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Thesis Title Motivation, Anxiety, and Grit as Predictors of Achievement in
Learning English as a Foreign Language
Auther Mr. Ansari  Changlek
Major Program Teaching English as an International Language
Academic Year 2014
Abstract

The present study explored the three variables of motivation and anxiety in
foreign language learning as well as the personality trait of grit - defined as
perseverance and passion for long term goals — in learning English as a foreign
language. The subjects of the study included 180 Mattayomsuksa 6 students of PSU
Wittayanusorn School in academic year 2014. The aims of this study were 1) to
examine the relationships between motivation, anxiety, and grit in language learning,
2) to explore the correlations of motivation, anxiety, and grit on English language
performance, and 3) to investigate the predictive validity of motivation, anxiety, and
grit on English language performance. Three sets of questionnaires were used:
Learning Motivation Questionnaire, Foreign Language Classroom Anxiety
Questionnaire, and Grit Scale. The subjects’ 5-semester English language GPA was
used to represent their achievement in language learning. Statistical results revealed
the following: 1) overall, foreign language learning motivation was positively and
significantly correlated to foreign language learning anxiety and grit, 2) among the
high achievers, motivation and grit were significantly and positively correlated, while
a significant and inverse relationship between anxiety and grit was found; 3) among
the low achievers, the correlation between motivation and anxiety was significant and
positive; and 4) fear of negative evaluation, test anxiety, and intrinsic motivation were
the significantly powerful predictors in English language learning achievement for all

learners.

Keywords: Language Learning Motivation, Language Learning Anxiety, Grit,

English Language Achievement
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1. Introduction
1.1 Rationale

It is undeniable that English is an International Language or a global language
for today’s world. There are more than 50 countries all over the world using English
as an official language (Jenkins, 2003). If English is the only language we know, we
can communicate to more than 1 billion people in the world. There are around 300
million people who use English as their native or first language as in the US, Britain,
Canada, Australia, and New Zealand, and there are around 720 million people use
English as their second language as in India, South Africa, Singapore, and the
Philippines (ibid). Again, it is obvious that English has played a crucial role as a
medium of communication in every part of the world, including Thailand. English is
used in every mean of communication along with the Internet, TV, movies, computer
program, academic books, and so on.

Kachru’s (1996) three circle model of world Englishes has a clear discussion
of the role of English in different parts of the world including Thailand. Thailand is in
the Expanding Circle where English is used as a foreign or as a language of wider
communication among individuals from different countries. In this way, English is
served as an International language in a global sense (McKay 2002). With the coming
up of ASEAN Community in the year 2015, Office of the Higher Education
Commission, under the Ministry of Education, has set the “Thailand Higher
Education Strategy to Prepare for the ASEAN Community by the Year 2015” which
includes various strategies and one of them is to develop competency in the English
language of Thai students. Thus, according to Crystal (1997, cited in McKay 2002),
English language in Thailand reaches the global status because it is given special
priority that students at all levels need to learn English as a foreign language.

In Thailand’s educational context, English is one of the core subjects at
primary and secondary school, and is an elective course in most fields at university
level. Thai students learn English from the age of 7, or when they are in the first year
of primary school. Their final year in upper secondary level (Grade 12) marks the

turning point for their future educational life. They have to sit for university



admission examinations which include various kinds of tests: the Ordinary National
Educational Test (O-NET) and the General Aptitude Test (GAT), with English as one
of the 8 core subjects tested in both O-NET and GAT. The National Institute of
Educational Testing Service (NIETS) has revealed the statistical results of students’
English performance on O-NET tests. It shows that students’ English scores have
been in a critical stage and it has been decreasing since 2007. The average scores on
English in the O-NET tests from 2007 to 2010 were 30.93, 30.68, 23.98, and 19.22,
respectively. Even though the average scores increased slightly in 2011 and 2012 at
21.80 and 22.13, they were still unsatisfactory. The GAT test, which tests the ability
to communicate in English, has also produced low results. In 2011, the average GAT
scores were 50.45 and 52.98, and in 2012, 49.07 and 53.63 out of 150 for the first and
second round. This indicates that the level of English proficiency among Thai learners
is unsatisfactory.

Psychological processes play a vital role in language learning among second
language learners that eventually affect their language performances. Since the early
1980s, many language researchers have emphasized the psychological aspects of
language learning because they believe in the affective needs and reactions among
individuals. A considerable number of studies have been done on the impact of
affective factors to the second language acquisition. For years, the language
researchers have pointed out the necessity to understand the psychological dimension
in language learning. Stevick (1980) views that a successful language learning
depends not only on materials, techniques and linguistic analysis but also on what
goes inside and between the people in the classroom. Krashen (1982), in his affective
filter hypothesis, states that language learners might be interfered by anxiety or
boredom which will block or impede the input during the process of learning. Stern
(1983: 386) points out that ‘the affective component contributes at least as much and
often more to language learning than the cognitive skills’. Oxford and Shearin (1996)
argue that L2 researchers should consider language learners as whole persons and,
therefore, research should pay attention to the intellectual and the social as well as the

affective aspect in language learning. For Ehrman and Dornyei (1998), social factors



and psychological processes at both conscious and unconscious levels have a
dominant influence in language learning.

Motivation and anxiety are affective factors in the psychological aspects
which have been paid much attention to by language researchers (Doérnyei, 1998;
Gardner & Maclntyre, 1991; Horwitz, Horwitz & Cope 1986). In the psycho-
linguistic dimension, motivation is the most interesting construct in the SLA research
because it turns out to be the second best predictors of success in language learning
following the aptitude which is a cognitive domain (Skehan 1989, cited in Gass &
Selinker 1993). Motivation is one of the most significant factors that influence L2
learning success (Dornyei 1998). A lot of studies have been carried out to find out the
effect of different types of motivation on language learning achievement (Gardner
et.al 1987; Spolsky 1989; Gardner et.al 2004; Dornyei & Ushioda 2011). Gardner
(1985, cited in Scarcella & Oxford 1992:51) views that motivation ‘strongly
influences the degree to which learners take advantage of opportunities to use the
language’. Knowledge of second language can possibly be achieved in learners with
sufficient motivation, regardless of aptitude or other cognitive competence (Dornyei
2001).

Anxiety is another affective factor which has been claimed to affect language
learning process. Research in the past three decades has confirmed the existence of
language anxiety and its effect on L2 learning (Horwitz, Horwitz & Cope 1986;
Maclntyre & Gardner 1991). For Spielberger (1983, cited in Horwitz & Young
1991:27), ‘anxiety is the subjective feeling of tension, nervousness, and worry
associated with an arousal of the autonomic nervous system’. In the context of foreign
language learning, many studies have been done to find out the relationship between
anxiety on the learning process and achievement. As part of the learners’ affective
filter, Krashen (1982) states that anxiety might block or impede the input during the
process of learning, which might in the long run affect learning achievement. Foreign
language anxiety is viewed to be distinct phenomenon and can affect foreign and
second language learning (Horwitz, Horwitz & Cope 1986). Horwitz and Young
(1991) categorize foreign language anxiety into three dimensions: communication

apprehension, originated from the learners’ lack of linguistic or communicative



competence; fear of negative evaluation, arising when the learners are anxious about
others if they would measure them negatively, and test anxiety, an apprehension over
academic evaluation such as a fear of failure in an exam.

Among a number of personality characteristics investigated in relation to their
influence on second language learning such as extroversion, inhibition, risk-taking,
self-esteem, empathy and so on, grit has been found recently to be a powerful
predictor which is more applicable to individual student success (Duckworth, 2007).
Grit is one of the critical factors for success in the 21* century which is really crucial
to students’ capacity to strive for and succeed at long-term and higher-order goals,
and to persevere even when encountering with hardship, setbacks, or adversity
throughout schooling and life (U.S. Department of Education, 2013). Duckworth et.

al. (2007: 1087) give a clear definition of grit and gritty individuals’ trait:

‘Grit is perseverance and passion for long-term goals. Grit entails
working strenuously toward challenges, maintaining effort and interest
over years despite failure, adversity, and plateaus in progress. The gritty
individual approaches achievement as a marathon: his or her advantage is
stamina. Whereas disappointment or boredom signals to other that it is
time to change trajectory and cut losses, the gritty individual stays the

course’.

Gass and Selinker (1994) state that it will definitely take a long time to be proficient
in the second language since learning it is a long-term project.

Although there has been a good deal of research conducted to investigate the
relationship of L2 motivation and anxiety (e.g. Maclntyre et al., 2002; Hashimoto,
2002; Liu & Huang, 2011), there is a gap in the study conducted on the roles of grit
on second language performance and its relation to motivation and anxiety in second
language learning. Therefore, this present study aimed to investigate the roles of grit
on second language learning as well as relationship between motivation, anxiety, and

grit in second or foreign language settings.



1.2 Significance of the Study

It was hoped that the results of this study would prove the importance of
psychological factors, especially motivation, anxiety and grit, in second or foreign
language acquisition and also would present the factors that could predict the learners’
achievement. So, the findings would be relevant and useful information for both
language instructors and learners. The outcome could raise an awareness of both
parties on the significance of these psychological aspects in L2 learning. Language
teachers could learn to instruct a more effective L2 class and design a learning
environment that can reduce the degree of anxiety, enhance motivation, and promote
the personality trait of grit. The study results would also help language learners be
aware and understand the factors that can lead them to success in L2 learning.
Furthermore, all parties concerned such as educators, administrators, policy makers,
technology designers, parents, and researchers might also make use of the information

from this study to promote effective language learning.
1.3 Purposes of the Study

This study aimed to investigate the influence of non-cognitive factors of
motivation, anxiety, and grit on English language achievement. Specifically, the study

attempted to:

1. examine the relationships between motivation, anxiety, and grit in

language learning.

2. explore the correlations of motivation, anxiety, and grit on English

language performance

3. investigate the predictive validity of motivation, anxiety, and grit on

English language performance.
1.4 Research Questions

1. What are the relationships between motivation, anxiety, and grit in

language learning?



2. How do motivation, anxiety, and grit correlate to students’ English

language performance?
3. Which factor best predicts English language performance?
1.5 Scope of the Study

This study was limited to an investigation of language learning anxiety and
motivation, as well as personality trait of grit as predictors of achievement in learning
English as a foreign language. The study attempted to find out if these factors have
influence on English language performance among Matthayomsuksa 6 students of

PSU Wittayanusorn School, Hat Yai, Songkla.
1.6 Definition of Term

English language achievement was reflected in the subjects’ English
language GPA for 5 semesters: semester 1 and 2 of Matthayom 4, 5 and semester 1 of

Matthayom 6.
2. Literature Review

2.1 Motivation in Language Learning

Motivation is universally accepted to play a crucial role in academic learning,
and this is particularly true regarding second or foreign language learning (Dornyet,
2006). From a language point of view, motivation is the combination of efforts plus
desire to achieve the goal over learning the language with favorable attitudes towards
learning the language (Gardner, 1985).

Many educational psychologists have divided motivation into different types.
Gardner and Lambert (1972, cited in Leaver et al., 2005) propose two different types
of motivation; integrative and instrumental. Integrative motivation refers to the
motivation that the learners want to learn a foreign language because they wish to
become part of a particular society or be accepted by another community whereas
instrumental motivation is the motivation that the learners learn a foreign language
in order to use it as a tool such as getting a job or fulfilling an academic requirement

(Brown, 2000; Leaver et al., 2005).



Later, Gardner and Maclntyre (1991) give a different reference of both
integrative and instrumental motivation as a case of orientation. If the learners learn
a foreign language in a context of academic or career-related, they will probably be
instrumentally motivated, but they will be integratively motivated if they are socially
or culturally oriented.

Another classification of motivation derived from Deci and Ryan’s (1985)
self-determination theory are intrinsic and extrinsic motivation. This dichotomy
views motivation through learners’ perspectives. The learners are intrinsically
motivated if their desire to learn a foreign language is because of enjoyment or
personal satisfaction to do so. An intrinsically motivated activity does not provide
apparent reward except the activity itself, and the learners’ aims are feelings of
competence and self-determination — internally rewarding consequences (Brown,
2000). For extrinsically motivated learners, they learn a foreign language because of
outside reasons such as money, job requirement, or passing a test (Leaver et al.,
2005). An act of avoiding punishment is also considered to be extrinsic motivation
(Brown, 2000).

Noel et al. (2000) propose three subtypes of intrinsic motivation. The first kind
is knowledge, motivation to do an activity to explore new ideas and knowledge. The
second is accomplishment, sensations to master a goal or accomplish a task. The
third type is stimulation, a task or an activity that stimulates enjoyment or
excitement to perform it.

Likewise, three other subtypes of extrinsic motivation were also identified by

Noel et al. (2000): external, introjected, and identified regulation. The first type can
be noticed when an activity is performed to achieve some instrumental ends, such as
to gain a reward or avoid punishment. Introjected regulated learners perform an
activity because of a self-induced pressure such as for ego-enhancement reasons.
Identified regulation motivation refers to the motivation that drives the learner to
carry out an activity due to personal reasons such as realizing the importance for

attaining a valued goal.



2.2 Anxiety in Language Learning

The role of anxiety in language learning has been explored by many language
researchers under the trait and state anxiety framework. Trait anxiety, at a global
level, is a permanent character trait with a feeling of predictable and general
fearfulness and anxiety about many things (Scarcellar & Oxford, 1992; Brown, 2000).
At a situational level, learners with state anxiety are anxious in response to a
particular situation or event (ibid). In the field of language research, state anxiety is
viewed to be predictive in second language achievement.

According to Horwitz et al. (1986), Horwitz and Young (1991), there are three
different types of anxiety: communication apprehension, test anxiety, and fear of
negative evaluation anxiety. Foreign language learners who are shy to speak because
they are fearful of or anxious about communicating with people are facing
communication apprehension. Test anxiety, or apprehension over academic
evaluation, refers to a fear of failure in performing a test. The third anxiety type, fear
of negative evaluation, arises when the learners apprehend about others’ evaluation on
them or expect that others would evaluate themselves negatively. In fact, these three
types of foreign language anxiety concerns performance evaluation within an
academic and social context.

