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ABSTRACT

The present study focused on investigating the relationships between business
English students’ receptive vocabulary size and the use of vocabulary learning
strategies with their listening comprehension ability. The participants were
59 second-year business English students of a university in Trang, Thailand. Three
research instruments were utilized: 1) the English-Thai receptive vocabulary size test,
2) the vocabulary learning strategy questionnaire, and 3) the Test of English for
International Communication (TOEIC) listening test. Findings revealed that the
participants’ average receptive vocabulary size was 4,897 words, which was
insufficient for effective listening that needs receptive vocabulary size above 6,000
words. The participants used vocabulary learning strategies at the moderate level.
Determination category was most frequently employed by the participants.
The participants’ receptive vocabulary size was significantly correlated with their use
of metacognitive category (p < 0.05). There were four vocabulary learning strategies
which had a significantly correlation with the participants’ receptive vocabulary size
at a moderate level (p < 0.01) while five strategies were significantly correlated with
their receptive vocabulary size at a low level (p < 0.05). This study also revealed that
the participants’ receptive vocabulary size had a moderate and positive correlation
with their listening comprehension (p < 0.01). For implications, Thai Business
English students should be encouraged and trained to employ effective vocabulary
learning strategies to enlarge their receptive vocabulary size for listening

comprehension.
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1. INTRODUCTION

In this age of globalization, English has been considered as a lingua franca for
international communication. Thus, this international communicative tool plays
an essential role in several contexts including the business and educational contexts
(Crystal, 2003). Therefore, Thai students, especially those in the business field,
need to have sufficient English proficiency to effectively undertake business in global

markets.

For foreign language learners, listening skill to comprehend speech in spoken
language has been recognized as a basic language skill and one of the most significant
skills in order to master other skills, particularly speaking. If one understands and
recognizes the spoken utterances, one can interact in spoken communication naturally
and effectively (Nunan and Miller, 1995). Consequently, listening plays an important

role as a tool for English communication.

According to Meccarty (2000), one of the factors which causes learners’
ineffective listening comprehension is a lack of vocabulary knowledge. Sufficient
vocabulary knowledge, particularly receptive vocabulary knowledge — the knowledge
for understanding a word when heard — will lead to effective listening comprehension
(Nation, 2006). Nation (1990) mentioned that receptive vocabulary knowledge
involves knowing: 1) a word form — being able to recognize a word when it is listened
to or read; 2) a word position — knowing grammatical pattern and collocation
knowledge; 3) a word function — knowing word frequency and appropriateness; and
4) a word meaning — being able to recall the word with other words which have

the closest meaning.

For spoken discourse, Nation (2006) also points out that the level of 6,000 to
7,000 words is an adequate receptive vocabulary size for effective listening.
However, Nirattisai and Chiramanee (2014) found that the receptive vocabulary size
of Thai university students is below 6,000 words, which is insufficient to comprehend
listening texts effectively. Anandapong (2011) also found that Thai business English
students had problems understanding the text they were listening to when

encountering unfamiliar words.



To enlarge learners’ vocabulary size for effective listening, researchers have
attempted to discover ways to develop learners’ vocabulary knowledge. A powerful
tool to enhance vocabulary knowledge is by using vocabulary learning strategies
(Nation, 2001). In fact, helping learners improve their vocabulary learning strategies
has been recognized as one of effective approaches to enlarge learners’ vocabulary
repertoire (Cunningsworth, 1995). The main advantage of vocabulary learning
strategies is that learners can monitor their own learning while using vocabulary
learning strategies. Thus, students can be more responsible for their own vocabulary
learning by using their own strategies to acquire vocabulary (Nation, 2001;
Scharle and Szabo, 2000).

For vocabulary acquisition, Schmitt (1997) proposes a classification of
vocabulary learning strategies which has become widely accepted by scholars
(e.g., Hamzah et al., 2009; Kalajahi and Pourshahian, 2012). Schmitt’s taxonomy
comprises five main vocabulary learning categories: 1) memory — associating a new
word acquired with previous knowledge; 2) cognitive — similar to memory category
but focusing on repetition and use of mechanical means; 3) metacognitive — learning
and decision-making processes involving planning, controlling and evaluating the
effective ways for learning; 4) determination — employed by individual to understand
a word’s meaning without asking other people; and 5) social — a way to study a new

word by consulting or interacting with other people (Schmitt, 1997).

Although there has been Thai research conducted on pair-relationship between
Thai students’ vocabulary size and their vocabulary learning strategies (e.g. Komol,
2011; Nirattisai and Chiramanee, 2014), there has been no study in Thailand which
focuses on relationships between receptive vocabulary size, vocabulary learning
strategies, and listening comprehension. Thus, this study was conducted to explore the
relationships between Thai students’ receptive vocabulary size, vocabulary learning

strategies, and their listening comprehension.



2. PURPOSES OF THE STUDY
The purposes of the current study were to:
1. investigate the receptive vocabulary size of business English students.

2. explore the students’ vocabulary learning strategies frequently employed in

acquiring vocabularies.

3. examine any relationships between the students’ receptive vocabulary size

and their vocabulary learning strategies

4. examine any relationships between their receptive vocabulary knowledge

and their listening comprehension ability.

3. RESEARCH QUESTIONS
The study attempted to answer the four following research questions:

1. How large was the receptive vocabulary knowledge of business English

students?

2. What were vocabulary learning strategies frequently employed by business
English students?

3. What were the relationships between the students’ receptive vocabulary

knowledge and their vocabulary learning strategies?

4. Were there any relationships between the students’ receptive vocabulary

knowledge and their listening comprehension ability?



4. SIGNIFICANCE OF THE STUDY

It was hoped that the findings of this study would be useful for students and
teachers to become aware of their receptive vocabulary size and a way to
enlarge the receptive vocabulary knowledge for enhancing their listening skill.
Also, this study would be beneficial to business English program to design suitable
learning activities to serve the needs of their students, especially those who are low

vocabulary achievers.

5. RELATED STUDIES
5.1 Vocabulary Size and Vocabulary Learning Strategies

There have been a number of studies conducted on the relationship between
vocabulary size and vocabulary learning strategies. For example, Gu and Johnson
(1996) examined the vocabulary learning strategies used by Chinese university
learners of English and the relationship between their strategies and the outcomes in
learning English. It was found that the subjects did not rely on memorization, and
reported using more meaning-oriented strategies than rote strategies in learning
vocabulary. The result also showed that these vocabulary learning strategies: using
dictionary, note-taking, contextual guessing, paying attention to word formation,
contextual encoding, and intentional activation of new words all were positively

correlated with vocabulary size and general English proficiency.

Hamzah (2009) conducted a study on the relationships between students’
vocabulary learning strategies and the vocabulary size. The participants were 125

Iranian undergraduate students. The instruments were the vocabulary learning
strategies questionnaire, and vocabulary size test. The study found no relationship

between the psycholinguistic strategy and participants’ vocabulary size, and

relationships between metacognitive strategy and the vocabulary size.



In Thailand, Komol (2010) conducted a study on relationships between
vocabulary learning strategies and vocabulary knowledge of 192 Thai undergraduate
students. The vocabulary learning strategies questionnaire, the vocabulary level test,
and a semi-structured interview were used to obtain research data. The result showed
that the subjects used vocabulary learning strategies at a moderate level. The subjects
with high vocabulary size used the strategies more significantly often than low
vocabulary size subjects. It was also found that statistically positive correlation
existed between the subjects’ vocabulary learning strategies and their vocabulary size

Scores.

Nirattisai and Chiramanee (2014) explored the relationship between
the vocabulary size and vocabulary learning strategies of 347 Thai university students
in 6 fields of study; medicine, dentistry, nursing, engineering, accounting, hospitality
and tourism. The instruments were the bilingual English Thai version of vocabulary
size test, the productive vocabulary levels test, vocabulary learning strategy
questionnaire, and semi-structured interview. The study showed that there were
significant correlations between the subjects’ use of vocabulary learning strategies
and their receptive and productive vocabulary size. Moreover, this study found that

the subjects reported employing vocabulary learning strategies at a low level.

Walam (2014) investigated the relationships between writing ability and
vocabulary knowledge and the use of vocabulary learning strategies of students in
an Islamic religious school in Thailand. A writing ability test, vocabulary level test,
and vocabulary learning strategies questionnaire were the instruments in this study.
The result of the study showed that vocabulary knowledge was an essential supporting
factor in relation to success in English writing development; however, the use of

vocabulary learning strategies was not related to their vocabulary level.



5.2 Vocabulary Size and Listening Comprehension

A number of studies looked at the relationship between vocabulary size and
listening comprehension. For example, Goh (1999) investigated the factors that
influenced forty Chinese EFL learners’ listening comprehension. Data was collected
through small group interviews and learners’ diaries. Twenty factors were identified
and categorized into five characteristics. They were text, listener, speaker, task, and
environment. Interestingly, there were four factors commonly reported from subjects.
The factors affecting listening comprehension were vocabulary size, prior knowledge,

speech rate, type of input and speaker’s accent, respectively.

Bonk (2000) investigated the relationship between vocabulary knowledge
and listening comprehension in 59 Japanese university students of low-intermediate
to advanced English ability. The first-language recall protocols were used for
comprehension measurement. The dictation was used for measurement of lexical
familiarity on four texts of increasing amounts of low frequency lexical words.
It was found that the dictation scores correlated significantly with listening skill for

low, middle and high listening proficiency.

In Thailand, Chuenjit (2011) conducted a study on the influence of vocabulary
knowledge on the English listening comprehension of Thai Pharmacists. Two
questionnaires, vocabulary level tests, and listening comprehension test were used in
this study. It was found that the size of vocabulary knowledge was significantly
correlated with listening comprehension and could predict half of the variance in

listening scores.

In summary, previous studies have found that there are relationships between
vocabulary size and vocabulary learning strategies and English proficiency. However,
no study has addressed relationships between receptive vocabulary size, vocabulary
learning strategies, and listening comprehension. Thus, this study aimed to investigate
the relationships between receptive vocabulary size and vocabulary learning strategies

and listening comprehension of Thai EFL students.



