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Thesis Title Factors Related with Academic Achievement of High School 

Students in Ratanakiri Province, Cambodia 

Author Miss Leakhena Khon 

Major Program Human and Social Development 

Academic Year 2019 

ABSTRACT 

The current study investigated several factors related to academic achievement 

among high school students in Ratanakiri province, Cambodia. The purposes of this study 

were; 1) to explore the relationship between authoritative, authoritarian, permissive, parental 

support, self-efficacy, academic confidence, academic effort, study attitude, teacher 

educational expectations, peers aspirations, values of education and academic achievement 

2) to find out what factors affecting academic achievement among high school students in

Ratanakiri province, Cambodia. This research utilized the questionnaire as a form of data 

collection. We applied a cluster random sampling technique to choose two out of several 

public high schools in Ratanakiri province and a convenience sampling technique to select 

the sample.235 respondents between 15-20 years old were chosen to join the study. 

Pearson’s r correlation was used to examine the relationship between the eleven 

determinants variables and academic achievement. Multiple linear regressions were used to 

find the effective power of each determinant variable on academic achievement. 

This study demonstrates a positive significant correlation between students’ values 

on education and academic achievement but negative significant relationships between 

authoritative style, permissive style, self-efficacy, parental support, with academic 

achievement. Among the 11 determinate variables, our result show that4 determinants 

namely value of education, self-efficacy, teacher educational expectations, and parental 

support, are able to effect on academic achievement. Among those, self-efficacy had the most 

affective power on academic achievement. 
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INTRODUCTION 

1. Background

Cambodia is known as one of the most youthful countries in the Asia-Pacific 

region, where 48 % of the total population is under the age of 24 (Worldometers, 2019). 

This large and young demography is very potential for Cambodia’s future social and 

economic development (UNICEF, 2016). These young populations will turn out to be 

productive and active citizens in the next 30 or 40 years. This statistic is one of the 

crucial indicators for the future of Cambodia’s development. Cambodia hopes to turn 

its economy from low-income status to lower-middle-income status shortly and to 

become an upper-middle-income country by 2030 (UNCTAD, 2016). For this reason, 

education is ranked in the second top of Cambodian’s millennium development goals. 

So, Cambodia’s future development depends completely on its youth today, and it will 

be possible only if the youth received enough support and quality of education.  

Qualified education is considered as the main element of establishing peace, 

political stability, social order, long-term economic growth, and sustainable 

development. Based on, theories and empirical evidence, education is vital to economic 

growth and poverty eradication (World Bank, 2007a).  Students with high academic 

achievement are broadly considered as a key for socio-economic development in any 

society. A recent study has shown that students with high-grade point average are 

motivated to more well-being lives, but a concerning behavior is more likely to occur 

while the GPA is low (Heradstveit, Skogen, Hetland, &Hysing, 2017). 

Unfortunately, the education indicator in Cambodia showed that school 

dropout or non-completion rates were high in this country. School dropout at lower 

secondary school remained very high from 2007 to 2016 and has not shown any 

significant improvement since then. Noticeably, dropout rates are even higher in the 

upper secondary level, reaching 23.8 percent in the last academic year (UNICEF, 2018). 

The gross enrolment rate in upper secondary grades was just 24.3 percent in 2015 and 

2016 (UNICEF, 2018) while 37.82 percent of the enrolled students have failed the 

upper secondary examination (MoEYS, 2017). Even though access to education has 
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been improved significantly, Cambodia is still struggling with high dropout rates and 

low quality of teaching and learning (UNICEF, 2018).In Cambodia, the numbers of 

out-of-school children in rural areas are almost double the proportion found in urban 

areas (UNICEF, 2018). 

Ratanakiri itself, located in remote northeastern Cambodia, is known as having 

worst either enrollment or quality of education among all the 25 provinces in the 

country. The adult literacy rate was just 45.9% in 2007. Furthermore, education in 

Ratanakiri is found low both in enrollment and quality. The high dropout rate, 

attendance problem, teachers’ quality, school environment, and local authorities and 

parents do not value education, were problems appearing in education in Ratanakiri 

(CARE, 2007). Recently, the research of Svensson (2018) found four obstacles facing 

by highlander students in the upper secondary level in Ratanakiri including economic 

resources for education, difficulty connected to school, barriers from the individual, 

and family/community levels.  

Moreover, high dropout rates (poverty-driven) and poor learning outcomes are 

also problems identified among upper secondary students in Ratanakiri. The 

completion rate for the upper secondary level in Cambodia is 20 percent, but 11 percent 

for Ratanakiri (MoEYS, 2017). These indicators showed consequences within 

educational participation in Cambodia, and especially in Ratanakiri. As mentioned 

above, young adolescent’s education is one of the leading issues that have been 

concerning government in Ratanakiri. Meanwhile, academic achievement is the serious 

outcome that parents and society expected from their young adolescents. That is why 

any mater regarding higher academic achievement should be taken into action more 

intensely. 

As mentioned by a psychologist (Erikson, 1963), about the ages of 12 to 18 

adolescents are transforming themselves from childhood to adulthood and this is a 

major stage of development Adolescents who feel positive with themselves and could 

find out who they are, more often developed a healthy relationship, better cognitive 

functions, and high percentages to get success in life. 

Because the above-spoken problems had happened and are existing actively in 

education in Ratanakiri, the researcher was interested to find out what factors affecting 

high school students’ academic achievement in Ratanakiri province, Cambodia. This 
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research will focus on eleven factors from parents such as parental support and 

parenting styles (authoritarian, authoritative, and permissive). And at the same time, it 

was also studied some important factors from students themselves such as self-efficacy, 

academic confidence, academic effort, study attitude, teacher educational expectations, 

peer aspirations, and values on education. 

2. Research problems

Such various determinants had found related to students’ academic 

achievement, among those, parenting style was studied broadly in the work of literature. 

Parenting was found related to the adolescent’s adjustment, temperament, and academic 

achievement (Mekonnen, 2017). There are three common types of parenting styles. 

Among those, authoritative was the most effective one and associate well with 

educational outcomes (Bacus, 2014). Another two styles seem related negatively with 

the academic result (Pong, Johnston, & Chen, 2010; Dehyadegary, Yaacob, Juhari, & 

Talib, 2011) 

Motivation is an important source for any success, especially for academic 

success. The motivation that students get from teachers, peers, especially from 

themselves may act as an important role for them to achieve the academic goal. 

Previous studies have shown that peers influenced on achievement tests (Cook, Deng, 

&Morgano, 2007). And the relationship between teacher expectations and learning 

outcomes was exited in the study of Benner and Mistry (2007). Another study proved 

that values were related to the learning approach which meant that the higher values the 

better learning attitude (Tarabashkina&Lietz, 2011). 

Another outstanding variable affecting academic achievement is self-efficacy. 

It is a feeling of being able to do the proposed tasks. Students’ self-efficacy tends to be 

higher when they predicted that their effort is enough, nevertheless, it might lower when 

they think their effort is not enough (Bandura, 1977). The relationship between self-

efficacy and academic achievement were mentioned in the studies of Asakereh and 

Yousofi (2018). 
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Academic achievement is also believed to be linked with academic confidence 

and academic effort. Academic confidence had a positive significant relationship with 

academic achievement (Kirmizi, 2015). An academic effort was found having a positive 

relationship with academic achievement in the study of Matovu (2012). 

People tend to conclude that parents act as an important factor for children’s 

overall development. Closely, parental support seems to be related to children’s 

competency development. A study has found that parental support and involvement 

with children play an important role in their academic achievement (Khan, 2013). 

Attitude is another factor affecting the academic outcome. Many previous 

scholars believed that attitude is an important aspect to understand human behaviors. 

There was a positive significant relationship between students’ attitudes and 

achievement (Rf, Pm, &Ee, 2018).  

The current research will examine the relationship between authoritarian, 

authoritative, permissive, parental support, self-efficacy, academic confidence, 

academic effort, study attitude, teacher educational expectations, peer aspirations, and 

values on education with academic achievement. More specifically, we are going to 

discover the predictive ability of the eleven determinate variables on academic 

achievement. 

3. Research questions

This thesis’s research questions are based on the assumption that to examine 

factors associated with academic achievement. After that, the examination is to find the 

best way to solve the achievement issue.  

1. What are the relationships among authoritative style, authoritarian style,

permissive style, parental support, academic confidence, academic effort, self-efficacy, 

study attitude, teacher educational expectations, peer aspirations, values on education 

and the academic achievement of high school students in Ratanakiri province? 

2. What factors affect academic achievement among high school students in

Ratanakiri province? 
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4. Research objectives

The objectives of this research are 

1. To study the relationships among 1) parenting styles factors, 2) self-concept

factors, 3) motivation factors, 4) parental support, 5 self-efficacy, 6) study attitude 

factor, and the academic achievement of high school students in Ratanakiri province. 

2. To find out factors affect on academic achievement among high school

students in Ratanakiri province, Cambodia. 

5. Significances of the study

This study will help to improve the academic achievement of high school 

students in several ways:  

 1st, it will figure out the relationships among parental factors, students’ 

factors, and the academic achievement of high school students in northeast Cambodia. 

 2nd, understanding the relationships among all determinants and outcome 

variables can help parents to evaluate their actions, to create a fruitful learning 

environment at home. It was also a message to parents either or not to put more 

involvement/support with their children’s education or to upgrade their parenting style 

into an effective one. The result of this study might not be able to change the perception 

of old parents. At least it could be a useful message for young Cambodian parents in 

the future to choose the right parenting style for their children’s cognitive development. 

 3rd, this could be a mirror for students to reflect on their activities and 

attitudes. With this mirror, they could see what kind of attitudes, beliefs, and practices 

they should adapt to improve their academic results.  

 4th, the finding will be a message for government to adopt the more effective 

policy to enhance high academic achievement. 

6. Scopes of the research

6.1 Scope of contents 

 6.1.1 This research focused on adolescents who are between 15-20 years 

old studying in public high school. So, our research results might not apply with the 

students in primary school, lower secondary school, university, and students in private 

schools.  
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6.1.2 This research was conducted with the children, so the idea of 

parenting styles and parental support depended on what the children think, not from the 

perspective of their parents. 

6.1.3 There are many factors influencing students’ academic achievement 

such as family, school, teachers’ quality, community, as well as students’ competence. 

Because of time and sources limited, researcher put the research boundary only with 

several factors like authoritative style, authoritarian style, permissive style, parental 

support, academic confidence, academic effort, self-efficacy, study attitude, teacher 

educational expectations, peers aspirations, and values on education. 

6.2  Scope of area 

6.2.1 Data collection was conducted within two public high schools in 

Banlung district, Ratanakiri province, Cambodia. Two high schools were selected, 

Somdac Ov Somdac Me high school, and Hun Sen Phumthmey high school.   

6.2.2 This study was conducted with the sample from rural populations in 

Cambodia, therefore, the results of the study may not be generalized apply to the urban 

setting or other cultures. 

6.3 Scope of period 

        This study was conducted in February 2020. 

7. Limitation

The current study had some limitations; 

7.1 This research was based on students’ perceptions about parenting style, parental 

support, not from the parents’ views. 

7.2 It was only based on questionnaires. Thus, some insightful answers regarding 

the opinions about schools and teachers may not be given honestly by the participants, even 

though researchers tried to eliminate the bias.  

7.3 This study adopted as research instrument the questionnaires which some of 

them were created in western countries. Therefore, the cultures and the level of understanding 

might not fit well with  the Cambodian circumstance. 
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8. Definition of key words

8.1 Academic achievement 

Academic achievement refers to the learning outcomes or results. In this 

research, academic achievement will be determent by the students’ last semester exam 

average scores. The grading system in Cambodia is a 50-point scale, with an average 

of 50 indicating the highest achievement. 

8.2 Parenting style   

 Parenting or child rearing is referring to the process of being a mother or 

father which includes the nourishing, protecting, and guiding the child through all 

stages of the child development. Parenting styles are a psychological construct 

representing standard strategies, techniques, methods, and skills that parents use on 

their child rearing.  

8.2.1 Authoritative parenting style 

      Authoritative parenting style refers to the kind of parents who raise 

their child with a combination of both demandingness and responsiveness. They show 

care, direction, supports, and listen to their children.  

8.2.2 Authoritarian parenting style 

Authoritarian parenting style refers to the parents who have highly 

demandingness and low responsiveness. They set rules with normally did not discuss with 

the child and those rules must be followed by the child otherwise they will be punished. 

8.2.3 Permissive parenting style 

Permissive parents are high in responsiveness but low in 

demandingness, it is just opposite with the authoritative parent.  This group of parents 

is either a lack of discipline or high of an expectation. They are also known as less 

involvement with the child and provide them too much freedom. 

8.3 Parental support 

Parental support is the process of promoting and supporting the needs of 

the child such as physical needs, emotional needs, social needs, and cognitive 

development from the infant to the adulthood. 
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8.4  Self-efficacy 

Self-efficacy is a sense of capability to do the proposed tasks. And it is a 

self-judgment on one own task performance. 

8.5  Study attitude 

Study attitude is a relatively enduring organization of beliefs, feelings, and 

behavioral tendencies towards learning materials and activities. 

8.6  Self-concept 

Self-concept is a set of perceptions and beliefs about ourselves, those 

perceptions are organized and consistent. Life experiences and the way people interpret 

those experiences influenced their self-concept. 

8.6.1 Academic confidence 

 Academic confidence is the student’s belief about performing a task 

at a particular level to attain a specific academic goal. It reflects a strong belief or certain 

expectations of success in an academic field. 

8.6.2  Academic effort 

 Academic effort is the amount of time and energy that students 

expend in meeting the formal academic requirements established by their teachers and/or 

school. 

8.7  Motivation for educational attainment 

Motivation for educational attainment is the set of psychological forces 

that drive student to take action in studying. It affects the selection of learning 

approaches and it will have a considerable effect on academic achievements. 

8.7.1 Teacher educational expectations 

 Teacher educational expectation is what teachers believe or hope 

about student academic outcomes will happen in the future. 

8.7.2 Peer aspirations 

 Peer aspirations a sense of hope or wish which students obtain from 

their friend group that could influence their achievement or success. 
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8.7.3 Values of education 

Value of education is the process by which students give moral 

value to learning. 
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 LITERATURE REVIEW 

This chapter will cover the relevant literature reviews of issues as following: 

 Education in Cambodian context

 Parents in Cambodian context

 Relationships between parental support and academic achievement

 Relationships between parenting styles and academic achievement

 Relationships between student factors and academic achievement

 The conceptual frameworks

1. Education in Cambodian context

We cannot discuss the recent situation of education in Cambodia by 

overlooking its damaged history. Up until now, the education system in Cambodia has 

gone through five phases of evolvement.  

Scholar began the first stage of the education system in Cambodia from the 

French colonization (1863-1953). The second stage was in Sang Kum ReasNiyum 

(1954 to 1969), during this stage the overall education had improved remarkably. 

Followed by the Lon Nol period (1970-1975), where the national education was started 

to destroy and turned into completely destroyed after the Khmer Rouge regime (1975-

1979) (Ayres, 1999). During 1975-1979, the  Pol Pot regime killed almost 2 million of 

its people; those who were killed/died were suspected as well educated citizens such as 

teachers, scholars, artists, government officers, and students (Dy, 2007). Then, the 

fourth stage (1979-1993) was known as a period of civil war and political instability, 

thus the education functioning was struggling to improve hardly step by step.  

After a few decades of political instability Cambodia under the Paris Peace 

Agreement in 1993, had ended the long dark period and brings about peace and a 

reconstructing society. At that time, it was the fifth stage of education in Cambodia and 

it was the time that education itself started to improve both enlargement and quality up 

until the present. Even though the quality of education in Cambodia is improved, it is 

still far behind most neighboring countries. Because of the legacy of those few decades 

of war and the national instability, Cambodia with the survivors who were physically 
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and psychologically hardships, Cambodia lacks effective human resources from the 

beginning so it must take time and desperately need more effort to rebuild its human 

resources. 

Cambodia’s educational administration system is ranged from national to local 

levels such as the Ministry of Education Youth and Sport, Provincial Department of 

Education Youth and Sport, District Office of Education, and Schools. Cambodian 

general education is based on a national school curriculum that consists of two main 

parts: basic education and upper secondary education. It is a 12 years educational 

system. The Basic education curriculum is divided into three cycles of three years each 

(3+3+3).  The upper secondary Education curriculum consists of two different phases 

(1+2) (UNESCO, 2012). The government of Cambodia aims for the entire Cambodian 

citizen to at least achieve 9 years of basic education.   

Cambodia in 2001 introduced national education reform. Four years after 

reforming the number of enrollments throughout the country has increased enormously 

in the primary level, especially, in the remote area. As a result, the number of 

enrollments in the secondary and upper secondary was still increasing repeatedly 

(MoEYS, 2005). The education reform seems to achieve its ultimate outcomes in terms 

of services extension; however, it is known as left behind the quality. For example, 

people commonly agree that the overall academic achievement among Cambodian 

students is low, even though; there is no standard measurement on Cambodian 

education quality (MoEYS, 2006). Reforming processes need more or new actors to 

involve in the implementation, from the national level, mid-level, and local level. 

Nevertheless, the main actors, who put the policy into practice, are the local level or the 

school and classroom level.  

The nation’s educational reform was resulting in a lack of quality (Chansopheak, 

2009). There were some reasons found from those weaknesses such as:  

-Improved in quantity but ignored quality

-Lacked of teachers’ participation

-Lack of support from the community (parents)

-Not enough use of school operation fund

-Lack of discussion between the implementers at school level and the

policymakers 
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-Regressive cooperation between school leadership and teachers

-The mismatch between school’s management capacity and the demand of

the reform centralized administration 

Another important study found that school dropouts in Cambodia are related 

to students’ factors and as well as family factors.  The study added that over-aged 

children are more often successful in committing school dropout. Family size, parent’s 

low education, the poor academic performance of the children themselves, and the 

quality of school are popular factors for school dropouts in Cambodia. Moreover, 

teachers and parents may the reasons for the child’s poor performance in school and 

schools are far away from students’ villages. Recently, a researcher found four 

obstacles facing by highlander students in the upper secondary level in Ratanakiri 

including economic resources for education, difficulty connected to school, barriers 

from the individual, and family/community levels (Svensson, 2018). 

The Government of Cambodia predicted that Cambodia will turn into a 

higher–middle-income country by the year 2030 and reach level developed country by 

the year 2050. So Cambodia’s future development depends completely on its youth this 

day, and it will be possible only if the youth today received enough support and quality 

of education. Unpleasantly, the study showed that 32% of 15-24 years old youths have 

not completed primary education in Cambodia and the young population somehow 

remains shaped by the influence of the older generations and heritage of the war 

(UNICEF, 2016). Especially, the report showed that school dropout or non-completion 

rates are high in Cambodia (UNICEF, 2016). The dropout rate of upper secondary 

school was 19.4 percent, while the passing rate in the upper secondary examination was 

62.18 percent in the academic year 2015-2016 this statistic is concerned by the 

government of Cambodia (MoEYS, 2017). A strong correlation appears to exist in 

Cambodia between poverty, gender and educational deprivation (UNICEF, 2016). 

To enhance the quality of education in Cambodia, there are also big supports 

from international partners such as the World Bank, UNICEF, UNESCO in terms of 

funding and technical support (Chansopheak, 2009). Especially, increasing the 

involvement between parents and education of children, parents’ interaction with 

teachers, and involvement between parents, teachers and community help to increase 
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students’ absence, decrease school dropout, and improve students’ academic 

achievement in Cambodia (Nguon, 2012). 

2. Parents in Cambodian context

After the long period of war and political instability, Cambodia Social 

administration, social structures, social capital, and human resources were destroyed. 

Unfortunately, human resources that have been considering as the most important 

source for social and economic development have almost vanished during those dark 

decades. Cambodia, from the Paris Peace Agreement in 1993, received peace and 

political security, started to rebuild the damaged society from the almost barehanded.  

The majorities of the survivors were farmers, un/least educated, poor, and remain 

suffered both physically and psychologically years after the war, were known as an 

unproductive population. It is very hard for Cambodia to recover both hard and soft 

capital after the long-lasted war. 

Research conducted by Sonis, Gibson, de Jong, Field, Hean, and Komproe 

(2009) shown that 14 percent of Cambodian adults who survived the war are still 

suffered from posttraumatic stress disorder (PTSD). Even though the PTSD symptom 

was repeatedly reported decreased, it does not mean that the effect of the war was totally 

eliminated. The extremely suffered from the physical/emotional torture, starvation, 

neglected, overworked imprisonment, etc.; were somehow affected on the survivors’ 

personality, concept, as well as beliefs for the whole life. The war in Cambodia context 

can also transmit its effects to the adolescents nowadays through the child rising 

processes of their parents or grandparents. A study showed that the second generation 

of Cambodian war-survivors, who remain emotionally suffered by the war, may have 

relative difficulty in psychological adjustment (Sonis, Gibson, de Jong, Field, Hean, 

&Komproe, 2009)   

The children who have been surviving the war are the parents of the generation 

of students in the classroom today. With their lack of education, these parents are 

considered to be lower in the hierarchy of Cambodian society than formally educated 

school parents. Studies indicate that Cambodian parents scored lowest on parental 

involvement as expressed in measures of attitudes, contact with schools, home-based 

control over children’s behavior, and provisions of material support for homework 
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when compared to other ethnic groups (García et al., 2002).  Although there is no 

specific evidence shows that Cambodians war-survivors parents impact directly on their 

children education, most survivor parents behave negatively with their offspring. The 

war-survivor parents/grandparents may behave overprotective in their child raising 

process (Bar-On et al., 1998) and the over protectiveness disturbs the autonomy 

development of the children. Furthermore, children who survived from the Khmer 

Rouge regime have become today parents, who commonly known as separated from 

their parents and mistreated, might suffer attachments problem. Parents’ problematic 

attachment leads to disorganized attachment with their children. 

According to Bar-On et al. (1998) survivors from the Pol Pot regime, who 

continuously living with unsolved psychological problems, may function as ineffective 

parents.  Other study came up that caregiver trauma may not influence adolescents’ 

academic achievement directly but caregiver trauma was reported with poor 

relationship with their offspring and that poor relationship between parents and children 

impact on students’ behavioral outcomes like school misbehavior due to a lack of 

warmth and communication between parents and child (Eng, Mulsow, Cleveland, & 

Hart, 2009). Many Cambodians adolescents reported with trauma witness at home and 

experienced psychological distress caused by their parents’ attitudes, they may learn 

some ineffective behavior like fear, frustration, anger, and the feeling optimistic about 

themselves (Münyas, 2008).  

Most of the Cambodian parents lack involvement with their children’s 

education because some reasons such as they have limited education, low economic 

status, big family to be responded, and their working conditions. These lacking are 

factors for low enrollment rate and cause students to meet low academic achievement, 

high absence, high dropout, and high repetition (UNICEF, 2008). Poverty is a common 

cause for school absence and dropout in Cambodia as well as in Ratanakiri province. 

Even though parents do not ask their child to help in earning but the students themselves 

cannot stand with the difficulty of their parents. 
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3. Parental support factor

3.1  Theory of perceived social support 

Social support is an act of giving and taking of resources between provider 

and recipient in order to enhance the well-being of the recipient (Shumaker& Brownell, 

1984). This process is perceived by either the provider or the recipient. The social 

support theory focuses on the costs and the benefits of the supportive exchanges for 

both the provider and the recipient. 

Social supports can be known as behavioral assistance, feedback, 

guidance, information, comfort, intimacy, money, services, and lay referrals. In 

addition, emotional sustenance, material or tangible assistance, and information, have 

been classified as resources associated with support. 

The reciprocity and pro-social behaviors are two items that are used as 

clues as to how the participants might evaluate the costs and benefits. For reciprocity, 

it is a norm that recipients tend to pay back the benefits they received from others. Thus, 

there is a concept that an uncomfortable state of tension may occur for the recipients 

after accepting a benefit, in this case, the recipients may choose either to reject the 

benefit or to reciprocate it. There are two implications that can be taken from the 

reciprocity model. First, the chance for seeking help or accepting the help may be less 

likely to occur, when people feel they cannot pay back those benefits. Second, the 

relationship between receiver and provider could be weak in case the reciprocity is not 

permitted. These can be reasons for recipients’ stressors. Pro-social behavior explains 

the factors influence the providers’ decision to provide assistance. Those factors are 

characteristics of the recipient, characteristics of the provider, and the number of the 

surrounded people. 

There are also some complications in the supporting process; those are 

occurring when the perceptions of the providers and recipients are incongruent. The 

incongruity happens when the providers and recipients have different goals when the 

providers and the recipients have different models of helping, the unwillingness of the 

recipient to define the type of sources they need, and sometimes the recipients might 

unable to provide information about their needs. 
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Perceived social support should be clearly defined and understood by both 

the provider and recipient. The provider should know the recipient’s needs and should 

respond to those needs. The consequences may happen when there is a 

misunderstanding between needs and responses such as negative behavior or outcome 

(Shumaker& Brownell, 1984). 