A question whether anxiety can be helpful is another important issue to take
into consideration for a more understanding of its role in foreign language learning.
Ralph Norman Haber and his colleague in 1960 propose a distinction between
debilitative and facilitative anxiety. Scovel (1978: 139 cited in Larsen-Freeman &
Long, 1991) elaborates these two types of anxiety as motivational variables in
learning a language. The anxiety is viewed to be facilitative when it motivates the
learners to explore the lessons or tasks. In contrast, debilitative anxiety drives the
learners to quit or withdraw from the lessons or tasks.

In addition, Lightbrown and Spada (2006) comment that a certain amount of
tension can positively affect or even facilitate learning. For instance, the feeling of
nervousness before a test or an oral presentation can arouse or activate motivation and

focus on success. Gass and Selinker (1994) also view that low level of anxiety can



help learning while high level can hurt it. Oxford (1999) calls the former ‘harmful
‘and the latter ‘helpful’ anxiety.

For many students, learning a foreign language can be an anxiety-provoking
experience for various reasons. Foreign language anxiety is different from anxiety in
other disciplines. It is “a phenomenon related to but distinguishable from other
specific anxiety”, (Horwitz, Horwitz and Cope, 1986: 129). Foreign language anxiety
is “a distinct complex constructs of self-perception, beliefs, feelings, and behaviors
related to classroom language learning arising from the uniqueness of language
learning process” (ibid: 128). For Clement (1980), foreign language anxiety is
referred to as learners’ complex psychological construct of their feelings, self-esteem,
and self-confidence. According to Maclntyre and Gardner (1994), foreign language
anxiety occurs in a second or foreign language setting, including speaking, listening,

and learning with a feeling of tension and apprehension.

2.3 Grit as a Predictor of Success

Recently, an issue of personality factors that guide students to success both in
school and life has been widely discussed, especially among psychologists and
educators. They have discovered that those students who tended to be the most
successful in their study had a set of characters which those students with high IQ or
Scholastic Assessment Test (SAT) score might not have. In other words, 1Q or SAT
score are not the only factors to predict whether the learners would be successful in
their program, some personalities have significantly played a role as well. Among
those personalities, grit is being specially highlighted by many educators and
institutions, including the U.S. Department of Education (2013). Grit is viewed as one
of the most important traits that any individuals should possess to be successful in the
21 Century.

Duckworth et al. (2009: 541) define grit as “a passion and perseverance to
accomplish long-term goals whatever the obstacles and no matter how long it may
take”. Grit consists of two important traits - being resilient and having consistent
interest over a long time (Duckworth et al., 2007). According to the U.S. Department

of Education (2013: 15), grit is “perseverance to accomplish long-term or higher-
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order goals in the face of challenges and setbacks, engaging the students’
psychological resources, such as their academic mindsets, effortful control, and
strategies and tactics”. At the Annual AASA Convention, Maclntyre (2013) states
about his personal anecdotal observation of gifted and talented students that
perseverance was the differentiating characteristic of those students and appeared
more influential than any cognitive traits. Gritty individuals have an ability to
determine how to manage and respond when things go wrong; they are resilient to the
setbacks and persevere when faced with the failure (Hoerr, 2013).

Character Educational Partnership (2008, cited in Tough 2012) has
categorized characters into two types: moral characters and performance characters.
The former embodies ethical values such as fairness, generosity, and honesty, while
the latter includes values like effort, diligence, and perseverance. Tough (2012) views
that grit is included in the performance characters which can lead individuals to a
better performance which will later result in successful goals.

Robert (2009) remarks that grit is the drive that promotes many important
skills that pave the way to a successful life such as collaboration, creative thinking,
and coping with changes. Dweck (2005, cited in Robert, 2009) comments that grit and
effort are the symbols of many creative geniuses who were just ordinary people who
become extraordinary motivated with the ability to thrive on obstacles. Furthermore,
Dweck (2009) claims that many creative researchers agree that the influential
ingredients in creative achievement are perseverance and resilience, which are the two
main traits of grit. According to Duckworth et al. (2007, cited in Tough, 2012: 92),
volition or a strong will to achieve goals, which is parts of grit, must work together
with motivation because volition does not help much if students are not motivated to
success, ‘and so motivation alone is insufficient without the volitional fortitude to
follow through on goals’.

Therefore, this study was set to explore the three psychological variables of
motivation and anxiety and grit in foreign language learning. Specifically, the study
would examine the relationships between these variables and their relationships to

students’ achievement.
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2.4 Related Studies
2.4.1 Language Learning Motivation and Anxiety

Many studies have been conducted to explore the foreign language motivation
and anxiety as well as their relationship regarding learning achievement.

Wong (2010) investigated the motivation orientation for learning English
among Hong Kong Chinese upper-secondary students (Form 4 and Form 6). The
study was conducted to find out whether the students were more intrinsically or
extrinsically motivated, and whether gender plays a role in differential motivation.
Results showed that Hong Kong Chinese upper-secondary students had stronger
extrinsic motivation than the intrinsic one in learning English. Besides, it was found
that female students are more intrinsically motivated while male students possessed
stronger extrinsic motivations. The researcher concluded that the extrinsic motivation
was caused by public examinations that the subjects had to take for their further
education as well as the teachers’ encouragement to the students to work harder for
the exams.

Tahaineh and Daana (2013) conducted research on Jordanian undergraduates’
motivation and attitude towards learning English in EFL context. Two of the eight
domains used to achieve the main aim of the study were degree of integrativeness and
of instrumentality in learning English. The results showed that the subjects were both
integratively and instrumentally motivated. However, their instrumental motivation
was higher than the other. It implied that learning English to be part of its culture or
be accepted in its community has less impact than students’ English language
motivation.

Tsai (2013) studied the impact of foreign language anxiety, test anxiety, and
self-efficacy among 256 senior high school students in Taiwan with regard to the
genders and language proficiency level. The subjects were placed into three
proficiency level based on their English scores of the High School Entrance Exam:;
pre-intermediate, intermediate, and upper-intermediate English language learners. The
finding revealed significant differences among foreign language learning anxiety and
foreign language test anxiety. The students with the pre-intermediate proficiency

levels had higher degree of the anxiety than the intermediate proficient ones. The
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participants with intermediate level of proficiency had a higher degree of anxiety than
those of upper-intermediate proficient.

Kamarulzaman et at. (2013) explored the relationship between English
language anxiety and English language achievement focusing specifically on gifted
learners. It was found that language anxiety had a negative correlation with gifted
learners’ English language performance, indicating that the language anxiety faced by
the subjects played a debilitative role in language learning which later had a negative
impact on the subjects’ English language achievement.

Jain and Sidhu (2013) performed a study on a relationship between anxiety,
attitude and motivation of tertiary students in learning English as a second language
with regard to discipline, gender and language proficiency. The study revealed that
the subjects’ anxiety and motivation were negatively correlated, which indicated that
the increasing level of anxiety would decrease the level of motivation. In other words,
anxiety had negative impact on students’ motivation.

In Khodadady and Khajavy’s (2013) study on anxiety and motivation in
foreign language achievement, the researchers aimed to find out types of motivation
that were predictive to students’ foreign language anxiety. The results showed that the
subjects who had different language motivation, whether extrinsic or intrinsic, showed
a different levels and types of language anxiety. For example, the participants with
external and introjected motivation subtypes possessed language anxiety in term of
communication fear and fear of negative evaluation, the students who had identified
motivation subtype showed less language anxiety compared to students who had other
subtypes of extrinsic motivation, or intrinsically motivated students, either knowledge
or accomplishment subtypes, showed very little anxiety in foreign language learning.

The study by Puengpipattrakul (2007) was to find out whether and how
motivation and motivational variable - language anxiety - of the high and low
proficiency subjects are related to their English language proficiency. The study
showed that the higher proficiency students were intrinsically and integratively
motivated, while the low proficiency group were extrinsically and instrumentally

motivated. The study also discovered that facilitative anxiety played a role in the
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English language learning in the high proficiency students, and debilitative anxiety
did exist in the other group.
24.2 Grit

Among 6 studies of Duckworth et al. (2007) in attempt to prove the predictive
validity of grit, there were three on learning success. In one study, the researchers
investigated whether grit was related with cumulative GPA among undergraduate
students. The participants responded to the Grit Scale, current GPA, expected year of
graduation, gender and SAT score. In this study, SAT score was used to measure
general mental ability. The result revealed that grit was correlated with GPA and had
a strong predictive validity than SAT score that was used as a proxy for intelligence.

In another study, the researchers expected grit to predict retention over the
first tough summer course known as “Beast Barracks”, and long-term performance.
The participants responded to the grit questionnaire, Self-control Scale as well as
Whole Candidate Score which consisted of SAT score, high school class rank,
Leadership Potential Score to admit the cadets. The researchers discovered that of all
the variables measured, grit was the best predictor of the cadets’ retention through that
difficult summer training.

The other study was a longitudinal study involving 175 finalists in the 2005
Scripps National Spelling Bee. The researchers aimed to investigate if grit played a
role for the finalists to reach higher rounds. The data was analyzed after the
participants completed the Grit Scale and the measure of self-control, verbal IQ, study
time, and how far they reach in the competition. The finding showed that grit was
more predictive than other variables. It predicted promotion of the competitors to a
higher round in the competition. In other words, gritty spelling bee finalists
outperformed the less gritty ones in reaching higher rounds, in part because they spent
a longer time to study.

In addition to the latest study, the researcher explored why grittier spelling bee
finalists reached higher rounds. They examined three different types of practice
employed by the competitors to improve their spelling skill: verbal leisure activities,
being quizzed by another person, and solitary deliberate practice. Ericson (2006, cited

in Duckworth, 2010) affirmed that the most useful affective activity to improve the



14

skill is the solitary deliberate practice, but it is considered a more effortful and less
enjoyable activity. The study reported that grittier finalists who reached higher rounds
engaged more in solitary deliberate practice, and the practice in turn predicted
superior spelling performance. This explained why gritty individuals performed
better.

From the studies previously discussed, the relationships between motivation
and anxiety on second or foreign language acquisition have long been investigated.
However, the role of grit in language learning achievement has not been established.
Therefore, this study would bridge the gap by exploring the role of grit and its relation

to motivation and anxiety.

3. Research Methodology
3.1 Participants

One hundred and eighty Matthayomsuksa 6 students of PSU Wittayanusorn
School, Hat Yai, Songkla, in 2014 academic year were selected to participate in the
present study. They were stratified according to Hughes’ 27% technique based on
their English language subject GPA from their Matthayom 4, 5 and the 1* semester of
Matthayom 6. Merely the top and bottom 27% scorers were qualified for the study to
represent a group of high and low achievers. In all, there were 48 subjects in the high

achievement group and 48 in the low group.
3.2 Instruments
Three sets of questionnaires were employed in this study:

3.2.1 Learning Motivation Questionnaire, adapted from Language Learning
Orientation Scale developed by Noels et al. (2000). The scale consists of 18 items and
is divided into two motivation subtypes; 9 items related to intrinsic motivation and 9

items related to extrinsic motivation.
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3.2.2 Foreign Language Classroom Anxiety Questionnaire, adapted from
Horwitz et al. (1986), with 20 items focusing on three dimensions of anxiety:

communication apprehension, test anxiety, and fear of negative evaluation.

3.2.3 Grit Scale, an 8-item questionnaire developed by Duckworth (2009),

measuring two main traits of grit: resilience and consistent interest.

Responses to items on the questionnaires were recorded on a 4-point Likert-

type scale ranging from (4) “strongly agree” and (1) “strongly disagree”.

The three sets of instruments were improved based on the feedback and
suggestions of the research advisor and committees. Then, they were piloted to the
Matthayomsuksa 6 students of PSU Wittayanusorn School, who were not involved in
the study, to establish the reliability using Cronbach’s Coefficient Alpha. The
reliability of the Learning Motivation Questionnaire was .82, that of the Foreign
Language Classroom Anxiety Questionnaire was .84, and that of the Grit Scale was

.60.

3.2.4 The subjects’ English Language GPA: a 5-semester English language

GPA used to represent subjects’ achievement in language learning.
3.3 Procedures and Data Collection
To accomplish the purposes of this study, the following steps were taken:

1. Obtaining the English Language GPA
The 180 subjects’ English language GPA in semester 1 and 2 of
Matthayom 4 and 5, and the 1* semester of Matthayom 6 were obtained

with a permission of the school authority.

2. Administering the questionnaires
The subjects of the study were asked to respond to the 3 questionnaires;
Learning Motivation Questionnaire, Foreign Language Classroom Anxiety

Questionnaire, and Grit Scale in the first semester of academic year 2014.

3. All data was analyzed and interpreted.
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3.4 Data Analysis

The data was analyzed by computing through Pearson’s Correlation in order to
find relationships between anxiety, motivation, and grit in language learning. The
same statistical analysis was also used to find out how anxiety, motivation, and grit
correlate to the subjects’ English language achievement. To find out which factors,
anxiety, motivation, or grit, best predicts English language achievement, Linear

Regression analysis was used in the present study.
4. Results and Findings

Research Question 1: What are the relationships between motivation, anxiety,

and grit in language learning?

The data from responded questionnaires was analyzed for means and standard

deviations of the subjects’ overall motivation, anxiety, and grit, and their aspects.

Table 1: The subjects’ level of motivation, anxiety, and grit

Factors Mean SD Interpretation
Motivation 3.370 3541 High
Extrinsic 3.373 3751 High
Intrinsic 3.363 4530 High
Anxiety 2.640 4018 Average
Communication 2.741 .5309 Average
Test 2.675 .5204 Average
Negative 2.566 3755 Average
Grit 2.480 4281 Average
Effort 2.811 .5209 Average
Interest 2.150 .5546 Average

Table 1 shows that the subjects’ motivation was 3.37, a high level of
motivation in learning English language. Both anxiety (x = 2.64) and grit (x = 2.48)

were at the average level of the rating. The subjects’ overall motivation was higher
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than their overall anxiety and grit, and their anxiety was higher than their grit in
learning English.