6. RESEARCH METHODOLOGY
6.1 Population

The population of this research were 70 second-year business English
students of a university in Trang, Thailand. This group of students were supposed to
be quite proficient in English because in their third year, they would go to study in
Malaysia for a year as part of their curriculum. Therefore, it is crucial for them to
have certain levels of receptive vocabulary and effective vocabulary learning
strategies, good listening skills while studying abroad.

6.2 Participants

Out of 70 second-year business English students, 59 students agreed

to take part in the study and came to take the English-Thai receptive vocabulary
size test and listening comprehension test (TOEIC listening part), and complete

the vocabulary learning strategies questionnaire. So, the number of participants of
this study was 59.

6.3 Research Instruments

1. The English-Thai Receptive Vocabulary Size Test

The English-Thai receptive vocabulary size test was employed to
measure participants’ receptive vocabulary size. The test was adapted from
the vocabulary size test in English version proposed by Nation and Beglar (2007).
The multiple choice vocabulary test of Nation and Beglar (2007) was translated into
Thai. This test consisted of 130 items of 13 levels, with 1,000-word family each.
Each level had 10 items. The English-Thai version test keeps all features of the
English version test except for the language used in the alternatives. Based on
Nirattisai and Chiramanee’s (2014), the fifth alternative “I don’t know” was added to
the test to prevent guessing. The English-Thai version test was translated into Thai by
a translation specialist. Then, it was revised based on the comments and suggestions

by two experienced English teachers.



In this test, the students had to select the closest meaning to the key
word in the question. Based on Nation (2008), each correct definition is awarded one
point for a total of 130 points. The total score on the test items was multiplied
by 100 to get the receptive vocabulary size. Here is an example, item 6 from the 1°
1000-word level (See appendix A).

6. admissible: That is not admissible.

4 Y
a. awnsoeld
b. eynna
C. awnsoussenyld
<3
d. ifiuseu

e. linsweaey

2. Vocabulary Learning Strategies Questionnaire

The questionnaire was used as a tool to explore the participants’ use of
vocabulary learning strategies. It was mainly based on Schmitt’s taxonomy (1997)
and adapted from Nirattisai and Chiramanee’s (2014). The 39 items used in this
questionnaire were vocabulary learning strategies consisting of five categories:
memory (11 items), cognitive (5 items), metacognitive (9 items), determination
(7 items), and social (7 items). A six point scale from O (never employed) to 5
(most frequently employed) was provided for students to rate the frequency of
vocabulary learning strategies used. In order to avoid confusion and misinterpretation,
the questionnaire was written in Thai. Before being piloted, the questionnaire was
submitted to the thesis supervisor and other two English teachers for final approval.
(See appendix C).

In order to examine the reliability coefficient of the questionnaire,
the pilot study was conducted with thirty second-year higher certificate students of

business English program. The reliability coefficient of the questionnaire was 0.96.



3. The Test of English for International Communication
(TOEIC) listening test

To assess the participants’ listening comprehension, the TOEIC test
produced by ETS® (Educational Testing Service) is used in the study. The test is
designed as both a general training and proficiency test of English to measure
listening and reading skills for the workplace and a separate section of general
training and proficiency test for speaking and writing skill. It is a valid assessment of
English-language skills for the workplace. Employers worldwide use the TOEIC test
to determine who can communicate effectively in English across borders and cultures

with coworkers and clients.

The listening comprehension section took approximately 90 minutes to
complete. The questions were based on real-life work settings in an international
environment (meetings, travel, telephone conversations, etc.). This test consisted of
100 questions and was delivered by audiocassette. It was divided into four parts;
photographs 20 items (4-choice), question-response 30 items (3-choice), short
conversations 30 items (4-choice), and short talks 20 items (4-choice). In this test,
participants had to listen to a variety of statements, questions, short conversations, and
short talks recorded in English, then answered questions based on the listening section
(See appendix D).

6.4 Data Collection

The data was collected in August, 2015. There were five main steps of

the data collection:

1. The receptive vocabulary size test was first administered to the
participants to examine their receptive vocabulary size. Approximately 60 minutes
were spent on this test. The participants’ score on this test were used to separate them
into two groups: high and low vocabulary achievers. Based on Nation (2006),
the subjects with a receptive vocabulary size above 6,000 word vocabularies, which is
considered a vocabulary size sufficient for effective listening, were classified as high

vocabulary achievers while those with a receptive vocabulary size below 6,000 word
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vocabularies were low vocabulary achievers. Then, the participants’ total score on

the test items was multiplied by 100 to get their receptive vocabulary size.

2. After the participants had completed the receptive vocabulary size
test, listening comprehension test (TOEIC listening part) was administered to them.
The time of the test was about 90 minutes. Then, the vocabulary learning
strategies questionnaire was distributed to the participants. This questionnaire took

approximately 30 minutes.

3. Data obtained from the three instruments was analyzed

The main steps of the data collection are presented below.

Figure 1: The main steps of the data collection

Population (N=70)

i

Participants (n=59)

Administration of the English-Thai Receptive
Vocabulary Size Test

Administration of Listening Comprehension Test
(TOEIC Listening Part)

Administration of Vocabulary Learning
Strategies Questionnaires

Data Analysis
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6.5 Data Analysis

1. Descriptive statistics were applied to calculate the mean scores and
the standard deviations of two research data: 1) students’ receptive vocabulary size
and 2) the frequency of use of vocabulary learning strategies. Based on Best (1981),
the data in the questionnaire was interpreted as follows:

Mean score 0 - 1.49 refers to “very low used”
Mean score 1.50 - 2.49 refers to “low used”

Mean score 2.50 - 3.49 refers to “moderately used”
Mean score 3.50 - 4.49 refers to “highly used”
Mean score 4.50 - 5.00 refers to “very highly used”

2. Pearson correlation coefficient was used to examine the
relationship between the students’ receptive vocabulary knowledge and their
vocabulary learning strategies. Also, it was run to test whether there was
a relationship between the students’ receptive vocabulary knowledge and their
listening comprehension ability. Based on Rather (2011), the correlation coefficient
was interpreted as follows:

The values 0 - 0.29 indicate “a weak positive relationship”
The values 0.30 - 0.69 indicate “a moderate positive relationship”

The values 0.70 — 1.00 indicate “a strong positive relationship”
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7. RESULTS AND DISCUSSION

Research Question 1: How large was the receptive vocabulary knowledge of

business English students?

To answer question 1, descriptive statistics were used to analyze the
participants’ score on the receptive vocabulary size test. Participants’ receptive

vocabulary size and the results are presented in Table 1 and Figure 2.

Table 1: Participants’ receptive vocabulary size

. Number of participants
Vocabulary size P P

All participants High Group Low Group
(words) n =59 n=5 n =54
Above 7,000
(8,000-13,999) ) )
7,000 2 2
(7,000-7,999) (3%) (40%) )
6,000 3 3
(6,000-6,999) (5%) (60%) )
5,000 21 21
(5,000-5,999) (36%) ) (39%)
4,000 25 25
(4,000-4,999) (42%) ) (46%)
3,000 7 7
(3,000-3,999) (12 %) ) (13%)
2,000 1 1
(2,000-2,999) (2%) ) (2%)
Below 2,000
(0-1,999) ) ) )
X 4,897 6,720 4,728
S.D. 892 460 715

As illustrated in Table 1, the 59 participants’ average receptive vocabulary
size was 4,897 words (S.D. = 892). The majority of the participants (25 out of 59,
42%) had a receptive vocabulary level of 4,000 words. The highest receptive
vocabulary level which only two participants (3%) could achieve was 7,000 words.
The lowest receptive vocabulary level, which one participant (2%) had acquired, was
2,000 words.
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The 59 participants were divided into the high and low vocabulary achievers
based on the assertion that knowledge of 6,000 words is sufficient for effective
listening (Nation, 2006). There were only five participants (8%) who had sufficient
receptive vocabulary size (i.e. 6,000 word vocabularies). This group was classified as
high achievers. In contrast, 54 participants (92%) had a receptive vocabulary size

lower than 6,000 word vocabularies. This group was classified as low achievers.

The high achievers’ average receptive vocabulary size was 6,720 words
(S.D. = 460), and that of the low achievers was 4,728 words (S.D. = 715). Two of
the five high achievers had a receptive vocabulary level of 7,000 words while
the other three had a size of 6,000 words. The majority of the low achievers (25 out of
54, 46%) had acquired a receptive vocabulary level of 4,000 words. The low

achievers with the lowest level of receptive vocabulary size had only 2,000 words.

The finding that participants’ average receptive vocabulary size was
inadequate for effective listening is in agreement with Nirattisai and Chiramanee
(2014) who found that Thai university students’ receptive vocabulary size was

insufficient for effective listening.
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Research Question 2: What were vocabulary learning strategies frequently

employed by business English students?

In order to answer this research question, the data in the questionnaire was
interpreted base on Best (1981). Moreover, descriptive statistics were employed to
analyze the data. Details of frequency of vocabulary learning categories used by all

participants are shown in Table 2.

Table 2: Frequency of vocabulary learning categories used by all participants

Categories of vocabulary

learning strategies Mean S.D. Rank Level of use
Determination 3.37 0.79 1 Moderate
Metacognitive 3.32 0.73 2 Moderate
Cognitive 3.29 0.63 3 Moderate
Social 3.29 0.75 3 Moderate
Memory 3.18 0.69 4 Moderate
Overall strategies 3.28 0.60 Moderate

In Table 2, all 59 participants employed the overall vocabulary learning
strategies at the moderate level with a mean score of 3.28 from the frequency levels of
5(S.D. = 0.60).

For all strategy categories, the participants most frequently employed

determination (X = 3.37, S.D. = 0.79), followed by metacognitive (X = 3.32,
S.D. = 0.73), cognitive (X = 3.29, S.D. = 0.63), social (X = 3.29, S.D.= 0.75), and
memory (X =3.18, S.D. = 0.69), respectively.

The finding that determination category was most frequently used by
the participants is in line with the studies of Komol and Sripetpun (2011), and

Nirattisai and Chiramanee (2014) who reported that Thai university students most

frequently employed determination in their vocabulary learning.
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Details of strategies in each category highly used by all participants are

presented in Table 3.