3.2  Concept of parental support 

Quality of the environment in the family including parents’ behaviors, the 

stimulation of learning, and the degree to which the physical home environment is safe 

and organized is well-known influence on children’s psychological and physical 

development. It might be true that family is the first place where the child learns 

behavior and learns to respond to things and these routine observations can shape the 

child’s personalities such as learning behaviors, communication, and cognitive 

development (Smits, 2007). Parents are also responsible for teaching basic socialization 

to their children.  According to Tardy (1985) parents are supposed to provide four kinds 

of support to their children and those supports are: emotional support (trust, love, and 

empathy), instrumental support (money, time, etc.), informational support (advice, 

information, instruction, guideline), and appraisal support (rewards, encouragement, 

feedback). All these four types of support affect students’ competence and 

development.  

During the time of transforming themselves from an adolescent into 

adulthood, this is a stage of making very big decisions in their lives related to choosing 

a college or career paths, adolescents in high school may face many challenges. So 

parents desperately play an important role in supporting them such as providing 

encouragement, emotional support, educational support, and relevant sources they may 

need in order to make the right decision for their future. Khan (2013) agreed that 

parental support and encouragement were major antecedents to the development of 

psychological strengths with subjective well-being and benefit to their children’s 

academic outcomes.  Because of the lack of support from parents can negatively impact 

and discourage their school performances, whether it is in class or outclass 

performance. The relationship between parents and children are developed since the 

infant and that attachment is very significant for the rest of the child’s life. Thus it is 
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essential for parents to gain appropriate knowledge and skills regarding parenting 

behaviors so that they can be a good guardian for their children’s positive development 

and academic achievement.    

3.3  Parental support and academic achievement 

Many studies found that the home environment is an important factor to 

forecast school achievement. Parental support and involvement with children play an 

important role in children’s academic achievement in many studies in the literature 

(Hong, 2012; Kordi&Baharudin, 2010; Rafiq, Fatima, Sohail, Saleem, & Khan., 2013, 

Khan, 2013).Parents helped their children studying by assisting them to do exercise, 

providing guidelines on what subjects to study and encourage their children’s 

achievement by setting high expectations and rules (Domina, 2005). Similarly, parental 

control whether it is behavior control or psychological control were found having direct 

impacts on students’ school achievement (Brown & Iyengar, 2008). Both support from 

parents is important and equally needed by children but the study shows that female 

adolescents experienced more educational support from mother, father, peers, and 

teachers than the male adolescents (Khan, 2012). Furthermore, parental support and 

engagement with children both at school and at home are very important for children 

well-being and academic performance. Lower academic achievement amongst children 

was reported link with parents’ neglected and low support for achievement (Boon, 

2007). 

However, some studies did not found the relationship between parental 

support and academic achievement. For example, too much parental involvement could 

have a  negative relationship with children’s psychological well-being(LeMoyne& 

Buchanan, 2011). Moreover, Ahmad, Hassan, Ahmad, and Othman (2016) found that 

there is no significant direct relationship between parental engagement and academic 

achievement. Sivandani, Koohbanani, and Vahidi (2013) study revealed that parental 

support had no significant relationship with academic achievement.  

4. Parenting styles factors

4.1. Parenting style theory 

According to the responsiveness (the degree to which parents promote 

autonomy and self-assertiveness in their children) and demandingness (the demands 
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and limits parents set for their children), Baumrind (1966) divided three kinds of 

parenting styles such as authoritative, authoritarian, and permissive. 

4.2. Concepts of parenting styles 

Parenting or child rearing refers to the processes of being a mother or 

father which includes nourishing, protecting, and guiding the child through all the 

stages of child development. Parenting styles are a psychological construct representing 

standard strategies, techniques, methods, and skills that parents use in their child-

rearing processes.  Or can be said that parenting is the process of promoting and 

supporting the needs of the child such as physical needs, emotional needs, social needs, 

and cognitive development from the infant to adulthood. Parents have four core 

responsibilities; taking care of the child’s health and security, supporting the child’s 

emotional well-being, filling social skills, and fulfill them with cognitive development 

(Baumrind, 1966). 

According to the responsiveness (the degree to which parents promote 

autonomy and self-assertiveness in their children) and demandingness (the demands 

and limits parents set for their children), Baumrind (1966) divided three kinds of 

parenting styles such as authoritative, authoritarian, and permissive.  

 4.2.1 Authoritative parenting style 

The authoritative parenting style is combined with demandingness 

and responsiveness, this parent shows caring, directing, supporting, opening mind, and 

listening to their children (Baumrind, 2005). Parents in authoritative style contain both 

high expectations and high guidance on their children. As suggested by Baumrind (1966) 

authoritative style combined the following basics: hope for mature behavior from child 

with a clear principle setting; firm enforcement of rules and standards, using orders and 

punishment when needed; inspire children to be independent; a warm and supportive 

communication between parents and children are practically using such as parents listening 

express their idea and listen children express theirs; support of verbal give and take; respect 

the rights themselves and children. 

Authoritative parents respond to their children’s needs in a rational 

and reasonable way.  They have an accepting and demanding attitude, they encourage 

negotiation and giving child reasons for their actions or rules. Authoritative parents 
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respond to their children’s feelings and needs, they are open and encourage their 

children to talk and always give a good explanation of their rules or what they want 

from their child. They are also known as the kind of parents who worried about their 

children’s well-being (Odongo, Aloka, &Raburu, 2016). Another study by Checa and 

Abundis-Gutierrez (2017) give the importance to the family environment which 

occupied by the authoritative parents. Their study explained that it is good for 

developing competence and skills associated with academic achievements, like self-

regulation, rule-following, communication of needs and opinions, independence and 

cooperation with peers and adults. 

4.2.2 Authoritarian parenting style 

The highly demanding and lack of responding to their children’s 

needs were grouped into the authoritarian parenting style (Baumrind, 1991). Parents in 

this category do not respond enough to the demands of their children. Children got a 

very strict treatment and very limited permission to communicate their needs. Rules are 

highly expected to be obeyed by children and sometimes children are not allowed to 

discuss their idea. These parents sometimes set rules without discussed or agreed by the 

children. Parents generally impute strong value to keep their autonomy and snuff of any 

efforts their children make to challenge it. Punishment is commonly used by 

authoritarian parents when children disobeyed the rules or could not reach their 

requirements. The study of Odongo, Aloka, and Raburu (2016) discovered the complete 

ineffective behaviors of authoritarian parents by telling that authoritarian parents are 

familiar with some aggressiveness and strict behaviors. Furthermore, these parents 

normally complain about their child’s behaviors (Keshavarz & Baharudin, 2009). 

4.2.3 Permissive parenting style 

Permissive parenting style is known as low in demanding and 

controlling but high in responding. In another word, they are lack discipline but have 

high expectations (Baumrind, 1991). Permissive parents are completely opposite from 

authoritarian parents. Permissive mother-father has an attitude of accepting and 

responding to the child’s desires, they use little punishment or even not punishment. 

They are either less in controlling or restrictions, they make few demands and children 

can adjust their own behaviors and make their own decision, which is somehow looked 



20 

too free and not so good for children’s development in some cultures but it did work 

very well with other cultures. 

4.3 Parenting styles and academic achievement 

4.3.1 Authoritative parenting style and academic achievement 

Authoritative parenting is known for its warmth and supportiveness.  

Some scholars called democratic parenting because it gave rights and decisions to 

children. These parents have clear rules, listen to their children, and respond to their 

needs. The influence of authoritative parenting on adolescents’ academic achievement 

had been reported differently in different countries and cultures. A lot of research in 

Western, Europe, and some parts of Asia suggested its goodness and its relationship 

with children study’s results. For example, the positive relationship between 

authoritative parenting style and higher academic outcomes of adolescents had been 

found by many researchers such as (Mekonnen, 2017; Kordi & Baharudin, 2010; 

Parsasirat, Montazeri, Yusooff, Subhi, & Nen., 2013; Bacus, 2014; Dehyadegary, 

Yaacob, Juhari, & Talib., 2012).  

The effectiveness of authoritative parenting was also found with 

college students, for instance, the study conducted with college students supported that 

the positive academic outcomes are related to authoritative parenting (Turner, 

Chandler, & Heffer, 2009). Supported to the above finding another study found 

authoritative parenting impact positively on achievement in every subject at high school 

level (Seth & Ghormode, 2013). Baumrind (1991) claimed that generally, children who 

supported by authoritative parents reported their academic results as higher, good social 

development, self-perception, and better in emotional conditions compare to the child 

from authoritarian and permissive parents. More importantly, authoritative parents keep 

regular communication, support, and encourage their children to do well at school. To 

enhance the academic performance of children parents may need to adopt an 

authoritative parenting style or increase warmness and eradicate emotional control as 

well as general control upon their children, suggested by (Pinquart, 2016).  

All the above studies show that authoritative parenting is the most 

effective for academic outcomes if compared to the authoritarian and permissive 

parenting styles.  There are three reasons why authoritative parenting is connected with 
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high academic outcomes of adolescents as suggested by Durkin (1995). First, he 

supported that parenting with an authoritative style provides emotional security with a 

sense of calm and independence to the children and especially they give courage their 

children’s school activities. Second, these kinds of parents are reasonable and always 

explain their child’s behaviors. Explaining the child with reasonable behaviors helps 

them to develop awareness, knowledge, and understanding toward rules, goals, and 

desires provided by their parents.  

4.3.2 Authoritarian parenting style and academic achievement 

The highly demanding with lack of response to their children’s 

needs was grouped into authoritarian parenting style. They are high control in nature 

and set very clear rules, children must respect those rules, and they do punish the child 

when something went wrong (Baumrind, 1991). Depend on a social-learning 

perspective Dishion’s study suggested that inconsistent and harsh discipline is 

associated with the lowest levels of academic achievement (Dishion, 1990).  

Authoritarian parents complain about their child’s behaviors and this action negatively 

influences children’s academic achievement (Keshavarz & Baharudin, 2009). Students 

of authoritarian parents scored reasonably well on school achievement and lack of 

deviance but poor on self-reliance and self-conceptions. The previous study (Pong, 

Johnston, & Chen, 2010) suggested that authoritarian parenting could bring about the 

negative academic results for European-American, Asian- American, American, and 

Taiwanese students. Nevertheless, another study claimed that authoritarian parenting 

styles had no significant relation with school performance (Parsasirat, Montazeri, 

Yusooff, Subhi, & Nen., 2013; Dehyadegary, Yaacob, Juhari, & Talib., 2012). 

4.3.3 Permissive parenting style and academic achievement 

Permissive parenting is reported equally or poorer in relation to 

academic achievement if compare to authoritative. Dehyadegary, Yaacob, Juhari, and 

Talib (2012) showed the negative relationship between permissive parenting and 

academic achievement. Their study suggested that parents with permissive style are too 

free and low control over their child’s behaviors and actions. Parents in this group act 

less speak less and give too much decision to their children, the result is that their 

children have no clear rules and low expectation on their studying, which lead to low 
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achievement motivation and weak performance in class. Bacus (2014) study showed 

that the permissive parenting style has a negative significant effect on the achievement 

of seventh graders in Filipine. Moreover, a study by Parsasirat, Montazeri, Yusooff, 

Subhi, and Nen (2013) indicated the weaknesses of permissive parenting, studied point 

out that permissive parents were low control, lack of discipline, ignore their children’s need 

and fail to control their attitude. Studied strongly argue that permissive parents influence 

negatively on children’s academic outcomes. 

However, a different finding of permissive parenting effect have 

been found by Barnhart, Raval, Jansari, and Raval (2013), studied was conducted with 

students in different cultures, results revealed that permissive parenting style had better 

effect on academic performance among Indian Students. College students in America 

claimed that authoritative and authoritarian parents tend to be more effective, helpful, and 

caring than college students in India. Support by García and Gracia (2009) that 

implemented a study  in Spain, the results show adolescents from permissive families 

reported equal to or better scores in youth outcomes (academic, social, emotional, family 

and physical) than their peers from authoritative parenting families. 

Even though there is a wide range of research that has been 

conducted around the topic of parenting styles, those results could not apply to every 

angle of the world because parenting styles remarkably differ under the effect of culture 

and social values. This idea was supported by the study of Nyarko (2011), this study’s 

results indicated that parenting styles support academic achievement, but this result 

does not apply to students from diverse cultures, ethnicity, socioeconomic background, 

and environment. For Example, authoritarian parenting is broadly known that 

unfavorable for academic outcomes compare to authoritative parenting, but this study 

result showed the difference within the ethnic groups in western countries. 

Authoritarian parenting was found less effective in Hispanic families and pretty more 

ineffective in non-Hispanic White families. While the academic achievement of Asian 

minorities families found less related to authoritative parenting styles. Barnhart, Raval, 

Jansari, and Raval (2013) studied the difference between parents in Western culture and 

parents in Asian culture. Thus, he found that parents in Western countries including 

goals in their parenting such as encouraging their children to be autonomous, 

competitive, and sociable but parents in Asian expect obedience, respect, and dependent 
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behavior from their children. But in Nigeria study did not find the difference between 

the impacts of authoritative, authoritarian, and authoritative/ authoritarian parenting 

styles on the levels of sense of competence, need for achievement, locus of control, and 

academic achievement (Akinsola, 2011). 

5. Self-concept factors

5.1. Theory of self-concept 

Rogers (1959) defined self-concept as a set of perceptions and beliefs 

about ourselves, those perceptions are organized and consistent. Life experiences and 

the way people interpret those experiences influenced their self-concept. However, two 

fundamental factors impact human self-concept are known as childhood experiences 

and evaluation by others. 

People want to feel, experience, and behave consistently with their self-

image. This consistency reflects that people would like their self- image to be like their 

ideal-self. The closer their self-image and ideal-self, the more consistent people are and 

the higher their sense of self-worth. 

Figure 1 Theory of Self-concept (Rogers, 1959) 

There are three components of self-concept namely self-worth, self-

image, and ideal-self. Self-worth refers to what individual thinks about him or herself. 

Self-worth is a result of interaction between the child and parents and it developed since 

early childhood. According to Rogers (1959) the higher people perceived their self-

worth, the higher confidence and positive feeling about themselves. Self-image is how 

we perceive ourselves. How people think, feels and acts are under the influence of their 

self-image. The last component is ideal-self, it is the image of self that a person would 

like to be. The ideal-self can be changed in accordance with the developmental stage. 
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Self-concept is sometimes called self-construction, self-identity or self-

perspective and it is a multi-dimensional construct that refers to an individual's 

perception of "self" in relation to any number of characteristics, such as academics and 

nonacademic, gender roles and sexuality, racial identity, and many others (Mushtaq & 

Rani, 2016). 

5.2. Self-concept and academic achievement 

5.2.1  Academic confidence and academic achievement 

Academic confidence is a combination of overall satisfaction with 

one own physical appearance, behavioral, and cognitive abilities (Kozina, Wiium, 

Gonzalez, & Dimitrova, 2019). Academic confidence and academic achievement were 

found having a positive significant relationship with each other in the study of Kirmizi 

(2015) and Matovu (2012). 

5.2.2 Academic effort and academic achievement 

The academic effort is the attempt students put into their studies and 

choices they made during the processes. Either their efforts they offered or choices they 

made into their learning contribute to their academic success. Students increase their 

academic effort by increasing expectations toward the academic outcomes, increasing 

engagement, increasing the amount of time they spend on homework and can be joining 

more extra classes. The academic effort was found having a positive relationship with 

academic achievement in the study of Matovu (2012), Kirmizi (2015) and (Ly, 2012). 

6. Self-efficacy factor

6.1  Self-efficacy theory 

Self-Efficacy is a sense of capability to do the proposed tasks (Bandura, 

1994). Or we can say that it is a self-judgment on one own task performance. People 

can develop and change their self-efficacy over the course of the lifespan. Self-efficacy 

development started since the infant. Later on, children develop self-efficacy from their 

family, peer groups, school, and their own experiences in life.   There are four sources 

of self-efficacy beliefs; the interpreted result of one's purposive performance, or 

mastery experience, the vicarious experience of the effects produced by the actions of 
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others, and the physiological states such as anxiety, stress, arousal, fatigue, and mood 

states.  

In the third area of self-efficacy theory, students' academic 

performances, academic achievement, and other motivation constructs are believed to 

be related to students' self-efficacy beliefs. Constructs which mentioned here mean 

attributions, goal setting, modeling, problem-solving, test and domain-specific anxiety, 

incentive, self-regulation, social comparisons, strategy coaching, self-beliefs and 

expectation, and various educational performances. These beliefs come from many 

other sources but the most important source originated from the transformation the 

result of one's own performance, or past experience (Bandura, 1994). 
 

 

Figure 1 Self-efficacy theory (Bandura, 1994) 

6.2  Concept of self-efficacy 

Students’ self-efficacy is tended to be higher when they assumed their effort 

is sufficient, in contrast, it seemed lower when they think their effort is not enough 

(Bandura, 1977). Students’ academic self-efficacy was developed by evaluating and 

interpreting their routine work, which stand for a self-belief of their own competence. 

When students believe their academic efforts were successful their academic self-

efficacy tends to go up and it goes in the opposite direction when students feel their 

efforts were not enough (Bandura, 1977).   
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6.3  Self-efficacy and academic achievement 

Self-efficacy has a direct relationship with academic achievement in 

various studies (Carroll, Houghton, Wood, Unsworth, Hattie, Gordon, & Bower., 2009; 

Asakereh&Yousofi, 2018;Roick&Ringeisen, 2017) and with mathematic achievement 

(Pitsia, Biggart, & Karakolidis, 2017). Self-efficacy is not only a meaningful predictor 

for academic achievement but also a meaningful predictor for School Satisfaction 

(Sivandani, Koohbanani, &Vahidi, 2013).  

Another study suggested that adolescents' academic self-efficacy is an 

effective means to boost educational aspirations but not directly influence on the 

academic performance (Ansong, Eisensmith, Okmu, &Chowa,  2019). Academic self-

efficacy also acted as a moderator with academic achievement (Honicke&Broadbent, 

2016). Interestingly in the study of Feldman & Kubota (2015), academic self-efficacy 

predicted GPA, while general self-efficacy did not predict GPA. 

7. Study attitude factor

7.1  Consistency theory 

Consistency theory is the theory that assumed that humans strive for a 

balanced state of cognitions and behaviors which reflected the connection between 

attitudes and behaviors (Trepte, 2013). People often or usually expect a person’s 

behavior is consistent with their attitude. They tend to assume that people’s attitudes or 

opinions could predict their behaviors. In fact, people are more likely to behave 

according to their attitudes unless their attitudes are the results of personal experiences, 

they are an expert on the subject, they are expecting a favorable outcome, their attitudes 

are repeatedly expressed, or only when they stand to win or lose something due to the 

issue. People would like to retain consistency in their attitudes toward and in their 

relationships with other people and elements of the environment. 

7.2  Concept of study attitude 

An attitude is a relatively enduring organization of beliefs, feelings, and 

behavioral tendencies towards socially significant objects, groups, events or symbols 

(Hogg & Vaughan 2005). Attitudes are generally regarded as enduring, though 

modifiable by experience, and or persuasion; and are also learn rather than innate. The 

achievement of any learner is depended on his/her attitude towards the learning 
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materials. This is based on the general belief that a positive attitude more often than 

not lead to successful learning.  

7.3  Study attitude and academic achievement 

The findings of many previous studies revealed that there was a positive 

significant relationship between students’ attitudes and achievement  (Dagnew, 2017; 

Rf, Pm, &Ee., 2018; Veresova& Mala, 2016). In contrast, Pitsia, Biggart, and 

Karakolidis (2017) concluded that the attitude towards school was statistically 

significantly negatively associated with mathematics achievement. 

8. Motivation toward educational attainment factors

8.1  Achievement motivation theory 

Achievement motivation refers to the desire to achieve and express ability or 

mastery. It refers to a person’s need for accomplish success, mastering of skills, and 

achieve high standards. Individual seeks achievement, attainment of challenging 

goals, and advancement in the school or job (McClelland, Atkinson, Clark, & Lowell, 

1953). McClelland’s motivation theory focuses on fulfilling existing requirements 

more than making or increasing new desires. Culture and life experiences are sources 

for our dominant motivation. The three motivators are achievement, affiliation, and 

power. Affiliation is a need for love, belonging, care, and intimacy. Power is a desire to 

have influence over one’s own work or the others’ work.  

8.2.  Concept of achievement motivation 

Achievement motivation works as moderator between learning approaches and 

academic achievement, it affects the learning approaches selection and it has a 

substantial influent on academic achievements. That is how the level of academic 

motivation influence the learning approaches and educational achievement 

(Bakhtiarvand, Ahmadian, Delrooz, & Farahani, 2011). The motivation was also a 

mediator between the state of flow and academic achievement. Motivation is believe 

be a factor to put students in to a state of flow and engage in learning tasks. 

Researcher also forecasted that being in a state of flow will donate to high learning 

performance (Mustafa, Elias, Noah, &Roslan, 2010). In order to get success 
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academically, students’ own value on education, expectations from the teacher, and 

aspirations from the peer group may motivate them to achieve that goal. 

8.3  Motivation toward educational attainment and academic achievement 

8.3.1 Peer aspirations and academic achievement 

Young adolescents increase their involvement with their peers much 

more and rather than their own family. Thus, once they have problems they would 

rather turn to their friend instead of family. Adolescents need to spend time with their 

peers in order to figure out who they really are and which group they belonged to. It is 

not surprising that their peer group influence on their attitudes.  Previous studies have 

shown that peers shared aspirations (Kindermann & Skinner, 2009) and influenced 

achievement tests (Cook, Deng & Morgano, 2007). 

8.3.2 Teacher educational expectations and academic achievement 

From policymakers to teachers, parents, and students seem to agree 

that teachers’ beliefs and expectations can influence student success. Many studies have 

found that teacher expectations do have a causal impact on students’ educational 

attainment, and the relationship between teacher expectations and learning outcomes 

was found by (Benner & Mistry, 2007 & Mistry, White, Benner, & Huynh, 2009). 

8.3.3 Values of education and academic achievement 

The values of learning could be a standard that guides students’ 

conduct and learning activities in many different ways. Supported by a previous 

scholar, values helped people to rationalize their beliefs, attitudes, and actions 

(Rokeach, 1973). The values of education had a positive effect on the achievement of 

university students in the longitudinal study of Tarabashkina and Lietz (2011). This 

study proved that values of education were related to the learning approach which 

meant that the higher values the better learning attitude (Tarabashkina & Lietz, 2011). 

Values of education also better the learning performance of adolescents (Dagnew, 2017). 
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9. Conceptual framework

Independent Variables (X) Dependent Variable (Y) 

Figure 3 Conceptual frameworks 

Motivation for educational 

attainment: 

Teacher educational 

expectations (X9) 

Pears aspirations(X10) 

Values of education (X11) 

Self-efficacy (X7) 

Study attitude (X8) 

Parenting styles: 

Authoritative style (X1) 

Authoritarian style (X2) 

Permissive style (X3) 

Academic achievement (Y) 

Academic self-concept 

Academic confidence (X5) 

Academic effort (X6) 

Parental support(X4) 
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METHODOLOGY 

This chapter covers research methodology and techniques that had been 

chosen to collect, process, and analyses data in this research. The present research was 

a cross-sectional study, capturing the important factors that may influence on academic 

achievement of high school students in Ratanakiri province, Cambodia. This research 

was a quantitative based method.  The quantitative method was used because it could 

work more precisely and effectively for the research objectives. The details of the 

methods explained in the following paragraphs.  

1. Research location

This research was taken within Banlung town Ratanakiri province, Cambodia.  

It took place within two public high schools Somdac Ov Somdac Mer high school and 

Hun Sen Pumthmey high school.  

Figure 4 Map of Ratanakiri Province 



31 

2. Research population and sampling method

The populations of this study were male and female students, in group age 15-

20 years old. They were studying in grade 11 public high schools at Ratanakiri 

province, Cambodia in the academic year 2018-2019. The total population was 572 

students. The methods used to select sample in this study was explained as following: 

Selecting school 

The researcher selected schoolsby cluster sampling technique. Within its entire 

9 districts, Ratanakiri province has a total of 4 public high schools. Two mains were 

located in Banlung district, the new one is in Borkeo district (only one 11grade), and 

Konmum high school (one 11 grade). Based on the cluster sampling method, two public 

high schools were selected. It based in Banlung district; named SomdacOv Somdac Mer 

high school and Hun Sen Pumthmey high school. See figure 5. 

For most students, who live in the districts which high school is not available, 

need to come to pursue their upper secondary education in Banlung town. Some parents 

also send their children to study high school in Banlung town because studying in town 

is better in quality plus it serves dormitory. 

