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ABSTRACT

The purpose of this study was threefold: 1) to identify the vocabulary
learning strategies used by second year students in the Faculty of Liberal Arts at
Prince of Songkla University (PSU), Hat-Yai Campus; 2) to investigate the
differences in vocabulary learning strategies used by the students with high and low
vocabulary size and; 3) to find out the vocabulary learning strategy use in relation to
vocabulary size. 192 PSU second year students were divided into two groups based on
their vocabulary size scores and were asked to rate the vocabulary learning strategies
questionnaire which was adapted from Schmitt’s (1997) VLS taxonomy.

The findings of this study can be summarized as follows:

1. The second year students in the Faculty of Liberal Arts used
vocabulary learning strategies at a moderate level. The strategies that were rated at the
highest level were using English-Thai dictionary, using English media, taking notes of
the newly-learned words in class, learning the words by translating the word meaning,
and asking classmates for meaning.

2. The students with high vocabulary size used the strategies

more significantly  often (P< 0.01) than low vocabulary size students did.

3. Statistically positive correlation existed (P<.01) between the

students’ vocabulary learning strategies and their vocabulary size scores.

The overall findings of this study imply that the vocabulary learning
strategies are important factors that affect the student’s vocabulary learning and their
vocabulary size. Teacher should encourage students to realize the importance of
vocabulary learning strategies and enhance their use to increase the students’

vocabulary knowledge.
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CHAPTER 1

INTRODUCTION

This thesis explored vocabulary learning strategies employed by Liberal Arts
second year students and the relationship of the strategies to the students’ vocabulary
knowledge. This introductory unit consists of the research rationale, purposes of the
study, research questions, significance of the study, scope and limitations, and

definitions of key terms in the study.

1.1 Rationale of the study

English is the language most widely learned, read, and spoken that the world
has ever known (Jenkins, 2006; Kachru & Nelson, 1996; Pakir, 2000). Besides,
English plays a vital role in economic progress, modern technology,
internationalization (Spolsky, 1998), as well as the Internet and the World Wide Web
(Pakir, 2000). Lexical knowledge is also considered an important part of the
foundation of learning English as a Second Language (ESL) and English as a Foreign
Language (EFL). Mastering a new word involves such common abilities as form
recognition (pronunciation, spelling, derivations) and knowing its dictionary meaning.
Knowledge of its specific grammatical properties, as well as the ability to use the
word appropriately in certain context and function (frequency and appropriateness),
are all part of the mastery process (Nation, 1990; Oxford & Scarcella, 1994).
McCarthy (2001, cited in Fan, 2003) explained that vocabulary forms the biggest part
of the meaning of any language, and vocabulary is the biggest problem for most

learners.

The implication for L2 vocabulary learning is that only when the learners have
adequate schema, they would comprehend language situation or text. Background
knowledge has been found to be important to the understanding of L2 texts (Carrel &
Eisterhold, 1983). Fan (2003) recommended that in teaching, a teacher should try to



build up the learners’ background knowledge by using prereading activities, including

those that provide learners with the appropriate vocabulary.

The importance of vocabulary knowledge in second language (L2) is
supported by the schema-based approach to language learning (Fan, 2003). The
learning theory based on information processing and the role of cognitive processes
suggests that the information from long-term memory can be used to enrich the
learners’ understanding or retention of the new ideas by providing related information

or schemata into which the new ideas can be organized (O’ Malley & Chamot, 1990).

Calls for helping learners improve the way they learn vocabulary have been
made by a number of scholars (Read, 2000). Sokmen (1997) argues for helping
learners learn how to acquire vocabulary on their own, noting that it is not possible for
students to learn all the vocabulary they need in the classroom. Cunningsworth (1995)
regards helping learners develop their own vocabulary learning strategies as a
powerful approach, which can be based on sensitization to the systems of vocabulary,
encouragement of sound dictionary skills and reflection of effective learning

techniques.

Second language acquisition (SLA) depends crucially on the development of a
strong vocabulary. Researchers in SLA’s sub-discipline known as second language
vocabulary acquisition (SLVA) have focused their attention on the need for second
language learners to optimize their vocabulary knowledge (Singleton, 1999; Schmitt,
2000). Vocabulary learning strategies (VLS) are a part of language learning strategies
which have been receiving more attention since the late 1970s and their investigation
has advanced our understanding of the processes learners use to develop their skills in
a second or foreign language. Nation (2001) has taken this conscious choice factor
into account when defining vocabulary learning strategies. A strategy would need to
a) involve choice, that is, there are several strategies to choose from; b) be complex,
that is, there are several steps to learn; c¢) require knowledge and benefit from training;

and d) increase the efficiency of vocabulary learning and vocabulary use.



In general, learning a second language involves the manipulation of four main
skills: speaking, writing, listening and reading, which lead to effective
communication. One crucial factor for facilitating effective communication is the
amount of vocabulary one possesses as vocabulary forms the biggest part of the
meaning of any language (McCarthy, 1988). The amount of second language
vocabulary knowledge (L2) can serve as a predictor of L2 learners’ proficiency
(Meara, 1999; Zareva et al, 2005). Vocabulary, however, is the biggest problem for
most L2 learners. In view of this, vocabulary acquisition is currently receiving
attention in second language pedagogy and research. It is still a contentious issue how
learners acquire vocabulary effectively and efficiently or how it can best be taught

Schmitt, 2000).