Table 3: Strategies in each category highly used by all participants

Categories of

Vocabulary Learning  Vocabulary Learning Strategies Mean S.D.
Strategies
Listening to English songs or 4.12 0.95
- English news
Metacognitive i i i i
Watching English movies or English 3.95 0.97
TV programs
Looking up words in an English- 4.02 0.97
Thai dictionary
Guessing the meaning of words from  3.64 1.01
o textual context
Determination i i i
Looking up words in an English- 3.58 1.30
English dictionary
Looking up words in an Thai- 3.53 1.22
English dictionary
Saying new words aloud when 3.88 1.12
Memory )
studying
Learning words through verbal 3.76 1.01
. repetition
Cognitive i
Taking notes of the newly-learned 3.51 1.09
words in class
Asking classmates for meaning 3.64 1.23
Social Asking teacher for a sentence 3.53 1.22

including the new word




17

As shown in Table 3, 11 out of 39 vocabulary learning strategies in five main
categories were highly employed by the participants. The most highly employed
strategy among the participants was Listening to English songs or English news
(x =4.12, S.D. = 0.95). This finding is in agreement with Nirattisai and Chiramanee
(2014) who reported that Thai university students frequently employed the strategy of

listening to English songs or English news at a high level.

When the levels of vocabulary proficiency were considered, there were
differences between strategies highly used by high and low vocabulary achievers.
Details of high frequently employed strategies by the high vocabulary achievers are
illustrated in Table 4.

Table 4: Strategies highly used by the high vocabulary achievers

Categories of

Vocabulary Learning Vocabulary Learning Strategies Mean S.D.

Strategies
Looking up words in an English-Thai 4.40 0.55
o dictionary
Determination i i
Guessing the meaning of words from 4.40 0.98

textual context

Listening to English songs or English 4.40 0.55

news

Metacognitive ~ Watching English movies or English 4.20 0.84

TV programs

Using English websites 3.80 0.84

Paraphrasing the word’s meaning 4.00 0.71
Memory Saying new words aloud when

_ 4.00 1.22
studying
Learning words through verbal 3.80 1.01
o repetition

Cognitive i

Taking notes of the newly-learned 3.60 0.89

words in class
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As presented in Table 4, the high achievers highly used nine strategies: two of
memory, cognitive, and determination, and three of metacognitive. Interestingly,
the most highly used strategies by the high achievers were looking up words in an
English-Thai dictionary (x = 4.40, S.D. = 0.55), guessing the meaning of words from
textual context (x = 4.40, S.D. = 0.98), and listening to English songs or English news
(x =4.40, S.D. = 0.55).

The finding that the high achievers most highly employed the strategy of
looking up words in an English-Thai dictionary is consistent with Nirattisai and
Chiramanee (2014) who found that looking up words in an English-Thai dictionary

was used by the high achievers at a highest level.

Details of strategies highly used by the low vocabulary achievers are presented
in Table 5.

Table 5: Strategies highly used by the low vocabulary achievers

Categories of
Vocabulary Learning Vocabulary Learning Strategies Mean  S.D.

Strategies

Listening to English songs or English 4.09 0.98

news
Metacognitive
Watching English movies or English 3.93 0.99

TV programs

Looking up words in an English-Thai 3.98 1.00
dictionary

Looking up words in an English- 3.70 1.27

o English dictionary
Determination

Guessing the meaning of words from 3.57 1.00
textual context

Looking up words in a Thai-English 3.57 1.25
dictionary
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Categories of

Vocabulary Learning Vocabulary Learning Strategies Mean  S.D.
Strategies
Saying new words aloud when
_ 3.87 1.12
studying
Memory . —
Studying word with pictorial 3.56 1.02
representation of its meaning
Learning words through verbal 3.76 1.11
. repetition
Cognitive i
Taking notes of the newly-learned 3.50 1.11
words in class
Asking classmates for meaning 3.72 1.17
) Asking teacher for a sentence 3.61 1.20
Social _ _
including the new word
Asking teacher for an L1 translation 3.50 0.95

In Table 5, 13 vocabulary learning strategies were highly employed: two of
metacognitive, four of determination, two of memory, two of cognitive, and three
of social category.

The low achievers most frequently used the strategy of listening to English

songs or English news in the metacognitive (X = 4.09, S.D. = 0.98).

This finding is in agreement with Nirattisai and Chiramanee (2014) who found
that low vocabulary achievers frequently used the strategy of listening to English

songs or English news at a high level.
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Research Question 3: What were the relationships between the students’ receptive

vocabulary knowledge and their vocabulary learning strategies?

In order to answer this research question, Pearson correlation coefficient was
used to examine the relationship between the students’ receptive vocabulary
knowledge and their vocabulary learning strategies. Table 6 shows vocabulary

learning categories contributing to the participants’ receptive vocabulary size.

Table 6: Vocabulary learning categories contributing to the participants’ receptive

vocabulary size

Categories of vocabulary

learning strategy ' p-value
Metacognitive 0.259* 0.02
Memory 0.200 0.06
Social 0.175 0.09
Determination 0.071 0.30
Cognitive 0.013 0.46
Overall 0.114 0.19

* Correlation is significant at the 0.05 level.

Table 6 illustrates that only one of five categories: metacognitive had
a significantly positive and weak correlation with the participants’ receptive
vocabulary size (r = 0.259, p < 0.05). It should be noted that metacognitive category
was most frequently employed by both high and low vocabulary achievers. From this,
it can be inferred that the students who employed more metacognitive category to
acquire receptive vocabulary may have higher receptive vocabulary size.



21

Details of strategies significantly contributing to the participants’ receptive

vocabulary size are shown in Table 7.

Table 7: Strategies significantly contributing to the participants’ receptive

vocabulary size

Categories of

Vocabulary Learning Vocabulary Learning Strategies r p-value
Strategies

Paraphrasing the word’s meaning 0.470** 0.000
Remembering from its part of speech 0.310** 0.008
Using cognates in study 0.257* 0.025

Memory _ _
Studying the spelling of a word 0.245* 0.031
Grouping words together to study 0.241* 0.033
them
Reading English magazines or 0.252* 0.027
English newspaper

Metacognitive Using online exercise to test 0.393**  0.001
vocabulary knowledge
Using spaced word practice 0.306™* 0.009
Guessing the meaning of words from  0.285* 0.014

Determination

textual context

** Correlation is significant at the 0.01 level.
* Correlation is significant at the 0.05 level.

In table 7, there were two strategies under memory (paraphrasing the word’s

meaning, and remembering from its part of speech) and two under metacognitive

(using online exercise to test vocabulary knowledge, and using spaced word practice)

which were significantly correlated at a moderate level with participants’ receptive

vocabulary size: paraphrasing the word’s meaning (r = 0.470, p < 0.01); using online

exercise to test vocabulary knowledge (r = 0.393, p < 0.01); remembering from its
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part of speech (r = 0.310, p < 0.01); and using spaced word practice (r = 0.306,
p < 0.01), respectively.

Furthermore, four strategies under memory and one strategy under
determination were significantly correlated at a weak level with the participants’
receptive vocabulary size: guessing the meaning of words from textual context
(r = 0.285, p < 0.05); using cognates in study (r = 0.257, p < 0.05); reading English
magazines or English newspaper (r = 0.252, p < 0.05); studying the spelling of
a word (r = 0.245, p < 0.05); and grouping words together to study them (r = 0.241,
p < 0.01), respectively.

It is interesting that determination was most frequently used by the
participants, but it contributed to their receptive vocabulary size less than other
categories. Moreover, listening to English songs or English news was the most highly
employed strategy among the participants, but it did not contribute to their receptive

vocabulary size at all.

The finding that paraphrasing the word’s meaning was most correlated with the
participants’ receptive vocabulary size is in agreement with Schmitt (1997) who
stated that paraphrasing a word’s meaning is one strategy that language learners
employ to enlarge their vocabulary. Schmitt (1997) also stated that this strategy is
a memory category employed by students to recall new word meanings and enhance
their vocabulary knowledge by linking new words with English words already known.
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Research Question 4: Were there any relationships between the students’ receptive

vocabulary knowledge and their listening comprehension ability?

In order to answer this research question, Pearson correlation coefficient was
used to examine whether there was any relationships between the students’ receptive
vocabulary knowledge and their listening comprehension ability. Table 8 presents
relationships between the participants’ receptive vocabulary size and their listening

comprehension ability.

Table 8: Relationships between the participants’ receptive vocabulary size and
their listening comprehension ability

Relationships between the participants’ receptive

Receptive Vocabulary vocabulary size and their listening
Proficiency Groups comprehension ability
r Level of Correlation
High Group 0.548** moderate
(n=5)
Low Group 0.475* moderate
(n=54)
All participants 0.503** moderate
(n =59)

** Correlation is significant at the 0.01 level.
* Correlation is significant at the 0.05 level.

Table 8 shows that there was a significantly moderate correlation between all
participants’ receptive vocabulary size and their listening comprehension ability
(r = 0.503, p < 0.01). Also, the correlations between the high and low vocabulary
achievers’ average receptive vocabulary size and their listening comprehension ability
were significant at a moderate level (r = 0.548 p < 0.01, and r = 0.475, p < 0.05,
respectively). Thus, it can be implied that the participants who had larger receptive
vocabulary size would have higher listening comprehension ability. This find is in
line with Nation (2006) who stated that learners who had large receptive vocabulary

size would have higher listening comprehension ability.
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8. CONCLUSION
The findings of the study can be summarized as follows:

1. The participants’ average receptive vocabulary size was 4,897 words, which
is below the adequate vocabulary size for effective listening (Nation, 2006). Only 8%
of participants had receptive vocabulary size more than 6,000 word vocabularies
while 92% of participants had receptive vocabulary size than 6,000 word
vocabularies. Therefore, 92% of participants may have problems understanding

listening texts; only 8% of participants would be able to listen to texts effectively.

The finding that most of participants had an insufficient vocabulary size for
effective listening is consistent with Nirattisai and Chiramanee (2014) who found that

Thai university students’ receptive vocabulary was inadequate for effective listening.

2. Participants employed the overall vocabulary strategies at a moderate level.
Determination category was most frequently employed by the participants.
Furthermore, 11 out of 39 vocabulary learning strategies were highly employed.
Of these strategies, listening to English songs or English news was the most highly
employed strategy among the students. Moreover, the high achievers most frequently
employed the strategy of listening to English songs or English news, looking up
words in an English-Thai dictionary, and guessing the meaning of words from textual
context in their receptive vocabulary learning. The strategy of listening to English
songs or English news in the metacognitive category was most highly used among

the low achievers.