The results from the analysis on whether the subjects’ overall motivation,
anxiety, and grit as well as their aspects were related to each other are summarized in

Table 2.

Table 2: Correlations between aspects of motivation, anxiety, and grit

1 1.1 1.2 2 2.1 22 23 3 3.1 32

. L. 821%*%  R2** .163* 207%* .090 123 147* 27 8% -.034
1. Motivation

1.1 Extrinsic 455% 099 110 057 088  .114  .197%  -009
1.2 Intrinsic A70% 233 085 118 .139%  273%F 042
2. Anxiety 910%%  776%% 938 109 105  -267*
2.1 Commu. 574w 781 034 147F - 191%
2.2 Test 619% 043 -312%
2.3 Negative 108 075 -237%
3. Grit T81%E  g10%
3.1 Effort 267

3.2 Interest

**_ Significant at the 0.01 level (1-tailed).  *. Significant at the 0.05 level (1-tailed)

From Table 2, a significant and positive correlation can be seen between the
subjects’ motivation and anxiety in learning English language (r = .163, p < .05). The
higher the level of motivation the subjects had, the higher the level of their anxiety
was likely to be. It is also found that grit and motivation are significantly correlated (r
=.147, p < .05), indicating that the subjects with a high level of grit will also have a
high level of motivation.

The correlations in Table 2 show that the subjects’ extrinsic motivation was
significantly and positively correlated with intrinsic motivation and perseverance of
effort (r = .455 and .197 respectively, p < .01). These correlations indicate that the

subjects who were extrinsically motivated were likely to exert more effort to achieve
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the goal of learning English than those who were not. There were, however, no
significant relationships of extrinsic motivation with aspects such as communication
apprehension, test anxiety, fear of negative evaluation, and consistence of interest.
This means that in this study these aspects of learning English were not correlated.

Table 2 also demonstrates a significant and positive relationship between
intrinsic motivation and communication apprehension (r = .233, p < .01) as well as
between intrinsic motivation and perseverance of effort (r = .273, p < .0I). This
indicates that the subjects who were intrinsically motivated were likely to be anxious
when communicating in English. It also shows that the subjects with high intrinsic
motivation would also have a high level of perseverance of effort.

The results show that there were strong, significant, and positive relationships
between the difference aspects of anxiety (r = .910, .776, .938, p < .01). Moreover, a
significant and positive correlation between communication anxiety and perseverance
of effort was found, though quite weak (r =.147, p <.05). That is, in their effort to
learn English, the subjects were likely to feel uneasy when trying to communicate in
English. Interestingly, every aspect of anxiety was significantly and negatively
correlated to consistence of interest. This means that the subjects who had consistent
interests in English language learning did not feel uneasy when communicating in
English, taking a test, and being criticized by others and vice versa.

To sum up the findings of the first research question, a significant and
positive, though weak, correlation was found between extrinsic/intrinsic motivation
and perseverance of effort under the grit category. Interestingly, the present study also
found a significant and negative correlation, though week, between communication
apprehension, test anxiety, and fear of negative evaluation and consistence of interest.
What is more, a negative correlation between grit and anxiety was found in this study,

though not significant.
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Research Question 2: How do motivation, anxiety, and grit correlate to students’

English language performance?

The results from the analysis on whether the high achievers’ overall
motivation, anxiety, and grit as well as their aspects were related to each other are

summarized in Table 3.

Table 3: Correlations between each aspect of motivation, anxiety, and grit of the high

achievers
1 1.1 1.2 2 2.1 2.2 2.3 3 3.1 3.2
1. Motivation .808**  880** -.196 -.141 -.266*  -.130 321% 375%*% 183
1.1 Extrinsic A431%* 2147 -.162 -.184 -.058 .244%* 315% A11
1.2 Intrinsic -.179 -.074 -272%  -147 .305% .330%* .200
2. Anxiety Bo1*k* - 583%%  gOG**k - 350%*F - 158 -.439%%*
2.1 Commu. 369%*% - 701%F* - 354%%  _ 160 -.445%%*
2.2 Test 311* -409%*%  -236 - 465%*
2.3 Negative -.173 -.052 -.242%
3. Grit 856%*  B72%*
3.1 Effort 493 %*

3.2 Interest

**_ Significant at the 0.01 level (1-tailed). *. Significant at the 0.05 level (1-tailed).

From Table 3, the relationship between overall motivation and anxiety type of
test anxiety, was significant and negative, though quite low (r = -.266, p < .05). This
indicates that the more motivated the students were, the less anxious they could be in
taking a test. It was also found that anxiety and grit were negatively and significantly
correlated (r = -.350, p < .01), indicating that the high achievers had a low level of
anxiety but a high level of grit, and vice versa. However, a significant and positive,
though weak, correlation can be seen between the high achievers’ motivation as well
as all type of motivation — extrinsic and intrinsic and grit in learning English (r =
321, .244, .305 respectively, p < .05). That is, the higher the level of motivation the
high achievers had, the higher the level of their grit.
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A closer look at Table 3 shows that the high achievers’ extrinsic motivation
was significantly and positively correlated with intrinsic motivation and perseverance
of effort (r = 431, p < .0l and .315, p < .05 respectively). These correlations
indicate that the high achievers who were extrinsically motivated were also
intrinsically motivated as well as exerted more effort to achieve goals in learning
English.

Table 3 also demonstrates a significant and positive, though weak, relationship
between intrinsic motivation and perseverance of effort (r = .330, p < .05). It shows
that the high achievers who had high intrinsic motivation would also had a high level
of perseverance of effort. Furthermore, the relationship between intrinsic motivation
and test anxiety was found to be negatively and significantly correlated (r = -.272, p <
.05). That is, the high achievers who had a high level of intrinsic motivation would
likely be less anxious when taking a test in English.

Findings under each category also demonstrate interesting relationship, for
example under anxiety, there were strong, significant, and positive relationships
between communication apprehension and fear of negative evaluation (r = 701, p <
.01). This suggests that the high achievers having difficulty communicating in English
would be fearful of other people criticizing on their English performance.
Interestingly, every aspect of anxiety was negatively correlated to all aspects of grit,
where communication apprehension and test anxiety were moderately and
significantly correlated to the grit facet of consistency of interest (r = -.445 and -.465
respectively, p < .01), while fear of negative evaluation had a significant, though
weak, correlation with consistency of interest (r = -242, p < .05). This means that the
high achievers who had difficulty communicating in English, taking tests, and being
judged by others on their English had more consistent interest and exerted more effort
in learning English and vice versa.

Under grit, there exists a significant and positive correlation between the
subjects’ perseverance of effort and consistency of interest (r = .493, p < .01I). That is,
within the high achievers, the more the effort they exerted, the more consistent their
interest would be. In brief, the high achievers had high motivation and grit but low

anxiety in language learning.
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Below is Table 4 which shows the results from the analysis on whether the
low achievers’ overall motivation, anxiety, and grit as well as their aspects were
related to each other.

In Table 4, there was a positive and significant correlation between motivation
and anxiety among the low achievers (r = .439, p < .0I). The likely trend is, the

higher the level of their motivation, the higher their anxiety.

Table 4: Correlations between each aspect of motivation, anxiety, and grit of the low

achievers

1 1.1 1.2 2 2.1 2.2 2.3 3 3.1 3.2

1. Motivation B08**  896**  439%*  483*k*  352%*  320% .198 311* -.022

1.1 Extrinsic 462%*  311%* 337** 216 258%* .087 219 -.095

1.2 Intrinsic A27F% AT4¥E 36TFF 301%* 233 .303%* .038

2. Anxiety 912%*% - 813**  925%* - 101 -.015 -.136

2.1 Commu. 628%* - 744%*% (092 .180 -.046

2.2 Test O671FF 2211 -.124 -.189

2.3 Negative -.201 -.139 -.158
3. Grit TA8** T3] ¥*

3.1 Effort .094

3.2 Interest

**_ Significant at the 0.01 level (1-tailed) *. Significant at the 0.05 level (1-tailed)

Relationships between each aspect of motivation, anxiety, and grit are also
shown in Table 4. A significant and positive correlation was found between extrinsic
and intrinsic motivation (r = .462, p < .0l), indicating that the low achievers who
were extrinsically motivated were also intrinsically motivated. The findings show that
the two aspects of motivation — extrinsic and intrinsic - were significantly and
positively correlated with communication apprehension and fear of negative
evaluation (r = .337, .474 respectively, p < .01, and r = .258, .301 respectively, p <
.05). In addition, the relationships between intrinsic motivation and test anxiety were
found to be significant and positive, with a weak correlation (r = .367, p < .01). These

correlations show that as their level of intrinsic motivation increased, so did their
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level of test anxiety. These correlations indicate that although the low achievers who
were extrinsically and extrinsically motivated, they tended to feel uneasy when
communicating in English and being criticized by others. They also had high level of
test anxiety.

Interestingly, under motivation and grit, only intrinsic motivation and
perseverance of effort was significantly and positively correlated, with a weak
correlation (r = .303, p < .05), indicating that the higher their intrinsic motivation, the
higher their effort in language learning.

The findings further revealed that the relationships between all aspects of
anxiety were strong and significant. This means that when the low achievers
experienced one type of anxiety, they would also suffer from the other types of

anxiety.

Research Question 3: Which factor best predicts English language performance?

To answer which factor best predicts English language learning achievement,
multiple regressions were performed. To fulfill the function, three variables - fear of
negative evaluation (NEGATIV), test anxiety (TEST), and intrinsic motivation
(INTRIN) - were regressed onto all the 180 subjects’ English language learning

achievement i.e. grades of five semesters. The results obtained are presented in Table 4.

Table 5: Regression analysis for English language learning achievement

Variables Ulg:)ilflttll?il:lltzsed t Sig. Collinearity Statistics
B Std. Error Tolerance VIF
(Constant) 4.247 372 11.408 .000
NEGATIV -.398 132 -3.023 .003 .608 1.645
TEST -.265 .096 -2.775 .006 611 1.636
INTRIN 186 .086 2.167 .032 985 1.015

R=0457  Adj.R=0.195 F=15360 Sig. = 0.00
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In Table 5, the model accounted for 19.5% of the variance (F = 15.36, p =

0.00, Ad. R*_ 0.1 95). The multiple regression analyses show coefficients from the
regression models as well as levels of significance, and that all the coefficients were
statistically significant. The table shows that three of the measured variables were
included in the models in terms of achievement in English. Among these three
variables, fear of negative evaluation was the most powerful predictor of the students’
English language learning achievement (f = -.398, t = -3.023, p = .003), followed by
test anxiety (f = -.265, t = -2.775, p = .006), and intrinsic motivation (f = .186, t =
2.167, p = .032). Fear of negative evaluation and test anxiety were negative
predictors, whereas intrinsic motivation was a positive one. In other words, the
subjects who had fear of negative evaluation and high test anxiety tended to be less
successful in language learning. Those who were intrinsically motivated tended to be

more successful in doing so.
S. Discussion

This study aimed to investigate the correlation between the three factors,
which were motivation, anxiety and grit as well as their facets, in learning English as
an international language among 180 Matthayom 6 PSU Wittayanusorn students.

Based on the research questions of the study, the findings are discussed as follows.

1. The relationships between anxiety, motivation, and grit in language

learning

In the correlation analysis, the study showed that the subjects’ motivation and
anxiety were positively correlated, even though the level of correlation was low. In
other words, if their level of motivation increased, so did their level of anxiety. This
result reflects the notion of facilitating anxiety (Oxford, 1999), where, in this context,
the students wanted to and enjoyed learning English but were anxious about it.
However, to an extent, their anxiety was at a level that they could handle, and this

anxiety level could stimulate, challenge and enhance their motivation to learn.
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The study further revealed that the correlation between grit and motivation is
positive and significant. This means the subjects who were highly motivated would
also possess a high level of grit. The finding is consistent with what is mentioned by
Dweck (2005, cited in Robert, 2009) that once ordinary individuals are gritty, their
level of motivation increases and that they can overcome obstacles they face.
Furthermore, to achieve a higher goal, individuals must have both grit and motivation
because they work together to drive them to the goal, as suggested by Duckworth et
al. (2007, cited in Tough, 2012), that effort or volition alone cannot help much if
students are not motivated to succeed, or it is not sufficient for students to have only
motivation to achieve the goal without effort.

With regard to the relationships of each aspect of motivation (i.e. extrinsic and
intrinsic), anxiety (communication apprehension, test anxiety, and fear of negative
evaluation), and grit (perseverance of effort and consistency of interest), the subjects’
extrinsic and intrinsic motivation were significantly correlated. That is, if they were
extrinsically motivated, they would also be intrinsically motivated. The subjects in
this study learned English because they wanted to achieve some instrumental end
(extrinsic motivation), such as to get a high-paid job in the future or to avoid the guilt
of not knowing English. So as Thailand is a country where English is learned as a
foreign language, extrinsic motivation is dominant among the students. However, the
subjects also learned the language because of the enjoyable and personally satisfying
aspects of doing so (intrinsic motivation).

The results of the study showed a significant and positive correlation between
perseverance of effort and both extrinsic and intrinsic motivation. That is, the subjects
who learned English, either because of reasons outside or within individuals, were not
discouraged by any setbacks; they worked hard on their studies, and also kept a full
commitment to it. Especially, the relationship between intrinsic and perseverance of
effort was stronger than the relationship between extrinsic and perseverance of effort.
That is, the more the subjects were intrinsically motivated to learn English, the more
effort they would exert to achieve the goal.

