher and learners through a designed intervention with

feedback, learning resources, and digital technology as a mediated tool.

During the pandemic situation with school closure in Thailand, technology is an option to support language
learning in this situation with communication without the limited time and place (Segev, 2014). The teacher can
apply mobile technology to be a part of the dynamic assessment process as a mediator to provide appropriate

scaffolding to support the learners in developing language learning in different skills.

WhatsApp as a MALL Tool and MDA

Mobile technology is ubiquitous these days and shapes human communication. WhatsApp, onc of the most
extensively utilized and popular communication mobile platforms by global users (Dean, 2021b), is a smartphone-
based instant messaging application that allows users to send and receive messages in a variety of formats,
including text, image, video, and voice messages (Church & De Oliveira, 2013). This mobile application can be
chosen as the mediation between the teacher and learners to boost speaking skills (Khan et al., 2021; Mustafa,
2018). In addition, it is convenient for leaners to access learning resources on WhatsApp any time any place and

can share messages with each other as collaborative learning (La Hanisi et al., 2018).

With the educational benefits of WhatsApp providing the supportive atmosphere as a learning community, it can
be integrated with dynamic assessments because WhatsApp can support collaborative learning (La Hanisi et al.,

2018). This integration can facilitate learners with communication between teachers and learners such as feedback,
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suggestions and learning resources to enhance speaking skills. The teacher can take the advantages of these
features of WhatsApp to design language leaning to enhance learners’ speaking skills by providing an opportunity

for communication between the teacher and learners.

In this current study, the researchers take the advantage of mobile devices and WhatsApp and used DA with
scaffolding processes adapted from Lantolf and Poehner (2011), in order to support EFL learners to improve their
speaking skills (Tarighat & Khodabakhsh, 2016). Lantolf and Poehner (2011) utilized DA as scaffolding processes
in a language classroom to illustrate interactions between a Spanish teacher and learners. According to the
scaffolding framework in their project, the instructor provided an inventory of teacher prompts consisting of eight
hints in order to support learners to increase their language skills and this framework also was modulated and
applied in this study. However, research on utilizing WhatsApp as a part of scaffolding process for enhancing the
speaking skills of Thai EFL learners is limited and it is not clear how to scaffold EFL learners with timely feedback

to improve oral accuracy on WhatsApp.

Related Literature about MALL-Based Interventions in EFL Speaking Skills

Researchers have given interest in the integration of mobile technologies for educational purposes and many favor
this implication for enhancing language learning. Like other mobile devices, mobile phones, provided with
internet access services and different applications, arc considered as widespread tools and are used in language
learning. Using mobile phones in language learning as MALL is still a great interest and a steady preoccupation
of researchers over these 10 years (Panagiotis & Krystalli, 2020) including the MALL approach to enhance
speaking.

Previous studies indicated the positive effects of WhatsApp on English language learning especially for
developing speaking skills (Akkara et al., 2020; Mustafa, 2018) and supporting collaborative learning (La Hanisi
et al., 2018). With the affordances of WhatsApp to support speaking skills via the scaffolding intervention,
MALL-based intervention or MALL-based dynamic assessment (MDA), the term coined in the study of Rezaee
et al. (2019), can provide a collaborative space and a learning opportunity for learners to use English as an
extension of classroom discussion and allows teachers to provide additional practice and monitor students’

learning achievements.

Although a few studies have investigated the integration of MALL with DA in enhancing language learning by
using WhatsApp, little is known about Thai EFL school contexts. Rezaee et al. (2019), for example, investigated
the effects of MDA on oral accuracy of pre-intermediate Iranian EFL learners who were assigned to complete
tasks on WhatsApp by using a text-chat and a voice-chat in a higher education context. The post-test results
indicated that there was the significant development of oral accuracy after providing feedback in each task on

WhatsApp. Moreover, the text-chat group outperformed the voice-chat group in such development.

The outperforming results of a text-chat group over the voice-chat group with WhatsApp in enhancing language

development was also confirmed later by the studies of Rezaee et al. (2020) and Ebadi and Bashir (2021). In
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Rezaee et al.’s (2020) study, pre-intermediate learners of English completed eight oral tasks via text-chats, voice-
chats on WhatsApp, and face-to-face to improve oral fluency. These learners received the dynamic assessment
intervention. The post-test results found that MDA via text-chat and voice-chat could improve learners’ speaking

fluency much more than those with the traditional face-to-face dynamic assessment.