The finding that the participants most frequently employed determination
category is in agreement with the previous studies of Komol and Sripetpun (2011),
and Nirattisai and Chiramanee (2014) who found that Thai university students

employed determination category the most frequently.

3. There was a significantly positive correlation between participants’
receptive vocabulary size and their use of metacognitive category at a weak level
(r = .259, p < .05). From this, it can be implied that the participants who used more

metacognitive category in their vocabulary learning would have higher receptive
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vocabulary size. It should be noted that determination was most frequently employed
by the participants, but it did not contribute significantly to their receptive vocabulary

size.

There were also 4 out of 39 vocabulary learning strategies which had
a significantly moderate and positive correlation with their receptive vocabulary size
while 5 strategies were significantly correlated with the participants’ receptive

vocabulary size at a low level.

As discussed above, it can be concluded that students who frequently used the
vocabulary learning strategies would have higher receptive vocabulary sizes.
This finding is in agreement with Fan (2003) who stated that language learners who
frequently employ more vocabulary learning strategies would be more successful in
vocabulary learning because the more vocabulary learning strategies employed can
assist learners in extending the size of their vocabulary.

4. The participants’ average receptive vocabulary size, 4,897 words, had
a moderate and positive correlation with their listening comprehension (r = .503,
p < .01). From this, it can be said that participants’ receptive vocabulary size
contributed significantly to their listening comprehension. Those with large receptive
vocabulary size tended to possess high listening comprehension skills than those with
lower receptive vocabulary size. The large receptive vocabulary size one possesses,
the higher their listening skill is. According to Nation (2006), receptive vocabulary
knowledge contributes to listening comprehension; learners with large receptive

vocabulary size would have higher ability in listening.
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9. IMPLICATIONS AND RECOMMENDATIONS
Based on the findings of this study, implications can be drawn as follows:

1. The present study showed that 90% of participants had an insufficient
vocabulary size for effective listening. Thus, language teachers who are responsible
for developing the participants’ English proficiency in business English program and
all parties concerned should be aware of the problems. Moreover, the participants
should be informed of their limited receptive vocabulary levels in order to develop
their receptive vocabulary knowledge for effective listening. This is particularly
important for theses business English students who have to study abroad as part of

their curriculum: low vocabulary size would cause some problems in their studying.

2. This study found that participants who frequently employed the vocabulary
learning strategies would have large receptive vocabulary size. Thus, participants
should be informed of importance and advantages of using vocabulary learning
strategies in order to employ them more frequently for enhancing their receptive

vocabulary size effectively.

3. Language teachers concerned should create effective vocabulary learning
activities to enlarge the participants’ receptive vocabulary size, and encourage them
to use strategies contributing to large receptive vocabulary size. For example,
a teacher can ask participants to listen to English songs or news and paraphrase
sentences from some songs or news with their own words that capture the original
meaning. This activity would help participants, especially the ones with low
vocabulary size, learn to employ the effective strategies to develop their receptive

vocabulary size for effective listening.

4. In language classrooms, vocabulary learning strategies should be taught so
that language learners would learn how to use some effective vocabulary learning
strategies; paraphrasing the word’s meaning, using online exercise to test vocabulary
knowledge, remembering from its part of speech, and using spaced word practice, in

order to enhance their vocabulary size.
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Recommendations for further studies

1. This study aimed to investigate receptive vocabulary knowledge,
vocabulary learning strategies, and to examine the relationships between receptive
vocabulary knowledge and vocabulary learning strategies and listening
comprehension. The study was conducted with second-year business English students
in a university. Thus, the study was limited to a particular group of business English
students at a single university. Further studies should be conducted with other groups
of business English students with different backgrounds and receptive vocabulary

sizes.

2. To obtain in-depth information about the students’ use of vocabulary
learning strategies, further studies could include other research instruments such as

semi-interview, and observation on the daily use of vocabulary learning strategies.
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English-Thai Receptive Vocabulary Size Test

Instruction: Choose the correct letter a-e with the closest meaning to the key word

in the question.
Thousand 1

1. past: It happened in the past.
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3. actual: The actual one is larger.
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4. shoe: Where is your shoe!
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5. rid: You could get rid of it.
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6. admissible: That is not admissible.
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7. finery: She was dressed in her finery.
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They saw the army.
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9. behavior: Look at her behavior!
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10. refuse: She refused.
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11. mortgage: We need a large mortgage.

® oo o

o 4
Fue
AOIUATUMTUYITU
Aa 9
fausouY

' A o ]
nguannyiam e

Tinswdweu

12. lend: She often lends her books.
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14. hire: He hired the boat.
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16. super: That was super!
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17. pin: I need a pin.
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18. patience: He has no patience.

19. nil: His mark for that question was nil.
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20. marvel: We marveled at it.
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21. steer: Let me steer it.
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22. cure: Can you cure it!
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23. mug: this mug needs a wash.
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24. dinosaur: The children were pretending

to be dinosaurs.
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25. scrub: He is scrubbing it.
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26. cube
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: | need one more cube.
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27. orientate: He needs to be orientated.
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28. loo: He’s in the loo.
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29. photocopy: The material was
photocopied.
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30. whoop: The audience whooped.
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31. devastate: The city was devastated.
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32. evacuate: They were evacuated.
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33. tummy: Look at my tummy.
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34. candid: Please be candid.
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35. mash: We mashed the food.
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36. parallel: He drew two parallel lines.

a.

o o

37. marble: It was made of marble.

39. exert:
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: He wept.
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Don’t exert yourself!
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40. frog: Look at the frog.
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41. whey: Can you use the whey?
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e
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42. legend: It is now a legend.
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43. threshold: They raised the threshold.
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44, sheriff: The sheriff was friendly.
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45. premature: He was premature.

a.
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46. warfare: Modern warfare is frightening.
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47. lavatory: Where is the lavatory!
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48. wilderness: It is a wilderness.

49. abundance: We have an abundance.
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50. therapeutic: Doing this is therapeutic.

e

® 0 o0 T

Slumsaunlioiu
23109

Fe5n115A
a1 187 ¥ namsy

Tinswdeey



36

Thousand 6

51. kink: There is a kink in it.
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52. cavalier: He treated her in a cavalier

56. genre: They argued about its genre.
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57. bloc: They have joined this bloc.

manner.
a. NguNAUeS

a. Taehilals b. ufeiuTue

' ' 2 A vod
b. eddoulou C. noanmsiany gnauiluinnih
C. 081190z d. aguilszma
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53. psycho: He was a psycho.

55. absurd: This is absurd.

a. wAaina

b. liiflungindu
C. vzl
d. lifimewa

e. lunsusaeu

58. lucrative: It is a lucrative business.

a. aufuaaunenanlang Taeldame a. ganenadeneldumena
b. aufiduhamsanasuauneld b. gsfofilusele
C. auih C. ganafangwue
d. wueRsnedihe Tasnosuenliihaaiinag d. gsneddaiannlidui
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54. shrug: She shrugged. 59. peril: It is a time of peril.
a. I a. AN
b. én'lwa b. duase
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60. purport: He purports to be a doctor.
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61. spook: He is afraid of spooks.
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62. tangible: The rewards were tangible.
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63. turbulent: The river was turbulent.
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64. erratic: He was erratic.
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65. null: His influence was null.
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b. wanlszlemi
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66. beck: She sat by the beck.
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67. ravage: The forest was ravaged.

68. furor:
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This caused a furor.
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69. speckled: It is speckled.
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70. rampage: We were surprised at the
rampage.
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71. weir: We looked at the weir. 76. tinkle: It tinkled.
a. auivhaulang a. dudvanfansa
b. ﬁuﬁﬁﬁﬂﬂau T b. uandhiaugg
C. insosauds TavzaiianhuuyTusia C. umaliunareay
d. Fefidumih Lﬁlammmﬁ d. wqmﬂéauﬁ
e. lunsumeasu e. linnusnoy

72. podium: He walked to the podium. 77, synthetic: That looks synthetic.
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a. Fudou
b. aowidmsuanuiuiainarudaluga b. umanng
Tusa C. MBeuuDUUDINTI
C. unvguvouinyansorinauas d. azereunn
d. aaminhitymn e. linswsaou
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73. fen: The story is set in the fens. 78. peasantry: He did a lot for the peasantry.
A oaaog ¥ T
a. wuhne Nudavaui a. auluiiu
A A a Ny Wy & o b Ao as
b. duiguuuiiumn Sulivieuuriu . A0S Y
C. dnhuauauluiios C. aluasingsno
' D)
d. usimneu d. ¥ saudenou
74. sesame: This tastes of sesame. 79. rhinoceros: Come and see the rhinoceros.
a. Jaquiniannindy a. ensiaultieldnuuanianeu
b. »n b. wiesausineundosvinalvajsiiani
c. ovndulifluensnunile C. amnlaoull awyuivesdeny
d. Fentnauuse 19auwaq d. isa
e. lLinswdaou e. linsumaeu
75. squelch: They squelched past. 80. snarl: They snarled.
a. Yusoruediiasy mlidelideudoad a. ag
e b. Widealnsmirse
a ' 9 C 3 9
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81. peeved: He was peeved. 86. conjecture: It is a conjecture.
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82. manslaughter: They talked about 87. thicket: It was in the thicket.
the manslaughter.
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83. dissident; He was a dissident. 88. lunge: He lunged at me.
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84. exposition: The exposition was clear.  89. vane: The vane was broken.
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85. mussel: They bought mussels. 90. counterclaim: They made
a counterclaim.
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91. furtive: He gave me a furtive look. 96. soliloquy: That was an excellent

soliloquy!

a. andu .

a. masdwmsy 6 au
b. Tnafe v oo 2 - 4

b. dedadu urnnumueania
C. lod C. msuaniues & 1doq
d. Tnssifies d. unyeawdniwesiazas
e. .lill‘VﬁTUﬁW]ﬂU e. hhj'ﬂi‘lﬂﬂu_mﬂ‘ﬂ

92. epitaph: The epitaph was rather 97. cystitis: She often gets cystitis.