Most of the province populations are living in town. 

Banlung town contains most of the high school student population in the 

province (the whole province upper secondary school enrollment in 2014-2015 were 

1737, enrolled in urban area were 1517, and only 220 students enrolled in the upper 

secondary school in rural area of Ratanakiri Province (MoEYS, 2015). 

Selecting sample 

Convenience sampling technique was applied to select sample out of those two 

schools. As provided the population was 572 students. The samples were selected to 

participate in the present study using Yamane’s formula with a 95% confidence level 

was used to select the sample to participate in the present study. 

Yamane’s formula of sample size used was the following 

n =
𝑁

1+𝑁𝑒2

Where,  

n = the sample size 
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N = the size of population  

e = the error of 5 percentage points 

n = 
572

1+(572)(0.05)2

 n = 235.39

By using Yamane’s formula of sample size with an error of 5% and with a 

confidence coefficient of 95% the samples of this research resulted in 235 students. In 

order to prevent data missing or losing, researcher added 10% of the total population. 

So the total sample who joined the study was 259. 

There are totally four public high schools in the Ratanakiri province. 

Researcher selected two schools out of four by clustering sampling.  

A = Somdac Ov Somdac Me high school 

B = Borkeo high school 

C = Hun Sen Phumthmey high school 

D = Konmum high school 

Population and sample flowchart 

Figure 5 Sampling techniques

Rattanakiri Province 

School B 

Cluster sampling 

Convenience sampling 

Convenience sampling

SchoolA SchoolC School D 

Students(n=160

)

students (n=99) 

Grade11 

Students 

(N=224) 

Grade11 

Students 

(N=445) 

population

sample 

Students (n=259) 
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3. Research instruments

The research instrument employed in this study was questionnaires. This 

method was applied because the questionnaire can give an appropriate measure for the 

research objectives. The research instrument was ordered into 7 sections: student’s 

information, parenting styles, parental support, academic self-concept, general self-

efficacy, study attitude, and assessment of adolescents' educational motivation. All the 

questionnaires that we adopted were created for adolescent in high school level. The 

details of each part will be explained below: 

3.1  Independent variables 

Section 1 Student’s information. It includes personal information items on 

students such as sex, age, and nationality. It is a checklist question.  

Section 2 Parenting styles. It is a 20 items questionnaire, with 5 items for 

authoritative style, 9 items for authoritarian style, and 6 items for permissive style, 

representing each parenting style. This questionnaire was adapted from Parental 

Authority Questionnaire created by Buri (1991).  It basically asked questions about how 

students’ parents behave towards them and the nature of the relationship between the 

students and their parents. The sample questions of the scale are: 1) as I was growing 

up my parents did not allow me to question any decision they had made; 2)as I was 

growing up my parents directed the activities and decisions of the children in the family 

through reasoning and discipline; 3) as I was growing up, my parents seldom gave me 

expectations and guidelines for my behavior. Rating scale a 5-points Likert scale will 

use to rate the level of the option of students, from strongly disagree (1), disagree (2), 

neutral (3), agree (4), to strongly agree (5). 

Section3 Parental support. The parental support scale used for this 

research is the sub-constructs scale which that the researcher adapted from Child and 

Adolescent Social Support Scale (Malecki & Demaray, 2002). It measures adolescent 

perceptions of emotional and instrumental aids that they get from parents. This subscale 

consists of 10 items. Sample items are: 1) my parents give me good advice; 2) my 

parents praise me when I do well; 3) my parents reward me when I do well. Answer to 

this item with a 6-point Likert Scale from never (1), rarely (2), sometimes (3), often (4), 

usually (5), always (6).  
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Section 4 Academic Self-concept. The academic self-concept scale used 

for this study was the one created by Liu and Wang (2005), for the high school students 

in Singapore, was employed in this study. It comprised 11 items and divided into two 

subscales – academic confidence (6 items) and academic effort (5 items). Some 

examples of the questionnaire are: 1) I am able to help my classmates with their 

schoolwork if permitted; 2) I do not give up easily when I am faced with a difficult 

question in my schoolwork. Answer to each item with a 4-point scale ranging from 

strongly disagree (1), disagree (2), agree (3), to strongly agree (4). 

Section 5 The General Self-efficacy. The Self-efficacy scale created by 

Schwarzer and Jerusalem (1995). This scale has a total of 10 items. Here are a few 

examples of the scale: 1) I can always manage to solve difficult problems if I try hard 

enough; 2) If someone opposes me, I can find the means and ways to get what I want. 

Answer to each item with a 4-point scale, ranging from 1 Not at all true, 2 Hardly true, 

3 Moderately true to 4 Exactly true. 

Section 6 Study attitude.  The School Attitude Assessment Survey-

Revised scale established by Mccoach and Siegle (2003) was adopted. It consisted of 9 

questions. This instrument was created for adolescents at the high school level. These 

are some examples of items: 1) I spend a lot of time on my schoolwork; 3) I want to do 

my best in school; 2) I concentrate on my school work. This questionnaire uses a 7-points 

Likert scale from strongly disagree (1), disagree (2), somewhat disagree (3), neither agree 

nor disagree (4), somewhat agree (5), agree (6), strongly agree (7). 

Section 7Adolescents’ Motivation for Educational Attainment.  To study 

this objective, the research adapted the instrument created by  Cham, Houghton, Wood, 

Unsworth, and Hattie (2014) for adolescent students. It was developed to measure 

multiple potential dimensions of adolescents' motivation to complete high school and 

enroll in post-secondary education, including competence and effort beliefs; perceived 

value of education: and peer, teacher, and parent support for educational attainment. 

There are three subscales namely teacher educational expectations, peer aspirations, 

and student value of education. It consists of a total 15 items. Examples of the item in 

the questionnaire are: 1) graduating from high school is not as important to me as 

getting a good paying job; 2) my teachers believe that I will graduate from high school; 

3) I don't think many of my friends will graduate from high school. Students will
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respond with a 5-point Likert scale from strongly disagree (1), disagree (2), neutral (3), 

agree (4), to strongly agree (5). 

3.2 Dependent variable 

Academic achievement: Academic Achievement of students refers to the 

knowledge attained and skills developed in the school subjects. So, academic 

achievement means the achievement of students in academic subjects. For this purpose, 

the mean of students' scores in all their subjects during the first semester in the academic 

year 2018- 2019 were used for measuring students' Academic Achievements. The 

average score comes from the sum of the total 15 subjects divided by 16.5. The grading 

system in the upper secondary in Cambodia is a 50-point average scale, with 50 

indicating the highest achievement (MoEYS, 2018). The students’ average academic 

achievement scores of the academic year 2018-2019, first semester were obtained from 

the record offices of the sample secondary schools based on the students’ role number 

that students had been applied to their self-report questionnaires. 

While: 

Average score 40.00 to 50.00 means good 

Average score 32.50 to 39.99 means fairly good 

Average score 25.00 to 32.49 means average 

Average score equal or less than 24.99 means poor 

Table 1 Standard questionnaire 

Factors Section (s) Items Scale 

Student information 1 3 - 

Parenting styles 3 30 1-5 Likert scale

Parental support 1 10 1-6 Likert scale

Academic self-concept 2 19 1-4 Likert scale

Self-efficacy 1 10 1-4 Likert scale

Study attitude 1 9 1-7 Likert scale

Educational motivation 3 21 1-5 Likert scale
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This employed questionnaire will be translated in accordance with 

Cambodian language, cultures, and level of the samples’ understandings. It will be 

translated into easily understand local language. The purpose of translating this 

questionnaire is to be well understood by high school students because not many 

students could speak English, and English is neither a formal language nor the second 

language in Cambodia.  

To make sure the questionnaire is well translated, the questionnaire was 

translated twice using forward and backward translation by two different translators. 

Both translators helped translated this questionnaire were having a Master degree 

abroad and have been working as an English teacher in high school. First, the 

questionnaire was translated by the 1st translator form English to Khmer. And then the 

questionnaire was sent to 2nd translator to translate it back from Khmer to English.   At 

the end, the questionnaire was again checked by the researcher to ensure the translation 

quality and to check the consistency between each question.  

4. Pilot study

Each instrument that has been chosen for this study was all good in reliability 

and validity. Importantly, the researcher has got permission from the author of each tool 

to use it legally, see Appendix page. Even though the questionnaires were found 

originally good reliability, again it needs to be tested with the real sample. So the 

questionnaires were brought to test again with the real population to ensure its validity 

before applying in the field.  

After received the agreement from the faculty to conduct this research, the 

researcher brought the translated questionnaire to test its reliability and validity with 

the sample group. 30 students from one of those two selected high schools were 

randomly selected to join the pilot study. When the questionnaires were completed, 

Cronbach’s alpha was utilized to test the reliability and coefficient of the questionnaire. 

Cronbach’s alpha explained in Table 2 below. 
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Table 2 Cronbach’s alpha coefficient of the questionnaires after pilot study 

Questionnaire     No. of items    Cronbach’s Alpha 

Part 2. Parenting style 

1. Authoritative 5    .766 

2. Authoritarian 9    .805 

3. Permissive 6    .723 

Part 3. Parental support 10    .816 

Part 4. Academic self-concept 

1. Academic confidence 6    .722 

2. Academic effort 5    .723 

Part 5. Self-efficacy 8    .782 

Part 6. Study attitude 9    .804 

Part 7. Motivation for educational attainment 

1. Teacher educational expectations 4    .760 

2. Peer aspirations   4    .737 

3. Values of education   7    .736 

Total items 73 

5. Data collection

The researcher had a main role during the data collection processes. First, the 

directors of each high school were approached to get their permissions to work with the 

samples. The researcher informed them about the nature, purposes, and procedure of 

the research and also handed them the permission letter issued by the institute where 

the researcher is studying (Faculty of Liberal Arts, Prince of Songkla University) and a 
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copy of the questionnaire. After knowing the purposes of the study the school principals 

were happy and willing to cooperate in the study. The first approaches were happened 

two weeks before the data collection processes. The data collections happened during 

regular class sessions. 

Second, the researcher was introduced by the school principals to the 

homeroom teachers where the samples were studying. There was a maximum of 50 

students per class. The researcher randomly chose 7 classes from school A (Somdac Ov 

Somdac Me high school) and 3 classes from school C (Hun Sen Phumthmey high 

school). 7 homeroom teachers from school A and 3 homeroom teachers from school C 

were asked for cooperation. Each of the homeroom teacher was asked to give the 

student name list.  

Third, the selected students were informed by teachers to join the research. 

Only students who wanted to participate the study the permission form was sent first to 

parents to ask their permission for letting their children to join the study. After students 

get permission from parents, then the consent form was given directly to students.  

Students were ensured that their answers were to be used only for research purposes 

and that their names would remain anonymous. Students who were willing to 

participate in the study were told to sit still in the class, while some students who were 

not willing to join the study were allowed to walk out of the class. Since the 

respondents’ name was kept anonymous, each of the selected participants was given a 

specific number according to the name lists provided by the homeroom teachers. 

Respondents were asked to remember their numbers and write it down on their 

questionnaire as a code to represent each of them. During the data collecting process 

teachers were asked to stay away from the students and classrooms in order to prevent 

any possibility of bias during completing the questionnaires.  

Fourth, before giving students the questionnaires, students were again 

informed that their participation is voluntary, and all their information will keep 

confidential. Especially, all their answer will be used only for this research purpose. 

The survey questionnaires were given to students with clear instructions on how to 

respond to the questionnaire and how to use the rating scales. The researcher was 

presented with the students along the time during completing the questionnaires to 

make sure that students could ask whenever they are wondering any part of the 
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instrument. Students were told they would spend around 45 minutes to complete the 

questionnaire.  

Fifth, the questionnaires were each double-checked after returned by the 

respondents to the researcher to look for any missing part. The questionnaires that were 

not completed nor had missing part were returned back to the owner. After that it was 

check again by the researcher.  

Finally, researcher then approached the schools’ administrative officers in 

order to obtain the students’ semester exam results. Data collection was conducted 

during February 2019. 

6. Data Analysis

There are three main parts of the data analyses to answer the research 

objectives of this study; 

1. First, the percentages, mean, and standard deviation were used to study the

participants’ information like age, gender, ethnicity, and academic achievement level. 

2. Second, the next analyzing is going to answer to the objective 1. It is about

the correlations among each determinant variable and the outcome variable. Here the 

Pearson’s correlation is used to see relationships between academic achievements with 

each determinant variable (authoritative, authoritarian, permissive, parental support, 

academic confidence, academic effort, self-efficacy, study attitude, teacher educational 

expectations, peers aspiration, and values of education). Researcher based on the 

interpretation from Cohen (Cohen, 1988), as described below; 

 r value Interpretation 

.10 to .29 Low correlation 

.30 to .49 Medium correlation 

.50 to 1.0 High correlation 

3. The last part of this analysis was multiple linear regressions. This analysis

was taken part to measure the association between academic achievement and the 

eleven determinant variables. It shows the predictive power of the determinant variables 

on the outcome variable academic achievement.  The most predictive factors on 

academic achievement will be found in this part.  
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RESULTS

This Chapter will present the findings of the study according to the results that 

have been analyzed from the questionnaires collected from the respondents. The 

findings are going to report separately as following: 

1. General backgrounds of students

2. Relationships among parenting styles, parental support, students factors and

the academic achievement 

3. Important factors affecting the academic achievement

1. General backgrounds of students

The information generated from section 1 of the questionnaire described 

several important backgrounds of students. Frequencies, percentages, and mean scores 

were analyzed from the obtained results. The information related to students’ 

backgrounds such as gender, age, and ethnicity.  

Table 3 Frequencies and percentages of students by backgrounds 

Backgrounds Frequencies (F) Percentages (%) 

Gender 

        Male 

         Female 

Total 

119 

116 

235 

50.6 

49.4 

100 

Age 

       15 

        16 

        17 

    18 

        19 

        20 

Total 

5 

34 

74 

59 

40 

23 

235 

  2.1 

14.5 

31.5 

25.1 

17 

  9.8 

100 

Ethnicity 

       Khmer 

       Indigenous 

       Muslim 

Total 

165 

65 

5 

235 

70.2 

27.7 

2.1 

100 

Academic achievement 

        Good 

        Fairly good 

        Average 

        Poor 

Total 

5 

135 

82 

13 

235 

  2.1 

57.4 

34.9 

  5.6 

100 
Note: Score interpretation was based on MoEYS (2018) 
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Gender 

Table 3 below shows that the total samples taken part in the study were 235 

students, approximately half of the students 50.6% were male, followed by female 49.4%. 

Age 

The respondent group was between 15-20 years old. Field information shows that 

most samples were 17 years old (31.5%), followed by 18 years old (25.1%), 19 years old 

(17%), 16 years old (14.5%), 20 years old (9.8%), and 15 years old (2.1%). According to the 

statistic, the mean age of the sample group was 17.7 years of age. 

Ethnicity 

Majority of the sample group was Khmer 70.2%, Indigenous group was 

27.7%, and Muslim was taken part in the study 2.1%. 

Academic achievement 

Their academic achievement results were group into four parts such as good, 

fairly good, average, and poor, respectively. The statistic shows that only 2.1% of 

student got a good score which represents a high achievement. A large amount of them 

(57.4%), had fairly good academic achievement, followed by average academic 

achievement (34.9%), and 5.6% received a poor academic achievement. 

To sum up, the majority of the samples were Khmer, most were male, and the 

mean age was 17.7 years old. Especially, only 2.1% of the total sample reported with 

good academic achievement.  

2.Research objective 1

Research objective 1 to study the eleven determinant variables the academic 

achievement 

To find out the relationship between each factor and academic achievement, 

the data were analyzed by using Pearson’s Correlation. The results are summarized in 

the following Tables. The data from the field was first analyzed to find mean, standard 

deviation, skewness, and kurtosis of all determinate variables and outcome variable 

before calculating the correlations. 
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Table 4 Descriptive statistics of the outcome variable and determinants variables

Variables   Mean      SD Skewness Kurtosis 

Y 32.668    4.320    -.532 -.152 

X1 3.591    .565    -.693 1.500 

X2 3.101    .535    -.159 -.248 

X3 2.582    .627    -.022 -.451 

X4 3.74    .752     .015 -.157 

X5 2.305    .300     .203  .688 

X6 2.973    .394    -.023  .458 

X7 2.523    .434      .067 -.027 

X8 5.552    .685 -1.112 2.115 

X9 3.503    .591 -.376 1.200 

X10 3.297    .523 .169 -.207 

X11 3.509    .559 -.354 .008 

Valid N 235 

Note: x1= Authoritative style, x2= Authoritarian style, x3= Permissive style, x4= Parental 

support, x5= academic confident, x6= academic effort, x7= Self efficacy, x8= Study attitude, 

x9= Teacher educational expectations, x10= Peer aspirations, x11= Values of education, Y= 

Academic achievement 

To determine the normality of the distribution of the data gathered for the study 

on parental factors and student factors on the academic achievement, the absolute 

values of skewness and kurtosis were used before testing for significant relationships 

between each variable. Hair, Black, Babin, and Anderson (2010) argued that data is 

considered to be normal if skewness is between ‐2 to +2 and Kurtosis is between ‐7 to 

+7. According to Hair and his colleagues, the value of skewness and kurtosis in this

output result showed skewness with absolute values below 2 and kurtosis below 7, it 

could be evidenced that the data were normally distributed. 
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Table 5 Correlation between parenting styles and academic achievement

1 2 3 4 

1. Authoritative - 

2. Authoritarian -.047 - 

3. Permissive  .133*  .020 - 

4. Academic achievement  .007 -.146* -.130* - 

*. Correlation is significant at the .05 level (2-tailed) 

According to the results of the correlations in Table 5, a negative significant 

correlation is found between the parenting style subset authoritarian and academic 

achievement (r = -.146, p <.05). It means that the higher the level of authoritarian style 

the lower the academic achievement of the children. Similarly, the subset of PAQ 

namely permissive style was also found negative significantly correlate with academic 

achievement (r = -.130, p <.05). This can be interpreted that the higher the level of 

permissive style the lower the level of academic achievement of the children is likely 

to be. Interestingly, the correlation matrix shows positive relationship between 

authoritative style and academic achievement (r = .007) although it is not significant.  

Table 6 Correlation between parental support and academic achievement 

Parental support          Academic achievement 

Parental support - 

Academic achievement   -.156*          - 

*. Correlation is significant at the .05 level (2-tailed) 

A significant and negative correlation was also seen between parental support 

and academic achievement (r = -.156, p = <.05). This correlation indicated that these 

two variables have a negative direction, which means that increase in parental support 

score could decrease the academic achievement of the students. 
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Table 7 Correlation between self-efficacy and academic achievement

Self-efficacy       Academic achievement 

Self-efficacy  - 

Academic achievement -.188**  - 

**. Correlation is significant at the .01 level (2-tailed) 

Data also shows that student self-efficacy has a negative relationship with 

academic achievement as well (r = -.188, p <.01). This indicated that when students 

have higher self-efficacy their achievement seems to be lower. 

Table 8 Correlation between study attitude and academic achievement 

        Study attitude       Academic achievement 

Study attitude  - 

Academic achievement   -.053 - 

Correlation analysis did show a very small negative insignificant relationship 

between study attitude and academic achievement (r = -.053). It means that whether 

there is high, medium, or low achievement that the students have, there is nothing 

related to their study attitude.    

Table 9 Correlation between academic self-concept and academic achievement 

1 2 3 

1. Academic confidence  - 

2. Academic effort -.283* - 

3. Academic Achievement .102  .119    - 

*. Correlation is significant at the .05 level (2-tailed) 
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Additionally, Academic self-concept two subsets (academic confidence and 

academic effort) have a positive relationship with academic achievement, although, 

they are insignificant. Academic confidence has positive relationship with academic 

achievement (r = .102), while academic effort also has positive relations with academic 

achievement (r = .119). Even though the relationship was exited between these 

variables, their relationship was not statistically significant. Meaning that, students’ 

academic confidence and academic effort could not explain the students’ academic 

achievement.  

Table 10 Correlation between motivation toward educational attainment and 

academic achievement 

1 2 3 4 

1. Teacher educational

expectations - 

2.Peer aspirations -.115    - 

3. Values of education -.110     .445**       -   

4. Academic Achievement  .068     .045 .197** -        

**. Correlation is significant at the .01 level (2-tailed) 

A positive correlation, although not significant, was found between the teacher 

educational expectations and the academic achievement (r = .068), while peer 

aspiration also shows an insignificant relationship with academic achievement (r = 

.045). A positive significant relationship appear between the third subset of motivation 

for educational attainment namely values of education (r = .197, p <.01). It indicates 

that higher the student values of education could also higher their academic 

achievement. 

To sum up, the findings of the first research question, a significant and positive 

correlation was found between students’ motivation toward educational attainment 

subset 3 (values of education) and academic achievement. This study revealed a 

negative significant correlation between authoritarian style, permissive style, parental 

support, self-efficacy, and academic achievement.  
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3. Research objective 2

Research objective 2: To find out factors affecting on academic achievement 

of high school students 

To figure out which factor the effect on academic achievement, multiple linear 

regressions was performed. To fulfill the function, all the determinants authoritative 

style, authoritarian style, permissive style, parental support, academic confidence, 

academic effort, self-efficacy, study attitude, teacher educational expectations, peer 

aspirations, and values of education – were regressed on to the average score i.e. last 

semester average score that considered as academic achievement of students. 

Before running the multiple regression analysis, by default all the variables are 

included to see their correlations with outcome variable and p values. In multiple linear 

regressions determinates need to pass two steps to be able to test theireffective power 

on outcome variable. Table 11 below shows the correlations matrix among determinate 

variables and between each determinate variable with outcome variable academic 

achievement in multiple regression analysis. Those all determinates need to have 

significant relationship with outcome variable and those determinates need to have p 

values less than .05. In this step variable which has p value inferior to.05is chosen by 

default to test its effective power over outcome variable in the next step in regressions 

analysis. Table 11 shows that there are six determinates that have correlation with 

academic achievement and have p value inferior to.05. So these variables are able to go 

in the next step in regression analysis to test the effective power on academic 

achievement. The results of the multiple regressions are summarized in Table 12. 



Table 11 Correlations matrix of variables in multiple regressions analysis 

Correlations 

Y X1 X2 X3 X4 X5 X6 X7 X8 X9 X10 X11 

Pearson 

Correlation 

Y 1.000 .007 -.146 -.130 -.156 .102 .119 -.188 -.053 .068 .045 .197 

X1 .007 1.000 -.047 .133 .149 -.031 .112 .090 .192 .106 .040 .097 

X2 -.146 -.047 1.000 .020 .038 -.018 .084 .304 .144 .132 -.118 -.204 

X3 -.130 .133 -.020 1.000 .136 .075 -.013 .207 .032 .073 -.152 -.171 

X4 -.156 .149 .038 .136 1.000 .113 .082 .117 .129 .125 .004 .105 

X5 .102 -.031 -.018 .075 .113 1.000 .283 .201 .255 .298 -.002 .120 

X6 .119 .112 .084 -.013 .082 .283 1.000 .275 .461 .206 .114 .235 

X7 -.188 .090 .304 .207 .117 .201 .275 1.000 .330 .315 -.102 -.099 

X8 -.053 .192 .144 .032 .129 .255 .461 .330 1.000 .329 .065 .079 

X9 .068 .106 .132 .073 .125 .298 .206 .315 .329 1.000 -.115 -.110 

X10 .045 .040 -.118 -.152 .004 -.002 .114 -.102 .065 -.115 1.000 .445 

X11 .197 .097 -.204 -.171 .105 .120 .235 -.099 .079 -.110 .445 1.000 

Sig. (1-tailed) Y . .458 .012 .023 .027 .059 .034 .002 .208 .150 .245 .001 

X1 .458 . .235 .021 .011 .317 .044 .085 .002 .052 .269 .070 

X2 .012 .235 . .382 .283 .389 .100 .000 .014 .022 .036 .001 

X3 .023 .021 .382 . .018 .126 .421 .001 .311 .133 .010 .004 

X4 .027 .011 .283 .018 . .042 .105 .036 .025 .028 .473 .054 

X5 .059 .317 .389 .126 .042 . .000 .001 .000 .000 .485 .034 

X6 .034 .044 .100 .421 .105 .000 . .000 .000 .001 .041 .000 

X7 .002 .085 .000 .001 .036 .001 .000 . .000 .000 .060 .064 

X8 .208 .002 .014 .311 .025 .000 .000 .000 . .000 .161 .114 

X9 .150 .052 .022 .133 .028 .000 .001 .000 .000 . .039 .046 

X10 .245 .269 .036 .010 .473 .485 .041 .060 .161 .039 . .000 

X11 .001 .070 .001 .004 .054 .034 .000 .064 .114 .046 .000 . 
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Table 12 Regressions analysis for academic achievement

Variables Unstandardized     t       sig.     Collinearity Statistic 

  Coefficients 

B   Std. Error Tolerance   VIF 

(Constant) 30.768     2.888 10.655      .000 

X11 1.630     .489   3.336     .001 .967         1.034 

X7 -2.031     .656 -3.097     .002 .889 1.125 

X9 1.267     .483   2.624      .009    .8851.130 

X4 -.836     .364 -2.298     .022 .962 1.040 

R = 0.332 Adj. 𝑹𝟐 = 0.095  F = 7.109  Sig. = 0.000 

Note: X11= Values of education, X7= Self-efficacy, X9= Teacher educational 

expectations, X4= Parental support 

Table 12 shows the outcomes of the multiple regressions analysis. Results 

show that four determinant variables such as self-efficacy, values of education, parental 

support, and teacher educational expectations affect the academic achievement.  