A significant and inverse correlation between consistency of interest and

communication apprehension, test anxiety, and fear of negative evaluation was
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discovered in the present study. That is, in the long run, the subjects who had
difficulty maintaining their focus, or lost interest (consistency of interest) in learning
English would also face nervousness in communicating (communication
apprehension), worry about their tests (test anxiety), as well as be anxious of
unfavorable judgment from others about their English language performance (fear of
negative evaluation). On the other hand, perseverance of effort was significantly and
positively correlated with communication apprehension, and positively, but not
significantly, correlated with fest anxiety, and fear of negative evaluation. In other
words, the subjects tried hard to achieve the goal despite communication uneasiness,
pressure in tests, and negative opinions on their English. According to the U.S.
Department of Education, (2013), when the students persevere to achieve the goal and
encounter setbacks, stress, and anxiety, distraction may be induced, and these factors

would later on destructively affect students’ long-term retention.

2. The correlations of anxiety, motivation, and grit on English language

performance

The high achievers’ overall motivation and test anxiety were significantly and
negatively correlated. In other words, as their level of motivation increased, their level
of test anxiety decreased. This result is in line with the studies by Jain and Sidhu
(2013), Khodadady and Khajavy (2013), and Puengpipatrakul (2007), who found that
highly motivated foreign language learners were less anxious in their foreign
language class. Furthermore, the result is supported by Gardner et al. (2004); Dornyei
& Ushioda (2011), who proposed that the students who performed well in their
foreign language class tended to have higher motivation and lower anxiety than their
peers.

On the other hand, the low achievers’ motivation and anxiety were positively
and significantly correlated, and almost every aspect of anxiety was significantly
correlated to both extrinsic and intrinsic motivation. This indicates that the more
motivated the students were, the more anxious they were. In other words, though their
motivation was high, their anxiety was also high. Thus, for the low achievers, no

matter how high their motivation was, their anxiety tended to adversely affect their
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English language achievement. This represented the notion of debilitative anxiety
among this group as suggested by Oxford (1999).

Differences were found in terms of anxiety and grit of the high and low
achievers. Overall anxiety and grit among the high achievers were significantly and
negatively correlated, indicating that the less anxious the high achievers were in
learning English, the higher level their grit would be. On the contrary, there was no
significant correlation between anxiety and grit among the low achievers. In other
words, anxiety and grit were not related in their language learning. According to Gass
and Selinker (1994), learning a foreign language is a long process in which the
learners will definitely encounter nervousness, anxiety, or stress. These feelings are
obstacles and hardships, and if individuals are not gritty enough, they cannot
overcome those circumstances which will eventually affect their learning
achievements.

The high and low achievers were also different in terms of motivation and grit.
Among the high achievers, the correlation between overall motivation as well as its
aspects (extrinsic and intrinsic) and grit were significant and positive. In other words,
as their level of extrinsic and intrinsic motivation increased, so did their level of grit.
However, among the low achievers, there was no significant correlation between
motivation and grit. In other words, motivation and grit were not related in learning
English among the low achievers. The result is consistent with the study by Sharrock
(2013) who found that both forms of motivation, especially intrinsic, were related to
grit among the students participating in an inquiry based science project, creating
interactive museum quality exhibits over one semester in a 10" grade chemistry class.

The present study further revealed that both high and low achievers’ extrinsic
and intrinsic motivations were significantly correlated. They learned English not only
because they enjoyed or felt satisfied to do so, but also because it was useful for their
future careers or could improve their grades. However, both extrinsic and intrinsic
motivations of the high achievers showed a positive and significant correlation with
perseverance of effort. The high achievers had high motivation; they put more effort
in learning English. This is not the case with the low achievers. According to

Duckworth et al. (2007, cited in Tough, 2012), to achieve higher order goals, one
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must not only exert effort but also be motivated, since the effort and motivation work
together. Without one another, the goals cannot be achieved. Besides, according to
Dweck (2005, cited in Robert, 2009), when individuals are gritty, their motivation
increases, and this helps them to overcome, or at least reduce, the obstacles.

An inverse and significant relationship was found between intrinsic
motivation and fest anxiety among the high achievers. In other words, as their level of
intrinsic motivation increased, their level of test anxiety decreased. Since the
intrinsically motivated learners learned English because of the enjoyment and
personal satisfaction, thus they were not apprehensive in academic evaluation even if
it concerned their grades.

Finally, the study showed that the high achievers had more consistent interest
even when they faced difficulty communicating in English, taking a test, or being
criticized by others, while this was not found among the low achievers. It explains the
traits of gritty individuals by Duckworth et al. (2007), who stated that even in the face
of difficulties or hardship, the gritty individuals, will not lose interest or passion and

tend to work harder toward their goals
3. Factors predicting English language performance

Regression analysis was used to examine the predictability of English
language achievements by motivation, anxiety and grit. It indicated that fear of
negative evaluation, test anxiety, and intrinsic motivation were the three significant
predictors of total English learning achievements. The subjects who were more
apprehensive about being criticized by other people and anxious in taking a test would
be more likely to perform poorer in their English class. Meanwhile, the subjects who
were more intrinsically motivated were more inclined to achieve higher goals in their
English language learning. This result was consistent with Liu and Huang’s (2010)
study. They found that intrinsic motivation and fear of being negatively evaluated

were powerful predictors in learning English as a foreign language.
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6. Conclusion and Recommendations

The current study aimed to examine three major psychological factors,
together with relevant parameters, in English learning as a foreign language among
Matthayomsuksa 6 students at PSU Wittayanusorn School. As elaborated above, in
general, this selected group of language learners maintained a high level of motivation
but a moderate degree of anxiety and grit.

Regarding the relationship between the three major factors, it was found that
motivation positively correlated with anxiety and grit, whereas anxiety negatively
correlated with grit. Moreover, the investigation of the parameters of these three
major factors further revealed that there was a positive relationship between the
perseverance of effort and both types of motivation. However, there was an inverse
relationship between the consistency of interest and all three parameters of anxiety.

The findings from the study revealed that the high achievers’ anxiety and grit
were found to be significantly and inversely correlated. The higher the level of their
grit was, the lower the level of their anxiety was. The high achievers who were more
motivated were also grittier in learning English. Among the low achievers, as their
level of motivation increased, their level of anxiety also increased. In other words,
even though their motivation was high, their anxiety was also high that it negatively
affected their language learning achievement. In the regression analysis, it was found
that fear of negative evaluation, test anxiety, and intrinsic motivation were most
powerful predictors in learning English as a foreign language among all subjects.

Based on the result of this study, foreign language instructors should be aware
of the psychological factors of motivation, anxiety, and grit. Specifically, the
instructors should provide a learning environment which does not only enhance
students’ motivation to learn, but also promotes the personality trait of grit. For
example, to enhance the motivation, the instructors can give positive feedbacks that
encourage students to improve their ability. The task assigned to students should not
be too difficult or too easy to reduce anxiety. To promote grit, the instructors should
value the students’ struggle and efforts to success, and support the belief that people
are able to develop and change to become better by learning from setbacks and

failures.
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The study about the harmful effect of apprehension about negative criticism
and worry in taking exam can probably guide instructors to give constructive
feedbacks and set a stress-free testing environment with a reduce degree of anxiety.

The results of this study can probably guide English instructors to create or
design a highly motivating environment with a reduced degree of anxiety and with an
emphasis of the promotion of learners’ grit.

Future qualitative interview research is still needed to support these qualitative
findings. Moreover, similar research with students at different educational levels

should also be conducted.
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Abstract
This present study explored the psycholosgical factors of motivation, anxiety, and
grit in learning English as a foreign language. The aims were 1) to examine the relationships
between motivation, anxiety, and grit of high and low achievers, and 2) to investigate the
predictive validity of motivation, anxiety, and grit on English language achievement. One
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hundred and eighty Matthayom 6 students of PSU Wittayanusorn School, Songkla,
responded to three sets of questionnaires: Learning Motivation Questionnaire, Foreign
Language Classroom Anxiety Questionnaire, and Grit Scale. The subjects’ English language
GPA was also used to determine their level of achievement. Statistical results revealed the
following: 1) among the high achievers, motivation and grit were significantly and positively
correlated, while a significant and inverse relationship between anxiety and erit was found;
2) among the low achievers, the correlation between motivation and anxiety was
significant and positive; and 3) fear of negative evaluation, test anxiety, and intrinsic
motivation were the significantly powerful predictors in English language learning
achievement for all learners. It is recommended that foreign language instructors should
design a classroom environment which enhances motivation, promotes the personality
trait of grit, and reduces anxiety.
Keywords: Language Learning Motivation, Language Learning Anxiety, Grit, English Language
Learning Achievement

Introduction

1. Background of the Study

English is an important foreign language in the Thai context. According to the 1999
Education Act and the subsequent National Education Curriculum implemented in 2002,
the English language has been placed “at the forefront of national intellectual
development” (Wongsothorn, 2003: 445). Since then, English in the Thai context has
shifted from an academic subject of study to the language of communication (Baker, 2012).
Thais learn English and use it mainly for communicating in foreign trading, international
diplomacy, gaining access to scientific, technological and literacy materials for instance.
The role of English is increasing as Thailand is one of the ASEAN founders and English is
used, as stated in Article 34 of the ASEAN Charter, as a lingua franca within the ASEAN
Community. In fact, English has been employed as an ASEAN working language since 1967
as claimed by McArthur (2002, cited in Nomnian, 2014). Despite this fact, English
proficiency among Thais is rated at a very low level as declared by the EF English
Proficiency Index (2013) is far from satisfactory. This is consistent with the fact that Thai
students’ English language performance on the national tests such as the Ordinary
National Educational Test (O-NET) or the General Aptitude Test (GAT). The English language
mean scores of Thai students on both tests have been in a critical stage for years because
they have not reached even half of the total score (NIETS, 2013).

It is widely accepted that psychological factors have played a powerful role in
language learning, especially in second or foreign language acquisition. Motivation is
considered one of the most significant affective factors that influence L2 learning success
(Dornyei 1998). A lot of studies have been carried out to find out the effect of different
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types of motivation on language learning achievement (Gardner et.al 1987; Spolsky 1989;
Gardner et.al 2004; Dornyei & Ushioda 2011). Gardner (1985, cited in Scarcella & Oxford
1992:51) views that motivation “strongly influences the degree to which learners take
advantage of opportunities to use the language”. Knowledge of a second language can
possibly be achieved in learners with sufficient motivation, regardless of aptitude or other
cognitive competence (Dornyei 2001).

Based on the self-determination theory suggested by Deci and Ryan (1989), two
types of motivation are categorized: extrinsic and intrinsic. Individuals perform a specific
activity because of internal rewards, such as joy, pleasure, and satisfaction of curiosity
which are intrinsically motivated. Even when faced with complicated problems, students
who possess intrinsic motivation tend to persevere in the task and benefit from their
mistakes (Walker et al, 2006). Besides, intrinsically motivated individuals have learning
satisfaction and participate in any learning activities in part because they are open to their
chosen field and have a good plan based on their interest (Paiwithayasiritham, 2013).
Extrinsically motivated individuals, on the other hand, engage in an activity or task because
of reasons which are unrelated to the activity itself. These reasons can be the expectation
of prizes, good grades, or even a positive feedback (Vansteenkiste et al, 2006).

Another factor in the psycho-linguistic dimension that has been paid much
attention to by language researchers is anxiety. For many students, learning a foreign
language can be an anxiety-provoking experience for various reasons. Foreign language
anxiety is different from anxiety in other disciplines; it is “a phenomenon related to but
distinguishable from other specific anxiety”, Horwitz, Horwitz and Cope, (1986: 129).
Foreign language anxiety is “a distinct complex construct of self-perception, beliefs,
feelings, and behaviors related to classroom language learning arising from the uniqueness
of language learning process” (ibid: 128). For Clement (1980), foreign language anxiety is
referred to as learners’ complex psychological construct of their feelings, self-esteem, and
self-confidence. According to Macintyre and Gardner (1994), foreign language anxiety
occurs in a second or foreign language setting, including speaking, listening, and learning
with a feeling of tension and apprehension.

Horwitz and Young (1991) categorize foreign language anxiety into three
dimensions: communication apprehension originating from the learners’ lack of linguistic
or communicative competence; fear of negative evaluation, arising when the learners are
anxious about others who would measure them negatively, and test anxiety, an
apprehension over academic evaluation such as a fear of failure in an exam. Anxiety is
viewed to facilitate if it enhances or motivates the individuals to involve or remain in the
activity, whereas, it is considered debilitative when it withdraws the individuals from the
task (Scovel, 1978, cited in Larsen-Freeman & Long, 1991).
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A personality trait is another remarkable psychological factor which influences
second or foreign language acquisition (Cook, 2001). The issue of personality factors that
guide students to success both in school and life has been widely discussed, especially
among psychologists and educators. They have discovered that those students who
tended to be the most successful in their studies had a set of characteristics which even
those students with high IQs or SAT scores might not have. In other words, IQ or SAT
scores are not the only factors to predict whether the learners would be successful in
their programs. Some characteristics play a significant role as well. Among those
personality traits, grit is being specially highlighted by many educators and institutions,
including the U.S. Department of Education (2013). Grit is viewed as one of the most
important traits that any individual should possess to be successful in the 21" Century
(U.S. Department of Education 2013).

Duckworth et al. (2009: 541) define ¢grit as “a passion and perseverance to
accomplish long-term goals whatever the obstacles and no matter how long it may take”.
Character Educational Partnership (2008, cited in Tough, 2012) has categorized characters
into two types: moral characters and performance characters. The former embodies ethical
values such as fairness, generosity, and honesty, while the latter includes values like effort,
diligence, and perseverance. Tough (2012) viewed that grit is one of the performance
characters which can lead individuals to a better performance, which will later result in
successful goals.

Robert (2009) remarks that grit is the drive that promotes many important skills
such as collaboration, creative thinking, and coping with changes, that pave the way to a
successful life. Dweck (2005, cited in Robert, 2009) comments that grit and effort are the
symbols of many creative geniuses who were just ordinary people who become
extraordinary motivated with the ability to thrive on obstacles. Furthermore, Dweck (2009)
claims that many creative researchers agree that the influential ingredients in creative
achievement are perseverance and resilience, which are the two main traits of grit.
According to Duckworth et al. (2007, cited in Tough, 2012: 92), volition or a strong will to
achieve goals, which is a part of grit, must work together with motivation because volition
does not help much if students are not motivated to success, ‘and so motivation alone is
insufficient without the volitional fortitude to follow through on goals’.