Interestn1g.
2 { o o
a. anuduthenimldmelagin
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a. A lnuuRurandan b. anuiuihenmnlddamizion
it it C. iufuunsq @n A
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93. attenuate: Her sadness attenuated.

a. lawela

b. anas

C. Lﬁu%u

d. nldeunduliunaea srnfesllinn
uazunluldiag

e. lunsumaey

98. narcissism: He developed narcissism.
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b. yamwdanumsiles Fasamda
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C. idunevndugan
. MINAENDY

e. linswseeou

94. ameliorate: The situation has
ameliorated.

99. intestate: He was intestate.
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a. lildvennlasasez Idsvamia womn
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Y A 12
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e. linswseeou

95. macroscopic: Macroscopic inspection 100, icicle: There were icicles everywhere.
did not show any problems.
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101. jowl: His jowl was heavy. 106. larceny: He was accused of larceny.

feaavedlunmiun

® 00 o

Tinsweeu

102. cenotaph: We met at the cenotaph.
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103. beagle: He owns two beagles.
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a. sonaeuddsy Trudandla’ld
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104. eschew: He eschewed the life of a ric 109. mineralogy: She enjoys mineralogy.

man.

a. deams
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C. W@eouuyL
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d. Aedndunoriuguaived

e. lunnumaey

105. atop: He was atop the hill.
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107. atheism: They discussed atheism.
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108. augur: It augured well.
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e. linsweaey

110. homily: They listened to the homily.
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111. pantograph: The pantograph is 116. muff: This muff belonged to my mother.

broken.
a. Yaenuivanile

a. insesaudInsInszuenihdolany 2 3
- ¢ ¢ b. faquanim

4 v Y o
b. wiesiamsnele C. fMuuuniuen léiune

4 . , Lo

o <

C. 1nseInAEULovNY d. dequides handglamasuiuiu
d 1] Y I o« c:'sly.d .dslj a 1< a o
. thnnalane PlHReuuuRLRMTe Aoty
e. lunnusaey e. Linsusiaeu

112. bittern: She saw a bittern.

113. mooch: He mooched around all

117. raconteur: He’s a great raconteur.

a. vnvnalug Hfifvveunan a. daEiinu

b. gdervmadn b. diveuiu veudn

C. mmwasna FuRanneInAdou C. fandad

d. unen d. ARdounuudssaiazimavesdou
e. lunswseey e. Tunswsney

118. jamb: It got stuck between the jambs.

afternoon.
v
a. 52
' A A
a. mwawneaaunaluiinng b. gansslanzvesnihasludoud
A 1 v
b. @ullesal¥yanne C. wninsea
Y <3 = . v '
C. usazunn Taghitimana d. nszuenuuniesing Avyuaduiulln e
I~{ % @ 1
d. dlusuesiudauedial3igua mldsaguuuiden
e. lhinswaeu e. linswdaeu

114. scrunch: It was scrunched up.

115. magnanimity: We will never forget

her magnanimity.

119. rollick: They were rollicking.

o X v a ' o <
a. My deanuianaIAtaIEeE1e a. TusaEmn
Y 9 (2 =) 2
b. guathdenu b. willsaou
o o 2 ' a o
C. gnaadluruvmnalvg uuuvenug C. aynauIM 1881 1Te9A
4 . . -
d. gnlevaulluemsedieguuss d. Teaduuuiiuz Tasl¥nszaunann
e. lunswshaey e. Tunswsney

120. rigmarole: | hate the rigmarole.
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121. supercharge: It was supercharged.
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C. mslddsauiinuzdguamnindldunui

d. fueasimnnRulng

e. linswdaeu

122. batik: He bought a piece of batik.
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123. lecher: He is a lecher.
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124. spangled: Her dress was spangled.

a. Rgnanidhuian

b. I&sumsanudadrenzetszauviaini
lfaala

C. 'ldgnini Taoldimiusiuaumnn

d. Fememzlauvesiouinng

e. lunsusaey

125. furlough: He enjoyed his furlough.

a. mMsiiumg
UMDY
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Tinswdneu
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126. slobber: He slobbered a lot.

a. nanfminenie

b. @ulae

C. wownwizshlddaurouan Tasmanan
onee

d. deslihaielnasensinin

e. linsusasu

127. obtrude: These thoughts obtruded
themselves.

Temelles wiedules
liaeandoanu
Tdwaru )i

2
yavunanla

® o0 oW

Tinswweu

128. leaven: His talk was leavened with
jokes.

Y
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2
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129. seesaw: The children love the seesaw.

a. dwan nldawynlasuvinalvguaza
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wazgduuunnug
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C. 518m3 Insvimnindrazasandnilsngeglu
Sosiuanaaiu Tundazdiand
d. nszeunn
e. Tunswsney

130. cadenza: What did you think of the
cadenza!

a. wanaesiutazwa’lsl

b. nszdnmalugiitesasnnnaomibaivuny
2
Yugn

C. muduside uuun1ens ndaa
' A YY1 9

d. veuvesauaiiamnldidianlduana
ANNENINTD

e. linsdaeu
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APPENDIX B

Questionnaire on Use of Vocabulary Learning Strategies (English Version)

The main purpose of this questionnaire is to explore the participants’ use of
vocabulary learning strategies. This questionnaire is divided into two parts as follows:
Part 1: General Information

Part 2: Students’ Vocabulary Learning Strategies

Part 1: General Information

Instruction: Please fill your information or put a “v” in the space with true
information.

First Name.....oooeeeeeeeeeeeeeeeeeeeeeen Last Name

AE .o Sex () Male () Female

Part 2: Use of Vocabulary Learning Strategies

Instruction: Please rate your frequency of use of each vocabulary learning strategy
below with a “v"” in the corresponding space. The rating scale covers six numbers

ranging from 0 to 5.

5 = Always (you use the vocabulary learning strategy every day or almost
every day)

4 = Often (you use the vocabulary learning strategy 3-4 times a week)

3 = Sometimes (you use the vocabulary learning strategy 1-2 times a week)

2 = Seldom (you use the vocabulary learning strategy less than once a week
but more than once a month)

1 = Rarely (you use the vocabulary learning strategy less than once a month)

0 = Never (you have never used the vocabulary learning strategy)
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Vocabulary Learning Strategies

Level of Use

413121

Memory Strategies

1. Study word with pictorial representation of its meaning e.g.

a glass of orange

2. Use semantic maps e.g.

o ) o >

3. Use physical action when learning a word e.g. cry (do the

action of crying), sleep (do the action of sleeping)

4. Study the spelling of a word

5. Group words together to study them

6. Say new words aloud when studying

7. Remember from its part of speech (e.g. noun, verbs,

prepositions, adverbs)

8. Paraphrase the word’s meaning

9. Use cognates in study

10. Use new words in sentence

11. Learn the words of an idiom together.

Cognitive strategies

12. Use the vocabulary section in your textbook

13. Listen to tape of word list

14. Take notes of the newly-learned words in class

15. Put English labels on physical objects
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Vocabulary Learning Strategies

Level of Use

413121

16. Learn words through verbal repetition

17. Watch English movies / English TV programs

18. Read English magazines / English newspaper

19. Listen to English songs / English news

Metacognitive strategies

20. Use online exercise to test vocabulary knowledge

21. Use English websites

22. Play vocabulary games (e.g. puzzle, crossword)

23. Use spaced word practice

24. Try to speak and describe things in English

25. Continue to study words over time

Determination strategies

26. Analyze affixes and roots to guess the meanings of words

27. Use flash cards to understand the meaning of words

28. Use words lists to understand the meaning of words

29. Guess the meaning of words from textual context

30. Look up words in an English-English dictionary

31. Look up words in an English-Thai dictionary

32. Look up words in an Thai-English dictionary

Social strategies

33. Ask teacher for an L1 translation

34. Ask teacher for synonym of new word

35. Ask teacher for a sentence including the new word

36. Ask classmates for meaning

37. Interact with native teachers

38. Interact with native speakers

39. Discover new meaning through group work activity
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Strategies in learning English vocabulary apart from the above (if any, please

specify)

A0, e

41. From the list above, which vocabulary learning strategies do you like the most?
Please specify 3 strategies.

FIFSt PrefErENCE. ...ttt e

SECONA PrEfEIBNCE. .....c.vieeieeieeeee e

TRIrd PrefereNCe.......ocveeeeeeeeeeeee e

**Thank you for your cooperation**
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APPENDIX C

Questionnaire on Use of Vocabulary Learning Strategies (Thai Version)
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APPENDIX D

Test of English for International Communication (TOEIC) Listening Test

Listening Comprehension Test for Second-Year Business English Students

Total test items: 100 items Total score: 100 marks
Time: 90 minutes

Listening part 1: Photographs

Directions: Look at a photograph and listen to 4 sentences. Choose the sentence that
best describes the photograph. Then find the number of the question on your answer
sheet and mark your answer. The statements will not printed in this test and will be
spoken only on time. There are 20 questions in this part.
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53



54




55

12.




56



57




Listening part 2: Question & response

Directions: Listen to a question and then listen to 3 possible responses. Choose the

correct response. There are 30 questions in this test.

21. Mark your answer on your answer sheet.
22. Mark your answer on your answer sheet.
23. Mark your answer on your answer sheet.
24. Mark your answer on your answer sheet.
25. Mark your answer on your answer sheet.
26. Mark your answer on your answer sheet.
27. Mark your answer on your answer sheet.
28. Mark your answer on your answer sheet.
29. Mark your answer on your answer sheet.
30. Mark your answer on your answer sheet.
31. Mark your answer on your answer sheet.
32. Mark your answer on your answer sheet.
33. Mark your answer on your answer sheet.
34. Mark your answer on your answer sheet.
35. Mark your answer on your answer sheet.
36. Mark your answer on your answer sheet.
37. Mark your answer on your answer sheet.
38. Mark your answer on your answer sheet.
39. Mark your answer on your answer sheet.
40. Mark your answer on your answer sheet.
41. Mark your answer on your answer sheet.

42. Mark your answer on your answer sheet.



43.
44,
45.
46.
47.
48.
49.

50.

Mark your answer on your answer sheet.
Mark your answer on your answer sheet.
Mark your answer on your answer sheet.
Mark your answer on your answer sheet.
Mark your answer on your answer sheet.
Mark your answer on your answer sheet.
Mark your answer on your answer sheet.

Mark your answer on your answer sheet.

Listening part 3: Conversations

59

Directions: Listen to ten short conversations, each with 3 questions. For each

question, choose the answer which you think fits best according to what you hear.