Among these four components, self-efficacy had the most effect on the students’ 

academic achievement (ß = -2.031, t = -3.097, p = .002), follows by students values of 

education (ß = 1.680, t = 3.336, p = .001), teacher educational expectation (ß = 1.267, 

t = 2.624, p = .009), and parental support (ß = -.836, t = -2.298, p = .022). Students’ 

values of education and teacher educational expectations affect on positive way while 

parental support and self-efficacy affect in negative way.  In other words, the subjects 

who had high parental support and self-efficacy tended to have low academic 

achievement. Those who had high values on education and teacher educational 

expectations tended to have higher academic achievement. 
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DISCUSSIONS AND CONCLUSION 

There are two objectives in this study. First, it was to study the relationships 

among parenting styles (authoritative, permissive, authoritarian), parental support, 

academic self-concept (academic confidence, academic effort), self-efficacy, study 

attitude, motivation for educational attainment (teacher educational expectations, peers 

aspirations, values of education) and the academic achievement of adolescents in high 

school. Second, it was to find out the important factors predicted learning achievement 

among 235 high school students from two public high schools in Ratanakiri province, 

Cambodia. In this chapter, the findings of the two objectives were discussed.  

1. Discussions

1.1 Correlation between determinant variables and academic achievement 

The first objective of this research aimed to investigate the correlation 

between eleven factors such as authoritarian parenting style, authoritative parenting 

style, permissive parenting style, parental support, academic confidence, academic 

effort, self-efficacy, study attitude, teacher educational expectations, pears aspiration, 

and students’ values of education with the academic achievement.  This part is crucial 

because it helped to explain the level and nature of the association between each 

determinant variable and outcome variable. 

Before starting to explain the relationships among each determinant we 

would like to show the real situation of the academic achievement level. Our results 

showed that only 5% of students received good achievement. The largest amount of 

them perceived fairly good achievement (57.2%), followed by average achievement 

(34.7%), and 5.9% reported poor achievement. 

Our findings show that the value of the education factor could improve 

the academic achievement of adolescents in Cambodia. It can be interpreted that when 

students give higher importance or values on studying, they may motivate themselves 

to perform better, and in return, this effort lead to higher achievement. Thus, students’ 

value of education may possibly bring about higher educational success for high school 

students in Cambodia. It worth reminded that values on education could be a standard 
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that guides students’ conduct and learning activities in many different ways. Supported 

by a previous study, values helped people to rationalize their beliefs, attitudes, and 

actions (Rokeach, 1973). This result also supported by Tarabashkina and Lietz (2011) 

who found that students’ achievement value had a large positive effect on the achieving 

approach.  

The positive insignificant relationship was discovered between teacher 

educational expectations and academic achievement. Our result is congruent with a 

previous finding, which studied with a few ethnic groups with distinct backgrounds; 

they found out that teacher expectation was not related with students’ learning 

outcomes (Rubie-Davies, Hattie, & Hamilton, 2006). However, our finding against to 

the past study which found that teacher expectations positively influenced adolescents’ 

expectations and beliefs on their educational and competency, and their studying results 

(Benner & Mistry, 2007). Another investigation claimed that teachers who have low 

expectations usually do not give much positive attention and reinforcement to students 

and provide fewer opportunities for them to learn (Eccles & Roeser, 2004), this can be 

the reason why lower teacher expectation could lower the academic achievement. 

Otherwise, Goldenberg supports our finding that teacher expectations do not as 

important as what the teacher does. “Expectations might matter, but not as much as 

doing the right thing” said Goldenberg (1992) he seemed not to agree to the relationship 

between teacher educational expectations and academic achievement.  

Peers influence on learning outcomes by shaping students’ learning 

behaviors by providing information and help, modeling, and enforcing social norms 

regarding the desirability of educational success. Young adolescents build a sense of 

identity and a sense of security by interaction with their peers group. The group of 

friends which adolescents choose to be with could predict their learning outcomes for 

instance, students with similar educational goals are likely to seek out for friends who 

have similar goal, this somehow lead to peer groups with shared aspirations 

(Kindermann& Skinner, 2009).  

However, our study found that peer aspirations did not lead to high 

academic achievement. Correlation analysis showed a positive and insignificant 

association between these two variables. This current finding is supported by 

Christofides, Hoy, Milla, and Stengos (2015) their longitudinal study did not found a 
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direct relationship between peers and grade results between Canadian high school 

students. Moreover, they studied the other aspects of the peers group on adolescents 

and found that only male students of high-income families are influenced by peers. 

Female and male students of the other two income groups did not. Even though peer 

group plays an important role in the academic performance of secondary school 

students (Temitope & Christy, 2015), the real effort from students themselves is the 

biggest impact to their own achievement. For, instance, Kirmizi (2015) and Matovu 

(2012) found that students with higher academic effort had higher academic 

achievement. Similarly, when students feel satisfied with their schooling capability, 

effort, academic interest, and curriculum they will be more likely to get success in their 

educational path.  

The negative significant association appeared between general self-

efficacy and academic achievement. It means that adolescents who have a high level of 

general self-efficacy are more likely to have low academic achievement. Our result is 

in line with Carroll et al., (2009) who found a negative connection between self-efficacy 

and academic achievement. Similarly, another study underlined that general self-

efficacy did not predict GPA (Feldman & Kubota, 2015). A recent study came up that 

adolescents' self-efficacy does not directly influence on academic performance but it 

was an eff ective mean to improve educational aspirations (Ansong, Eisensmith, 

Okumu, &Chowa, 2019).  In contrast, a positive significant correlation among 

academic achievement and self-efficacy appeared in the study of Asakereh and Yousofi 

(2018) and Ly (2012). According to self-efficacy theory of Bandura, self-efficacy is a 

sense of capability to achieve the proposed tasks and it is estimated to be higher when 

students believe their academic effort is sufficient (Bandura, 1977) but sometimes 

Cambodian students may be failed for their own judgments and stop putting more effort 

on their learning activities and this somehow leads to lower their academic success. 

The study demonstrates a negative significant correlation between 

parental support and academic achievement. This negative correlation indicates that the 

higher the level of parental support, the lower the achievement scores of the children.  

Or it can be explained that when parents increase their support the children’s academic 

achievements tend to decrease. This result is aligning with a previous study which 

found a significant and negative correlation between support from parents and English 
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test score (By & Laohawiriyanon, 2019). More parental support may related to more 

pressure on students learning performance because more support from parents they may 

feel as they need to be more gratitude, more obedient, and more obligations. They may 

afraid of going unaligned with their parents’ desires. These pressures can bring them 

anxiety and this anxiety, or negative learning experiences can hold back students’ 

learning outcomes, as mention by Taguchi, Magid, and Papi (2009). In addition, parents 

support can increase anxiety and created negative learning outcomes (Papi, 2010).  

This can be explained further by perceived social support theory that 

parental support should be clearly defined and understood by both parents and children. 

Parents should know the children’s needs and should response to those needs. 

Otherwise, some consequences may happen such as a negative behavior or outcome 

when there is misunderstanding between parents and children (Shumaker, Brownell, 

1984). Moreover, children may prefer little support from their parents when they grow 

older. Appropriate amount of parental support is good but too much parental 

involvements can has a  negative relationship with children psychological well-being 

(LeMoyne& Buchanan, 2011). 

By connecting these findings with Cambodia context, we may see that 

parents in Cambodia have low level of communication with their children (García, 

2002), thus the lower the level that parents communicate with their children the higher 

the chance of committing misunderstanding between the parents and the children. And 

according to the perceived social support theory a negative behavior or outcome may 

happen when there is misunderstanding between parents and children (Shumaker, 

Brownell, 1984). In addition, some parents, whose were war survivors or second 

generation of the survivors, may behave overprotective with their children and the over 

protectiveness disturbs the autonomy development of the children (Bar-On et al., 1998). 

Those parents may continuous living with unsolved psychological problems and might 

function as ineffective parents. Thus they might could have provided less supports to 

their children or may provide enough supports to their children but their supports may 

not aimed directly to higher their children’s academic achievement. Cambodian parents 

consider their limited education and economic hardships as a barrier for involving in 

their children learning activities such as homework and academic encouragement 

(Piquemal, 2017). For example, people in rural Cambodia used to argue that education 
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offers low economic value. Some people might not consider education as a key to 

economic opportunity and education might not lead to higher income jobs (Tan, 2007). 

Parenting styles were found having a significant relationship with 

academic achievement at the secondary level in various studies across the world. Some 

scholars found no relationship between authoritarian and academic achievement 

(Parsasirat, Montazeri, Yusooff, Subhi, &Nen., 2013; Dehyadegary, Yaacob, Juhari, & 

Talib., 2011). Our study comes up with a different result. The correlation analysis 

shows that there is a negative significant relationship between authoritarian parenting 

and academic achievement. It indicates that if parents tend to be more authoritarian in 

their parenting, their children tend to have lower academic achievement. This 

correlation supported by the study of Pong, Johnston, and Chen (2010), who studied 

with European-American, Asian- American, American, and Taiwanese students, they 

suggested that there was a slice correlation between authoritarian parenting and 

academic outcome compared to those aspects from family background variables, 

especially parental education and Asian parents were more likely to be authoritarian in 

parenting. For these reasons, the authoritarian parenting style should not consider as very 

important as its role in educational achievement among early adolescents in Asian.  

Our finding also confirms to the existing parenting styles theory of 

Baumrind (1966). Baumrind classified it as authoritarian parenting style because these 

parents are highly demanding but lack of responding to their children’s needs. 

Authoritarian parents set rules without asking the children’s opinions and those rules 

are highly expected to be obeyed by the children, otherwise, they will be punished. 

These strict treatments and the rare opportunities to communicate their needs might 

lower their academic success. In accordance with the above mentioned characteristic, 

authoritarian parents are well-known with some aggressiveness and strictness behaviors 

and those behaviors did not support the academic success (Odongo, Aloka, &Raburu, 

2016).  

A study in Cambodia reported that caregiver/parents trauma may not 

directly influence adolescents’ academic achievement but some ineffective behaviors 

of those parents such as lack of warmth and communication between parents and child 

might lead to behavioral outcomes like school misbehaviors of the offspring (Eng, 

Mulsow, Cleveland, & Hart, 2009). Moreover, Cambodia has a collectivist culture, 
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where values like obedience, dependence, and interpersonal relationships are promoted 

between children and older in the family.Basedon this culture, Cambodian adolescents 

may grow up under this strict norm, which they might not able to express themselves, 

could limit their cognitive development. Moreover, this could be proved by the study 

of Garcia Coll and his colleagues that Cambodian parents had low either involvement 

or communication with their children (García Coll et al., 2002). As a result, those old 

demanding, rules, and misbehavior of parents does not effective and may turn out to be 

pressure for young adolescents in the twenty-first century. Thus, these might bring low 

achievement for Cambodian high school students. 

Pearsons’ correlation also confirmed a statistically negative significant 

relationship among permissive parenting and academic achievement of high school 

students in Ratanakiri province, Cambodia. In other words, when parents tend to lower 

their demanding but high their responding to their parenting practices the academic 

achievement of their children tends to be lower. This result is in congruence with the 

study of Dehyadegary, Yaacob, Juhari, and Talib (2011), Dehyadegary and his 

colleagues indicated that adolescents who reported their parents as permissive type 

tends to have poorer academic achievement compared to their peers. Our result also 

supported by Bacus (2014) who conducted the study with Filipino students. He found 

a negative significant relationship between permissive parenting and educational 

outcome. Bacus claimed that due to modern life more students experienced growing up 

with permissive parents when they often give a lot of freedom to do whatever they want. 

Our finding is supported by the parenting styles theory of Baumrind 

(1966). Baumrind explained that permissive parents are passive, lack of involvement 

with children, the kids can always decide in almost situations. They have a low 

educational expectation with children, ignore their children’s needs, and fail to control 

their attitude. Thus, the children grow up without clear rules, deficient of discipline, 

low achievement motivation, and weak performance in class. However, Barnhart and 

his colleagues argued that the permissive parenting style has a better effect on academic 

performance among Indians (Barnhart, Raval, Jansari, &Raval, 2013). Another study 

in Spain by García and Gracia (2009) also showed that adolescents from permissive 

families reported equal to or better scores in youth outcomes than their peers from 

authoritative parenting families. 
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 The study demonstrates a correlation between authoritative parenting 

and high school students’ academic achievement, but their relationship was not 

significant.  This result shows an interesting finding which in the opposite direction to 

many previous studies. This finding is supported by Rivers (2008), who did not find 

any significant relationship between academic achievement and authoritative parenting. 

And there might be some mediate factors from the individual that may contribute to 

academic achievement.  And another study in Nigeria also did not find a difference 

between the influence of authoritative, authoritarian, and authoritative/ authoritarian 

parenting styles on the levels of the child’s perception of the competence, need for 

achievement, sense locus of control, and academic achievement (Akinsola, 2011).  

However, this present result is in the opposite direction with many studies 

in the literature (Mekonnen, 2017; Dehyadegary, Yaacob, Juhari, & Talib, 2011; 

Parsasirat, Montazeri, Yusooff, Subhi, & Nen, 2013; Bacus, 2014) which all of these 

studies found authoritative parenting style had a largely significant positive connection 

with higher academic achievement. 

If we know Cambodian culture well enough, we might understand that 

parenting styles may not strongly relate to academic achievement, while some factors 

like family capital, parents’ education, teacher quality, school environment, and peer 

aspect, may have an effect. This idea supported by Pong, Johnston, and Chen (2010). 

Pong and his colleagues claimed that there was a little correlation between parenting 

and academic achievement compared to the aspect from family, especially parental 

education. Moreover, parenting styles alone may not impact much on educational 

achievement regarding the exam average score (Rivers, 2008). Unfortunately, 

Cambodian parents reported not given enough value to education (PDER, 2007). Thus, 

even though they are authoritative parents, they may higher their demanding and 

responding with their offspring in another direction and might not fully support their 

children’s academic achievement straight away.  

Result demonstrates a positive insignificant relationship between 

academic confidence and academic achievement. Our finding is incongruent with 

Kirmizi (2015) who found that high achiever students were more likely to have high 

academic confidence. This study also demonstrated a positive insignificant relationship 

between academic effort and academic achievement. Kirmizi (2015) also found that 
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high achieving students tend to have more academic effort. Matovu (2012) also 

suggested that students with higher academic effort tend to achieve higher academic 

achievement. It could be agreed in is general that the more effort the more satisfying 

results you will receive, e.g. when students spent more time reading, doing assignments 

or homework, attending more tuition classes, they will be achieved better academically. 

When students feel pleased with their academic competence, effort, academic interest, and 

curriculum they are more likely to succeed in their educational path. 

Thus, the results of the current study are not in accordance with the 

majority of existing studies working on this topic. Still, there are some studies in line 

with our result. For instance, the achievement was found to depends almost completely 

on the previous accomplishment but not on prior self-concept (Helmke & van Aken, 

1995).This emerges results is in a positive direction with the study of Ahmad and his 

colleagues that there is no direct significant relationship between self-concept and 

academic achievement (Ahmad, Hassan, Ahmad, & Othman, 2016). 

This result can be explained further with the self-concept theory of Rogers 

(1959). This theory explained how life experiences and evaluation by others influenced 

an individual’s self-concept. Human wishes their feel, experience, and behave 

consistently with their self-image. People would like their self- image to be like their 

ideal-self. On one hand, the theory explained that the closer their self-image and ideal-

self, the more consistent people are and the higher their sense of self-worth. On the 

other hand, the further the ideal-self and self-image the lesser consistent people are and 

the lower their sense of self-worth. According to Rogers (1959) the higher people 

perceived their self-worth, the higher confidence and positive feeling about themselves. 

Correlation analysis did not show any significant relationship between 

study attitude and academic achievement. It means that no matter in what level of the 

achievement the students acquired, there is seem not to relate to their study attitudes. 

Our result is congruent with a pass study where they found no significant correlation 

between science attitude and chemistry achievement among 11th grade students 

(Rathod, 2014). It is also in line with a past study, which conducted with minority 

students in West Bengal, India, whose study did not find any association between the 

attitude towards education and academic achievement (Das, Halder, & Mishra, 2014). 

Another recent study also did not found direct relationship between the students’ 
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attitude toward school and academic achievement but it was under the mediation role 

of self-concept (Veas, Castejón, Miñano, &Gilar-Corbí, 2019).  

According to the consistency theory, people try to balance the state of 

cognitions and behaviors, which indicate the connection between attitudes and 

behaviors. We usually look forward to the behavior of people to be in line with their 

attitudes.People behave according to their attitudes; this is what we assume. Event 

though, the connection between attitudes and behavior was mentioned in the 

consistency model, this model is still lack of complexity to predict the relation between 

attitudes and behaviors (Trepte, 2013). Furthermore, social psychologists agreed that 

attitudes and actual behavior are not usuallyconsistent. For example, some students are 

still skipping classes even though they know that those classes are important. This 

example can be indicated that people are not always behaving according to their 

attitudes. Another past study claimed that cognitive and affective components of 

attitudes do not always match with behaviors (Lapiere, 1934). People will more likely 

to behave according to their attitudes as long as their attitudes are the result of their 

experience, they are an expert on the subject, they expect a favorable outcome, those 

attitudes are repeatedly expressed, or only when they stand to win or lose something 

due to the issue. 
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1.2 Regressions of the determinant variables and academic achievement 

The second objective was to examine the effective power of the eleven 

determinates on outcome variable academic achievement. Among those 11 determinate 

variables, the result showed that 4 determinants namely value of education, self-

efficacy, teacher educational expectations, and parental support, could effect on 

academic achievement. 

The results also revealed that general self-efficacy was a negative 

predictor for academic achievement, meaning that students with high levels of self-

efficacy more often had lower levels of achievement. This result is supported by 

Coutinho and Neuman (2008) who argued that self-efficacy was related to deep 

processing and that was a negative predictor for learning performance. Our result also 

in accordance with Carroll et al., (2009) who found a significant negative relationship 

between self-efficacy and academic achievement. Feldman and Kubota (2015) argued 

that general self-efficacy did not predict GPA. Based on the self-efficacy theory of 

Bandura, self-efficacy is a sense of one's ability to do the proposed tasks and is at a 

higher level when students believe their academic effort is sufficient (Bandura, 1977). 

However, sometimes Cambodian students assume that the efforts they put forth are 

enough, and they stop putting more effort into their learning and this leads to less 

academic success, even when they have a high level of general self-efficacy. 

Our results also suggested that value of education was a positive predictor 

for academic achievement. When students assigned a high value to education, they were 

more likely to be motivated to achieve more. Value is a standard that guides people’s 

conduct and activities in many different ways. It helps students to rationalize their 

beliefs, attitudes, and actions (Rokeach, 1973). Placing value on educational 

achievement had a large positive effect on the achievement in that the higher value a 

student placed on academic achievement, the better the learning strategies or 

approaches they apply in studying (Tarabashkina & Lietz, 2011). Another recent study 

also supported students’ value-cost beliefs as a significant predictive influence over 

their achievement goals (Yang, 2019). The present finding, supported by motivation 

theory, suggests that educational value as an outcome of motivation toward 

achievement is an individual’s aspiration for academic success (McClelland, Atkinson, 

Clark, & Lowell, 1953). In addition, motivation serves to encourage students to engage 
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in learning activities and this engagement can contribute to high academic performance 

(Mustafa, Elias, Noah, &Roslan, 2010). 

The present finding also supported by the motivation theory that 

motivation toward achievement is individual’s aspiration for academic success and it is 

an inner power that individual has in order to express and to accomplish one own 

capability toward one specific task (McClelland, Atkinson, Clark, & Lowell, 1953). In 

addition, motivation is predicted to encourage students to engage in learning activities. 

While, this engagement can contribute to high academic performance (Mustafa, Elias, 

Noah, &Roslan, 2010). 

Teacher educational expectations were also a positive predictor for 

academic achievement. Based on results we can assume that adolescents who received 

high expectations from their teachers were more likely motivated to higher academic 

achievement. Our findings supported by a recent study that the inaccuracy in teacher 

expectations was significantly predicted students’ academic achievement (Gentrup, 

Lorenz, Kristen, & Kogan, 2020). In addition, our result was in accordance with the 

past study which found that teacher expectations positively influenced adolescents’ 

educational expectations, competency beliefs, and learning outcomes (Benner & 

Mistry, 2007). 

The analysis confirms parental support as a negative predictor for 

academic achievement. This statistic indicates that higher support from their parents 

lower the achievement. This result is aligned with By and Laohawiriyanon (2019), they 

also found a significant and negative correlation between support from parents and 

English test score. There might be some pressures from parents that can bring them 

anxiety and this anxiety, or negative learning experiences can hold back students’ 

learning outcomes, as mention by Taguchi, Magid, and Papi (2009). 

2. Conclusion and Recommendations

This research aims to study the correlations between the outcome variable 

academic achievement and many determinant variables such as parenting styles 

(authoritarian, authoritative, and permissive), parental support, academic confidence, 

academic effort, self-efficacy, study attitude, teacher educational expectations, peers 

aspirations, and values of education among high school adolescent in Ratanakiri 
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province. And another purpose is to examine the predictive power among those 

determinant variables and academic achievement. 

Person’s correlation analysis shows that values on education had a positive 

significant relationship with academic achievement while authoritarian parenting, 

permissive parenting, parental support, and self-efficacy had a negative significant 

relationship with the outcome variable. Factors predicting academic achievement were 

examined using multiple linear regressions. Regression found that there were four 

determinates that significant: values of education, self-efficacy, teacher educational 

expectations, and parental support. Regressions results showed that self-efficacy was 

the best predictor for academic achievement. 

In light of the findings of our study, students should be aware that the external 

factors might affect their academic achievement but not as much as the factors from 

students themselves that could affect their educational achievement, especially, self-

efficacy and the values they place on education. It is important to be highlighted that, 

students should not be too proud and satisfied too early on the amount of the efforts and 

commitments they put on studying, instead theyshould be well preparedall along the 

academic way and never stop giving more effort on learning even though they think 

they have tried enough. More importantly, students should place more values into 

studying because the more values they place for education the higher chances of getting 

higher success in their academic life. The higher the values on education strengthen the 

self-motivation and better the learning strategy. 

According to the findings of the study, parents should reflect on their own 

behaviors whether they provided supports which encourage their children academic 

achievement or failed to do so. Sometimes, parents failed to understand their children’s 

needs; they may focus on non-related things which may less or no support their 

children’s academic achievement. Children may instead need another supports from 

parents such as emotional support or appraisal support. Therefore, parents should pay 

more attention to their children’s education and provide needs which are support their 

educational achievement. Parents and children should have regularly discussed on what 

are the needs of the children and what are the needs of parents themselves and how can 

the parents get to respond to the child’s needs effectively. Cambodian parents should 

maintain closeness and approachable behaviors with their children and create more and 
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effective communication with them to better the relationship and to decrease 

misunderstanding between them and their children. Researchers suggest that in order 

to help their children’s competency development parents should provide four kinds of 

supports to them such as emotional support, instrumental support, informational 

support, and appraisal support (Tardy, 1985). The current study has limitation because 

it measures parental support by assess perceptions of students received of parent 

support and this may not reflect the actual parents support behaviors. 

Parents should create a supportive learning environment at home. Parents who 

found themselves as authoritarian should lower their demanding and be more 

responsive and more open by listening to their child more so the child could feel 

understood by their parents. Permissive parents should limit their response and increase 

demanding so that the child could feel warmth, support, and can get more rules or 

guidelines to follow. Thus, all kinds of the parent, especially, authoritative should work 

harder and give higher values on the education of their children and try to encourage 

their children to meet academic success. In short, Cambodian parents to evaluate and 

improve their parenting behavior in order to enhance children’s educational success. 

Researchers would like to make recommendations to teachers and educators 

to expose a more motivate environment in classrooms and keep inspiring students. And 

work on eliminating the negative impact of self-efficacy. Teachers may help to higher 

students’ educational values by giving feedback, being positive, encouraging, 

discouraging classroom comparison, and supporting collaboration between students. 