Similarly, a recent study by Ebadi and Bashir (2021) indicated the positive effects of MDA on learners’ language
development and also showed favorable results for those with text-chat tasks (but in improving writing skills).
However, gauging the participants’ perception, they seemed satisfied with the voice-based mediation in terms of
opportunity, confidence, and improvement. The learners agreed that the voice from the teacher influenced
learners’ confidence when the teachers interacted with the learners through voice-based mediation, allowing the

teachers to explain and to modify faster and more cffectively than that through text-based mediation.

Although previous studies of MDA revealed the positive effects toward language skills of EFL learners, these
favorable results cannot be assumed in other contexts, including Thai EFL contexts. In addition, an investigation
of WhatsApp-based intervention in focusing on oral accuracy in using English proficiency is still limited in
Thailand. MALL-based intervention has been claimed to provide positive results for language development
among EFL learners but little is known about the application of MALL to Thai EFL contexts especially high
school learners by using WhatsApp, a mobile application. As Chinnery (2006) called for the application of MALL
in language learning due to the paucity of MALL research and implications to language learning, this study aimed
to respond to this call by investigating the effectiveness of the application of a mobile application on speaking

skills and this would fill the gap in a specific context of Thai EFL school education.

Method

Research Purpose and Questions

This article reported on the results as part of a larger quasi-experimental research project which aimed to
investigate the effects of MALL-based intervention by using WhatsApp on Thai EFL learners’ oral accuracy
which refers to oral production without linguistic errors. The specific question was: Are there any significant
differences of oral accuracy improvement between before and after provided mobile-based intervention of Thai

EFL learners? How often are the teacher-student interactions via WhatsApp-based MDA in each oral task?

Participants

Eighty Thai male and female students, aged 17 and studying English as a foreign language in Grade 11 in an
English course with the lower intermediate English proficiency level at a secondary school in southern Thailand,
were invited to participate in the research project voluntarily. The participant criteria included owning a
smartphone with an internet package. Therefore, a questionnaire was used to identify the eligible participants. Out
of eighty students, through purposive sampling, thirty students with smartphones and internet packages joined the

project voluntarily and were selected to be the participants of this study project.
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Instruments

The instruments of this study were a questionnaire, oral tasks and oral pre- and post-tests. The questionnaire was
employed to assess the smartphone ownership and the internet package of students and comprised seven questions
aimed at gathering information on their daily use of mobile devices. During the treatment section, five oral tasks
were utilized to develop oral speaking for five weeks during an English course. Students had three minutes to task
by recording their voice and sent a clip, weekly, to the teacher via WhatsApp. To evaluate each students’ speaking
progress, an oral pre-test and oral post-test, which consisted of three tasks, were given to the participants twice:
one before and the other one after completing five spoken activities via WhatsApp in order to evaluate the
development of participants after receiving mobile-based intervention. To ensure the validity of the test, three
experts in the English language field were asked to evaluate the test and give comments for the tool improvement.
To ensure the reliability of the tests, a test of internal consistency reliability (Cronbach’s alpha=.87) was

conducted.

Data Collection

This study applied a mobile-based dynamic assessment (MDA) intervention boosting oral accuracy of Thai EFL
learners’ speaking. Before the data collection, this study followed the ethical guidance approved by the Center for

Social and Behavioral Science Institutional Review Board, Prince of Songkla University, Thailand.

At the beginning of the project, the students were introduced and trained to use WhatsApp for necessary features
in an orientation session. Then, they took an oral pre-test via WhatsApp. During the MALL based intervention
for five weeks, the students completed the tasks via WhatsApp by recording their 3-minute voice clip each week
outside of the class hours and sending it to the English native teacher. To analyze their responses before returning
the feedback to learners via WhatsApp, the teacher used the scaffolding guidelines adopted from Pochner and
Lantolf (2005), from most implicit to most explicit ones. These scaffolding steps are as follows:

Step 1: Teacher asks students to say again

Step 2: Repeat the whole phrase questioningly

Step 3: Repeat just the part of the sentence with the error

Step 4: Teacher points out that there is something wrong with the sentence

Step 5: Teacher points out the incorrect word

Step 6: Teacher asks cither/or question

Step 7: Teacher identifies the correct answer

Step 8: Teacher explains why via WhatsApp

To facilitate learners’ speaking with these scaffolding steps, the teacher provided information, recommendations,
videos, and other resources via WhatsApp to support participants to improve their oral speaking during MALL
based intervention process over the course of five weeks (sce Figure 1). After the implementation of the MALL-
based intervention for five weeks, the learners were assigned to do the oral post-test in order to evaluate their oral

production.
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revision
correct forms

Task completion

Figure 1. MALL-Based Intervention for Speaking Skills

Data Analysis

The scores from the pre- and post-tests which indicate oral accuracy, referring to how closely a learner follows
the target language's rule structure (Bui & Skehan, 2018), were measured by calculating the number of error-free
clauses as a percentage of the total number of clauses (Robinson, 2001; Skehan & Foster, 1997) based on the
guidelines adapted from (Polio, 1997). The paired samples t-test was used to compare the scores from pre-test and
post-test in order to analyze the relationship between the intervention and the learners’ oral accuracy. In addition,
the mean and standard deviation were used to measure the frequency of teacher-student responses via WhatsApp-
based MDA in cach task.

Results and Discussion

The research questions of the study aimed at investigating whether there was any significant effect of MDA on

speaking of EFL learners after the intervention. The results were shown in Table 1.

Table 1. Test Performance (n=30)

Pretest Posttest Paired-Sample t-Test
Mean SD Mean SD t df p
48 23 .74 AT -7.03 29 .00*
Note. * p <.01

The results show that the mean score of all tasks from pre-test (M=.48) and post-test (M=.74) indicated the
different improvement of their speaking significantly after the MDA intervention. In comparison of the results
between the before and after treatment of MDA, a significant difference of the mean scores between the pre-test
and post-test was found (p=0.00) at the significant level of .01, suggesting that the learners showed the
development of oral accuracy after the treatment of MDA and this confirmed the effectiveness of MALL-based

intervention for improving the learners’ oral accuracy.
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In addition, to understand the MDA-based interactions between the teacher and the students, the data of the
frequency of the teacher-student responses on WhatsApp from the scaffolding steps in each task were calculated

and the mean scores in cach task also indicated the scaffolding process as shown in Table 2.

Table 2. Frequency of Teacher-student Responses in Each Task (n=30)

Task 1 Task 2 Task 3 Task 4 Task 5 Overall
Mean 3.57 427 343 2.80 1.13 3.04
SD 2.82 2.68 2.62 2.78 1.92 1.52

The mean scores in Task 1 (M=3.57, SD=2.82), Task 2 (M=4.27, SD=2.68) and Task 3 (M=3.43, SD=2.62) were
between 3.00 — 4.30, suggesting that the participants could complete these tasks after receiving scaffolding Step
3 (repeat just the part of the sentence with the error) and Step 4 (point out that there is something wrong with the
sentence). However, the mean score in Task 4 (M=2.80, SD=2.78) seemed to be less frequent than the previous
tasks. The participants had completed Task 4 with scaffolding Step 2 (repeat the whole phrase questioningly) and
Step 3 (repeat just the part of the sentence with the error) from the teacher. For the last task, the mean score was
the lowest (M=1.13, SD=1.92) of all. This may suggest the learners’ development had less support from the
teacher as an MKO because the participants completed Task 5 with scaffolding Step 1 (say again) and Step 2
(repeat the whole phrase questioningly). In addition, the mean score for overall tasks (M=3.04, SD= 1.52) presents
that the participants mostly completed oral tasks with the scaffolding at Step 3 (repeat just the part of the sentence

with the error).

This study investigated the effectiveness of MALL-based intervention on Thai EFL learners’ oral accuracy. The
results indicated that learners showed a significant development of oral accuracy after the MDA intervention. The
results confirmed the positive effects of MALL-based intervention on English learning skills as reported by
previous studies (Ashraf et al., 2016; Tarighat & Khodabakhsh, 2016; Rezaee et al., 2020).