Perseverance of effort and consistency of interest are two main traits of grit
(Duckworth et al., 2007). The former reflects commitment and effort towards one’s goals
while the latter reflects focus and dedication to a small set of important goals over a long
period of time.

To date, no psycho-linguistic studies have examined how individual differences in
grit manifest themselves in foreign language learning anxiety and motivation. Therefore,

this present study aimed to investigate the correlations between motivation, anxiety and
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grit in learning English as a foreign language among learners with different language
achievement.
2. Purposes of the Study

This study aimed to investigate the relationships between psychological factors of
motivation, anxiety, and ¢rit on English language achievement. Specifically, the study
attempted to:

1) examine the relationships between motivation, anxiety, and grit of the high and

low achievers,

2) investigate the predictive validity of motivation, anxiety, and grit on English

language achievement.
Research Methodology

1. Participants

One hundred and eighty Matthayom 6 students of PSU Wittayanusorn School, Hat

Yai, Songkla, in 2014 academic year were selected to participate in the present study.
2. Instruments

Three sets of questionnaires were employed in this study, and responses to items
on the questionnaires were recorded on a 4-point Likert-type scale ranging from (4)
“strongly agree” to (1) “strongly disagree”.

2.1 Learning Motivation Questionnaire, adapted from Language Learning
Orientation Scale, developed by Noels et al. (2000) with 9 items regarding intrinsic
motivation and 9 items on extrinsic motivation.

2.2 Foreign Language Classroom Anxiety Questionnaire, adapted from Horwitz
et al. (1986), with 20 items focusing on three dimensions of anxiety: communication
apprehension, test anxiety, and fear of negative evaluation.

2.3 Grit Scale, an 8-item questionnaire developed by Duckworth and Quinn (2009),
measuring two main traits of grit: perseverance of effort and consistent interest.

2.4 The subjects’ English Language Achievement: a 5-semester English language
GPA to represent subjects’ achievements in language learning.

3. Procedures and Data Collection
To accomplish the purposes of this study, the following steps were taken:
3.1 The 180 subjects of the study were asked to respond to the 3 questionnaires
in the first semester of academic year 2014.
3.2 English language GPA of the subjects in 5 semesters (semester 1 and 2 of
Matthayom 4 and 5, and semester 1 of Matthayom 6) was taken as their
English achievement.

3.3 The subjects were divided according to 27% technique, namely the top and

bottom 27% scorers of English language GPA into high and low achievers.

There were 48 students in each group.
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3.4 The data obtained were analyzed and interpreted.
4. Data Analysis

To answer the first research question, the data was analyzed by computing
through Pearson’s Correlation to establish relationships between motivation, anxiety, and
grit in language learning. To find out which factors, anxiety, motivation, or grit, best
predicted English language performance, Linear Regression analysis was used.
Results and Findings
Research Question 1: What are the relationships between motivation, anxiety, and
grit of high and low achievers?

The results from the analysis on whether the high achievers’ overall motivation,
anxiety, and grit as well as their aspects were related to each other are summarized in Table 1.

From Table 1, the correlation analysis shows a negative correlation, though not
significant, between motivation and anxiety (r = -.196). However, the relationship between
overall motivation and anxiety type of test anxiety, was significant and negative, though
quite low (r = -.266, p < .05). This indicates that the more motivated the students were,
the less anxious they were in taking a test. It was also found that anxiety and grit were
negatively and significantly correlated (r = -.350, p < .01), indicating that the high achievers
had a low level of anxiety but a high level of grit, and vice versa. However, a significant
and positive, though weak, correlation can be seen between the high achievers’
motivation as well as all type of motivation — extrinsic and intrinsic and grit in learning
English (r = .321, .244, .305 respectively, p < .05). That is, the higher the level of motivation
the high achievers had, the higher the level of their grit.
Table 1: Correlations between each aspect of motivation, anxiety, and grit of the high

achievers
1 1.1 1.2 2 2.1 2.2 2.3 3 3.1 3.2
1. Motivation 1 .808** 880"  -196 -.141 -266%  -.130 321% 375%* 183
1.1 Extrinsic 1 A431% -147 -.162 -.184 -.058 .244* .315% A1
1.2 Intrinsic 1 -179 -0r4 -272¢  -147 .305% .330% .200
2. Anxiety 1 891**  583**  gog**  -350** -158  -.439**
2.1 Commu. 1 369**  701** -354%* -160  -.445%
2.2 Test 1 311 -.409%* -.236 -.465%*
2.3 Negative 1 -173 -.052 -.242*%
3. Grit 1 .856** 872%*
3.1 Effort 1 493%*
3.2 Interest 1
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**_Significant at the 0.01 level (1-tailed). *. Significant at the 0.05 level (1-tailed).

A closer look at Table 1 shows that the high achievers’ extrinsic motivation was
significantly and positively correlated with intrinsic motivation and perseverance of effort
(r=.431, p < .01 and .315, p < .05 respectively). These correlations indicate that the high
achievers who were extrinsically motivated were also intrinsically motivated as well as
exerted more effort to achieve goals in learning English.

Table 1 also demonstrates a significant and positive, though weak, relationship
between intrinsic motivation and perseverance of effort (r = .330, p < .05). It shows that
the high achievers who had high intrinsic motivation would also had a high level of
perseverance of effort. Furthermore, the relationship between intrinsic motivation and test
anxiety was found to be negatively and significantly correlated (r = -.272, p < .05). That s,
the high achievers who had a high level of intrinsic motivation would likely be less anxious
when taking a test in English.

Findings under each category also demonstrate interesting relationship, for
example under anxiety, there were strong, significant, and positive relationships between
communication apprehension and fear of negative evaluation (r = 701, p < .01). This
suggests that the high achievers having difficulty communicating in English would be fearful
of other people criticizing on their English performance. Interestingly, every aspect of
anxiety was negatively correlated to all aspects of ¢rit, where communication
apprehension and test anxiety were moderately and significantly correlated to the grit
facet of consistency of interest (r = -.445 and -.465 respectively, p < .01), while fear of
negative evaluation had a significant, though weak, correlation with consistency of interest
(r=-242, p <.05). This means that the high achievers who had difficulty communicating in
English, taking tests, and being judged by others on their English had more consistent
interest and exerted more effort in learning English and vice versa.

Under grit, there exists a significant and positive correlation between the subjects’
perseverance of effort and consistency of interest (r = .493, p < .01). That is, within the
high achievers, the more the effort they exerted, the more consistent their interest would
be. In brief, the high achievers had high motivation and grit but low anxiety in language
learning.

Below is Table 2 which shows the results from the analysis on whether the low
achievers’ overall motivation, anxiety, and grit as well as their aspects were related to each
other.

In Table 2, there was a positive and significant correlation between motivation and
anxiety among the low achievers (r = .439, p < .01). That is, the higher the level of their
motivation, the higher their anxiety. It is interesting to find that the correlation between

motivation and grit in this group was positive but non-significant, while their anxiety and
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grit was inversely but insignificantly correlated. In other words, the increasing level of their
motivation would not result in the increase of their grit, while the increasing level of their
anxiety would not decrease their level of grit. The low achievers seemed to have high

motivation but low grit and high anxiety.

Table 2: Correlations between each aspect of motivation, anxiety, and grit of the low

achievers
1 1.1 1.2 2 2.1 22 2.3 3 3.1 32
1. Motivation 1 808**  .896**  .439**  483**  352**¢  329* 198  311*  -022
1.1 Extrinsic 1 462** 311* 337 216 .258*  .087 219 -.095
1.2 Intrinsic 1 427 474%* 367 301 233 303* 038
2. Anxiety 1 912%*  813**  925**  -101 -015 -136
2.1 Commu. 1 .628** 744** 092 .180 -.046
2.2 Test 1 L7 =211 -124  -189
2.3 Negative 1 -201  -139  -158
3. Grit 1 q48%* 731
3.1 Effort 1 .094
3.2 Interest 1

**_ Significant at the 0.01 level (1-tailed). *. Significant at the 0.05 level (1-tailed)

Relationships between each aspect of motivation, anxiety, and grit are also shown
in Table 2. A significant and positive correlation was found between extrinsic and intrinsic
motivation (r = .462, p < .01), indicating that the low achievers who were extrinsically
motivated were also intrinsically motivated. The findings show that the two aspects of
motivation — extrinsic and intrinsic - were significantly and positively correlated with
communication apprehension and fear of negative evaluation (r = .337, .474 respectively,
p < .01, and r = .258, .301 respectively, p < .05). In addition, the relationships between
intrinsic motivation and test anxiety were found to be significant and positive, with a weak
correlation (r = .367, p < .01). These correlations show that as their level of intrinsic
motivation increased, so did their level of test anxiety. These correlations indicate that
although the low achievers who were extrinsically and extrinsically motivated, they tended
to feel uneasy when communicating in English and being criticized by others. They also

had high level of test anxiety.



45

Interestingly, under motivation and grit, only intrinsic motivation and perseverance
of effort was significantly and positively correlated, with a weak correlation (r = .303, p <
.05), indicating that the higher their intrinsic motivation, the higher their effort in language
learning.

The findings further revealed that the relationships between all aspects of anxiety
were strong and significant. This means that when the low achievers experienced one type
of anxiety, they would also suffer from the others types of anxiety. However, the results
show that almost every aspect of anxiety and grit were negatively and insignificantly
correlated, with a weak correlation. This indicates that, in this study, the low achiever’s
level of communication apprehension, test anxiety, fear of negative evaluation and grit
facets of perseverance of effort, consistency of interest were not related. Lastly, no
significant relationship was found between perseverance of effort and consistency of
interest under grit. In other words, these two facets are not related among the low
achievers.

Research Question 2: Which factor, motivation, anxiety, or grit, best predicts English

language achievement?

To answer which factor best predicts English language learning achievement,
multiple regressions were performed. To fulfill the function, three variables - fear of
negative evaluation (NEGATIV), test anxiety (TEST), and intrinsic motivation (INTRIN) - were
regressed onto all the 180 subjects’ English language learning achievement i.e. grades of
five semesters. The results obtained are presented in Table 3.

Table 3: Regression analysis for English language learning achievement

Unstandardized
Variables Coefficients t Sig. Collinearity Statistics
B Std. Error Tolerance VIF
(Constant) 4.247 372 11.408 .000
NEGATIV -.398 132 -3.023 .003 .608 1.645
TEST -.265 .096 -2.775 .006 611 1.636
INTRIN .186 .086 2.167 .032 .985 1.015
R = 0.457 Adj. B2 =0.195 F = 15.360 Sig. = 0.00

In Table 3, the model accounted for 19.5% of the variance (F = 15.36, p = 0.00,
Adj. R? = 0.195). The multiple regression analyses show coefficients from the regression
models as well as levels of significance, and that all the coefficients were statistically

significant. The table shows that three of the measured variables were included in the



46

models in terms of achievement in English. Among these three variables, fear of negative
evaluation was the most powerful predictor of the students’ English language learning
achievement (ﬁ =-398, t = -3.023, p = .003), followed by test anxiety (ﬁ =-265,1t = -
2.775, p = .006), and intrinsic motivation (,B =.186, t = 2.167, p = .032). Fear of negative
evaluation and test anxiety were negative predictors, whereas intrinsic motivation was a
positive one. In other words, the subjects who had fear of negative evaluation and high
test anxiety tended to be less successful in language learning. Those who were intrinsically

motivated tended to be more successful in doing so.

Discussion

This study aimed to investigate the correlations between three non-cognitive
factors of motivation, anxiety, and grit, as well as their aspects in learning English as a
foreign language. Particularly, the study focused on the two groups of subjects: the high
and low achievers. The findings are discussed based on the research questions of the
study as follows.

1. The correlations of motivation, anxiety, and grit of the high and low achievers

The high achievers’ overall motivation and test anxiety were significantly and
negatively correlated. In other words, as their level of motivation increased, their level of
test anxiety decreased. This result is in line with the studies by Jain and Sidhu (2013),
Khodadady and Khajavy (2013), and Puengpipatrakul (2007), who found that highly
motivated foreign language learners were less anxious in their foreign language class.
Furthermore, the result is supported by Gardner et al. (2004); Dérnyei & Ushioda (2011),
who proposed that the students who performed well in their foreign language class
tended to have higher motivation and lower anxiety than their peers.

On the other hand, the low achievers’ motivation and anxiety were positively and
significantly correlated, and almost every aspect of anxiety was significantly correlated to
both extrinsic and intrinsic motivation. This indicates that the more motivated the students
were, the more anxious they were. In other words, though their motivation was high, their
anxiety was also high. Thus, for the low achievers, no matter how high their motivation
was, their anxiety tended to adversely affect their English language achievement. This
represented the notion of debilitative anxiety among this group as suggested by Oxford
(1999).

Differences were found in terms of anxiety and grit of the high and low achievers.
Overall anxiety and grit among the high achievers were significantly and negatively
correlated, indicating that the less anxious the high achievers were in learning English, the
higher level their grit would be. On the contrary, there was no significant correlation

between anxiety and grit among the low achievers. In other words, anxiety and grit were
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not related in their language learning. According to Gass and Selinker (1994), learning a
foreign language is a long process in which the learners will definitely encounter
nervousness, anxiety, or stress. These feelings are obstacles and hardships, and if
individuals are not gritty enough, they cannot overcome those circumstances which will
eventually affect their learning achievements.

The high and low achievers were also different in terms of motivation and grit.
Among the high achievers, the correlation between overall motivation as well as its
aspects (extrinsic and intrinsic) and grit were significant and positive. In other words, as their
level of extrinsic and intrinsic motivation increased, so did their level of grit. However,
among the low achievers, there was no significant correlation between motivation and grit.
In other words, motivation and grit were not related in learning English among the low
achievers. The result is consistent with the study by Sharrock (2013) who found that both
forms of motivation, especially intrinsic, were related to grit among the students
participating in an inquiry based science project, creating interactive museum quality
exhibits over one semester in a 10" grade chemistry class.