 Another recommendation is to the teachers, school counselors, and educators 

to take any chances or opportunity they have to educate and encourage adolescents’ 

discussion and communication with their parents. Government should work more on 

raising awareness on the benefits of having close relationship and regular 

communication between parents and child in family and broadcast it more widely on 

social media.  And the government should create policy, which could educate and 

develop the quality of individual parents’ behaviors. The government should also create 

more events to raise awareness on the effect of patents and broadcast it more often on 

social media. 
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Finally, school counselor should be available in very educational level from 

the elementary to the university level. Thus, government should consider this 

requirement as a priority work in education sector.  

The current study has some limitations;first, this research is based on students’ 

perceptions about parenting style, not from the parents’ views. Second, it was conducted 

based on questionnaires only, thus, some insightful answers regardingthe opinions about 

schools and teachers may not be given honestly by the participants, even though researchers 

tried to eliminate the bias. Therefore, the future study should investigate this topic broadly 

and deeply by using mix methodology to get more deep insight into exactly how they feel. 

Third, the current study legally adopted the questionnaires as our research instrument and 

some of those questionnaires were created in different cultures which the nature and the 

context of the understanding and perception of the adolescent could be uncommon. Thus, the 

future study should adapt or create own instrument to suit those sample group. 
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Questionnaire 

We would like to ask you to help us by participating in this survey to better 

understand the effect of parental factor and students factor on academic achievement of 

high school students in Cambodia. This questionnaire is not a test so there is no “right” 

or “wrong” answers. We are interested in your opinion. The results of this survey will 

be used only for research purposes so please give your answers sincerely to ensure the 

success of this project. Thank you very much for your help!  

SECTION A: Student profile   

Please put “√” in the box and write your answer in the space provided. 

1. Gender: 1) male 2) female

2. Ethnicity: 1) Khmer 2) Islam

3) Indigenous 4) other

3. Age: ....................................... years old 

SECTION B: Parental Authority Questionnaire (PAQ) 

Please put “√”on the number that you think the most applied to you and your 

parents during your years of growing up at home.  There is no right or wrong answers, 

so do not spend a lot of time on any one item.     

1= Strongly disagree, 2= Disagree, 3= Neither agree nor disagree, 4= Agree, 5= Strongly Agree 

items 
Level of opinion

1 2 3 4 5 

1. Even if their children did not agree with them, my parents felt

that it was for our own good if we were forced to conform to what

they thought was right.

2. Whenever my parents told me to do something as I was growing

up, they expected me to do it immediately without asking any

questions.

3. My parents felt that wise parents should teach their children early

just who is boss in the family.
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items 
Level of opinion

1 2 3 4 5 

4. As I was growing up my parents would get very upset if I tried

to disagree with them.

5. As I was growing up my parents did not allow me to question any

decision they had made.

6. As I was growing up my parents let me know what behavior they

expected of me, and if I did not meet those expectations, they

punished me.

7. My parents have always felt that more force should be used by

parents in order to get their children to behave the way they are

supposed to.

8. My parents have always felt that most problems in society would

be solved if we could get parents to strictly and forcibly deal with

their children when they do not do what they are supposed to as

they are growing up.

9. As I was growing up, I knew what my parents expected of me in

the family and they insisted that I conform to those expectations

simply out of respect for their authority.

10. As I was growing up my parents often told me exactly what they

wanted me to do and how they expected me to do it.

11. My parents had clear standards of behavior for the children in our

home as I was growing up, but they were willing to adjust those

standards to the needs of each of the individual children in the

family.

12. My parents gave me direction for my behavior and activities as I

was growing up and they expected me to follow their direction,

but they were always willing to listen to my concerns and to

discuss that direction with me.
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items 
Level of opinion

1 2 3 4 5 

13. As I was growing up, if my parents made a decision in the family that

hurt me, they were willing to discuss that decision with me and to

admit it if they had made a mistake.

14. As I was growing up my parents gave me clear direction for my

behaviors and activities, but they also understood when I

disagreed with them.

15. As I was growing up I knew what my parents expected of me in my

family, but I also felt free to discuss those expectations with them

when I felt that they were unreasonable.

16. While I was growing up my parents felt that in a well-run home

the children should have their way in the family as often as the

parents do.

17. As I was growing up my parents allowed me to decide most

things for myself without a lot of direction from them.

18. As I was growing up my parents allowed me to form my own

point of view on family matters and they generally allowed me to

decide for myself what I was going to do.

19. My parents feel that most problems in society would be solved if

parents would not restrict their children’s activities, decisions,

and desires as they are growing up.

20. Most of the time as I was growing up my parents did what the

children in the family wanted when making family decisions.

21. My parents has always felt that what their children need is to be

free to make up their own minds and to do what they want to do,

even if this does not agree with what their parents might want.
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SECTION C: Parental Support 

Please put “√”on the number that you think the most applied to you and your 

parents. You can select one among these scales for each item below.  

1 = Never, 2 = Rarely, 3 = Sometimes, 4 = Often, 5 = Usually, 6 = Always 

items 
Level of opinion 

1 2 3 4 5 6 

1. My parents listen to me, when I’m mad.

2. My parents express pride in me.

3. My parents help me practice things.

4. My parents make suggestions

5. My parents help me make decisions.

6. My parents give me good advice.

7. My parents help me find answers.

8. My parents praise me when I do well.

9. My parents reward me when I do well.

10. My parents tell me how well I do on tasks.

SECTION D: Academic Self-Concept 

Please put “√”on the number that you think the most applied to you. You can 

select one among these scales for each item below.  

1 = Strongly disagree, 2 = Disagree, 3 = Agree, 4 = Strongly agree 

items 
Level of opinion

1 2 3 4 

1. I can follow the lessons easily.

2. I am able to help my classmates with their schoolwork if

permitted.

3. I often do my homework without thinking.

4. I pay attention to the teachers during lessons.

5. My teachers feel that I am poor in my work.

6. I am usually interested in my schoolwork.

7. I often forget what I have learnt.

8. I am willing to do my best to pass all the subjects.

9. I often feel like quitting school.

10. I am good in most of my school subjects.

11. I am able to do better than my friends in most subjects.
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SECTION E: The General Self-Efficacy Scale 

Please put “√”on the number that you think the most applied to you. You can 

select one among these scales for each item below.  

1 = Not at all true, 2 = Hardly true, 3 = Moderately true, 4 = Exactly true 

items 
Level of opinion 

1 2 3 4 

1. If someone opposes me, I can find the means and ways to get

what I want.

2. It is easy for me to stick for my aims and accomplish my goals.

3. I am confident that I could deal efficiently with unexpected

events.

4. Thanks to my resourcefulness, I know how to handle

unforeseen situations.

5. I can solve most problems if I invest the necessary effort.

6. I can remain calm when facing difficulties because I can rely

on my coping abilities.

7. If I am in trouble, I can usually think of a solution.

8. I can usually handle whatever comes my way.
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SECTION F: Study Attitude 

Please put “√”on the number that you think the most applied to you. You can 

select one among these scales for each item below.  

1 = Strongly disagree, 2 = Disagree, 3 = Somewhat disagree, 4 = Neither agree or disagree, 

5 = Somewhat agree, 6 = Agree, 7 = Strongly agree 

items 
Level of opinion 

1 2 3 4 5 6 7 

1. I relate well to my teachers.

2. My teachers care about me.

3. I like my classes.

4. This is a good school.

5. This school is a good match for me.

6. I am proud of this school.

7. I want to do my best in school.

8. I spend a lot of time on my schoolwork.

9. I concentrate on my schoolwork.

SECTION G: Motivation for Educational Attainment 

Please put “√”on the number that you think the most applied to you. You can 

select one among these scales for each item below.  

         1 = Strongly disagree, 2 = Disagree, 3 = Neither agree nor disagree, 4 = Agree 5 = Strongly agree 

Items Level of opinion 

1 2 3 4 5 

1. Graduating from high school is not as important to me as

getting a good paying job.

2. My teachers expect that I will do well in the future.

3. I am one of the student teachers believe will be successful.

4. My teachers believe that I will graduate from high school.

5. My teachers consider me to be pretty smart.

6. Most of my good friends will quit high school when they

are old enough.
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7. Most of my good friends plan to go to college.

8. I do not think many of my friends will graduate from high school.

9. Lots of my good friends will not be able to go to college.

10. Many of the things we do in school seem useless to me.

11. If I get bad grades, I can still get a good job.

12. I could be successful in life without an education.

13. I know many people who have done well in life with little

education.

14. School is not that important for future success.

15. If I work hard in school, I will get a better job than the kids

who donot try hard.

Thank you very much. 

Good luck! 
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(Appendix 2 Questionnaire in Khmer)
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កម្រងសនំរួម្ាវម្ាវ
ម្រធានរទម្ាវម្ាវ៖ ទំនាក់ទំនងរវាងកត្តា ឪពុកម្តា យនិងកត្តា សិសសខ្លួនឯងផ្ទា ល់ទៅទលើលទធិផលការសិការររស់សិសសកម្រិតរធ្យរសិការទៅទខ្តារតនគិរីម្រទទសករពុា។ 
ទោលរំណងម្ាវម្ាវ៖ កម្រងសំនួរទនេះម្តូវបានរទងកើតទ ើងទែើរបីទធ្វើការសិកាទៅទលើពីរកត្តា គឺឪពុកម្តា យនងិសិសសខ្លួនឯងផ្ទា ល់ដែលអាចម្តនឥទធិពលែល់ការសកិាររស់សិសសទៅកម្រិត
រធ្យរសិកានិងទែើរបីដសវងយល់ថាឪពុកម្តា យទៅម្រទទសករពុាចិញ្ចឹរកូនត្តររទរៀររួយណា។

ែូទចនេះសូររអូនៗទំងអស់ោន ចំណាយទពលម្រដែល៤៥នាទីចូលរួរដចករំដលកពីរទពិទាធ្ន៍ផ្ទា ល់ខ្លួនររស់រអូនទែើរបីដសវងរកថាទតើកត្តា ទំងពីរទនេះអាចរ េះពាល់ែលក់ារ
សិការរស់យុវជនទៅម្រទទសករពុាទយើងយ ងែូចទរាច។កម្រងសំនួរទនេះរិនដរនាការទធ្វើទតសាឬាការាកលបងចំទណេះែឹងទទែូទចនេះវារិនម្តន ម្តូវ ឫ ខ្ុស អវីទទរអូនម្ោន់ដតទ្លើយទៅ
ត្តរការពិតនិងការយល់ទ ើញាក់ដសាងផ្ទា ល់ខ្លួនដតរ ុទណាណ េះ។

ដផនក A : ព័តម៌្តនផ្ទា លខ់្លនួររសស់សិស

សូរគូសសញ្ញា  “√”ទៅកនុងម្រអរ់ ឬ សរទសរចទរលើយររស់អនកទៅកនុងចទនាល េះ។

1. ទេទ: 1) ម្រុស 2) ម្សី

2. សញ្ញា ត:ិ 1) ដខ្ែរ 2) ឥាល រ 3) ជនាតិភាគតិច 4) ទផសងៗ

3. អាយុ: ...................... ឆ្ន ំ

ដផនក B កម្រងសនំរួអពំកីារទទលួបានការចញិ្ចរឹរបីាចព់ីឪពកុម្តា យ
សូរគូសរងវង់ទៅជំុវិញទលខ្ដែលរអូនគិតថាម្តឹរម្តូវសម្ម្តរ់រអូននិងឪពុកម្តា យររស់រអូន។ រិនម្តនម្តូវឬខ្ុសទទសូរទម្ជើសចទរលើយដែលពិតរំផុតសម្ម្តរ់រអូនរិនចំបាច់

ចំណាយទពលទម្ចើនទពកទទសម្ម្តរ់សំនរួនិរួយៗ។ សូរពិនិតយទរើលកម្រិតពិនាុឲ្យបានចាស់រុននឹងទម្ជើសទរីស។ រអូនអាចទម្ជើសទរីសទលខ្រួយកនុងចំទនារទលខ្ទំង៥កម្រិតទនេះ។
១ ២ ៣ ៤ ៥

រិនយល់ម្សរទល់ដតទាេះ រិនយល់ម្សរ រិនយលែ់ឹង យល់ម្សរ យល់ម្សរខ្ល ំង

កម្រិតននការយលម់្សរ

១.ឪពុកម្តា យខ្្ុំដតងដតរងខំឲ្យខ្្ុំទធ្វើត្តរោត់ទទេះរីខំុ្្រិនយលម់្សរារួយោត់ក៏ទោយ ទម្ពាេះោត់គិតថាអវដីែលោតទ់ធ្វើគឺទែើរបីឲ្យខ្្ុំលអរ ុទណាណ េះ។ ១ ២ ៣ ៤ ៥

២.ទពលដែលឪពុកម្តា យខ្្ុំម្បារ់ឲ្យខ្្ុំទធ្វើអវីរួយ ោតដ់តងដតឲ្យខ្្ុំទធ្វើភាល រ ទៗោយរិនឲ្យខ្្ុំសួរពីរូលទែតុទទ។ ១ ២ ៣ ៤ ៥

៣.ឪពុកម្តា យខ្្ុំដតងដតរង្ហា ញកូនឲ្យែឹងតំ្តងពីតូចៗរកថាអនកណាម្តនអំណាចាងទគទៅកនុងផាេះ។ ១ ២ ៣ ៤ ៥

៤.តំ្តងពីតូចរកខ្្ុំសទងកតទ ើញថាឪពុកម្តា យខ្្ុំខ្ឹងឬ អន់ចិតាទពលខ្្ុំរិនាា រ់ឬរិនទធ្វើត្តរោត់។ ១ ២ ៣ ៤ ៥

៥.តំ្តងពីតូចរកឪពុកម្តា យខ្្ុំរិនដែលឲ្យខ្្ុំជំទស់និងការសទម្រចចតិាររសោ់ត់ទទ។ ១ ២ ៣ ៤ ៥

៦.តំ្តងពីតូចរកឪពុកម្តា យខ្្ុដំតងដណនំាថាខ្្ុំគួរដតម្តនអាករបកិរិយ និងការនិយយសាីដររណា។ ទរើខំុ្្រិនបានទធ្វើត្តរទទោត់ោក់ពិន័យខ្្ុំ។ ១ ២ ៣ ៤ ៥

៧.ឪពុកម្តា យខ្្ុំដតងគិតថាទរើចងឲ់្យកូនាា រ់រង្ហា រ់គួរដតម្តនការោក់ពិន័យឬរងខំកូន។ ១ ២ ៣ ៤ ៥

៨. ឪពុកម្តា យខ្្ុំយលទ់ ើញថារញ្ញា ាទម្ចើនទៅកនុងសងារនិងម្តូវបានទោេះម្ាយម្រសិនទរើឪពុកម្តា យម្តនការអរ់រំកូនតឹងដតងទែើយរទម្ងៀនឲ្យកូនាា រ់រង្ហា រ់តំ្តងពី
ទកែងរក។

១ ២ ៣ ៤ ៥

៩.តំ្តងពីតូចរកខ្្ុំដតងដតែឹងរែូតរកថាឪពុកម្តា យខ្្ុំោតរ់ំពឹងចង់ឲ្យខ្្ុំកាល យារនុសសដររណា ទែើយោតដ់តងដតជំរុញឲ្យខ្្ុំទធ្វើត្តរការចង់បានររសោ់ត់។ ១ ២ ៣ ៤ ៥

១០.តំ្តងពីតូចរកឪពុកម្តា យខ្្ុំដតងដតម្បារ់ខំុ្្ចាស់ ពៗីអវីដែលោត់ចង់ឲ្យខ្្ុំទធ្វើនិងម្បារ់ពីរទរៀរទធ្វើអវីរួយទនាេះ។ ១ ២ ៣ ៤ ៥

១១.ឪពុកម្តា យខ្្ុបំានកំណត់ពីដរររទអាករបកិរិយរួយចាស់លាស់សម្ម្តរ់កូនៗ ទៅកនុងផាេះរ ុដនាោតអ់ាចសម្រួលដរររទទនាេះត្តរនិស័សយររស់កូនម្តន ក់ៗបាន។ ១ ២ ៣ ៤ ៥

១២. ឪពុកម្តា យខ្្ុំដណនំាតម្រង់ទិសអាករបករិិយឫសករែភាពររស់ខ្្ុំទែើយោត់ចង់ឲ្យខ្្ុទំធ្វើត្តរការដណនំាររសោ់ត់រ ុដនាោត់រិនរងខំខ្្ុំទទ។ ោត់ដតងដតាា រ់ពីទុកខ
កងវល់ររស់ខ្្ុទំែើយោត់ពិភាកាារយួខ្្ុំទពលខ្្ុំម្តនរញ្ញា ។

១ ២ ៣ ៤ ៥
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កម្រិតននការយលម់្សរ

១៣.តំ្តងពីតូចរកម្រសិនទរើឪពុកម្តា យររស់ខ្្ុំបានសទម្រចចតិាទធ្វើអវីរួយខ្ុសទែើយវាបានរ េះពាល់ែល់ខ្្ុំ ោត់ដតងដតពិភាការញ្ញា ទនាេះារយួខ្្ុំទែើយោតស់ុំទទស
ម្រសិនទរើោត់ខ្ុស។

១ ២ ៣ ៤ ៥

១៤.តំ្តងពីតូចរកឪពុកម្តា យខ្្ុបំានទូនាែ នខំុ្្ចាសថ់ាខ្្ុំគួរម្តនអាករបកិរិយឬសករែភាពដររណា រ ុដនាោតម់្តនការទយគយល់ម្រសិនទរើខំុ្្រិនយលម់្សរារួយោត់។ ១ ២ ៣ ៤ ៥

១៥.តំ្តងពីតូចរកខ្្ុំបានែឹងពីអវីដែលឪពុកម្តា យខ្្ុំចង់ឲ្យខ្្ុំទធ្វើរ ដុនាខំុ្្ក៏ម្តនទសរីភាពកនុងការពិភាកាារួយោត់ទៅទពលដែលខ្្ុគំិតថាការចង់បានររសោ់ត់រិនសរទែតុផ
ល។

១ ២ ៣ ៤ ៥

១៦. ឪពុកម្តា យខ្្ុំដតងគិតថាម្គួាររួយដែលលអគឺកូនៗនិងឪពុកម្តា យគួរដតទធ្វើអវីត្តរការយល់ទ ើញទរៀងៗងការសទម្រចចិតាទរៀងៗខ្លួន។ ១ ២ ៣ ៤ ៥

១៧.ភាគទម្ចើនឪពុកម្តា យខ្្ុឲំ្យខ្្ុំសទម្រចចិតាទធ្វើអវីរួយទោយខ្លនួឯងទោយោែ នការដណនំាទម្ចើនពីពួកោតទ់ទតំ្តងដតពីតូចរក។ ១ ២ ៣ ៤ ៥

១៨.តំ្តងពីតូចរកឪពុកម្តា យខ្្ុំរទណាា យឲ្យខ្្ុមំ្តនទោលគំនិតទោយខ្លួនឯងទែើយាទូទៅោត់ដតងដតអនុញ្ញា តឲ្យខ្្ុសំទម្រចចតិាទធ្វើអវីដែលខ្្ុំចង់ទធ្វើទោយខ្លួនឯង។ ១ ២ ៣ ៤ ៥

១៩.ឪពុកម្តា យខ្្ុំម្តនទំទនារថារញ្ញា ភាគទម្ចើនទៅកនុងសងារនឹងម្តូវបានទោេះម្ាយម្រសិនទរើឪពុកម្តា យរិនម្តនការតឹងដតងចំទពាេះសករែភាព ការសទម្រចចិតា និងការ
ចង់បានររស់កូន។

១ ២ ៣ ៤ ៥

២០.ភាគទម្ចើនឪពុកម្តា យខ្្ុំទធ្វើត្តរការចង់បានររស់ខ្្ុំ។ ១ ២ ៣ ៤ ៥

២១.ឪពុកម្តា យខ្្ុំដតងដតគិតថាកូនៗររសោ់ត់ម្តវូដតម្តនទសរីភាពកនុងការសទម្រចចិតាទធ្វើអវីរួយទោយខ្លួនឯង និងទធ្វើអវីដែលខ្លនួឯងចង់ទធ្វើ ទទេះរាីម្តនទរឿងខ្លេះោត់រិន
ទពញចិតាក៏ទោយ។

១ ២ ៣ ៤ ៥

ដផនក C ការោំម្ទពឪីពកុម្តា យ
សូរគសូរងវង់ជុំវិញទលខ្ដែលរអនូគតិថាម្តឹរម្តូវសម្ម្តររ់អូន។ សូរពិនតិយទរើលកម្រតិពនិាុឲ្យបានចាសរ់ុននងឹទម្ជើសទរីស។ រអនូអាចទម្ជើសទរីសចទរលើយរួយកនុងចំទនារចទរលើយទងំ៦កម្រតិទនេះ។

១ ២ ៣ ៤ ៥ ៦
រិនធាល រ់ទល់ដតទាេះ កម្រ ទពលខ្លេះ ាញឹកញារ់ ាធ្រែត្ត ដតងដត

កម្រិតននការយល់ម្សរ

១. ឪពុកម្តា យខ្្ុោំត់ាា រ់ទែតុផលខ្្ុំទពលខ្្ុខំ្ឹងរាងៗ។ ១ ២ ៣ ៤ ៥ ៦

២. ឪពកុម្តា យររស់ខ្្ុបំានរង្ហា ញឲ្យខ្្ុំែងឹថាោត់ម្តនទម្តទនៈភាពចំទពាេះខ្្ុ។ំ ១ ២ ៣ ៤ ៥ ៦

៣. ឪពកុម្តា យខ្្ុជំួយខ្្ុំទធ្វើកចិចការង្ហរទផសងៗ។ ១ ២ ៣ ៤ ៥ ៦

៤. ឪពុកម្តា យខ្្ុឲំ្យាគនំតិទយរល់ ឬការដណនាំទផសងៗែល់ខ្្ុ។ំ ១ ២ ៣ ៤ ៥ ៦

៥. ឪពុកម្តា យខ្្ុជំួយខ្្ុំកនងុការទធ្វើការសទម្រចចតិាទធ្វើអវរីួយ។ ១ ២ ៣ ៤ ៥ ៦

៦. ឪពុកម្តា យខ្្ុឲំ្យែំរនូាែ នលអៗែលខ់្្ុំ។ ១ ២ ៣ ៤ ៥ ៦

៧. ឪពកុម្តា យខ្្ុំជយួខ្្ុំទោេះម្ាយចងំល់ទផសងៗ។ ១ ២ ៣ ៤ ៦ ៦

៨. ឪពុកម្តា យខ្្ុសំរទសើរខ្្ុំទពលខ្្ុំទធ្វើអវរីួយបានលអ។ ១ ២ ៣ ៤ ៥ ៦

៩. ឪពុកម្តា យខ្្ុឲំ្យរង្ហវ នខ់្្ុំទពលខ្្ុំទធ្វើអវីរួយបានលអ។ ១ ២ ៣ ៤ ៥ ៦

១០. ឪពកុម្តា យខ្្ុំម្បារ់ខ្្ុំម្តង់ៗ ទរើខ្្ុធំ្វអ់វីរួយបានលអ។ ១ ២ ៣ ៤ ៥ ៦
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ដផនក D ផនតក់នំតិទកទ់ងនងិការសកិា
សូរគូសរងវង់ជុំវិញទលខ្ដែលរអនូគតិថាម្តរឹម្តូវសម្ម្តររ់អនូ។ សូរពិនតិយទរើលកម្រិតពិនាុឲ្យបានចាស់រនុនងឹទម្ជើសទរសី។ រអូនអាចទម្ជើសទរីសចទរលើយរួយកនុងចំទនារចទរលើយទងំ៤កម្រិតទនេះ។

១ ២ ៣ ៤
រិនយល់ម្សរទល់ដតទាេះ រិនយល់ម្សរ យល់ម្សរ យល់ម្សរខ្ល ំង

កម្រិតននការយល់ម្សរ

១.ខ្្ុំយល់ទរទរៀននិរួយៗទោយង្ហយម្សលួ។ ១ ២ ៣ ៤

២.ខ្្ុំអាចជួយរិតាររួថាន ក់ររសខ់្្ុំទធ្វើលំហាតឬ់កចិចការង្ហរផាេះទរើទគសុំឲ្យខ្្ុំជយួ។ ១ ២ ៣ ៤

៣.ាទរឿយៗខ្្ុំទធ្វើកចិចការង្ហរផាេះឬលំហាត់ទោយរនិបានគតិចាស់លាស់ទទ(ទធ្វើឲ្យដតបាន)។ ១ ២ ៣ ៤