(51-53)

Y

52.

53.

Where is the woman calling?
a) an office

b) agarage

c) adoctor’s surgery

d) afactory

What information does that man ask for?
a) the woman’s name

b) the registration number of the bike

c) the make of the bike

d) the woman’s phone number

What information does that man ask for?
a) telephone the suppliers

b) call the woman back

c) order a new part

d) pick up the motorbike



(54-56)

54. Where are they?
a) inashop
b) inacollege
c) inthe street

d) ina factory

55. Where is the manager’s office?
a) on the second floor
b) near the restaurant
c) nextto the changing rooms
d) next to the staff kitchen

56. What is on the lower ground floor?
a) the household goods department
b) the staff kitchen
c) the restaurant

d) the changing rooms

(57-59)

57. What is the woman doing this evening?
a) catching a train
b) taking a flight
c) going on holiday

d) meeting a friend

58. What time is the taxi coming?
a) 8 o’clock
b) 7 o’clock
¢) half past four
d) half past two

60



59.

How long will the woman’s journey take?
a) 1% hours
b) 2% hours
c) 4% hours
d) 8% hours

(60-62)

60.

61.

62.

Where did the woman go at the weekend?
a) toacity

b) to the beach

c) to the countryside

d) to visit a friend

What was the weather like at the weekend?
a) sunny

b) cloudy

c) rainy

d) snowy

What did the man do at the weekend?
a) he got married
b) he had a party
c) he went out for a drink
d) he prepared for his wedding

(63-65)

63. What does the man need?

a) red pens
b) blue pens
¢) black pens

d) green pens

61



64.

65.

The man thought that stationery was kept...
a) in adrawer blue pens

b) inadesk

c) onashelf

d) ina cupboard

The man wants to order some equipment to...
a) make corrections

b) hold documents together

c) print out documents

d) file documents away

(66-68)

66. How long does the man want to stay at the hotel?

67.

68.

a) 3rd — 8th April

b) 8th —11th April
c) 3rd - 11th April
d) 8th—12th April

What is the problem?

a) There are only four single rooms in the hotel.

b) Only expensive rooms are available.

c) The hotel doesn’t like large groups of people.

d) The hotel is busy at that time.

What is the man going to find out?
a) if some of his friends will share a room
b) if there are any other hotels nearby
c) if the rooms are too expensive

d) if some friends will stay at a different hotel

62



(69-71)

69.

70.

71.

What are they discussing?
a) aparty

b) atrip to a restaurant
c) atrip to the cinema

d) atrip to a supermarket

Why doesn’t the man like the choice?
a) itistoo cheap
b) itistoo far
c) it doesn’t serve meat

d) it doesn’t serve vegetables

The woman doesn’t want to go to The Gray Fox because...

a) the food is unhealthy.

b) it’s too expensive.

c) itonly serves meat dishes.
d) the servings are small.

(72-74)

72.

73.

What are the couple discussing?

a) How their business can make more money
b) How their business can save money

c) How they can make their staff happier

d) How they can make their staff work harder.

The woman wants to...

a) hire more staff.

b) tell the staff to work harder.
c) fire some staff.

d) cut perks to save money.

63
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74. The woman wants to...
a) hire more staff.
b) tell the staff to work harder.
c) fire some staff.

d) cut perks to save money.
(75-77)

75. What is happening in this recording?
a) The man is at a job interview.
b) The man is applying to do a course.
c) This is the man’s first day at a new job.

d) Two friends are talking about their exam results.

76. The man has NO experience of...
a) working in an office
b) filing
c) audio typing

d) using a computer

77. What is going to happen next?
a) The man is going to start work tomorrow.
b) The woman is going to phone the man.
c) The man is going to call the woman.

d) The man is going to start work straight away.

(78-80)

78. The man needs time off work because:
a) he is going on holiday.
b) he is having treatment at the hospital.
c) he needs to look after his wife.
d) he is getting married.
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79. How much time does the man need to take off?
a) afew hours
b) afew days
c) aweek

d) one day

80. What will happen on Friday?
a) The man will take time off.
b) The man will know when he will be off work.
c) The man will come to work early.

d) The man will stay late after work.
Listening part 4 : Talks

Directions: Listen to ten short conversations, each with 3 questions. For each
question, choose the answer which you think fits best according to what you hear.

(81-83)

81. Where does the woman work?
a) inashop
b) in a doctor’s surgery
c) inatrain station

d) inafactory

82. What should someone do if they make a mistake on the records?
a) correct the mistake using pencil
b) use correction fluid
c) draw one line through the mistake

d) use a coloured pen to highlight the mistake



83.

What does the woman tell her colleagues to do with the records?
a) file them away

b) give them to the administration manager

C) putthem in a box

d) give them to the patient

(84-86)

84. Where does this announcement take place?

85.

86.

a) onacoach
b) onatrain
C) atrain station

d) an airport

When will they arrive in London?
a) 8 minutes late

b) 18 minutes late

c) 80 minutes late

d) ontime

In Coach D...

a) Yyou cannot listen to music.
b) you can buy food and drinks.
c) you need to be quiet.

d) you can hear on the train speakers.

(87-89)

87.

The people at the conference make signs for...
a) roads

b) shops

c) advertisements

d) restaurants

66



88. What time will the lecture begin?
a) 11.00
b) 11.30
c) 12.00
d) 12.30

89. Where is the Angel Room?
a) on this floor
b) on the next floor up
c) on the next floor down

d) two floors down.
(90-92)

90. What is NOT available on the ground floor of the library?
a) computers
b) information desk
c) photocopying facilities
d) books

91. Where can you find science books?
a) in the basement
b) on the ground floor
c) on the first floor

d) on the second floor

92. Which of the following is true about meeting rooms?
a) They are on the ground floor.
b) You don’t have to pay to use them.
¢) You need to book them at the information desk.

d) The meeting rooms are usually locked.
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(93-95)

93. Who is the woman talking to?
a) her boss
b) anew employee
c) her secretary

d) an important visitor

94. What time can the man start work?
a) 7.00
b) 8.00
c) between 7.00 and 9.30
d) between 8.00 and 9.30

95. What does the woman want the man to do first?
a) read some information
b) aquiz
c) fix the computers
d) see the building

(96-98)

96. What is the man advertising?
a) an electricity supplier
b) wind turbines
c) solar panels
d) aroofing company

97. The offer allows you to...
a) buy the product at half price
b) get two products for the price of one
c) receive money from the government

d) buy the product without paying tax
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98. PV Lec...
a) installs units free of charge
b) isa government company
c) supplies electricity

d) offers different sized units
(99-100)

99. Today the weather will be:
a) cloudy and dry
b) warm and sunny
c) sunny and dry
d) cloudy and wet

100. Today, it will be quite windy...

a) similar to the weather today.

b) wetter than today.
c) warmer than today.
d) more windy than today.

69
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PAPER

Thai Business English Students’ Receptive Vocabulary Size and

its Relationship to the Use of Vocabulary Learning Strategies

[Thanannatthaphak, P. & Palanukulwong T. (In press). Thai Business English
Students’ Receptive Vocabulary Size and Its Relationship to the Use of Vocabulary
Learning Strategies. Kasem Bundit Journal. (Accepted Manuscript, Published in

Vol.18, No.2, July — December 2017)]
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Thai Business English Students’ Receptive Vocabulary Size and

its Relationship to the Use of Vocabulary Learning Strategies
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Abstract

The present study focused on investigating business English students’
receptive vocabulary size and their use of vocabulary learning strategies.
The study also aimed to examine the relationship between the students’
receptive  vocabulary size and their vocabulary learning strategies.
The participants were 59 second year business English students of a university
in Trang, Thailand. Two research instruments were utilized, the English-Thai
receptive vocabulary size test and the vocabulary learning strategy
questionnaire. Findings revealed that the participants’ average receptive
vocabulary size was 4,897 words which is insufficient for effective listening. The
participants used vocabulary learning strategies at the moderate level.
Determination strategies were most frequently employed by the participants.
Furthermore, 11 out of 39 vocabulary learning strategies were highly employed
by the participants to acquire vocabulary. The high vocabulary achievers highly
employed two strategies contributing to their receptive vocabulary size while
the low vocabulary achievers highly used only one strategy contributing to their
receptive vocabulary size. Among five main strategy categories, the participants’
receptive vocabulary size was positively and weakly correlated with their use of
metacognitive strategies. For all of the 39 vocabulary learning strategies, four
strategies had a moderate and positive correlation with the participants’
receptive vocabulary size, and five strategies had a low and positive correlation

with their receptive vocabulary size.

Key words: Receptive vocabulary size, Vocabulary learning strategies, Thai business
English students
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Introduction

In this age of globalization, English
has been considered as a lingua franca
for international communication. Thus,
this international communicative tool
plays
contexts including the business and

an essential role in several

educational contexts (Crystal, 2003).
Therefore, Thai

those in the business field, need to

students, especially
have sufficient English proficiency to
effectively undertake business in global
markets.

For foreign language learners,
listening skill to comprehend speech in
spoken language has been recognized
as a basic language skill and one of the
most significant skills in order to master
other skills, particularly speaking. If one
understands and recognizes the spoken
utterances, one can interact in spoken
communication naturally and effectively
(Nunan and Miller, 1995). Consequently,
listening plays an important role as a
tool for English communication.

According to Meccarty (2000), one
of the factors which causes learners’

ineffective listening comprehension is

a lack of wvocabulary knowledge.
Sufficient vocabulary knowledge,
particularly receptive vocabulary
knowledge - the knowledge for
understanding a word when heard — will
lead to effective listening
comprehension  (Nation, 2006). For

spoken discourse, Nation (2006) also

73

points out that the level of 6,000 to
7,000 words is an adequate receptive

vocabulary size for effective listening.

However, Nirattisai and Chiramanee
(2014) found  that the receptive
vocabulary size of Thai university

students is below 6,000 words, which is
insufficient to comprehend
Anandapong (2011)
also found that Thai business English

listening

texts effectively.

students had problems understanding
the text they were listening to when
encountering unfamiliar words.