The present study further revealed that both high and low achievers’ extrinsic and
intrinsic motivations were significantly correlated. They learned English not only because
they enjoyed or felt satisfied to do so, but also because it was useful for their future
careers or could improve their grades. However, both extrinsic and intrinsic motivations of
the high achievers showed a positive and significant correlation with perseverance of
effort. The high achievers had high motivation; they put more effort in learning English. This
is not the case with the low achievers. According to Duckworth et al. (2007, cited in Tough,
2012), to achieve higher order goals, one must not only exert effort but also be motivated,
since the effort and motivation work together. Without one another, the goals cannot be
achieved. Besides, according to Dweck (2005, cited in Robert, 2009), when individuals are
gritty, their motivation increases, and this helps them to overcome, or at least reduce, the
obstacles.

An inverse and significant relationship was found between intrinsic motivation and
test anxiety among the high achievers. In other words, as their level of intrinsic motivation
increased, their level of test anxiety decreased. Since the intrinsically motivated learners
learned English because of the enjoyment and personal satisfaction, thus they were not
apprehensive in academic evaluation even if it concerned their grades.

Finally, the study showed that the high achievers had more consistent interest
even when they faced difficulty communicating in English, taking a test, or being criticized
by others, while this was not found among the low achievers. It explains the traits of gritty
individuals by Duckworth et al. (2007), who stated that even in the face of difficulties or
hardship, the gritty individuals, will not lose interest or passion and tend to work harder

toward their goals
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2. Factors predicting English language learning achievement

Regression analysis was used to examine the predictability of English language
achievements by motivation, anxiety and grit. It indicated that fear of negative evaluation,
test anxiety, and intrinsic motivation were the three significant predictors of total English
learning achievements. The subjects who were more apprehensive about being criticized
by other people and anxious in taking a test would be more likely to perform poorer in
their English class. Meanwhile, the subjects who were more intrinsically motivated were
more inclined to achieve higher goals in their English language learning. This result was
consistent with Liu and Huang’s (2010) study. They found that intrinsic motivation and fear
of being negatively evaluated were powerful predictors in learning English as a foreign

language.

Conclusion and Recommendations

The current study aimed to investigate the correlations between motivation,
anxiety, and grit as well as their aspects in learning English as a foreign language among the
hish and low achievers. The subjects were 180 Matthayom 6 students of PSU
Wittayanusorn School, Songkla. The main findings from the study revealed that the high
achievers’ anxiety and grit were found to be significantly and inversely correlated. The
higher the level of their grit was, the lower the level of their anxiety was. The high
achievers who were more motivated were also grittier in learning English. Among the low
achievers, as their level of motivation increased, their level of anxiety also increased. In
other words, even though their motivation was high, their anxiety was also high that it
negatively affected their language learning achievement. In the regression analysis, it was
found that fear of negative evaluation, test anxiety, and intrinsic motivation were most
powerful predictors in learning English as a foreign language among all subjects.

Based on the result of this study, foreign language instructors should be aware of
the psychological factors of motivation, anxiety, and the personality trait of grit.
Specifically, the instructors should provide a learning environment which does not only
enhance students’” motivation to learn, but also promotes the personality trait of grit. For
examples, to enhance the motivation, the instructors can give positive feedbacks that
encourage students to improve their ability. The task assigned to students should not be
too difficult or too easy. To promote the grit, the instructors should value the students’
struggle and effort to success, and support the belief that people are able to develop and
change to become better by learning from setbacks and failures.

Besides, since anxiety was found to be harmful to the students’ achievement,
reducing it in learning languages was important, particularly, apprehension about negative
criticisms and worry in taking exams were the factors which could affect their language
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learning achievements. Finally, intrinsic motivation should be strengthened because it

could predict students’ language learning achievements.
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Abstract

The present study explored the three variables of motivation and anxiety in
foreign language learning as well as the personality trait of grit - defined as
perseverance and passion for long term goals. The aims of this study were 1) to study
the subjects’ levels of motivation, anxiety, and grit in language learning, and

relationships among these factors, and 2) to explore whether motivation, anxiety, and
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grit between high and low achievement groups were different. One hundred and eighty
Mattayom 6 students of PSU Wittayanusorn School responded to three sets of
questionnaires which were Learning Motivation Questionnaire, Foreign Language
Classroom Anxiety Questionnaire, and Grit Scale. The statistical results showed that,
overall, foreign language learning motivation was positively and significantly correlated
to foreign language learning anxiety and grit. Regarding the level of achievement, the
study revealed that the high and low achievers’ motivation level was high. However, the
low achievers had a significantly higher level of anxiety than the high achievers, while

the high achievers had a significantly higher level of grit than the low achievers.

Keywords: Language Learning Motivation, Language Learning Anxiety, Grit, English

Language Achievement
Introduction
1. Background of the study

In Thailand’s educational context, English is one of the core subjects at primary
and secondary school, and is an elective course in most fields at university level. Thai
students learn English from the age of 7, or when they are in the first year of primary
school. Their final year in upper secondary level (Grade 12) marks the turning point for
their future educational life. They have to sit for university admission examinations which
include various kinds of tests: the Ordinary National Educational Test (O-NET) and the
General Aptitude Test (GAT), with English as one of the 8 core subjects tested in both
O-NET and GAT. The National Institute of Educational Testing Service (NIETS) has
revealed the statistical results of students’ English performance on O-NET tests. It shows
that students’ English scores have been in a critical stage and it has been decreasing
since 2007. The average scores on English in the O-NET tests from 2007 to 2010 were
30.93, 30.68, 23.98, and 19.22, respectively. Even though the average scores increased
slightly in 2011 and 2012 at 21.80 and 22.13, they were still unsatisfactory. The GAT

test, which tests the ability to communicate in English, has also produced low results. In
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2011, the average GAT scores were 50.45 and 52.98, and in 2012, 49.07 and 53.63 out
of 150 for the first and second round. This indicates that the level of English proficiency

among Thai learners is unsatisfactory.

Psychological processes play a vital role in language learning among second
language learners, and these eventually affect their language performances. Since the
early 1980s, many language researchers have emphasized the psychological aspects
of language learning because they believe in affective needs and reactions among
individuals. A considerable number of studies have been done on the impact of affective
factors on second language acquisition. For years, language researchers have pointed
out the necessity to understand the psychological dimension in language learning.
Stevick (1980) viewed that successful language learning depends not only on materials,
techniques and linguistic analysis, but also on what goes inside and between the people
in the classroom. Stern (1983: 386) points out that ‘the affective component contributes

at least as much and often more to language learning than the cognitive skills’.

Motivation and anxiety are affective factors in the psychological aspects which
have been paid much attention to by language researchers (Dérnyei, 1998; Gardner &
Maclntyre, 1991; Horwitz, Horwitz & Cope 1986). In the psycho-linguistic dimension,
motivation is the most interesting construct in the SLA research because it turns out to
be the second best predictors of success in language learning following aptitude which
is a cognitive domain (Skehan 1989, cited in Gass & Selinker 1993). Motivation is
universally accepted as playing a crucial role in academic learning, and this is
particularly true regarding second or foreign language learning (Dornyei, 2006). From a
language point of view, motivation is the combination of effort plus desire to achieve the
goal of learning the language with favorable attitudes towards it (Gardner, 1985).

Deci and Ryan’s (1985) self-determination theory classified motivation into

intrinsic and extrinsic motivation. This dichotomy views motivation through learners’
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perspectives. The learners are intrinsically motivated if their desire to learn a foreign
language is because of enjoyment or personal satisfaction to do so. An intrinsically
motivated activity does not provide apparent reward except for the activity itself, and
the learners’ aims are feelings of competence and self-determination — internally
rewarding consequences (Brown, 2000). For extrinsically motivated learners, they
learn a foreign language because of outside reasons such as money, job
requirements, or passing a test (Leaver et al., 2005). An act of avoiding punishment is

also considered to be extrinsic motivation (Brown, 2000).

Anxiety is another affective factor which has been claimed to affect the language
learning process. Research in the past three decades has confirmed the existence of
language anxiety and its effect on L2 learning (Horwitz, Horwitz & Cope 1986; Maclntyre
& Gardner 1991). For Spielberger (1983, cited in Horwitz & Young 1991:27), ‘anxiety is
the subjective feeling of tension, nervousness, and worry associated with an arousal of
the autonomic nervous system’. In the context of foreign language learning, many
studies have been done to find out the relationship between anxiety on the learning
process and achievement. As part of the learners’ affective filter, Krachen (1982) stated
that anxiety might block or impede the input during the process of learning, which might
in the long run affect learning achievement. Foreign language learning anxiety is viewed
as a distinct phenomenon and can affect foreign and second language learning

(Horwitz, Horwitz & Cope 1986).

According to Horwitz et al. (1986), Horwitz and Young (1991), there are three
different types of anxiety: communication apprehension, test anxiety, and fear of
negative evaluation anxiety. Foreign language learners who are shy to speak because
they are fearful of or anxious about communicating with people face communication
apprehension. Test anxiety, or apprehension over academic evaluation, refers to a fear
of failure in performing a test. The third anxiety type, fear of negative evaluation, arises

when the learners apprehend others’ evaluation on them or expect that others would
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evaluate themselves negatively. In fact, these three types of foreign language anxiety
concern performance evaluation within an academic and social context.

The question as to whether anxiety can be helpful is another important issue to
take into consideration for greater understanding of its role in foreign language learning.
Ralph Norman Haber and his colleague in 1960 proposed a distinction between
debilitative and facilitative anxiety. Scovel (1978: 139 cited in Larsen-Freeman & Long,
1991) elaborated these two types of anxiety as motivational variables in learning a
language. Anxiety is viewed to be facilitative when it motivates the learners to explore
the lessons or tasks. In contrast, debilitative anxiety drives the learners to quit or
withdraw from the lessons or tasks.

In addition, Lightorown and Spada (2006) commented that a certain amount of
tension can positively affect or even facilitate learning. For instance, the feeling of
nervousness before a test or an oral presentation can arouse activating motivation and
focus on success. Gass and Selinker (1994) also viewed that low levels of anxiety can
help learning while high levels can hurt it. Oxford (1999) called the former ‘harmful ‘and

the latter ‘helpful’ anxiety.

Among a number of personality characteristics investigated in relation to their
influence on second language learning such as extroversion, inhibition, risk-taking, self-
esteem, empathy and so on, grit has been found recently to be a powerful predictor
which is more applicable to individual student success (Duckworth, 2007). Grit is one of
the critical factors for success in the 21° century which is really crucial to students’
capacity to strive for and succeed at long-term and higher-order goals, and to persevere
even when encountering hardship, setbacks, or adversity throughout schooling and life
(U.S. Department of Education, 2013). Duckworth et. al. (2007: 1087) gave a crystal clear

definition of grit and gritty individuals’ trait:

‘Grit is perseverance and passion for long-term goals. Grit entails working strenuously
toward challenges, maintaining effort and interest over years despite failure,

adversity, and plateaus in progress. The gritty individual approaches achievement as
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a marathon: his or her advantage is stamina. Whereas disappointment or boredom
signals to others that it is time to change trajectory and cut losses, the gritty individual

stays the course’.

Gass and Selinker (1994) stated that it will definitely take a long time to be proficient in

the second language since learning it is a long-term project.

Grit consists of two important traits — perseverance of effort and consistency of
interest over a long time (Duckworth et al., 2007). According to the U.S. Department of
Education (2013: 15), grit is “perseverance to accomplish long-term or higher-order
goals in the face of challenges and setbacks, engaging the students’ psychological
resources, such as their academic mindsets, effortful control, and strategies and
tactics”. At the Annual AASA Convention, Maclntyre (2013) stated about his personal
anecdotal observation of gifted and talented students, that perseverance was the
differentiating characteristic of those students and appeared more influential than any
cognitive traits. Gritty individuals have an ability to determine how to manage and
respond when things go wrong; they are resilient to the setbacks and persevere when

faced with failure (Hoerr, 2013).

Although there has been a good deal of research conducted to investigate the
relationship between L2 motivation and anxiety (e.g. Maclntyre et al., 2002; Hashimoto,
2002; Liu & Huang, 2011), to the best of my knowledge, there has not been any study
conducted on the roles of grit on second language performance and its relation to
motivation and anxiety in second language learning. Therefore, this present study aims
to investigate the roles of grit on second language learning as well as the relationship

between motivation, anxiety, and grit in second or foreign language settings.

2. Purpose of the Study

This study aimed to investigate the influence of non-cognitive factors of
motivation, anxiety, and grit on English language achievement. Specifically, the study

attempted to:
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1) study the subjects’ levels of motivation, anxiety, and grit in language

learning and relationships between these factors, and

2) explore whether motivation, anxiety, and grit between high and low

achievement groups were different.

Research Methodology
5. Participants

180 Matthayom 6 students of PSU Wittayanusorn School, Hat Yai, Songkla, in

2014 academic year were selected to participate in the present study.
6. Instruments
Three sets of questionnaires were employed in this study:

2.1 Learning Motivation Questionnaire, adapted from Language Learning
Orientation Scale developed by Noels et al. (2000) was used. The questionnaire
consisted of 18 items and was divided into two motivation subtypes; 9 items regarding
intrinsic motivation and 9 items on extrinsic motivation. Responses to items on the
questionnaire were recorded on a 4-point Likert-type scale ranging from (4) “strongly

agree” to (1) “strongly disagree”.

2.2 Foreign Language Classroom Anxiety Questionnaire, adapted from Horwitz
et al. (1986), with 20 items focusing on three dimensions of anxiety: communication
apprehension, test anxiety, and fear of negative evaluation. Responses to items on the
questionnaire were recorded on a 4-point Likert-type scale ranging from (4) “strongly

agree” to (1) “strongly disagree”.