៤.ខ្្ុំយកចិតាទុកោក់ាា រ់ម្គរូទម្ងៀនទៅកនងុទម្ត ងទរៀន។ ១ ២ ៣ ៤

៥.ទលាកម្គអូនកម្គូររសខ់្្ុគំិតថាខ្្ុំទរៀនទខ្ាយ។ ១ ២ ៣ ៤

៦.ខ្្ុំដតងដតយកចិតាទុកោកា់រយួកចិចការាលា(លំហាត់)ររសខ់្្ុំ។ ១ ២ ៣ ៤

៧.ាទរឿយៗខ្្ុំទេលចអវីដែលខ្្ុំបានទរៀន។ ១ ២ ៣ ៤

៨.ខ្្ុំទរាា្ថាខ្ំម្រងឹដម្រងទរៀនឲ្យអសព់ីសរតថភាពទែើរបីឲ្យម្រលងារ់ម្គររ់ុខ្វិាា ។ ១ ២ ៣ ៤

៩.ាទរឿយៗខ្្ុំម្តនអាររែណថ៍ាចង់ឈរ់ទរៀន។ ១ ២ ៣ ៤

១០.ខ្្ុំទរៀនពូដកទសាើម្គររ់ខុ្វិាា ។ ១ ២ ៣ ៤

១១.ខ្្ុំអាចម្រលងបានពនិាុលអាងរិតាេកភ័ររសខ់្្ុំទសាើរម្គររ់ខុ្វិាា ។ ១ ២ ៣ ៤

ដផនក E ការឲ្យតនរលទលើម្រសទិធភាពខ្លនួឯង
សូរគសូរងវង់ជុំវិញទលខ្ដែលរអនូគតិថាម្តរឹម្តូវសម្ម្តររ់អនូ។ សរូពនិតិយទរើលកម្រិតពនិាុឲ្យបានចាស់រនុនឹងទម្ជើសទរីស។ រអនូអាចទម្ជើសទរីសចទរលើយរួយកនុងចំទនារចទរលើយទងំ៤កម្រិតទនេះ។

១ ២ ៣ ៤
រិនម្តឹរម្តូវទល់ដតទាេះ ម្តឹរម្តូវតិចតួច ម្តឹរម្តូវ ម្តឹរម្តូវណាស់

កម្រិតននការយល់ម្សរ

១.ម្រសនិទរើម្តននរណាម្តន ករ់ិនយល់ម្សរារយួខ្្ុំ ខ្្ុំទៅដតអាចរកវិធ្ីាស្តសានិងទែតុផលទធ្វើយ ងណាឲ្យទគម្សរខ្្ុបំាន។ ១ ២ ៣ ៤

២.វាាទរឿងង្ហយម្សួលសម្ម្តរខ់្្ុំទៅកនងុការទផ្ទា តទៅទលើដតដផនការនងិទោលទៅររស់ខ្្ុ។ំ ១ ២ ៣ ៤

៣.ខ្្ុំទជឿាក់ថាខ្្ុំអាចទោេះម្ាយបានយ ងលអារួយនងិទែតុការណ៍ដែលទកើតទ ើងទោយរនិបានទម្រៀងទុកចំទពាេះខ្្ុ។ំ ១ ២ ៣ ៤

៤.ទោយារភាពខ្ល ងំនងិធ្នធានទងំឡាយដែលខ្្ុមំ្តន ទោយទែតុទនេះទែើយខ្្ុំែងឹពីរទរៀរទោេះម្ាយ/ម្រឈររខុ្ារួយនងឹាថ នភាពដែលរិន
អាចទយែងឹរនុបាន។

១ ២ ៣ ៤

៥.ខ្្ុំអាចទោេះម្ាយរញ្ញា ភាគទម្ចើនបានម្រសនិទរើខ្្ុំបានម្រងឹដម្រងអសព់ីលទធភាព។ ១ ២ ៣ ៤

៦.ខ្្ុំអាចទធ្វើចិតាសងរ់ទពលជួរទរឿងលបំាកៗទម្ពាេះខ្្ុំទជឿាក់ទលើសរតថភាពទោេះម្ាយរញ្ញា ររស់ខ្្ុ។ំ ១ ២ ៣ ៤

៧.ម្រសនិទរើខ្្ុំកពំងុដតម្តនរញ្ញា អវីរយួខ្្ុំដតងដតរកទ ើញែំទណាេះម្ាយបានានចិច។ ១ ២ ៣ ៤

៨.ខ្្ុំដតងដតអាចទោេះម្ាយរញ្ញា អវកី៏ទោយដែលទកើតទ ើងចំទពាេះខ្្ុ។ំ ១ ២ ៣ ៤
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ដផនក F ឥរយិរទទៅទលើការសកិា
សូរគូសរងវងជ់ុំវិញទលខ្ដែលរអូនគិតថាម្តឹរម្តូវសម្ម្តរ់រអូន។ សូរពនិិតយទរើលកម្រិតពិនាុឲ្យបានចាសរ់ុននឹងទម្ជើសទរីស។ រអូនអាចទម្ជើសទរីសចទរលើយរួយកនុងចំទនារចទរលើយទំង៧កម្រិតទនេះ។
១   ២       ៣        ៤       ៥        ៦      ៧

រិនយល់ម្សរទល់ដតទាេះ; រនិយល់ម្សរ; ែចូារនិយល់ម្សរ; រិនែងឹ; ែូចាយល់ម្សរ; យល់ម្សរ; យល់ម្សរខ្ល ងំ
កម្រិតននការយល់ម្សរ

១.ខ្្ុំម្តនទំនាកទ់ំនងលអារួយទលាកម្គអូនកម្គូររស់ខ្្ុំ។ ១ ២ ៣ ៤ ៥ ៦ ៧

២.ទលាកម្គូអនកម្គូររស់ខ្្ុយំកចិតាទកុោក់ារយួខ្្ុ។ំ ១ ២ ៣ ៤ ៥ ៦ ៧

៣.ខ្្ុំចលូចតិាម្គររ់ខុ្វិាា ទងំអស់ដែលខ្្ុំទរៀន។ ១ ២ ៣ ៤ ៥ ៦ ៧

៤.ាលាទនេះាាលាលអ។ ១ ២ ៣ ៤ ៥ ៦ ៧

៥.ាលាទនេះាកសរនងឹខ្្ុំ។ ១ ២ ៣ ៤ ៥ ៦ ៧

៦.ខ្្ុំម្តនទម្តទនៈភាពចំទពាេះាលាររស់ខ្្ុ។ំ ១ ២ ៣ ៤ ៥ ៦ ៧

៧.ខ្្ុំចង់ម្រងឹដម្រងទរៀនសូម្តឲ្យបានលអរំផតុ។ ១ ២ ៣ ៤ ៥ ៦ ៧

៨.ខ្្ុំចំណាយទពលទម្ចើនទៅទលើកចិចការាលាររស់ខ្្ុំ។ ១ ២ ៣ ៤ ៥ ៦ ៧

៩.ខ្្ុំទផ្ទា តអាររែណ៍ទៅទលើការសកិាររសខ់្្ុំ។ ១ ២ ៣ ៤ ៥ ៦ ៧

ដផនក G កម្តល ំងជុរំញុទកឹចតិាទៅកនងុការសកិា
សូរគូសរងវងជ់ុំវិញទលខ្ដែលរអូនគិតថាម្តឹរម្តូវសម្ម្តរ់រអូន។ សូរពនិិតយទរើលកម្រិតពិនាុឲ្យបានចាសរ់ុននឹងទម្ជើសទរីស។ រអូនអាចទម្ជើសទរីសចទរលើយរួយកនុងចំទនារចទរលើយទំង៥កម្រិតទនេះ។
១      ២    ៣ ៤ ៥

រិនយល់ម្សរទល់ដតទាេះ    រិនយល់ម្សរ  រិនយល់ែងឹ យល់ម្សរ យល់ម្សរខ្ល ងំ

កម្រិតននការយល់ម្សរ

១.ការទរៀនចរ់ពីវិទាល័យវារនិសំខ្ន់សម្ម្តរខ់្្ុំែចូការម្តនការង្ហរដែលម្តនម្បាក់ដខ្ខ្ពស់ទទ។ ១ ២ ៣ ៤ ៥

២.ទលាកម្គូអនកម្គូរពំឹងថាខ្្ុនំិងម្តនអនាគតលអ។ ១ ២ ៣ ៤ ៥

៣.ខ្្ុំាសិសសម្តន ក់កនងុចំទណារសិសសដែលទលាកម្គអូនកម្គូរំពឹងថានងិទាគជ័យ។ ១ ២ ៣ ៤ ៥

៤.ទលាកម្គូអនកម្គូររស់ខ្្ុំទជឿាកថ់ាខ្្ុនំិងទរៀនចរ់វិទាលយ័។ ១ ២ ៣ ៤ ៥

៥.ទលាកម្គអូនកម្គូររសខ់្្ុំចត់ទកុខ្្ុំាសសិសែ៏ឆ្ល តម្តន ក់។ ១ ២ ៣ ៤ ៥

៦.រតិាេកភ័លអររស់ខ្្ុភំាគទម្ចើននងិឈរ់ទរៀនពីវិទាល័យទៅទពលដែលពួកទគម្តនអាយុទម្ចើន។ ១ ២ ៣ ៤ ៥

៧.រតិាេកភល័អររស់ខ្្ុភំាគទម្ចើនម្តនគទម្ម្តងទរៀនតទៅរហាវិទាល័យ។ ១ ២ ៣ ៤ ៥

៨.ខ្្ុំរនិគតិថានងិម្តនរតិាេកភខ័្្ុំទម្ចើនទទដែលអាចម្រលងារថ់ាន ក់ទី១២។ ១ ២ ៣ ៤ ៥

៩.រិតាេកភ័ខ្្ុភំាគទម្ចើននងិរនិអាចរនាទៅទរៀនទៅរហាវិទាលយ័បានទទ។ ១ ២ ៣ ៤ ៥
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កម្រិតននការយល់ម្សរ

១០.ម្តនទរឿងទម្ចើនដែលពួកទយើងទធ្វើទៅាលាដែលវាហាកែ់ូចាោែ នម្រទយជន៍សម្ម្តរ់ខ្្ុ។ំ ១ ២ ៣ ៤ ៥

១១.ទរើខ្្ុំបានចណំាត់ថាន ក់រនិលអខ្្ុំទៅដតអាចរកការង្ហរលអបានទធ្វើ។ ១ ២ ៣ ៤ ៥

១២.ខ្្ុអំាចទទួលបានភាពទាគជយ័ទៅកនុងជីវិតទោយរិនចំបាច់ទទួលការអរ់រំ។ ១ ២ ៣ ៤ ៥

១៣.ខ្្ុំាា លរ់នសុសាទម្ចើនដែលទាគជយ័កនងុជីវិតទោយរិនបានទទួលការអរ់រំ។ ១ ២ ៣ ៤ ៥

១៤.ការទរៀនសូម្តរិនសំខ្ន់សម្ម្តរ់ការទាគជ័យកនុងទពលអនាគតទទ។ ១ ២ ៣ ៤ ៥

១៥.ម្រសិនទរើខ្្ុខំ្ំទរៀនខ្្ុនំិងទទលួបានការង្ហរលអម្រទសើរាងទកែងៗ ដែលរិនខ្ំទរៀន។ ១ ២ ៣ ៤ ៥

សូរអរគុណសម្ម្តរ់ការចំណាយទពលទវលាែ៏ម្តនតនរលររសរ់អូន។

សូរជនូពរឲ្យរអូនទាគជ័យកនុងការសិកា!
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Abstract 

This study aimed to figure out the parenting styles experienced by students and to 

investigate the relationships between parenting styles and academic achievement of 

high school students in Ratanakiri province, Cambodia. Three types of parenting were 

studied: authoritarian, authoritative, and permissive. Students’ first semester exam 

average score was used as academic achievement. The method of this study was 

questionnaire-based. 235 high school students, aged from 15 to 20, were randomly 

selected from two public high schools in Ratanakiri. Descriptive statistics like mean, 

and SD were used to find the parenting experienced by students.  Pearson’s correlation 

was utilized to study the relationship between parenting styles and academic 

achievement. Results show that the authoritative parenting style was most experienced 

by students. Results confirmed that authoritarian style and permissive style had 

negative significant relationship with academic achievement, while authoritative style 

had positive but not significant relationship with academic achievement.  

Keywords: achievement, authoritative parenting style, authoritarian parenting style, 

permissive parenting styles 
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1.Introduction

In the last few decades, Cambodia has been labeled as a young country, where 

48% of the total population is under the age of 24 [1]. However, Cambodia has the 

lowest GDP among Asian countries. Therefore, those young people are the dream and 

hope for Cambodia’s future socioeconomic development. Regarding this matter, 

education is ranked second among Cambodian’s millennium development goals. As the 

results, in this last decade the quality of education in Cambodia has improved, but it is 

still far behind most neighboring countries [2]. Thus, it needs a lot more effort.  

There is general agreement amongst scholars that quality human resources are 

fundamental for economic growth and poverty eradication. Students with high 

academic achievement are more likely considered as a key for socio-economic 

development in any society. Graduated students, who achieve higher academic results, 

are more likely to have a higher quality of life [3]. Unfortunately, academic 

achievement among Cambodian students is low [4]. Moreover, Cambodian parents lack 

involvement and have a low level of communication with their children [5]. In 

Cambodia teachers and parents are factors in the poor performance among students. 

Located in the remote north-eastern Cambodia, Ratanakiri itself has one of the worst 

education indicators in the country. Some of the problems found with education in 

Ratanakiri are dropout rate, students’ attendance, teachers’ attendance, teachers’ 

quality, school environment, and local authorities and parents do not make sacrifices 

for their children’s education [6]. 

Many determinants have found to be related to students’ academic achievement, 

among those, but parenting style was the most influential one affecting students’ 

behavior, adjustment, temperament, and academic achievement [7, 8]. Supported by the 

social learning theory of [9], adolescents’ development and relationship are the results 

of their interactions with their environment. Family, especially parents are the first role 

model for children and can fundamentally impact on children’s learning, sociability, 

competency, and behavior. Baumrind divided parent into three styles namely 

authoritative, authoritarian, and permissive. Authoritative parents are high in 

responding and demanding, authoritarian ones are high in demanding but low in 

responding, and permissive parents are low in demanding but high in responding [10].  
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Authoritative parents are caring, supportive, open-minded, and listen to their 

children. The positive relationship between authoritative parenting style and higher 

academic outcomes of adolescents had been found by many researchers such as [7, 11, 

12]. Parents who have high control and set very strict rules which children must respect 

were classified as having authoritarian style [10]. As a result, authoritarian parenting 

has been linked with negative academic result for some Western students [13]. In 

contrast, the authoritarian parenting style had no significant relation with school 

performance in the study of [11].  Permissive parents are passive and leave too many 

decisions to their children, which leads to low achievement motivation and weak 

performance in class. [14] showed the negative relationship between permissive 

parenting and academic achievement. His study reasoned that these parents were too 

free and exerted too little control on their children’s behaviors and attitudes. Moreover, 

a study by [11] pointed out that permissive parents were lacking discipline, ignored 

their children’s needs, and failed to manage their attitude. Their study strongly argued 

that permissive parents are having a negative influence on children’s academic 

outcomes. 

The purposes of the current study were to identify what parenting style is most 

experienced by student, and to study the relationship between parenting styles and 

academic achievement among Cambodian high school students. This study aimed to 

answer the following research questions: 

1. What parenting style experienced the most by students?

2. What are the relationships between parenting styles and academic

achievement of high school students?

2. Methods

2.1 Participants 

The sample in the study consisted of 235 high school students from two public 

high schools in Ratanakiri. They were 15-20 years old. Students were Khmer and 

indigenous, and Muslims who resident permanently in Ratanakiri province. 

2.2 Data Collection 

This study was based on a questionnaire as data collection tool. The 

questionnaire was translated into Khmer language to make sure that all the participants 
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understood the research purpose and procedure. Before giving students the 

questionnaires, students were informed that their participation was voluntary, and all 

their information would be kept confidential. The participants were chosen by multiple 

random sampling techniques. Maximum completion time for the questionnaires was 30 

minutes. 

2.3 Data Analysis 

The obtained data were entered into the Statistical Package for Statistical 

Sciences (SPSS 17.0). The descriptive statistics including frequencies and percentages 

were performed to examine the backgrounds of the respondents. The mean scores and 

standard deviations (S.D) were employed to find out the parenting style experienced 

most by students. Pearson’s product correlation was employed to identify the 

relationship between parenting styles and academic achievement. 

2.4 Measure 

Parenting styles: The Parental Authority Questionnaire (PAQ) created by [15] 

was applied. It is divided into 3 parts: Authoritative, Authoritarian, and Permissive (10 

items each). A 5-points Likert scale was used, ranging from strongly disagree (1) to 

strongly agree (5). PAQ item examples are: “As I was growing up my parents would 

get very upset if I tried to disagree with them” and “As I was growing up, my parents 

seldom gave me expectations and guidelines for my behavior”. The internal consistency 

was .85 for authoritarian, .76 for authoritative, and .72 for permissive.  

Academic achievement: The mean of students' scores in all subjects of the first 

semester in academic year 2018- 2019 were used to measure students' academic 

achievements. This score was obtained from the school principles. The grading system 

in upper secondary in Cambodia is a 50-point average scale, with 50 indicating highest 

achievement [16]. 
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3.Results

3.1 Profile of the respondents 

Table 1: Descriptive statistic of students’ profiles 

Participants      Frequencies (F)    Percentages (%) 

Gender 

Males 119 50.6 

Female  116 49.4 

Age 

15-16 39 16.6 

17-18 133 56.6 

19-20 63 26.8 

Ethnicity 

Khmer  165 70.2 

Indigenous 65 27.7 

Muslim 5   2.1 

Total  235 100 

Results generated from all the 235 participants show that 50.6% of the students 

were male and 49.4% female. 56.6 % of students were aged between 17-18 years old. 

The ethnicity of the sample group was Khmer 70.2%, Indigenous 27.7%, and Muslim 

2.1%. 

3.2 Research question 1: What parenting style experienced most by students? 

Table 2: Descriptive analysis of predictor variables (Parenting styles) 

Variables Mean     SD Interpretation 

Authoritarian 3.101    .535   Moderate 

     Authoritative 3.591    .565    High 

Permissive  2.582    .627   Moderate 

Note:1.00-1.49 = lowest, 1.50-2.49 = low, 2.50-3.49 = moderate, 3.50-4.49 = high, 

4.50-5.00 = highest, [17]. 
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Table 2 shows that Cambodian students reported experienced by authoritative 

parents high (mean = 3.591). Follows by authoritarian parents moderate (mean = 

3.101), and permissive parents also reported moderate level (mean = 2.582). Thus, 

Cambodian high school students mostly experienced authoritative parenting. Follow by 

authoritarian and permissive style. 

Research question 2: What are the relationships between parenting styles and 

academic achievement of high school students? 

Table 3: Correlation between parenting styles and academic achievement 

1 2 3 4 

1. PAQ1 - 

2. PAQ2 -.047 - 

3. PAQ3  .020  .137* - 

4. AA -.146*  .007 -.130* - 

*. Correlation is significant at the 0.05 level (2-tailed) 

Note: PAQ1= Authoritarian style, PAQ2= Authoritative style, PAQ3= Permissive 

style, AA = academic achievement 

Table 3 shows a negative significant relationship between authoritarian style 

and academic achievement (r = -.146, p < 0.05). It means that the higher the level of 

authoritarian style is the lower that student’s academic achievement is. Similarly, the 

permissive style also showed a negatively significant relationship with academic 

achievement (r = -.130, p < 0.05). This can be interpreted that the higher level of 

permissive style, the lower the level of academic achievement of that student is likely 

to be. The correlation matrix shows a positive relationship between authoritative style 

and academic achievement (r = .007), although it is not significant. This indicates that 

a relationship exists but does not have any significant impact on students’ achievement. 

3. Discussion and conclusion

The research purposes were to identify the parenting styles experienced by 

students and to study the relationship between parenting styles and academic 

achievement. Results show that the authoritative style has a higher mean score 

compared to the other two styles. It reflects that most students experienced authoritative 
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parenting. This study is in congruence with [18], whose study found that the majority 

of students in Malaysia reported the parenting style they had experienced as 

authoritative. Contemporary parents may have received better education which leads 

them to have a broader knowledge about being an effective parent. They might spend 

more time with their children, listen to them, and entertain and teach their children. 

Nowadays, many good practices and experiences regarding parenting are being spread 

by social media. Thus, Cambodian parents might have more chance to learn and 

improve their parenting attitude more appropriately. 

The correlation analysis of the relationship between parenting styles and 

academic achievement of high school students in Ratanakiri shows that there is a 

negative significant relationship between authoritarian parenting and academic 

achievement. This study therefore presents a different result from the studies by [11, 

14], who found no correlation between authoritarian parenting style and academic 

achievement. But it is supported by the study of [13], which studied with several ethnic 

groups and suggested that there was a small relationship between authoritarian and 

academic achievement compared to parental education. Our result also congruent with 

the previous review which found that most of the studied in the past revealed the 

relationships between authoritarian parenting style and academic achievement but in an 

opposite direction [19]. Similarly, a meta-analysis investigated the results of 308 

studies on the topic of general parenting dimensions and styles and academic 

achievement with children and youths confirmed that most of those studies found 

authoritarian parenting style related negatively with academic achievement [20]. 

This recent outcome confirms the existing parenting theory of [10], which 

mentioned that the strict treatment and rare opportunity to communicate needs may lead 

to academically failure for their children. In accordance to these characteristics, [21] 

reported that authoritarian parents were well-known with their aggressiveness and strict 

behaviors and those behaviors did not support academic success. A study about parents 

in Cambodia reported that some ineffective behaviors of Cambodian parents such as 

lack of warmth and communication between parents and child leads to school 

misbehavior [22]. Similarly, another study in a Cambodian context proved that 

Cambodian parents lack involvement and have a low level of communication with their 

children [5]. Moreover, Cambodia is a collectivist culture where values like obedience, 



96 

dependence and interpersonal relationships are promoted between children and adults 

in the family. Therefore, those old traditional practices, demanding, rules, and 

misbehavior of parents may turn out to pressurize and discourage the academic success 

among young adolescents in Cambodia context. 

Pearsons’ correlation also demonstrated a negative significant relationship 

between permissive style and academic achievement. This result is in line with [14], 

who indicated that adolescents who had parents with permissive style had lower 

academic achievement in school compared to their peers. Our result is also supported 

by a previous study where, a negative significant relationship was found between 

permissive style and academic achievement among Filipino students [12]. Bacus 

argued that due to the modern life more students experienced growing up with 

permissive parents, who often give children a lot of freedom to do whatever they want. 

The review paper of the influence of parenting styles on academic achievement 

concluded that majority of studies discovered that the permissive parenting styles were 

associated negatively with academic achievement [19]. Baumrind said that permissive 

parents have low expectations of their kids studying, ignore their needs, and fail to 

control their attitude [10]. Thus, their children grow up with no clear rules, lack of 

discipline, low achievement motivation, and weak performance in class.  

An interesting part of this finding is that there is a positive but not significant 

relationship between authoritative parenting style and students’ academic achievement.  

This finding is supported by [23]. He claimed that authoritative parenting style has no 

significant relationship with academic achievement and it might be some mediated 

factors from individuals that may contribute to the academic achievement. However, 

this present result differs in findings with many studies in the literature [7, 14, 11, 14] 

who found authoritative parenting style to have a significant positive relationship with 

higher academic achievement. 

By looking deeply into Cambodian culture, we might see that parenting styles 

may not be strongly related to the academic achievement, whereas some factors like 

family capital, parents’ education, teacher quality, school environment, and peer aspect, 

may have effect. Supported by [13], there was a small relationship between parenting 

and academic achievement compared to aspects from family, especially parental 

education. Moreover, parenting styles alone may not impact much on academic 
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achievement regarding to the exam average score [23]. In addition, Cambodian parents 

do not assign value to education [6]. Thus, even though they are authoritative parents, 

those parents demand of and response to their offspring might steer them in a different 

direction and not fully support their children’s academic achievement straight away.  

This study concluded that most students in Cambodia, particularly in Ratanakiri 

province, received authoritative parenting. While authoritarian and permissive 

parenting styles influence academic achievement negatively, this study suggests that 

authoritarian parents should lower their demands and be more responsive. Permissive 

parents, on the other hand, should limit their response and increase their demands so 

that the child could feel warmth, support, and being understood by their parents, and 

get more rules or guidelines to follow. All kinds of parent, especially, authoritative 

ones, should give higher value to education and encourage their child to achieve 

academic success. This study also has some limitations. First, there could be other 

factors which might have better significant relationship with academic achievement, 

but this study covers only the parenting factor. Second, this research is based on 

students’ perception about parenting style, not the parents’ view. The future study 

should extend the content of the study on the other factors to get a suitable model for 

the development of academic achievement of the adolescent in that north-eastern 

province in Cambodia. 