To enlarge learners’ vocabulary
size for effective listening, researchers
to discover

have attempted ways

to develop learners’ vocabulary
knowledge. A powerful tool to enhance
vocabulary knowledge is by using
vocabulary learning strategies (Nation,
2001). In fact, helping learners improve
their vocabulary learning strategies has
been recognized as one of effective
approaches to enlarge  learners’
vocabulary repertoire (Cunningsworth,
1995). The  main

vocabulary learning strategies is that

advantage  of

learners can monitor their own learning

while  using  vocabulary  learning

strategies. Thus, students can be more
responsible for their own vocabulary
learning by using their own strategies to
(Nation, 2001;

acquire  vocabulary

Scharle and Szabo, 2000).



As discussed above, it is useful
and valuable to investicate receptive
vocabulary size of the second vyear
business English students at a university,
who have problems in listening
comprehension. This group of students
have to spend a year in Malaysia as part
of their

receptive vocabulary size and effective

curriculum.  Thus, a large

vocabulary  learning  strategies are
fundamental to their learning. Thus, this
study was intended to explore their
vocabulary learning strategies, and to
examine the relationship between the
receptive vocabulary knowledge and
the vocabulary learning strategies. The
results of the study can help business
English students and teachers become
aware of the importance of the
receptive vocabulary size and the use
of vocabulary learning  strategies.
Furthermore, it is also beneficial for
business English programs in terms of
designing suitable learning activities to
students’

develop the receptive

vocabulary size to enhance their

listening skill.

Research Objectives

This research mainly served
three purposes: (1) to investigate the
receptive vocabulary size of second
year business English students, (2) to
explore the students’ vocabulary
learning strategies frequently employed

to acquire vocabulary, and (3) to
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examine the relationships between the
students’ receptive vocabulary size and

their vocabulary learning strategies.

Literature Review
Vocabulary size

In second language (L2) learning,
it has

vocabulary size (knowledge) is a crucial

long been recognized that
communicative tool for L2 learners.
Thus, learners need to have sufficient
vocabulary size as a basic instrument in
order to use a foreign language to
convey meaning (Krashen and Terrel,
1983). (2006),
adequate vocabulary sizes can assist L2

According to Nation
learners to comprehend and use
spoken and written language effectively.
Fan  (2003) also

L2 learners’

confirms  that
insufficient  vocabulary

size causes ineffective  language

performance.

Receptive vocabulary size

Receptive vocabulary size is
considered the word knowledge which
is frequently employed in listening and
reading (Nation, 2005; Schmitt, 2010).
(1990)
explanation of word knowledge which

Nation clearly proposed the

has been well accepted by many
researchers (e.g., Schmitt, 1995; Pignot-
Shahov, 2012). Nation (1990) mentioned
that receptive vocabulary knowledge
involves knowing: (1) a word form -

being able to recognize a word when it



is listened to or read; (2) a word
position — knowing grammatical pattern
and collocation knowledge; (3) a word
function — knowing word frequency and
appropriateness; and (4) a word
meaning — being able to recall the word
with other words which have the

closest meaning.

Language learning strategies
(1997),

learning strategies are the

According  to  Ellis
language
actions which language learners use in
Chamot (2004) also

states that language learning strategies

L2 acquisition.

are individual techniques which learners

employ to achieve their language
learning goals. Moreover, Oxford (1990)
mentioned that leaners use language
learning strategies as tools to enhance
the enjoyableness of their own
language learning, resulting in more self-
direction and beneficial outcomes, with
new vocabulary acquired more easily

and rapidly.

Vocabulary learning strategies

Vocabulary learning strategies
are a subset of language learning
strategies (Nation, 2001). Many

researchers (Sokmen, 1997; Cameron,
2001) proposed several definitions for
vocabulary learning strategies. According
to Sokmen (1997), vocabulary learning
are defined as

strategies language

learners’  actions  employed  to
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assist them to understand a word’s

meaning. Also, vocabulary learning
strategies are described as the actions
which language learners take in order to
help themselves comprehend and

memorize new words (Cameron, 2001).

Classification of vocabulary learning
strategies
Vocabulary learning strategies
have been differently classified by
many researchers, such as Gu and
Johnson (1996), Schmitt (1997), and
(2001).

(2001), vocabulary learning strategies are

Nation According to Nation
classified into three general classes:
sources, and
Schmitt  (1997)

a classification of vocabulary learning

planning, process.

Moreover, proposed
strategies which has become widely
accepted by scholars in the field of
vocabulary acquisition (e.g., Hamzah et
al,, 2009; Kalajahi

2012). Schmitt’s taxonomy comprises

and Pourshahian,

five main vocabulary learning strategies:
(1) memory strategies - associating
a new word acquired with previous
knowledge; (2) cognitive strategies -
similar  to

memory strategies but

focusing on repetition and use of
mechanical means; (3) metacognitive
strategies — learning and decision-
making processes involving planning,
controlling and evaluating the effective
ways for learning, (4) determination

strategies — employed by individual to



understand a word’s meaning without
asking other people; and (5) social
strategies — a way to study a new word
by consulting or interacting with other
people (Schmitt, 1997).

Research Methodology
Participants
The participants of this research

were 59 second year business English

students of a wuniversity in Trang,
Thailand.
Research Instruments
English-Thai Receptive Vocabulary
Size Test

The English-Thai receptive

vocabulary size test was employed

to  measure participants’  receptive

vocabulary size.  The test was adapted
from the vocabulary size test in English
version proposed by Nation and Beglar
(2007). The multiple-choice vocabulary
test of Nation and Beglar (2007) was
translated into Thai. This test consists of
130 items divided into 13 one thousand
word family levels. Each level has 10
items. The English-Thai version test
keeps all features of the English version
test except for the language used in the
alternatives. Based on Nirattisai and
Chiramanee (2014), the fifth alternative
“I don’t know” was added to the test
In this test, the
students had to select the closest

in the

to prevent guessing.

meaning to the key word
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question. Based on Nation (2008), each
correct definition is awarded one point
for a total of 130 points. The total score
on the test items will be multiplied by
100 to find the receptive vocabulary
size. Here is an example, item 6 from

the first thousand word level.

6. admissible: That is not admissible.
a. anansoideld

b. BUYIN
c. annsausseele
d. wiuveu
e. Linsuameu
Vocabulary Learning Strategies
Questionnaire

The questionnaire was used as a
tool to explore the participants’ use of
vocabulary learning strategies. It was
mainly adapted based on Schmitt
(1997) and Nirattisai and Chiramanee
(2014).  The 39 items used in this
questionnaire were vocabulary learning
strategies consisting of five categories of
vocabulary learning strategies (VLSs): (1)
memory strategies (MEM), e.g., saying
new words aloud when studying; (2)
cognitive strategies (COQ), e.g., learning
words  through verbal repetition; (3)
(MET), e.wg,
English
television programs; (4) determination
(DET), ewg,

meaning of words from textual context;

metacognitive  strategies

watching English movies or
strategies

guessing the

and (5) social strategies (SOC), e.g.,



asking classmates the meaning. A six
point scale from 0 (never employed) to
5 (most frequently employed) was
provided for students to rate
the frequency of vocabulary learning
used. The

coefficient of the questionnaire was .96.

strategies reliability

Data Collection

The receptive vocabulary size
test was first administered to the
participants, followed by the vocabulary

learning strategy questionnaire.

Findings and Discussion

Receptive Vocabulary Size
Table 1 (p. 5)

the participants’

shows that
average receptive
vocabulary size was 4,897 words (SD =
892). The majority (42%) of participants
had a receptive vocabulary level of
4,000 words. The highest

vocabulary level which only 3% of

receptive

participants could achieve was 7,000
words. The lowest receptive vocabulary
level, which 2% of participants had
acquired, was 2,000 words.

The 59 participants were divided
into high and low vocabulary achievers
based on the assertion that knowledge
of 6,000 words is sufficient for effective
2006). Thus, five
participants with more than 6,000 word

listening  (Nation,
vocabularies were classified in the high
group and the 54 participants with

lower than 6,000 word vocabularies

7

were classified in the low group. Thus,
most of the participants had an
insufficient vocabulary size for effective
listening. This finding is consistent with
Nirattisai and Chiramanee (2014) who
found that Thai university students’
receptive vocabulary was inadequate
for effective listening.

The high and low vocabulary
achievers’ average receptive vocabulary
size was 6,720 words (SD = 460), and
4,728 words (SD = 715), respectively
(Table 1). Two of the five high
vocabulary achievers had a receptive
vocabulary level of 7,000 words while
the other three had a size of 6,000
(46%) of the

low vocabulary achievers had acquired

words. The majority

a receptive vocabulary level of 4,000
words and one low vocabulary achiever
had a size of 2,000 words.

The findings show that the
receptive vocabulary size of most of the
participants was below the adequate
vocabulary size for effective listening.
According to Nation (2006), a receptive
vocabulary size below 6,000 words is
insufficient ~ for  effective
Therefore, 92%

have problems understanding listening

listening.

of participants may

texts; only 8% of participants would be

able to listen to texts effectively.
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Table 1: Second year business English students’ receptive vocabulary size

Vocabulary size

Number (%) of students

(words) High Group Low Group All students
n=>5 n=>54 N = 59
Above 7,000
(8,000-13,999) ‘ i '
7,000 2 - 2
(7,000-7,999) (40%) (3%)
6,000 3 - 3
(6,000-6,999) (60%) (5%)
5,000 21 21
(5,000-5,999) _ (39%) (36%)
4,000 25 25
(4,000-4,999) ' (46%) (42%)
3,000 7 7
(3,000-3,999) _ (13%) (12 %)
2,000 1 1
(2,000-2,999) ' (2%) (2%)
Below 2,000
(0-1,999) _ i )
X 6,720 4,728 4,897
S.D. 460 715 892




Vocabulary Learning Strategies

Table 2 (p. 7) illustrates that all
59 participants moderately employed
the  overall  vocabulary  learning
strategies with a mean score of 3.28
(S.D. = .60).

For all strategy categories, the
participants most frequently employed
determination category (X = 3.37, S.D. =
0.79),
category (X = 3.32, S.D. = 0.73), cognitive
category (X = 3.29, S.D. = 0.63), social
category (X = 3.29, S.D.= 0.75), and

memory category (X = 3.18, S.D. = 0.69),

followed by metacognitive

respectively.