2.3 Grit Scale, an 8-item questionnaire developed by Duckworth (2009),
measuring two main traits of grit: perseverance of effort and consistent interest.
Responses to items on the questionnaire were recorded on a 4-point Likert-type scale

ranging from (4) “strongly agree” to (1) “strongly disagree”.
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2.4 The subjects’ English Language GPA: a 5-semester English language GPA
optained from PSU Wittayanusorn School authority and used to represent subjects’

achievement in language learning.
7. Procedures and Data Collection
To accomplish the purposes of this study the following steps were taken:

7.1 The 180 subjects of the study were asked to respond to the 3 questionnaires

in the first semester of academic year 2014.

7.2 English language GPA of the subjects in semester 1 and 2 of Matthayom 4
and 5, and the 1% semester of Matthayom 6 was taken as their English

language learning achievement.
7.3 All data was analyzed as follows:

7.3.1 The data from all subjects’ responses to the questionnaire was

analyzed.

7.3.2 The subjects were stratified according to Hughes’s 27% technique,
merely the top and bottom 27% scorer of English language GPA from
their Matthayom 4, 5 and the 1% semester of Matthayom 6 were
qualified for the study to represent each group of high and low

achievers.
7.4 The findings were interpreted.
8. Data Analysis

To answer the first research question, the questionnaire using the four point
rating scales ranging from 4 (strongly agree) to 1 (strongly disagree) was analyzed for
means and standard deviations of the subjects’ overall motivation, anxiety, and grit and

their aspects. Criteria for the rating scale interpretation of the mean scores were: 1.00-



62

1.99 (Low), 2.00-2.99 (Average), 3.00-4.00 (High). The data then was analyzed by
computing through Pearson’s Correlation in order to establish relationships between
motivation, anxiety, and grit in language learning. To answer whether there were any
differences in motivation, anxiety, and grit between the high and low achievers, an

independent sample f-test was applied.
Results and Findings

Research Question 1: What are the subjects’ levels of motivation, anxiety, and grit and

the relationships among these factors?

The data from responded questionnaires was analyzed for means and standard

deviations of the subjects’ overall motivation, anxiety, and grit, and their aspects.

Table 1.1 shows that the subjects’ motivation was 3.37, a high level of motivation
in learning English language. Both anxiety (x = 2.64) and grit (x = 2.48) were at the
average level of the rating. The subjects’ overall motivation was higher than their overall

anxiety and grit, and their anxiety was higher than their grit in learning English.

Table 1.1: The subjects’ level of motivation, anxiety, and grit

Factors Mean SD Interpretation
Motivation 3.370 .3541 High
Extrinsic 3.373 3751 High
Intrinsic 3.363 4530 High
Anxiety 2.640 4018 Average
Communication 2.741 .5309 Average
Test 2.675 5204 Average
Negative 2.566 .3755 Average
Grit 2.480 4281 Average
Effort 2.811 .5209 Average

Interest 2.150 .5546 Average




63

A closer look at each aspect of these factors shows that the subjects’ extrinsic
and intrinsic motivations were not significantly different (x = 3.37 and 3.36 respectively, t
= .342), both at the high level. Every aspect of anxiety was at the average level.
However, the subjects’ communication apprehension was at 2.74 which was slightly
higher than their test anxiety and fear of negative evaluation (x = 2.67 and 2.56
respectively). In term of grit, perseverance of effort appeared to have a higher mean

score than consistence of interest (x = 2.81 and 2.15 respectively).

The results from the analysis on whether the subjects’ overall motivation, anxiety,

and grit as well as their aspects were related to each other are summarized in Table 1.2.

From Table 1.2, a significant and positive correlation can be seen between the
subjects’ motivation and anxiety in learning English language (r = .763, p < .05). That is,
the higher the level of motivation the subjects had, the higher the level of their anxiety. It
is also found that grit and motivation are significantly correlated (r = .747, p < .05),
indicating that the subjects with a high level of grit will also have a high level of
motivation. On the other hand, the correlation analysis shows a negative correlation,
though not significant, between anxiety and grit (r = -.709). This indicates that the less

anxious the students are, the grittier they are.

Table 1.2: Correlations between aspects of motivation, anxiety, and grit

Motivation Ext. Int. Anxiety Comm. Test Neg. Grit Effort Inter.

Motivation 1 .821*  .882* | .163* 207* .090 123 147* 278 -.034
Extrinsic 1 455** .099 110 .057 .088 14 97 -.009
Intrinsic 1 707 233" .085 118 1397 273* -.042
Anxiety 1 910%™ 776* 938" -.109 105 -.267
Commu. 1 Bra 781 -.034 47 =191
Test 1 619 | -176™* .043 -.312*
Negative 1 -.108 075 - 237
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Grit 1 781** .810**
Effort 1 267
Interest 1

**_Correlation is significant at the 0.01 level (1-tailed).

*. Correlation is significant at the 0.05 level (1-tailed)

The correlations in Table 1.2 show that the subjects’ extrinsic motivation was
significantly and positively correlated with intrinsic motivation and perseverance of effort
(r = .455 and .197 respectively, p < .07). These correlations indicate that the subjects
who were extrinsically motivated exerted more effort to achieve the goal of learning
English than those who were not. There were, however, no significant relationships of
extrinsic motivation with aspects such as communication apprehension, test anxiety,
fear of negative evaluation, and consistence of interest. This means that in this study

these aspects of learning English were not correlated.

Table 1.2 also demonstrates a significant and positive relationship between
intrinsic motivation and communication apprehension (r = .233, p < .01) as well as
between intrinsic motivation and perseverance of effort (r = .273, p < .07). This
indicates that the subjects who were intrinsically motivated were likely to be anxious
when communicating in English. It also shows that the subjects with high intrinsic

motivation would also have a high level of perseverance of effort.

The results show that there were strong, significant, and positive relationships
between the difference aspects of anxiety. Moreover, a significant and positive
correlation between communication anxiety and perseverance of effort was found,
though quite weak (r = .747, p < .05). That is, in their effort to learn English, the
subjects were likely to feel uneasy when trying to communicate in English. Interestingly,
every aspect of anxiety was significantly and negatively correlated to consistence of
interest. This means that the subjects who had consistent interests in English language
learning did not feel uneasy when communicating in English, taking a test, and being

criticized by others and vice versa.
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To sum up the findings to the first research question, the subjects were highly
motivated and moderately anxious and gritty in learning English language. Moreover a
significant and positive, though weak, correlation was found between extrinsic/intrinsic
motivation and perseverance of effort under the grit category. Interestingly, the present
study also finds a significant and negative correlation, though week, between
communication apprehension, test anxiety, and fear of negative evaluation and
consistence of interest. What is more, a negative correlation between grit and anxiety

was found in this study, though not significant.

Research Question 2: Are there any differences in motivation, anxiety, and grit between

high and low achievers?

To determine whether motivation, anxiety, and grit, and their aspects between
high and low achievement groups were significantly different, the mean scores of their
responses to the items asking about motivation, anxiety, and grit in the questionnaire

were calculated and compared by using sample t-test as shown in Table 2.1

The results in Table 2.1 show that there was no significant difference in overall
motivation between the high and low achievement groups. In other words, the high and
low achievers all had the same level of motivation in English language learning.
However, there was a significant difference in the overall anxiety between the high and
low achievers (p < .07). The low achievers had a higher level of anxiety in English
language learning than the high achievers. The findings show a similar pattern in grit. A
significant difference was found despite its weak difference (p < .05). This suggests that

the high achievers had a higher level of grit than the low achievers.

Table 2.1: Differences of motivation, anxiety, and grit and their aspects of high and Low

achievers
High Low
Achievers Interpretation Achievers Interpretation t p

(N=48) (N=48)
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Mean SD Mean SD
Motivation 3422 .3169 High 3.302 .3672 High 1.702 .092
Extrinsic 3.444 3341 High 3.340 .3684 High 1.443 153
Intrinsic 3.405 4109 High 3.263  .4876 High 1.534 128
Anxiety 2397 .3163 Average 2.833 .3710 Average 6.186* .000
Comm. 2503  .4593 Average 2.954 5301 Average 4.459** .000
Test 2.328 4162 Average 2.869  .4641 Average 6.019* .000
Negative | 2.362  .3233 Average 2745 3254 Average 5.789** .000
Grit 2.518  .4495 Average 2.349 .3478 Average 2.063* .042
Effort 2.724 5059 Average 2.734 4766 Average 0.104 918
Interest 2.312 5347 Average 1.963  .4641 Low 3.415* .001

**_Significant at the 0.01 level (2-tailed)
*. Significant at the 0.05 level (2-tailed)

The findings from Table 2.1 reveal that there is a rather strong and significant
difference in every aspect of anxiety between the low and high achievers (p < .07). The
low achievers were more anxious when they communicated, took a test as well as they
were stressed when others judge them negatively in English language class. The results
further showed that the high and low achievers were significantly different in consistence
of interest (p < .07). That is, the high achievers were likely to have more consistent
interest in learning English than the low achievers.

Despite the fact that no significant differences in extrinsic and intrinsic motivation
were found between the high and low achievers, the levels of extrinsic and intrinsic
motivation of the high achievement group were higher than that of the low achievers.

In brief, the findings of the second research question demonstrate that there was
a significant difference between the high and low achievement group in overall anxiety
and grit, but not in overall motivation. The high achievement group had a significantly
higher level of all dimensions in anxiety and grit in the facet of consistence of interest

than the low achievement group.

Discussion
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This study aimed to investigate the correlation between the three factors, which
were motivation, anxiety and grit as well as their facets, in learning English as an
international language among 180 Matthayom 6 PSU Wittayanusorn students. Based on

the research questions of the study, the findings are discussed as follows.

1. The Subjects’ level of motivation, anxiety, and grit and the relationship between

these factors

One hundred and eighty subjects’ levels of motivation in learning English were
found to be at the high level. In other words, the subjects were highly motivated to learn
English. Moreover, it is also shown that the subjects had high extrinsic and intrinsic
motivation. This can explain that they learned English not only because of outside
reasons, such as to get a good job, and personal development through learning English,
but also the enjoyment and pleasure of doing so, such as the pleasure in experiencing
the improvement in their use of English, or satisfied feeling in finding new things such as

English-speaking people’s ways of life.

In the correlation analysis, the study shows that the subjects’ motivation and
anxiety were positively correlated. In other words, as their level of motivation increased,
so did their level of anxiety. This result reflects the notion of facilitating anxiety (Oxford,
1999), where, in this context, the students wanted to and enjoyed learning English but
were anxious about it. However, to an extent, their anxiety was at a level that they could
handle, and this anxiety level could stimulate, challenge and enhance their motivation to

learn.

The study further reveals that the subjects’ anxiety and grit were negatively, though
insignificantly, correlated. This showed that the more anxious the students were in
learning English, the lower their level of grit would be. In other words, the students who
had high anxiety in language learning were less gritty than their peers. Since learning a
second or foreign language is a long-term project and it will take a long time to succeed,

(Gass and Selinker, 1994), the students would definitely encounter the feeling of
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nervousness, pressure or tension over time. These are all considered as setbacks and
adversity and that if individuals cannot overcome them, it means they are not gritty

enough to achieve their goals.

Moreover, the correlation between grit and motivation is positive and significant.
This means the subjects who were highly motivated would also possess a high level of
grit. The finding is consistent with what is mentioned by Dweck (2005, cited in Robert,
2009) that once ordinary individuals are gritty, their level of motivation increases and that
they can overcome obstacles they face. Furthermore, to achieve a higher goal,
individuals must have both grit and motivation because they work together to drive them
to the goal, as suggested by Duckworth et al. (2007, cited in Tough, 2012), that effort or
volition alone cannot help much if students are not motivated to succeed, or it is not

sufficient for students to have only motivation to achieve the goal without effort.

With regard to the relationships of each aspect of motivation (i.e. extrinsic and
intrinsic), anxiety (communication apprehension, test anxiety, and fear of negative
evaluation), and grit (perseverance of effort and consistency of interest), the subjects’
extrinsic and intrinsic motivation were significantly correlated. That is, if they were
extrinsically motivated, they would also be intrinsically motivated. The subjects in this
study learned English because they wanted to achieve some instrumental end (extrinsic
motivation), such as to get a high-paid job in the future or to avoid the guilt of not
knowing English. So as Thailand is a country where English is learned as a foreign
language, extrinsic motivation is dominant among the students. However, the subjects
also learned the language because of the enjoyable and personally satisfying aspects of

doing so (intrinsic motivation).

The results of the study show a significant and positive correlation between
perseverance of effort and both extrinsic and intrinsic motivation. That is, the subjects
who learned English, either because of reasons outside or within individuals, were not

discouraged by any setbacks; they worked hard on their studies, and also kept a full
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commitment to it. Especially, the relationship between intrinsic and perseverance of
effort was stronger than the relationship between exitrinsic and perseverance of effort.
That is, the more the subjects were intrinsically motivated to learn English, the more

effort they would exert to achieve the goal.

A significant and inverse correlation between consistency of interest and
communication apprehension, test anxiety, and fear of negative evaluation was
discovered in the present study. That is, in the long run, the subjects who had difficulty
maintaining their focus, or lost interest (consistency of interest) in learning English would
also face nervousness in communicating (communication apprehension), worry about
their tests (test anxiety), as well as be anxious of unfavorable judgment from others
about their English language performance (fear of negative evaluation). On the other
hand, perseverance of effort was significantly and positively correlated with
communication apprehension, and positively, but not significantly, correlated with test
anxiety, and fear of negative evaluation. In other words, the subjects tried hard to
achieve the goal despite communication uneasiness, pressure in tests, and negative
opinions on their English. According to the U.S. Department of Education, (2013), when
the students persevere to achieve the goal and encounter setbacks, stress, and anxiety,
distraction may be induced, and these factors would later on destructively affect

students’ long-term retention.