The results in this study may be explained by the fact that the MDA intervention allows learners to interact, with
the feedback of the teacher as an MKO, through the scaffolding process (Lantolf & Poehner, 2011), via their
mobile devices. That facilitates learners with portability and connectivity beyond the boundaries of place and
time. As Godwin (2021) asserted, using mobile technologies can be an accessible mediation between teachers and
learners as a collaborative space, thus providing interactive learning resources for learners to enhance their oral
accuracy. This practice is aligned with Thai EFL learners who have mobile phones to access in their everyday

life, thus providing them with the learning space wherever and whenever they want (Miangah & Nezarat, 2012).

Moreover, through the MDA, teachers and learners can engage with speaking tasks to examine the learners’
current level of performance on any task beyond the classroom wall. In the MDA process, the teacher could
provide the feedback and suggestions with assistance that helps learners to identify their strengths and weaknesses
in line with the notion of ZPD. The learners then could develop their learning through social interactions with the
teacher to improve oral accuracy, indicating the possible collaborative space between the teacher and the learers

via mobile devices (Godwin-Jones, 2011) and this is feasible in a Thai school context if the MDA intervention is
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designed properly in a technology-enhanced learning environment as suggested by Sharma and Hannafin (2007).
This study also could extend the study of Wongsuriya (2020) by using mobile applications to enhance young Thai
learners’ speaking, not only their pronunciation but also oral accuracy, suggesting that teachers are key to

enhancing Thai young learners’ English learning skills, especially oral accuracy.

Another explanation for the improvement of learners’ language development in the results is the affordance
features of MALL, the ability to access of MALL which allows learners to reach learning resources such as audios,
videos, texts, and images on WhatsApp to enhance oral accuracy without limitation of time and place (Kukulska-
Hulme & Traxler, 2007). As Miangah and Nezarat (2012) asserted, learning in a comfortable environment and
scaffolding different levels of students are key factors in helping leaners succeed in learning language with MALL.
In addition, the use of WhatsApp can facilitate language learning through multiple communication channels which
could support corroborative learning (Godwin-Jones, 2011) as the mediation in interactions between learners and
a teacher. The teacher can provide interactive feedback via WhatsApp to enhance oral accuracy and these
interactions provide opportunities for using language in order to bridge the skill-gap of both learners and teachers

as aligned with Godwin-Jones (2011).

In conclusion, the results of this study indicated that MALL-based intervention had a significant positive effect
on developing oral accuracy of Thai EFL young leaners, filling the gap in a paucity of formal research in a Thai
EFL context, providing empirical evidence that a MALL-based intervention can develop Thai EFL oral accuracy

if designed appropriately.

Conclusion

The purpose of this study was to investigate the effectiveness of the MDA intervention on Thai EFL learners’ oral
accuracy via using WhatsApp. The results showed that using the MDA had a significant influence on enhancing
the leaners’ oral accuracy. These results also provide the important insights into how to maximize the use of
available mobile devices to incorporate with classroom practices, in which today Thai EFL teachers face the online
teaching practices with the school closure policy due to the Covid-19 pandemic and they are urged to integrate

technology into their online teaching practices (Lao, 2020).

In this study, the MDA-based intervention illustrates its value to improve oral accuracy in a Thai EFL context.
MDA, as a scaffolding processes, provides an opportunity for Thai EFL learners to practice speaking with
interaction with the teacher through intervention. In order to improve learners’ oral accuracy, the teacher can
provide feedback in the form of scaffolding based on the ZPD of individual learners and WhatsApp as a mediator
to be taken advantage of in MALL while supporting the process of DA. With the capability of WhatsApp, the

teacher and students can interact in the peer collaboration and receive responses regardless of time and location.

This study sheds light on how to design the MALL-based intervention with a mobile device to scaffold EFL
learners. However, one major drawback of this approach is the teacher’s workload increases with a large class.

Since many learners join the oral activities via WhatsApp at the same time, the teacher may need a longer time to
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cvaluate individual students' responses and this activity might reduce the promptness of their fecdback. Morcover,
limitations involving a stable internet connection in some local contexts should be noted for future preparation.
Unsteady internet connections seem to cause learners problems uploading voice data when sending tasks with
voice communication. Further work needs to be conducted to establish the effects of MALL-based intervention
on other speaking skill aspects such as fluency, complexity, or the perceptions of EFL students after receiving the
MALL-based intervention. Taken together, this study suggests that a MALL-based intervention should be a
priority for Thai EFL teachers and policy makers to leverage the practical implication of everyday mobile devices

in pedagogical practices for educational purposes.
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