Hopefully, this research outcome may become part of the knowledge for 

Cambodian parents to evaluate their parenting behavior in order to enhance children’s 

educational success. The researchers would like to make a recommendation to the 

government to create a policy which could educate and develop the quality of individual 

parents’ behaviors. The government should create more events to raise awareness about 

the effect of patenting style and broadcast it more often on social media. 

Acknowledgment 

The principle researcher would like to take this opportunity to express her 

deepest appreciation and gratitude to Her Royal Highness Princess Maha Chakri 

Sirindhorn who provided such a special scholarship to the author as well as to all 

Cambodian students.  



98 

References 

[1] Worldometter, (2019). Cambodia population. Retrieved September 25, 2019, from

https://www.worldometers.infor/world-population/cambodia-population/ 

[2] Chansopheak, K. (2009). Basic Education in Cambodia: Quality and Equity. In Y.

Hirosato& Y. Kitamura (Eds.), The Political Economy of Educational Reforms 

and Capacity Development in Southeast Asia, 13, 131–152. Dordrecht: 

Springer Netherlands. doi:org/10.1007/978-1-4020-9377-7_9 

[3] Heradstveit, O., Skogen, J. C., Hetland, J., &Hysing, M. (2017). Alcohol and

Illicit Drug Use Are Important Factors for School-Related Problems among 

Adolescents. Frontiers in Psychology, 8, 1-11. doi: 

org/10.3389/fpsyg.2017.01023 

[4] Ministry of Education Youth and Spots (MoEYS). (2006). Child-friendly schools (CFS)

in Cambodia. Phnom Penh 

[5] García Coll, C., Akiba, D., Palacios, N., Bailey, B., Silver, R., DiMartino, L., &

Chin, C. (2002). Parental Involvement in Children’s Education: Lessons from 

Three Immigrant Groups. Parenting, 2(3), 303–324.  

doi: org/10.1207/S15327922PAR0203_05 

[6] CARE International In Cambodia (CARE) (2007). Workshop on the analysis of

the education situation in Ratanakiri Province and to make recommendations 

to reach EFA goals in 2015. Provincial Department of Education of Ratanakiri 

[7] Mekonnen, M. A. (2017). Effects of family educational background, dwelling and

parenting style on students’ academic achievement: The case of secondary 

schools in Bahir Dar. Educational Research and Reviews, 12(18), 939-949. 

doi: 10.5897/ERR2017.3276 

[8] Olige, I. C. (2008). Parental influences on student academic achievement.

[Doctoral dissertation, Capella University] 

[9] Bandura, A. (1977). Social learning theory. General learning press.

[10] Baumrind, D. (1966). Effects of authoritative parental control on child behavior.

Child Development. 37(4), 887-907 

[11] Parsasirat, Z., Montazeri, M., Yusooff, F., Subhi, N., &Nen, S. (2013). The Most

Effective Kinds of Parents on Children’s Academic Achievement. Asian 

Social Science, 9(13), 229-242. doi: org/10.5539/ass.v9n13p229 

[12] Bacus, M. P. (2014). Parenting Styles, Self-Concept and Attitude of Students: A

Causal Model on Academic Performance. International Conference on 

Economics, Social Sciences and Languages, 93-97. doi: 

org/10.15242/ICEHM.ED0514054 

[13] Pong, S., Johnston, J., & Chen, V. (2010). Authoritarian Parenting and Asian

Adolescent School Performance: Insights from the US and Taiwan. 

International Journal of Behavioral Development, 34(1), 62–72.  

doi: org/10.1177/0165025409345073 



99 

[14] Dehyadegary, E., Yaacob, S. N., Juhari, R. B., & Talib, M. A. (2011).

Relationship between parenting style and academic achievement among 

Iranian adolescents in Sirjan. Asian Social Science, 8(1), 156-160.  

doi: org/10.5539/ass.v8n1p156 

[15] John, R. B. (1991). Parental Authority Questionnaire.  Journal of Personality

Assessment, 57(1), 110-119. doi: 10.1207/s15327752jpa5701_13 

[16] Ministry of Education Youth and Spots (MoEYS), (2018).Procedure for the

national examination for public secondary school in 2018-2019 (translated). 

http://share360degree.blogspot.com/2018/01/2018-11.html 

[17] Best, J. W. (1981). Research in Education (4th ed.). NJ: Prentice-Hall, Englewood Cliffs

[18] Khan, A., Ahmad, R., Hamdan, A. R., &Mustaffa, M. S. (2014). Educational

Encouragement, Parenting Styles, Gender and Ethnicity as Predictors of 

Academic Achievement among Special Education Students. International 

Education Studies 7(2), 18-24. doi: org/10.5539/ies.v7n2p18 

[19] Checa, P., &Abundis-Gutirrez, A. (2018).  Parenting Styles, Academic

Achievement and the Influence of Culture. Psychology and Psychotherapy, 

1(4), 1-3. doi: 10.31031/PPRS.2018.01.000518 

[20] Pinquart, M. (2015). Associations of Parenting Styles and Dimensions with

Academic Achievement in Children and Adolescents: A Meta-analysis. Educ 

Psychol Rev, 28, 475-493. doi: 10.1007/s10648-015-9338-y 

[21] Odongo, A. A., Aloka, P. J. O., &Raburu, P. (2016). Influence of Parenting

Styles on the Adolescent Students’ Academic Achievement in Kenyan Day 

Secondary Schools. Journal of Education and Practice, 7(15), 101-108. 

[22] Eng, S., Mulsow, M., Cleveland, H., & Hart, S. L. (2009). Academic

achievement among adolescents in Cambodia: does caregiver trauma matter? 

Journal of Community Psychology, 37(6), 754–768.  

doi: org/10.1002/jcop.20329 

[23] Rivers, J. (2008). The Relationship between Parenting Style and Academic

Achievement and the Mediating Influences of Motivation, Goal-Orientation 

and Academic Self-Efficacy. [Doctoral dissertation, Florida State University]. 

Florida State University Libraries 



100 

Journal Paper  2 

Self-concept, Self-efficacy, and Motivation as Factors related to the Academic 

Achievement of High School Students in Ratanakiri Province, Cambodia 

Leakhena Khon1, Nopadol Nimsuwan2, Kettawa Boomprakarn3 

1Student of Graduate School Program, Faculty of Liberal Arts, Prince of 

Songkla University, Thailand 

2Assist. Prof. Dr., Lecturer of Faculty of Liberal Arts, Prince of Songkla 

University, Thailand 

3Assist. Prof. Dr., Lecturer of Faculty of Education Foundation and Liberal 

Arts, Hatyai University, Thailand 

Abstract 

Background: The purposes of this study were to1) explore the relationship between 

academic self-concept, self-efficacy, teacher educational expectations, peer aspirations, 

educational values and academic achievement and 2) determine which factors may 

predict academic achievement among high school students in Ratanakiri Province, 

Cambodia. Five determinant variables, self-efficacy, academic self-concept, teacher 

educational expectations, peer aspirations, and educational values were examined. 

Methods: This research utilized the questionnaire as a form of data collection. Two 

public high schools in Banlung, Ratanakiri were selected using cluster random 

sampling. Using stratified random sampling, two hundred and thirty-five students 

from15-20 years old were then randomly selected to participate in the study. Pearson's 

r correlations were employed to measure the relationship between each determinate 

variable, and academic achievement and multiple linear regressions were used to 

examine the factors that predicted academic achievement.  

Results: The results showed a positive significant relationship between educational 

values and academic achievement. A positive significant relationship was also found 

between academic self-concept and academic achievement. Self-efficacy presented a 

negative significant relationship with academic achievement. From the five predictive 

variables, three were able to predict academic achievement. Among them, academic 
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self-concept had the most predictive power, followed by self-efficacy and educational 

values. 

Conclusion: There were significant relationships between academic achievement and 

three predictive variables. Among them, academic self-concept had the most predictive 

power, followed by self-efficacy and educational values. 

Keywords: self-concept; self-efficacy; educational values; peer aspiration; teacher 

educational expectation; academic achievement; Cambodia 

1. Introduction

Consistent evidence gathered over a period of time demonstrates that investing 

in education benefits a country's economic and social development. Conversely, 

individuals who do not receive a quality education are at higher risk of experiencing 

unemployment and poverty. Moreover, the lack of a quality education may lead to 

lower academic achievement and, in return, low academic achievement may result in 

consequences for students such as increased levels of stress, feelings of hopelessness, 

delinquency, a higher dropout rate, psychological problems, and substance abuse, while 

students who experience higher academic achievement are more likely to lead 

successful lives (Heradstveit, Skogen, Hetland, &Hysing, 2017). 

After the failure of the Khmer Rouge regime, social and human capitals in 

Cambodia were damaged, and most survivors found to be illiterate. Today, four decades 

after the genocide, Cambodia's educational system is far behind those in more 

developed countries. UNICEF (2016) reported that the school dropout or non-

completion rates were high in Cambodia. The dropout rate of upper secondary school 

was 19.4 percent, and the passing rate in the upper secondary examination was 62.18 

percent (MoEYS, 2017). Even though the number of schools in Cambodia increases 

daily, the quality of education remains poor. Additionally, Cambodia's economy has 

been ranked the poorest in the region. Fortunately, Cambodia is a young country with 

48 % of the total population aged 24 and under (Worldometers, 2019). These young 

people provide hope for Cambodia’s future socio-economic development and, as a result, 

education is ranked second on the list of Cambodia’s millennium development goals. 

Ratanakiriis located in a remote northeastern area of Cambodia and ranks the 

lowest of the 25 provinces in terms of enrollment and quality of education. The schools 
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in Ratanakiri suffer from a high dropout rate, attendance problems, poor school 

environment, and a poor quality of teaching. Additionally, parents and local authorities 

appear to not place much value on education (CARE, 2007). The education of young 

adolescents is a major concern for those in Ratanakiri. Adolescents from ages 12 to 18 

are thought to be in an important stage of development, the transition from childhood 

to adulthood (Erikson, 1963), and adolescents who feel positive about themselves and 

have the skills to discover who they are, are more able to develop healthy relationships 

and better cognitive functions and thus considered to have a greater chance of being 

successful in life. 

Students themselves play a critical role in academic achievement. According to 

motivation theory, motivation is an essential component of academic success. 

Achievement motivation is a desire to achieve and demonstrate competence and is 

related to an individual’s desire for educational success (McClelland, Atkinson, Clark, 

& Lowell, 1953). In order to be academically successful, the value a student places on 

education, teacher expectations, and the aspirations of those in a student's peer group 

may all serve to motivate a student. Previous studies have shown that associating with 

peers who share common aspirations (Kindermann& Skinner, 2009) has a positive 

influence on how a student performs on achievement tests (Cook, Deng, &Morgano, 

2007). The relationship between teacher expectations and learning outcomes was also 

found to be a factor (Benner & Mistry, 2007; Mistry, White, Benner, & Huynh, 2009). 

Placing a high value on education had a positive effect on the achievement of university 

students in longitudinal study conducted by Tarabashkina and Lietz (2011).The results 

of the study suggested that values were related to the learning approach, with the higher 

the values the better learning attitude (Tarabashkina&Lietz, 2011). 

Another important variable affecting academic success is self-efficacy. Self-

efficacy is defined as an individual's sense of capability, a form of self-judgment of 

one's ability to successfully complete a task. Students’ self-efficacy is seen to be higher 

when a student assumes his/her effort is sufficient; in contrast, it might lower when a 

student believes his/her effort is not sufficient (Bandura, 1977). A positive relationship 

between self-efficacy and academic achievement was found in the studies of Asakereh 

and Yousofi (2018) and Carroll et al. (2009). 
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Self-concept is also viewed as a predictor of achievement. It is defined as an 

individual's perception of oneself in various roles (Mushtaq & Rani, 2016). A recent 

study suggested that academic self-concept is important during early adolescence and 

academic attitude crucial for future educational development (Veas, Castejón, Miñano, 

&Gilar-Corbí, 2019). Self-concept had a significant positive relationship with the 

academic achievement of adolescents (Mushtaq & Rani, 2016; Cvencek, Fryberg, 

Covarrubias, & Meltzoff, 2018; Jaiswal &Choudhuri, 2017). However, another study 

showed that there is no direct significant relationship between self-concept and 

academic achievement (Ahmad, Hassan, Ahmad, & Othman, 2016). 

This study aimed to explore the relationships between determinant variables 

such as self-efficacy, academic self-concept, teacher educational expectations, peer 

aspirations, educational values, and the academic achievement of high school students 

in Ratanakiri, Cambodia. The study attempted to answer two research questions: 

1. What is the relationship between self-efficacy, academic self-concept, teacher

educational expectations, peer aspirations, educational values and academic

achievement among high school students?

2. To what extent can those factors predict academic achievement?

2. Material and methods

2.1 Participants 

The population of this study consisted of adolescents studying in grade 11 in an 

upper secondary school in Ratanakiri Province, Cambodia. Two public high schools in 

Banlung,  Ratanakiri were selected using cluster random sampling and 235 upper 

secondary school students were randomly selected to participate in the study by using 

multiple random sampling techniques. All of the participants were between 15 to 20 

years old. 

2.2 Data Collection  

A questionnaire was used to gather the data and was translated into Khmer. 

Before distributing the questionnaires, students were clearly introduced that their 

participation was voluntary and that the information they provided would be kept 

confidential. The data collection process was conducted in the two public high schools 
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in Banlung, Ratanakiri. The participants were chosen by multiple random sampling 

techniques. Participants completed the 34 questionnaire items within 30 minutes. 

2.3 Data Analysis 

Pearson’s r correlation was used to examine the relationship between the six 

determinant variables and academic achievement. Interpretation of the correlation was 

based on Cohen’s coefficient value (1988) small correlation (r= 0.10 to 0.29), medium 

correlation (r= 0.30 to 0.49), and large correlation (r= 0.50 to 1.0). Multiple linear 

regressions were also used to find the predictive power of each determinant variable on 

academic achievement.   

2.4 Measure 

This study employed three measurement forms in the questionnaire. These 

measurements were created with good reliability and validity. However, before 

employing it with the participants, the questionnaire was piloted to test its reliability 

and consistency. Pilot results reported all the measurements were reliable and consistent. 

The General Self-efficacy Scale was created by Schwarzer and Jerusalem (1995) and is 

comprised of ten items. A 4-point Likert scale, ranging from 1 (not at all true), 2 

(slightly true), 3(very true) to 4 (extremely true) was used. Example, item “I can always 

manage to solve difficult problems if I try hard enough”. The scale’s internal 

consistency was 78.  

The Academic Self-concept Scale was created by Liu and Wang (2005).This 

scale is comprised of 19 items. A 4-point Likert scale ranging from 1 (strongly 

disagree), 2 (disagree), 3 (agree) to 4 (strongly agree) was employed. Example item “I 

can follow the lessons”. The internal consistency of the scale was .81. 

Motivation for Educational Attainment was created by Cham, Hughes, West, 

and Im (2014). There are a total of 21 items for 3 specific factors related to teacher 

educational expectations, peer aspirations, and educational values. Students responded 

using a 5-point Likert scale from strongly disagree to strongly agree. An example item 

“I will make more money someday if I do well in school”. The scale’s internal 

consistency was .76, .73, and .73, respectively.  
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Academic achievement: The students' mean scores in all first semester subjects 

in the 2018- 2019 academic year were used to measure students' academic achievement. 

This score was obtained from the school principals. The upper secondary schools in 

Cambodia use a 50-point grading scale, with 50 indicating the highest possible 

achievement (MoEYS, 2018). 

3. Results

3.1 Table 1: Participants from two high schools 

There were a total of 235 respondents, 50.6% were male and 49.4% female. 

There were 143 participants (76 males, 67 females) from Somdac Ov Somdac Mer High 

School and 92 participants (42 male, 50 female) from Hun SenPhoumThmey High 

School. Their reported ages were between15-20 years. Adolescents from ages 15-16 

constituted 16.6 % of study participants,17-18 year olds 56.6% and 19-20 year olds 

26.8%.The majority of the sample of participants, 70.3%, were Khmer, 27.5% 

indigenous, 2.1% ethnic Islamic. Participants were permanent residents of Ratanakiri 

Province, Cambodia. 

3.2 What is the relationship between self-efficacy, academic self-concept, 

teacher educational expectations, peers aspirations, and educational values, and 

academic achievement among high school students? 

School Name 
Number of 

females 

Number of 

males 
Total 

1.Somdac Ov Somdac MerHigh School 67 76 143 

2.Hun SenPhoumThmey High School 50 42 92 

Total 117 118 235 
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Table 2: Correlation between variable determinants and academic achievement 

1 2    3 4 5      6 

1. Self-concept - 

2. Self-efficacy .299** -

3. Teacher educational .312**      .315**   - 

expectations 

4. Peer aspirations .073     -.102      -.115 - 

5. Values of education .226**     -.099      -.110  .445**   - 

6. Academic Achievement .138*     -.188**    .068  .045     .197**   - 

*. Correlation is significant at the 0.05 level (1-tailed) 

**. Correlation is significant at the 0.01 level (2-tailed) 

Table 2 shows small positive and negative significant correlations between 

determinants and outcome variables. A positive and significant correlation was found 

between educational values and academic achievement (r = .197, p< 0.01) indicating 

that the higher the value placed on education, the higher the academic achievement. A 

positive and significant correlation was also found between self-concept and academic 

achievement (r = .138, p < 0.05) indicating that the higher the self-concept, the higher 

the academic achievement. Self-efficacy had a negative significant relationship with 

academic achievement (r = -.188, p< 0.01). It indicates that as students’ self-efficacy 

increase academic achievement tends to decrease. A positive but not significant 

relationship also existed between teacher educational expectations and academic 

achievement (r = .068), and peer aspirations and academic achievement (r = .045). Their 

correlations existed but were not statistically significant. 
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3.3. To what extent can self-efficacy, academic self-concept, teacher educational 

expectations, peers aspirations, and educational values predict academic achievement? 

Table 3: Multiple linear regressions between determinant variables and academic 

achievement 

Variables Unstandardized t Sig.          Collinearity Statistic 

   Coefficients 

B     Std. Error Tolerance          VIF 

(Constant)   27.488      3.023  9.09  20.000        

Values of education   1.041     0.505  2.060    0.040        .918 1.089 

Self-efficacy  -2.255     0.663     -3.400     0.001         .881 1.135 

Self-concept  2.768     1.073 2.580   0.011        .845          1.184 

R = 0.306 Adj. 𝑅2 = 0.082 F = 7.938  Sig. = 0.000 

Multiple regressions analysis in table 3 shows model accounted for 8.2% of the 

variance (F = 7.938, p = .000, Adj. R Square = 0.082), representing a low predictive 

power. There were statistically significant explanatory relationships between academic 

achievement and the three determinant variables, namely values of education, self-

efficacy, and academic self-concept. Among the three predictors, academic self-

concept was the most powerful predictor of the students’ academic achievement (ß = 

2.768, t = 2.580, p = .011), followed by self-efficacy (ß = -2.225, t = -3.400, p = .001), 

and values of education (ß = 1.041, t = 2.060, p = .040). Academic self-concept and 

values of education were positive predictors, while self-efficacy was a negative one. 

This indicates that students who had a high academic self-concept and place a high 

value on education were more likely to earn a higher level of academic achievement. 

In contrast, students who had high self-efficacy tended to have a low level of academic 

achievement.  

4. Discussion

The results of this study of the five determinant variables in Ratanakiri, 

Cambodia suggest that educational values led to higher levels of academic 

achievement. In other words, when students place importance or value on studying, this 

may lead to higher achievement. Thus, students’ educational values may result in higher 

educational success for young adolescents in Cambodia. This study is in line with 

Tarabashkina and Lietz (2011) who found that students who valued achievement had a 
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large positive effect on their level of achievement. This finding is also congruent with 

Dagnew (2017) who found that adolescents who had higher educational values 

performed better than their peers who valued education less. 

A negative and significant relationship was found between general self-efficacy 

and academic achievement, in that adolescents who had a high level of general self-

efficacy were more likely to have a lower level of academic achievement. This result is 

in line with Carroll et al. (2009) who found a negative significant relationship between 

self-efficacy and academic achievement. A recent study indicated that adolescents' self-

efficacy was an effective means to improve educational aspirations but did not directly 

influence academic performance (Ansong, Eisensmith, Okumu, &Chowa, 2019). 

Conversely, self-efficacy had a positive correlation with academic achievement in the 

study conducted by Asakereh and Yousofi (2018).  

The correlation matrix also showed a positive significant relationship between 

academic self-concept and academic achievement; helping students to increase their 

academic self-concept could result in an increase in their academic achievement. This 

result supports results of earlier studies which found a positive relationship between 

academic achievement and academic self-concept (Jaiswal &Choudhuri, 2017; Tantry, 

& Rather, 2019; Suárez-Álvarez, Fernández-Alonso, &Muñiz, 2014). Khalaila's 

findings (2015) suggest a student's achievement is higher when s/he felt positive about 

her/his ability and accomplishments. The findings of this study support the theory that 

when students feel satisfied with their educational capabilities, effort, academic interest 

and the curriculum, they are more likely to succeed on their educational path. Our 

findings, supported Rogers' self-concept theory (1959), found that the closer a person’s 

self-image and ideal self, the more consistent that person is and the higher his/her sense 

of self-worth. According to Rogers (1959) the higher people perceived their self-worth, 

the higher confidence and positive feeling about themselves. And individual's 

perception of "self" is related to academics results (Mushtaq & Rani, 2016). 

The results of this study pointed to a positive insignificant relationship between 

teacher educational expectations and academic achievement. These results are in line 

with findings from a previous study that examined a few ethnic groups with different 

social classes. The results suggested that teacher expectation was not related to 

students’ learning achievement (Rubie-Davies, Hattie, & Hamilton, 2006). In contrast, 
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other findings suggest that teacher expectations had a positive influence on adolescents’ 

educational expectations, competency beliefs, and their learning outcomes (Benner & 

Mistry, 2007). Another study claimed that teachers who have low expectations usually 

do not give much positive attention and reinforcement to students and provide fewer 

opportunities for them to learn (Eccles &Roeser, 2004) and this may serve as an 

explanation as to why lower teacher expectations could lead to lower academic 

achievement. However, Goldenberg has asserted that perhaps teacher expectations do 

not matter; rather what a teacher actually does is the critical piece (Goldenberg, 1992). 

Peers seem to have an influence on learning by shaping their friends’ learning 

behaviors by doing such things as providing information and help, modeling, and 

enforcing social norms regarding the desirability of educational success. Peer groups 

appear to be able to help adolescents build a sense of identity and provide adolescents 

with a sense of security. The group of friends that adolescents choose to be with could 

predict their learning outcomes. For instance, students with similar educational goals 

are likely to seek out friends who have similar goals, and this may lead to the formation 

of a peer group with shared aspirations (Kindermann& Skinner, 2009). However, our 

study found that peer aspiration did not lead to high academic achievement. Correlation 

analysis showed a positive and insignificant association between these two variables. 

Our finding is supported by Christofides, Hoy, Milla, and Stengos (2015) who 

conducted a longitudinal study with Canadian high school students and did not find a 

direct relationship between peers and grade results. Moreover, they studied other 

aspects of peer group influence on adolescents and found that only male students from 

high-income families were influenced by peers. Female and male students of the other 

two income groups were not. Even though peer group plays an important role in the 

academic performance of secondary school students (Temitope & Christy, 2015), the 

real effort from students themselves appears to have the biggest impact on their 

individual achievement. For, instance, Kirmizi (2015) and Matovu (2012) found that 

students who exerted greater academic effort had higher academic achievement. When 

students feel satisfied with their schooling capability, exert effort, have an interest in 

academics and the curriculum, they are more likely to be academically successful. 
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The second objective of this study was to examine the predictive power of the 

five determinates. The result showed academic self-concept, general self-efficacy, and 

values of education explained 8.2% of the variance in academic achievement; the 

predictability was low. Among those, academic self-concept had the most predictive 

power of academic achievement. Self-concept was a positive predictor for academic 

achievement. The participants who had a high self-concept were more likely to achieve 

higher academically compared to their peers. This result is consistent with a previous 

study that posited that self-concept had a significant effect on learning strategies, thus 

effective learning strategies can, directly and indirectly, predict academic achievement. 

Adolescents who believed in themselves and felt positive about their academic 

activities used more learning strategies (Soufi, Damirchi, Sedghi, &Sabayan, 2014). 