2. The differences in motivation, anxiety, and grit between the high and low

achievers.

The present study shows a strong and significant difference in the anxiety
between the high and low achievers. The low achievers had a significantly higher level
of anxiety than the high achievers. This study is consistent with the studies by Tsai
(2013), and Kamarulzaman et al. (2013) which found that the students who
performed well in their foreign language class were less anxious than those who did not

do well. Based on the Affective Filter Hypothesis (Krachen, 1982), being anxious during



70

the process of learning might disrupt or interfere with the input which would later affect

learning achievements.

Moreover, the results of this study revealed that there was a significant
difference in terms of grit between the high and low achievers. The high achievers had
significantly higher levels of grit than the low achievers. This is in line with the study by
Duckworth et al. (2010) which found that grit played a role for finalists to reach higher
rounds and the grittier finalists outperformed the less gritty ones. According to Tough
(2012), grit is the personal characteristic that can lead individuals to a better
performance which will finally result in achieving higher goals. Besides, Hoerr (2013)
stated that successful students are those who are grittier than their peers in part

because they know how to handle failures and setbacks.

Under each aspect of the three factors, the low achievers showed a significantly
higher level in every dimension of anxiety (test anxiety, fear of negative evaluation, and
communication apprehension, from highest to lowest difference in order) than the high
achievers. This demonstrates the debilitative role of anxiety of the low achievers’ English
language learning in that it negatively affected their achievement. Besides, the results
show that the high achievers possessed an average level in every aspect of anxiety,
which means the anxiety occurring in this group played a facilitative role because it
enhanced their achievement. As suggested by Lightbrown and Spada (2006), students’
learning can be positively affected if some amount of anxiety or tension occurs. What is
more, consistency of interest between the high and low achievers was found to be
significantly different where the high achievers’ level of consistency of interest was
average while the low achievers’ was low. However, there was no significant difference
in perseverance of effort between the high and low achievers; both were average. It can
be explained that since learning English in Thailand’s educational context is a long
process and the subjects of this study who were Matthayom 6 students whose English
language GPA from Matthayom 4 to 6 was one of the GPA subjects that would be

calculated as scores for university entrance, the students needed a consistent interest
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and stuck to their goal, and also stayed focus on their English language learning, three

years in this context, to achieve the higher outcome.

Conclusion and Recommendation

The current study aims to examine the level of motivation, anxiety and grit as
well as the correlations of these factors in learning English as an international language
among Matthayom 6 PSU Wittayanusorn students. The major findings from the study
revealed that the subjects had high motivation and they were moderately anxious and
gritty in learning the language. It was also found that motivation positively correlated with
anxiety and grit, whereas an inverse correlation between anxiety and grit was found.
Besides, under each aspect of the three variables, the study revealed that the grit facet
of perseverance of effort positively associated with both extrinsic and intrinsic motivation

while consistence of interest inversely related to all aspects of anxiety.

The study further found that there was no significant difference in motivation for
both high and low achievers: their motivation was high. The low achievers had a
significantly higher level of anxiety than the higher achievers, while the high achievers
had a significantly higher level of grit than the low achievers. Moreover, on taking a
closer look at each aspect of these factors, it could be seen that the high achievers were
less anxious in communicating in English, taking English language tests, and in others’
evaluation on their English language. The study also shows that the high achievers had
significantly more consistent interest than those who did not do well in English language
class, but both groups had the same level of perseverance of effort. Finally, there was

no significant difference in extrinsic and intrinsic motivation between the two groups.

Accordingly, the language instructors should be aware of the significance of the
three psychological aspects: motivation, anxiety, and grit. The results of the study can
probably guide the instructors to create or design a learning environment that can
reduce the degree of anxiety, maintain or enhance motivation, and promote the

personality trait of grit.
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Future research could be conducted in qualitative methods by applying an
interview  to confirm the quantitative results. The level of motivation, anxiety, and grit as
well as the relationships between these factors in higher level students, such as at

undergraduate level could also be explored.
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(English Version)

Language Learning Motivation

76

Instructions: The following section contains a number of reasons why one might

study English language. Please tick (v') in the column that reflects your opinions.

Your information will be kept strictly confidential. Remember that there are no right

or wrong answers, since many people have different opinions.

4

Statement Strongly

Agree

Agree

2

Disagree

1

Strongly
Disagree

1. In order to get a more prestigious job later on.

2. In order to have a better salary later on.

3. Because I have the impression that it is
expected of me.

4. Because I would feel ashamed if I couldn’t
speak to my friends from the second language
community in their native tongue.

5. Because I would feel guilty if I didn’t know a
second language.
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Statement

4

Strongly
Agree

Agree

2

Disagree

1

Strongly
Disagree

6. To show myself that I am a good citizen
because I can speak a second language.

7. Because I choose to be the kind of person
who can speak more than one language.

8. Because I think it is good for my personal
development.

9. Because I choose to be the kind of person
who can speak a second language.

10. For the enjoyment I experience when I grasp
a difficult construct in the second language.

11. For the satisfaction I feel when I am in the
process of accomplishing difficult exercises in
the second language.

12. For the pleasure I experience when
surpassing myself in my second language
studies.

13. Because I enjoy the feeling of acquiring
knowledge about the second language
community and their way of life.

14. For the satisfied feeling I get in finding out
new things.

15. For the pleasure I experience in knowing
more about the second language community and
their way of life.

16. For the “high” I feel when hearing foreign
languages spoken.

17. For the “high” feeling that I experience
while speaking in the second language.

18. For the pleasure I get from hearing the
second language spoken by native second
language speakers.




Foreign Language Classroom Anxiety
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Instructions: The following section contains a number of statements of how you feel

about learning English language. Please tick (v') in the column that reflects your

opinions. Your information will be kept strictly confidential. Remember that there are

no right or wrong answers, since many people have different opinions.

Statement

4

Strongly
Agree

Agree

2

Disagree

1

Strongly
Disagree

1. I never feel quite sure of myself when I am
speaking in my foreign language class.

2.1 don't worry about making mistakes in
language class.

3. I tremble when I know that I'm going to be
called on in language class.

4. It frightens me when I don't understand what
the teacher is saying in the foreign language.
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Statement

4

Strongly
Agree

Agree

2

Disagree

1

Strongly
Disagree

5. It wouldn't bother me at all to take more
foreign language classes.

6. I keep thinking that the other students are
better at languages than I am.

7.1 am usually at ease during tests in my
language class.

8. I start to panic when I have to speak without
preparation in language class.

9. I worry about the consequences of failing my
foreign language class.

10. It embarrasses me to volunteer answers in
my language class.

11. I often feel like not going to my language
class.

12. I don't feel pressure to prepare very well for
language class.

13. Language class moves so quickly I worry
about getting left behind.

14. I feel more tense and nervous in my
language class than in my other classes.

15. T get nervous and confused when I am
speaking in my language class.

16. When I'm on my way to language class, I
feel very sure and relaxed.

17.1 get nervous when I don't understand every
word the language teacher says.
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Statement

4

Strongly
Agree

Agree

2

Disagree

1

Strongly
Disagree

18. I feel overwhelmed by the number of rules
you have to learn to speak a foreign language.

19. I am afraid that the other students will laugh
at me when I speak the foreign language.

20. I would probably feel comfortable around
native speakers of the foreign language.

Grit Scale

Instructions: Please respond to the following 8 items. Be honest — there are no right

Oor wrong answers.

Statement

4
Strongly
Agree

Agree

2
Disagree

1
Strongly
Disagree

1. New ideas and projects sometimes distract
me from previous ones.

2. Setbacks don’t discourage me.

3. I have been obsessed with a certain idea or
project for a short time but later lost interest.

4.1 am a hard worker.

5. I often set a goal but later choose to pursue a
different one.
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4 3 2 1
Statement Strongly Agree Disagree | Strongly
Agree Disagree

6. I have difficulty maintaining my focus on
projects that take more than a few months to
complete.

7.1 finish whatever I begin.

8. I am diligent.

Appendix D

Questionnaires
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Appendix E

Questionnaire Reliabilit

Reliability
*kxxk% Method 1 (space saver) will be used for this analysis ******
RELIABILITY ANALYSIS - SCALE (ALPHA)

Mean Std Dev Cases

1. Al 3.7667 4302 30.0
2. A2 3.5333 .6288 30.0
3. A3 3.4000 .7701 30.0
4. A4 3.0000 .8710 30.0
5. A5 3.1333 .7761 30.0
6. A6 2.8667 .8604 30.0
7. A7 3.8000 .4068 30.0
8. A8 3.6000 .5632 30.0
9. A9 3.9000 .3051 30.0
10. A10 3.5000 5724 30.0
11. A1l 3.3667 .6687 30.0
12.  Al12 3.5333 .5074 30.0
13. A13 3.3667 .5561 30.0
14. Al4 3.3000 .5960 30.0
15. Al5 3.3000 .6513 30.0
16. Al6 3.0000 .6433 30.0
17.  A17 3.4000 .5632 30.0
18. A18 3.1667 .5307 30.0

N of



Statistics for Mean Variance Std Dev Variables
SCALE 60.9333 31.0299 5.5704 18

Item-total Statistics

Scale Scale Corrected

Mean Variance Item- Alpha

if Item if Item Total if Item

Deleted Deleted Correlation Deleted
Al 57.1667 28.9023 4200 .8126
A2 57.4000 27.0069 .5550 .8033
A3 57.5333 28.6713 2141 .8257
A4 57.9333 29.2368 .1098 .8363
A5 57.8000 28.1655 .2746 .8218
A6 58.0667 26.7540 .3972 .8145
A7 57.1333 28.6713 .5034 .8098
A8 57.3333 28.3678 .3908 .8128
A9 57.0333 29.2057 .5249 .8118
A10 57.4333 27.1506 .5955 .8020
Al1l 57.5667 26.1161 .6536 .7966
Al12 57.4000 28.6621 .3884 .8132
A13 57.5667 28.2540 4173 8115
Al4 57.6333 28.1713 .3957 .8125
A15 57.6333 28.1713 3521 .8151
Al6 57.9333 28.2023 .3533 .8150
Al7 57.5333 26.3264 .7589 .7934
A18 57.7667 27.4264 .5976 .8029
Reliability Coefficients
N of Cases =  30.0 N of Items = 18
Alpha = .8205
Reliability

*x*xxx% Method 1 (space saver) will be used for this analysis ******
RELIABILITY ANALYSIS - SCALE (ALPHA)

Mean Std Dev Cases

1. B1 2.7333 .7397 30.0
2. B2 2.5667 .7279 30.0
3. B3 2.5000 .8200 30.0
4. B4 2.9333 .6915 30.0
5. B5 2.2667 .9444 30.0
6. B6 3.1333 .8193 30.0
7. B7 2.6667 .8023 30.0
8. B8 2.8333 .8339 30.0
9. B9 3.1667 .6477 30.0
10. B10 2.8667 .7303 30.0
11. Bl1 2.0000 .7878 30.0
12. B12 2.2333 .7739 30.0
13. B13 2.4667 .8604 30.0
14. B14 2.2000 .9965 30.0
15. B15 2.4000 .7701 30.0
16. B16 2.3333 .7581 30.0

17.  B17 2.9333 .6915 30.0



18. B18 2.8667 .7303 30.0

19. B19 2.8667 .9371 30.0
20. B20 2.2000 .8469 30.0
N of

Statistics for Mean Variance Std Dev Variables
SCALE 52.1667 63.7299 7.9831 20
Item-total Statistics

Scale Scale Corrected

Mean Variance Item- Alpha

if Item if Item Total if Item

Deleted Deleted Correlation Deleted
B1 49.4333 55.9092 .6576 .8240
B2 49.6000 60.8000 2114 .8424
B3 49.6667 54.2989 .7248 .8196
B4 49,2333 58.6678 4327 .8337
B5 49.9000 68.2310 -.3457 .8712
B6 49.0333 56.9299 .4957 .8305
B7 49.5000 56.9483 .5069 .8300
B8 49.3333 56.3678 .5324 .8287
B9 49.0000 63.1034 .0201 .8483
B10 49.3000 55.8724 .6709 .8236
Bi1 50.1667 56.4195 .5652 .8275
B12 49.9333 66.8230 -.2918 .8627
B13 49.7000 53.7345 .7337 .8185
B14 49.9667 52.0333 .7445 .8158
B15 49.7667 54.0471 .8027 .8169
B16 49.8333 54.9023 .7346 .8203
B17 49.2333 58.1161 4871 .8316
B18 49.3000 62.6310 .0489 .8486
B19 49.3000 56.7000 4359 .8334
B20 49.9667 57.4126 4363 .8332
Reliability Coefficients
N of Cases = 30.0 N of Items = 20
Alpha = .8410
Reliability

*xxxx* Method 1 (space saver) will be used for this analysis ******
RELIABILITY ANALYSIS - SCALE (ALPHA)

Mean Std Dev Cases

1. A 1.8000 4842 30.0
2. (2 2.9333 .5833 30.0
3. C3 2.4667 .6288 30.0
4. C4 2.1000 7120 30.0
5. G5 2.2333 8172 30.0
6. C6 2.3333 7112 30.0
7. C7 2.9000 .6074 30.0
8. C8 2.1333 .5074 30.0

N of



Statistics for Mean Variance
SCALE 18.9000

Item-total Statistics

Scale
Mean
if Item
Deleted
Ci 17.1000
Cc2 15.9667
C3 16.4333
Cc4 16.8000
C5 16.6667
C6 16.5667
c7 16.0000
C8 16.7667

Reliability Coefficients
N of Cases =  30.0
Alpha = .6017

Std Dev Variables

6.9207 2.6307 8
Scale Corrected
Variance Item- Alpha
if Item Total if Item
Deleted Correlation Deleted
6.0931 .2481 .5841
5.6885 .3206 .5644
5.4264 3751 5471
5.9586 .1310 .6243
4.7126 4341 .5207
4.7368 .5421 4841
6.7586 -.0655 .6647
5.4264 .5232 .5175
N of Items = 8
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