Among the five main strategy
categories, the participants employed
determination strategies (e.g., looking
up words in an English-Thai dictionary)
the most frequently. This is in
agreement with the previous studies of
Komol (2011), and

Nirattisai and Chiramanee (2014) who

and  Sripetpun

found that Thai university students used

determination  strategies the most
frequently.
Of 39  vocabulary learning

strategies, 11 strategies were highly
employed by the participants. They
were one strategy in memory category,
two in cognitive, metacognitive, and
in the

Interestingly,

social categories, and four
determination category.
the most highly employed strategy
among the students was Listening to
English songs or English news (X = 4.12,

S.D. = 0.95) (Table 3).
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For each group of vocabulary
achievers, the finding revealed that
the high achievers highly employed
nine strategies: two strategies of
memory category, cognitive category,
and determination category, and three
strategies of metacognitive category.
Interestingly, the strategy of listening to
English songs or English news, looking
up words in an English-Thai dictionary,
and guessing the meaning of words
from textual context were the most
highly employed strategies by the high
achievers (X = 4.40) (Table 4).

In the low vocabulary group,

13 vocabulary learning  strategies

were to enlarge

their

highly employed
vocabulary  knowledge:  two

memory  strategies, two  cognitive
strategies, two metacognitive strategies,
four determination strategies, and three
social strategies (Table 5).

The low achievers most
frequently used the strategy of listening
to English songs/English news in the
metacognitive category (X = 4.09, S.D. =

0.98) (Table 5).



Table 2: Frequently employed vocabulary learning categories
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Categories of vocabulary

] ) X S.D. Rank Level of use
learning strategies
Memory 3.18 0.69 a4 Moderate
Cognitive 3.29 0.63 3 Moderate
Metacognitive 3.32 0.73 2 Moderate
Determination 3.37 0.79 1 Moderate
Social 3.29 0.75 3 Moderate
Overall strategies 3.28 0.60 Moderate

Table 3: High frequently employed vocabulary learning strategies by all participants

Categories of Vocabulary

. . Vocabulary Learning Strategies S.D.
Learning Strategies Y S S X
Memory Saying new words aloud when studying 3.88 1.12
Learning words through verbal repetition 3.76 1.01
Cognitive
Taking notes of the newly-learned words in class 3.51 1.09
Listening to English songs or English news 4.12 0.95
Metacognitive
Watching English movies or English TV programs 3.95 0.97
Looking up words in an English-Thai dictionary 4.02 0.97
Guessing the meaning of words from textual 364 101
L context
Determination
Looking up words in an English-English dictionary 3.58 1.30
Looking up words in an Thai-English dictionary 353 1.22
Asking classmates for meaning 3.64 1.23
social Asking teacher for a sentence including the new
s © § 353 122

word
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Table 4: High frequently employed strategies by the high vocabulary achievers

Categories of Vocabulary

Learning Strategies Vocabulary Learning Strategies X S.D.
Paraphrasing the word’s meaning 4.00 0.71
(Replacing an English word with your own
Memory word/s that capture the original meaning)
Saying new words aloud when studying 4.00 1.22
Learning words through verbal repetition 3.80 1.01
Cognitive Taking notes of the newly-learned words in 3.60 0.89
class
Listening to English songs or English news 4.40 0.55
Metacognitive Watching English movies or English TV programs  4.20 0.84
Using English websites 3.80 0.84
Looking up words in an English-Thai dictionary 4.40 0.55
Determination Guessing the meaning of words from textual 4.40 0.98
context

Table 5: High frequently employed strategies by the low vocabulary achievers

Categories of Vocabulary

\Y L i i .D.
Learning Strategies ocabulary Learning Strategies X S
Saying new words aloud when studying 3.87 1.12
Memory Studying word with pictorial representation of its ~ 3.56 1.02
meaning
Learning words through verbal repetition 3.76 1.11
Cognitive Taking notes of the newly-learned words in class ~ 3.50 1.11
Listening to English songs / English news 4.09 0.98
Metacognitive Watching English movies / English TV programs 393 0.99
Looking up words in an English-Thai dictionary 3.98 1.00
Looking up words in an English-English 3.70 1.27
dictionary
Determination Guessing the meaning of words from textual 3.57 1.00
context
Looking up words in a Thai-English dictionary 3.57 1.25
Asking classmates for meaning 3.72 1.17
Asking teacher for a sentence including the new 3.61 1.20

Social word

Asking teacher for an L1 translation 3.50 0.95




Relationship between Receptive
Vocabulary Size and Vocabulary

Learning Strategies

There was a significantly positive
and weak correlation between the
participants’ receptive vocabulary size
and their use of metacognitive
strategies (r = .259, p < .05). From this,
it can be inferred that the students
who employed more metacognitive
strategies to acquire receptive
vocabulary may have higher receptive
vocabulary sizes (Table 6).

Among the 39 vocabulary learning
strategies, four strategies had
a significantly positive and moderate
correlation with participants’ receptive
vocabulary size:  paraphrasing  the
highly

participants’

word’s meaning was most
correlated  with  the
receptive vocabulary size (r = .470, p <
.01); followed by using online exercise
to test vocabulary  knowledge;
remembering from its part of speech;
and  using
(r=.393, p<.01r=.310, p < .01, and

r=.3.6, p < .01, respectively) (Table 7).

spaced word  practice

Furthermore,  five  vocabulary

learning strategies were significantly
correlated at a weak level with the
participants’ receptive vocabulary size:
guessing the meaning of words from
p < .05)

followed by using cognates in studly,

textual context (r = .285,
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reading English magazines or English
newspaper; studying the spelling of
a word; and grouping words together to
study them (r = 257 p < .05, r = .252,
p < .05 r=.245 p < .05 and r = .241,
p < .01, respectively) (Table 7). The

finding that guessing the meaning of

words  from  textual context was

significantly ~ correlated  with  the
participants’ receptive vocabulary size is
in agreement with Fan (2003) who
found that the guessing strategy s

beneficial for acquiring English words.
The findings also showed that
the high vocabulary achievers highly
which
contributed  to  their

employed two  strategies
significantly
receptive vocabulary size: paraphrasing
the word’s meaning and guessing the
meaning of words from textual context
(Table 4 and 7). Therefore, this result
can indicate that those using more
paraphrasing the word’s meaning and
guessing the meaning of words from
textual context to acquire receptive
vocabulary may have a higher receptive
vocabulary size. In the low vocabulary
group, only one strategy which
contributed  to  the

receptive vocabulary size: guessing the

significantly

meaning of words from textual context,
was highly employed (Table 5 and 7).
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Table 6: Vocabulary learning strategies contributing to the participants’ receptive
vocabulary size

Categories of vocabulary

-val
learning strategy r p-value
Metacognitive .259* 02

Overall 114 19

* Correlation is significant at the 0.05 level.

Table 7: Vocabulary learning strategies significantly contributing to the participants’ receptive
vocabulary size

Categories of

Vocabulary Learning Vocabulary Learning Strategies r p-value
Strategies
Paraphrasing the word’s meaning A70** -000
Remembering from its part of speech .310% 008
Using cognates in study 257 025
Memor
Y Studying the spelling of a word .245% 031
Grouping words together to stud
Pns s Y 241% 033
them
Reading English magazines / English o 027
newspaper
Metacognitive Using online exercise to test 393 001
vocabulary knowledge
Using spaced word practice 306" 009
Determination Guessing the meaning of words from g5 o1

textualcontext

** Correlation is significant at the 0.01 level. * Correlation is significant at the 0.05 level.



Conclusion

The research findings of the
investigation can be summarized as
follows:

1. The participants’ average receptive
vocabulary size was 4,897 word families,
which is insufficient for effective
listening (Nation, 2006). The majority
(42%) of students had a receptive
vocabulary level of 4,000 word families.
This reflects the fact that the majority
of participants’ receptive vocabulary
size was at the low level, which is
inadequate for effective listening. Thus,
these students have problems listening.

2. Participants employed the overall
vocabulary strategies at a moderate
level. Determination strategies were the

most frequently employed.
Furthermore, 11 out of 39 vocabulary
learning strategies were highly

employed to acquire vocabulary. The
hish  vocabulary  achievers  highly
employed two strategies significantly
contributing  to  their receptive
vocabulary size: paraphrasing the
word’s meaning and guessing the
meaning of words from textual context,
while the low vocabulary achievers
hishly used only one strategy:
guessing the meaning of words from
textual context. According to Schmitt
(1997), paraphrasing a word’s meaning is
one strategy that language learners
employ to enlarge their vocabulary.
Schmitt (1997) also stated that this
strategy is a memory strategy employed
by students to recall new word
meanings and enhance their vocabulary
knowledge by linking new words with
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English words already known. Moreover,
the result that the strategy of guessing
the meaning of words from textual
context significantly contributed to
students’ receptive vocabulary size is
consistent with Fan (2003) who found
that the guessing strategy is an effective
means to acquire new words. This is
because textual contexts can help
students  discover unknown  word
meanings and acquire vocabulary
knowledge (Nation, 2001; Schmitt,
1997).

3. There was a significantly positive
correlation between participants’
receptive vocabulary size and their use
of metacognitive strategies at a weak
level. Four out of 39 vocabulary
learning strategies had a significantly
moderate and positive correlation with
their  receptive  vocabulary  size.
Moreover, five out of 39 vocabulary
learning strategies were significantly
correlated with the subjects’ receptive
vocabulary size at a low level
This finding reflects the fact that
students who used more of the five
vocabulary learning strategies
mentioned in Table 7 would have
hisher receptive vocabulary sizes. This
finding is in agreement with Fan (2003)
who stated that language learners who
frequently employ more vocabulary
learning  strategies will be more
successful  in  vocabulary learning
because the more vocabulary learning
strategies employed can assist learners

in  extending the size of their
vocabulary.



Recommendations for Further
Studies

This study aimed to investigate
receptive vocabulary knowledge,
vocabulary learning strategies, and to
examine the relationships between
receptive vocabulary knowledge
and vocabulary learning strategies.
The study was conducted with second
year business English students in a
university. Thus, the study was limited
to a particular group of business English
students at a single university. Further
studies should be conducted with other
groups of business English students with
different backgrounds and receptive
vocabulary sizes. To obtain in-depth
information about the students’ use of
vocabulary learning strategies, further
studies could include other research
instruments such as semi-interview, and
observation on the daily use of

vocabulary learning strategies.
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