Moreover, as supported by many previous studies, self-concept can be predictor of 

academic achievement of adolescents (Mushtaq & Rani, 2016; Cvencek, Fryberg, 

Covarrubias, & Meltzoff, 2018; Jaiswal &Choudhuri, 2017). Self-concept was also a 

positive predictor for academic performance in mathematics and in sciences (Suárez-

Álvarez, Fernández-Alonso, &Muñiz, 2014).Our findings are supported by self-

concept theory that posits that positive feelings toward oneself provides various social 

benefits such as academic achievement and internal motivation (Marsh, 2006). 

The results also revealed that general self-efficacy was a negative predictor for 

academic achievement, meaning that students with high levels of self-efficacy more 

often had lower levels of achievement. This result is supported by Coutinho and 

Neuman (2008) who argued that self-efficacy was related to deep processing and that 

was a negative predictor for learning performance. Feldman and Kubota (2015) argued 

that general self-efficacy did not predict GPA. Based on the self-efficacy theory of 

Bandura, self-efficacy is a sense of one's ability to do the proposed tasks and is at a 

higher level when students believe their academic effort is sufficient (Bandura, 1977). 

However, sometimes Cambodian students assume that the efforts they put forth are 

enough, and they stop putting more effort into their learning and this leads to less 

academic success, even when they have a high level of general self-efficacy. 

Our results also suggested that educational value was a positive predictor for 

academic achievement. When students assigned a high value to education, they were 

more likely to be motivated to achieve more. Value is a standard that guides people’s 
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conduct and activities in many different ways. It helps students to rationalize their 

beliefs, attitudes, and actions (Rokeach, 1973). Placing value on educational 

achievement had a large positive effect on the achievement in that the higher value a 

student placed on academic achievement, the better the learning strategies or 

approaches they apply in studying (Tarabashkina&Lietz, 2011). Another recent study 

also supported students’ value-cost beliefs as a significant predictive influence over 

their achievement goals (Yang, 2019). The present finding, supported by motivation 

theory, suggests that educational value as an outcome of motivation toward 

achievement is an individual’s aspiration for academic success (McClelland, Atkinson, 

Clark, & Lowell, 1953). In addition, motivation serves to encourage students to engage 

in learning activities and this engagement can contribute to high academic performance 

(Mustafa, Elias, Noah, &Roslan, 2010). 

5. Conclusion

These findings emphasize the impact of academic self-concept, self-efficacy, 

and educational values factors on students’ academic achievement, especially for 

students at the high school level.There were significant relationships between academic 

achievement and three predictive variables. Among them, academic self-concept had 

the most predictive power, followed by self-efficacy and educational values. The results 

of this study suggest that relevant institutions, especially schools, and teachers should 

pay more attention to the enhancement of students’ self-concept and value they place 

on education, and work on eliminating the negative impact of self-efficacy. Teachers 

should help boost students’ self-concept and the value they place on education by giving 

feedback, encouraging and motivating students, being positive, discouraging classroom 

comparison, and supporting collaboration between students. 

Hopefully, the results of this study are useful for students, teachers, and 

educators. They suggest that students should strengthen their self-concept and place 

more value on studying, so as to realize greater academic achievement. In addition, 

teachers and educators should work to create a more motivated classroom environment. 

This study was conducted based on questionnaires, as such, participants may not have 

been able to give more nuanced and detailed answers. Therefore, future studies might 

want to investigate these questions more deeply by using a mixed methodology with 

these populations. 
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Abstract 

This study aims to investigate the differences in parental support, study attitude, and 

academic achievement between indigenous and Khmer students and to investigate the 

relationship among parental support, study attitude, and academic achievement of 

adolescents in high school level. This study was a quantitative research. A questionnaire 

was used as a data collection instrument. The cluster random sampling technique was 

used to choose two out of many public high schools in Ratanakiri Province. To select 

sample of this study, the random sampling technique was used. A total of 231 

participants between 15-20 years old were randomly chosen to join the study. For 

interpretation of the data, Independent sample t-test was firstly used to examine the 

differences in parental support, study attitude, and academic achievement between 

indigenous and Khmer students. Then, Pearson’s r correlations were employed to 

measure the relationship among parental support and study attitude on academic 

achievement. The study did not find a significant difference in parental support and 

study attitude between indigenous and Khmer students, but it revealed a significant 

difference in academic achievement between these two groups. Pearson correlations 

show that parental support has a negative significant relationship with academic 

achievement. However, there is no significant correlation between study attitude and 

the outcome variable.  
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1. Introduction

The right for Education is a fundamental human right that a human being deserves 

since he was born. Education is commonly a means to an entrance for development and 

peaceful societies (UNICEF, 2018).Investment in education and any form of knowledge 

provides a long-term benefits to economic and social development. There is a common 

understanding that adolescents who had not got good education are at a higher risk of 

unemployment and poverty. There are some common problems that could happen when 

the students’ educational achievement is low such as hopelessness, delinquency, drop out, 

psychological problem, and substance abuse. In contrast, students who can achieve higher 

academically are more likely to lead well-being lives (Heradstveit, Skogen, Hetland, 

&Hysing, 2017). 

After the ending of Khmer Rouge regime almost of hard and soft capitals in 

Cambodia were ruined. Because of torture, overloaded work, and starvation, nearly 2 

million people were killed. Among those victims, educated and/or highly ranged 

people, who were sources for reconstructing country, were targeted (Marshall, Schell, 

Elliott, Berthold, & Chun, 2005). The remained survivors, who were extremely 

exhausted both physical and mentally, were mostly illiterate. Nowadays is the beginning 

of the fifth decades after the failing of that genocide fields, still Cambodia’s development of 

economics, infrastructures, and education system is behind. 

Cambodia is a less developed country and was ranked as having poorest 

economies in the region. Government hopes to turn Cambodia’s economic status from 

a low-income to a lower-middle-income status shortly in the future and an upper-middle 

income status by 2030 (United Nations, 2016). Because it is a young country with 48 

% of the total population aged 24 and under (Worldometers, 2019) these hope might be 

within reach. In fact, Cambodia’s future inclusive developments depend upon its young 

people’s competency and commitment but not on the huge amount of the youth. For 

this reason, education is ranked as a second priority in Cambodian’s millennium 

development goals. Cambodia educational development plan is a ten-point program 

towards improving education and human capital development. Two of those were to 

strengthen education towards improving the quantity of human capital for greater 

competitiveness, improving the quality and effectiveness of education (ASEAN, 2017). 
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Unfortunately, school dropouts or non-completion rates were high in Cambodia. 

From 2007 to 2016, the dropout rate at the lower secondary level stays high and has not 

showed any significant improvement since then. The numbers of dropout students are 

even larger when they turn into the upper secondary level, up to 23.8 percent in the last 

academic year (UNICEF, 2018). The gross enrolment rate in the upper secondary level 

was just 24.3 percent in the academic year 2015-2016(UNICEF, 2018).37.82 percent 

of the upper secondary school students have failed the upper secondary examination 

(MoEYS, 2017). Recently, the enrollment of the education has increased, however, 

Cambodia’s education system is still struggling with the high dropout rates and low 

quality of teachers and poor learning strategies of the students (UNICEF, 2018). 

Particularly, the statistics of dropouts of school adolescents in countryside are about 

twice the number in the urban areas (UNICEF, 2018). All the above-mentioned data 

indicate problems within the education sector in Cambodia, and especially in 

Ratanakiri, the remote area. 

Ratanakiri itself is known as the most disadvantaged province, located in the 

remote north-eastern Cambodia. Ratanakiri has worst either enrollment or quality of 

education among all the 25 provinces in the country. 75% of the total population are 

ethnic minorities; most of them are subsistence farmers and rely on gathering forest 

products for their living. There are four obstacles faced by highlander students in upper 

secondary level in Ratanakiri including limited financial resources, long distance and 

lack of transportation connected to schools, individual difficulty, and obstacles from 

family/community (Svensson, 2018). Moreover, high dropout rates and poor academic 

achievement are problems identified among upper secondary students in Ratanakiri. As 

mentioned above, young adolescents’ education is one of the main issues that have been 

concerning the government in Ratanakiri. Meanwhile, academic achievement is the 

important outcome that parents and society expect from their young adolescents. That 

has why any mater regarding higher academic achievement should be more seriously 

taken into action. 

According to the psychologist, at around the ages of 12 to 18 adolescents are 

transforming themselves from childhood to adulthood and this is a major stage of 

development (Erikson, 1963).Thus, family especially parents are the first role model 

for children and can essentially impact on children’s learning, sociability, competency, 
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and behaviors. Supported by the social learning theory of Bandura (1977), adolescents’ 

development and relationship are the results of their interactions with their environment 

and those who are close to them. Therefore, we might draw a conclusion that parental 

support is an important factor for children’s competency and psychological 

development. In general, parents are supposed to provide four kinds of support to their 

children, namely psychological support (trust, love, empathy), instrumental support 

(money, time), informational support (advice, information, instruction, guideline), and 

appraisal support (rewards, encouragement, feedback) (Tardy, 1985). These four types 

of support are important for students’ competency development. Many previous studies 

have found that parental support of and involvement with children play an important 

role on their academic achievement (Hong, 2012; Kordi&Baharudin, 2010; Rafiq, 

Fatima, Sohail,  Saleem, & Khan, 2013; Khan, 2013).In addition, lack of warmth and 

communication between parents and children and poor relationship between them impact on 

students’ behavioral outcomes like school misbehavior (Eng, Mulsow, Cleveland, & Hart, 

2009). 

Attitude is another factor found associated with academic outcomes. Attitude is 

a set of beliefs, feelings, and behavioral tendencies towards specific objects, groups, 

events or symbols (Hogg & Vaughan, 2005). It is an important aspect people use to 

understand human’s behaviors. Attitudes can be learnt though experience and or 

persuasion. In general, achievement of any learner depends on his/her attitude towards 

the learning materials. There is a general belief that a positive attitude often leads to 

successful learning. The findings of many previous studies discovered a positive 

significant relationship between students’ attitude and achievement (Ayodele, 

2016;Dagnew, 2017; Rf, Pm, &Ee, 2018; Veresova&Mala, 2016). 

The purposes of thisstudywere to find out the differences in parental support, 

study attitude and academicachievementbetweenindigenous and Khmer students, and 

to investigate the relationshipbetweendeterminates and outcome variables. This study 

aimed to investigate the following research questions: 

1. What are the differences between parental supports and study attitude of

indigenous and Khmer students? 

2. What are the differences in academic achievement between indigenous and

Khmer students? 



121 

3. What is the relationship among parental support, study attitude, and academic

achievement of high school students in Ratanakiri Province? 

2. Methods

2.1 Participants 

The population of this study consisted of adolescents studying in grade 11 

in an upper secondary school in Ratanakiri Province, Cambodia. Two public high 

schools in Banlung, Ratanakiri were selected using cluster random sampling and 231 

upper secondary school students were randomly selected to participate in the study by 

using multiple random sampling techniques. All the participants were between 15 to 20 

years old. 

2.2  Data Collection 

A questionnaire translated into Khmer was used to gather the data. 

Permission from were first sent to parents to ask if they allow their children to 

participate the research. Then, the students were asked to see and sign on the consent 

form after they agree to join the study. Before distributing the questionnaires, students 

were clearly introduced that their participation was voluntary and that the information 

they provided would be kept confidential. The data collection was conducted in two public 

high schools in Banlung,Ratanakiri. The participants completed the 19 questionnaire 

items within 30 minutes. 

2.3 Data Analysis 

Data interpretations were based on two methods. First, we used independent 

sample t-test to examine the differences in parental support, study attitude, and 

academic achievement between Indigenous and Khmer students. Second, Pearson’s 

product correlation was employed to examine the relationship among parental support, 

study attitude and academic achievement. 

2.4 Measurement 

 Parental support: The parental support scale, which is the sub-construct 

scale of Child and Adolescent Social Support Scale, was adopted (CASSS; 

Malecki&Demaray, 2002). This scale measures adolescent perceptions of supports that 

they received from parents. The parental support scale consists of 10 items. The 

students respond to a 7-points Likert scale: strongly disagree (1), disagree (2), 
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somewhat disagree (3), neither agree nor disagree (4), somewhat agree (5), agree (6), 

and strongly agree (7). This scale has a good reliability and consistency where its 

Cronbach’s alpha was .81. 

Study attitude: The School Attitude Assessment Survey-Revised scale was 

established by Mccoach and Siegle (2003). This instrument was created to use with 

adolescents in the upper secondary school level. The Cronbach’s score of the employed 

scale was .80 which confirmed a good reliability and validity.  

Academic achievement: The students' mean scores in all first semester subjects 

in the 2018- 2019 academic year were used to measure their academic achievement. 

This score was obtained from the school principals. The upper secondary schools in 

Cambodia use a 50-point grading scale, with 50 indicating the highest possible 

achievement (MoEYS, 2018). 

3.Results

3.1 Profile of the Participants 

Table 1: Descriptive statistics of participants 

Participants      Frequencies (F)    Percentages (%) 

Gender 

Male 117 50.6 

Female  114 49.4 

Age 

15-16 38 16.5 

17-18 133 57.5 

19-20 60 26 

Ethnicity 

Khmer  166 71.9 

Indigenous 65 28.1 

Total  231 100 

There was a total of 231 participants, 50.6% were male and 49.4% female. Their 

reported ages were between 15-20 years. Adolescents from ages 15-16 constituted 16.6 

% of the participants,17-18 years old 56.6% and 19-20 years old 26.8%.The majority 

of the participants, 71.9%, were Khmer, 28.1% indigenous. The participants were 

permanent residents of Ratanakiri Province, Cambodia. 
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3.2. Analysis of Inferential Statistics 

Table 2: Descriptive statistics of determinates and outcome variables of indigenous and 

Khmer students 

Ethnicity N Mean 
Std. 

Deviation 
S.E. Mean 

Parental 

support 

Khmer 

Indigenous 

166 

65 

  3.73 

  3.78 

  .797 

  .679 

.061 

.084 

Study attitude Khmer 

Indigenous 

166 

65 

  5.00 

  5.11 

  .718 

  .620 

.055 

.076 

Academic 

achievement 

Khmer 

Indigenous 

166 

65 

32.20 

33.49 

4.732 

3.389 

.367 

.420 

Table 2 shows that indigenous students received equal parental support equal to Khmer 

students. The indigenous students’ study attitude was in line with Khmer students. From 

the mean scores we can see that there are differences in academic achievement between 

these two groups. The data show that the mean score of academic results of indigenous 

students is higher than that of Khmer students.

3.3. What are the differences in parental support and study attitude between indigenous 

and Khmer students? 

Table 3: Statistics of t-test for parental support and study attitude between indigenous 

and Khmer students 

t-test for equality of Mean

T df 
Sig. 

(2-tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

  Equal variances 

  assumed 

Parental Support 

Equal variances 

  not assumed

  -.49 

  -.53 

229 

136.35 

.62 

.59 

-.05 

-.05 

.11 

.10 

-.27 

-.26 

.16 

.15 

Equal variances 

  assumed

Study attitude 

Equal variances 

  not assumed

-1.15

-1.23

229 

134.46 

.24 

.22 

-.11 

-.11 

.10 

.09 

-.31 

-.30 

.08 

.07 
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Table 3 shows that the parental support scores for Khmer and indigenous students are 

not statistically significant as the p-value is higher than 0.05 (p= 0.62). Results confirm 

that there is no significant difference in parental support between these two groups. 

Results also show that there is no statistically significant difference in study attitude 

between Khmer and indigenous students with the p-value higher than 0.05 (p= 0.24). 

3.4. What are the differences in academic achievement between indigenous and Khmer 

students? 

Table 4: Statistics of t-test for academic achievement between indigenous and Khmer 

students 

t-test for equality of Mean

t df 
Sig. (2-

tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

  Equal variances 

  assumed 

Academic 

achievement 

  Equal variances 

  not assumed

-2.00

-2.31

229 

162.33 

.04 

.02 

-1.29

-1.29

.64 

.55 

-2.56

-2.39

-.02 

-.19 

The result in Table 4 indicates a significant difference in academic achievement 

between indigenous and Khmer students. Academic achievement of indigenous 

students is higher than that of Khmer students (t=-2.00, p=.04). Thus, indigenous 

students have overall higher academic achievement than Khmer students.   

3.4 What is the relationship among parental support, study attitude, and academic 

achievement of high school students? 

Table 5: Correlation among parental support, study attitude and academic achievement 

Parental support Study attitude Academic achievement 

Parental support  - 

Study attitude .129* - 

Academic achievement -.156* -.019 - 

*. Correlation is significant at the 0.05 level (2-tailed) 

Correlation coefficient shows a significant and negative relationship between parental 

support and academic achievement (r = -.156, p = < 0.05). This correlation indicates 
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that these two variables have a negative direction, which means that academic 

achievement is lower when the parental support is higher. Correlation analysis also 

shows a very small negative insignificant relationship between study attitude and 

academic achievement (r = -.019). Meaning that the students’ academic achievement, 

no matter it is high, medium, or low, is not related to their study attitude. 

4.Discussion and Conclusion

The objectives of the study were to find out the ethnic differences in parental 

support, study attitude, and academic achievement between indigenous and Khmer 

students and to study the relationship among parental support, study attitude, and 

academic achievement.  It is important to highlight that the current study measures 

parental support by assessing the students’ perceptions of the support they received 

from their parents which may not reflect the actual parental support behaviors. 

Our finding shows that there is no difference in parental support between 

indigenous and Khmer students meaning that these two groups of students reported 

receiving support from their parents at the same level. Somehow, the parents of these 

students in this age, regardless of ethnicity, may have learnt to behave more 

appropriately toward their children. Our finding contradicts the claim of 

Wong and Hughes (2019) that parents from different ethnic groups reported their 

involvement differently. The difference is that their study was conducted with White, 

Hispanic, Black White, and Black parents who might have very distinct cultures 

because of the variety of their nationalities. In contrast, the parents in the context of our 

study have common nationalities. Even though indigenous and Khmer parents have 

different ethnicity, they might have a lot in common in terms of practices and cultures. 

Moreover, there is also no significant difference in study attitude between indigenous 

and Khmer students. Their attitude toward studying was undifferentiated. The way of 

living of these two ethnic groups are getting very close these days. Sometimes we 

cannot even differentiate between indigenous and Khmer adolescents, unlike in the past 

when differences between indigenous and Khmer people were easily observed. 

Moreover, those adolescents went to the same study institutes which could similarly shape 

their attitude and understanding of learning. 

https://www.ncbi.nlm.nih.gov/pubmed/?term=Wong%20SW%5BAuthor%5D&cauthor=true&cauthor_uid=18084632
https://www.ncbi.nlm.nih.gov/pubmed/?term=Hughes%20JN%5BAuthor%5D&cauthor=true&cauthor_uid=18084632
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Our study reveals that there is difference between indigenous and Khmer 

adolescents in terms of academic achievement. We found that indigenous students had 

higher academic achievement in general compared to their counterpart, Khmer 

students. Indigenous students grow up with some different backgrounds from Khmer 

students. Indigenous students mostly reported living far from the urban and school and 

were more disadvantaged compared to Khmer students. Furthermore, they faced four 

obstacles such as limited financial resources for education, long distance from villages 

to the school, obstacles of individual, and obstacles from family/community (Svensson, 

2018). Thus, they may face different difficulty, challenge, and hardship in life, and 

those barriers they faced could turn out to be factors encouraging them to study harder 

than Khmer students. Therefore, not all poor and disadvantaged children do poorly in 

school. For example, a group of black students living in the disadvantaged families in South 

Africa had high achievement (Dass-Brailsford, 2005). 

The study demonstrates a negative significant correlation between parental 

support and academic achievement. This negative correlation indicates that the higher 

the level of parental support, the lower the achievement scores of the children.  Or it 

can be explained that when parents increase their support the children’s academic 

achievement tends to decrease. This result aligns with a previous study which found a 

significant and negative correlation between support from parents and students’ English 

test score (By &Laohawiriyanon, 2019). More parental support may be related to more 

pressure on students’ learning performance because more support from parents may 

make them feel they need to be more gratitude, more obedient, and more obligations. 

They may be afraid of going unaligned with their parents’ desires. These pressures can 

bring students anxiety and this anxiety, or negative learning experiences can hold back 

their learning outcomes, as mentioned by Taguchi, Magid, and Papi (2009). In addition, 

parental support can increase anxiety and created negative learning outcomes (Papi, 

2010).  

This can be explained further by perceived social support theory that parental 

support should be clearly defined and understood by both parents and children. Parents 

should know the children’s needs and should respond to those needs. Otherwise, some 

consequences may happen such as a negative behavior or outcome when there is 

misunderstanding between parents and children (Shumaker & Brownell, 1984). 
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Moreover, children may prefer little support from their parents when they grow older. 

Appropriate amount of parental support is good but too much parental involvement can 

have a  negative relationship with children psychological well-being (LeMoyne& 

Buchanan, 2011). 

By connecting these findings with Cambodian context, we may see that parents 

in Cambodia have low level of communication with their children (García, 2002), thus 

the lower the level that parents communicate with their children the higher the chance 

of committing misunderstanding between the parents and the children. According to 

the perceived social support theory a negative behavior or outcome may happen when 

there is misunderstanding between parents and children (Shumaker & Brownell, 1984). 

In addition, some parents who were war survivors or second generation of the survivors 

may be overprotective of their children and overprotectiveness disturbs the autonomy 

development of the children (Bar-On et al., 1998). Those parents may continue living 

with unsolved psychological problems and might function as ineffective parents. Thus, 

they might have provided less support to their children or may have provided enough 

support to their children, but their support may not have aimed directly to higher their 

children’s academic achievement. Cambodian parents consider their limited education 

and economic hardships as a barrier for involving in their children learning activities 

such as homework and academic encouragement (Piquemal, 2017). For example, 

people in rural Cambodia used to argue that education offers low economic value. Some 

people might not consider education as a key to economic opportunity and education 

might not lead to higher income jobs (Tan, 2007).  

Correlation analysis in this study did not show any significant relationship 

between study attitude and academic achievement. It means that no matter what level 

of achievement the students acquired; it does not seem to relate to their study attitude. 

Our result is congruent with a previous study which found no significant correlation 

between science attitude and chemistry achievement among 11th grade students 

(Rathod, 2014). It is also inline with a past study conducted with minority students in 

West Bengal, India, which did not find any association between the attitude towards 

education and academic achievement (Das, Halder, & Mishra, 2014). In addition, 

another recent study did not find direct relationship between the students’ attitude 
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toward school and academic achievement, but it was under the mediation role of self-

concept (Veas, Castejón, Miñano, &Gilar-Corbí, 2019). 

According to the consistency theory, people try to balance the state of cognition 

and behaviors, which indicates the connection between attitudes and behaviors. We 

usually assume that people behave according to their attitudes. Even though the 

connection between attitudes and behaviors was mentioned in the consistency model, 

this model cannot predict the complexity of the relation between attitudes and behaviors 

(Trepte, 2013). Furthermore, social psychologists agree that attitudes and actual 

behaviors are not usually absolutely consistent. For example, some students still skip 

classes even though they know that those classes are important. This example indicates 

that people are not always behaving according to their attitudes. Another past study 

claimed that cognitive and affective components of behaviors do not always match with 

behaviors (Lapiere, 1934). It is more likely that people will behave according to their 

attitudes as long as their attitudes are the result of their experience; they are an expert 

on the subject; they expect a favorable outcome; those attitudes are repeatedly 

expressed; or they stand to win or lose something due to the issue. 

In lightof the findings of our study, parents should reflect on their own 

behaviors. In other words, they should consider whether they have provided support 

which encourages their children academic achievement or failed to do so. Sometimes, 

parents failed to understand their children’s needs; they may focus on non-related things 

which may not or do little to support their children’s academic achievement. Children 

may instead need another kind of support from parents such as emotional support or 

appraisal support. Therefore, parents should pay more attention to their children’s 

education and provide needs which support their educational achievement. Parents and 

children should regularly discuss the needs of the children and parents themselves and 

how parents can effectively respond to their children’s needs. Especially, Cambodian 

parents should maintain closeness and approachable behaviors with their children and 

create more and effective communication with them to better the relationship and to 

decrease misunderstanding between them and their children. Researchers suggest that 

in order to help their children’s competency development, parents should provide four 

kinds of support to them such as emotional support, instrumental support, informational 

support, and appraisal support (Tardy, 1985). The current study has a limitation in this 
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respect because it measures parental support by assessing students’ perceptions of the 

received parental support and this may not reflect the actual parental support behaviors. 

Researchers hope that the current outcomes may become part of the knowledge 

for Cambodian parents to evaluate their supporting behavior in order to enhance 

children’s educational success. Researchers would like to make a recommendation to 

the teachers, school counselors, and educators to form ways or chances to encourage or 

motivate adolescents to have more communication and be more open with their parents 

or guardians. The government should work more on raising awareness of the benefits 

of having close relationship and regular communication between parents and children 

in the family and broadcast it more widely on social media.   
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