Vocabulary teaching in many classrooms is largely incidental and used as a
support for reading comprehension (Catalan, 2003; Fan, 2003). This means that when
a particular word or phrase appears difficult to the students, they are told the
definitions. Occasionally, this may be supplemented with the collocations of the target
words or information about how the words are used, e.g., whether they are used to
express negative emotions or whether the word is used in formal situations. More
often, however, finding out about new vocabulary items is left to the discretion of the
students, and they are encouraged to turn to dictionaries to look up meanings of

words.

Catalan (2003) maintains that vocabulary learning is, therefore, largely very
dependent on the efforts of the teachers and students. This type of dependent
vocabulary learning may lead to a general inadequacy in vocabulary knowledge
among Asian university students. As Fan (2003) states, this inadequacy has been
repeatedly pointed out by the researchers and lecturers as one of the factors in the
unsatisfactory performance of students in their exams. He maintains that the
inadequacy in lexical knowledge may hinder students’ proficiency development and
affect their performances in public exams. It is high time for teachers to look into

ways to enhance vocabulary knowledge.



Regarding English language learning at Prince of Songkla University, students
did not perform well in most of the English language courses. Academic results of the
two fundamental English courses which are compulsory for PSU students across
different disciplines showed that 20%, 40%, and 5% of the students gained grades C,
D, and E respectively. Vocabulary knowledge is one of the problems of those PSU
students’ English language proficiency. This inadequate vocabulary knowledge
hinders the students’ learning in other elective English courses. Learning to learn and
learning to use to learn new vocabulary and store them in the learners’ repertoire of
knowledge have been widely accepted among English language professionals (Brown,
1987 & Laufer, 1998). Teachers should therefore be aware of their students’ learning

strategies.

Moreover, Laufer (1998) pointed out that investigating students’ vocabulary
size can be of substantial value to language research and pedagogy. It provides the
realistic situation for lexical syllabus and indicates what would constitute optimal

syllabuses which will, in turn, guide material design, testing, teaching and learning.

A number of studies (Intaraprasert, 2004; Krajangsirisin, 2001; Muensorn,
2007, Siriwan, 2007) have been conducted to investigate the vocabulary learning
strategies used by Thai students. However, there is no research focusing on the
relationship between vocabulary learning strategies used by learners and the
vocabulary knowledge they possess. The present study, therefore, intends to
investigate this relationship in a group of students in the Faculty of Liberal Arts,

Prince of Songkla University.

1.2 Purposes of the study

This study was conducted to understand aspects of one area of language
learning acquisition, namely vocabulary learning in order to possibly identify
implications for effective teaching and learning. This study is also designed to provide

baseline data for further research on the vocabulary learning strategies of EFL



learners and to provide insights for the EFL classroom. The present study mainly

aims:

(1) to investigate vocabulary learning strategies used by the second year
students in the Faculty of Liberal Arts at Prince of Songkla University (PSU), Hat-
Yai Campus, Thailand,

(2) to investigate the frequencies of vocabulary learning strategies used by
students with high and low vocabulary size;

(3) to determine the relationship between vocabulary learning strategies the

students use and their vocabulary knowledge.

1.3 Research questions

(1) What vocabulary learning strategies are employed by second year students
in the Faculty of Liberal Arts at Prince of Songkla University (PSU), Hat Yai
Campus, Thailand?

(2) Are there any significant differences between students with high and low
vocabulary size in their use of vocabulary learning strategies?

(3) What are the relationships between the students’ vocabulary learning

strategies and their vocabulary knowledge?

1.4 Significance of the study

This study aims to investigate the vocabulary learning strategies of Thai EFL
learners. The researcher believes that an awareness of individual differences in
learning makes teachers, students, and curriculum designers more sensitive to their
role in teaching and learning English. Furthermore, it will enable them to match
teaching and learning so as to develop students’ potentials in language learning as
well as to assist them to become cognizant of the ways they learn most effectively. It
also helps the students to develop their vocabulary learning strategies and ways to
become more motivated and independent learners. The understanding of the students’

beliefs and the vocabulary learning strategies they use will enable teachers and



researchers to design appropriate materials and activities to help them improve their

vocabulary learning so as to enhance their lexical competence.

1.5 Scope and limitations of the study

(1) This study focused on the main five categories of vocabulary learning
strategies based on Schmitt’s (1997) taxonomy including determination strategies
(DET), social strategies (SOC), memory strategies (MEM), cognitive strategies
(COQG), and metacognitive strategies (MET).

(2) It was designed to investigate the vocabulary learning strategies used by
students with high and low vocabulary knowledge and its relationship to their
vocabulary size. No other non-relevant vocabulary was tested.

(3) It was limited to a particular group of students at the university, where the
situation and context might differ from those in other age groups, proficiency levels,

and locations.

1.6 Definition of terms

(1) Vocabulary learning strategies refer to any set of techniques or learning
behaviors which language learners reported using in order to discover the meaning of
a new word, to retain the knowledge of newly-learned words, and to expand their
vocabulary.

(2) Determination Strategies (DET) refer to strategies to use one’s own
knowledge and ideas.

(3) Social strategies (SOC) refer to strategies to learn with other people.

(4) Memory strategies (MEM) refer to strategies for remembering more
effectively.

(5) Cognitive strategies (COG) refer to strategies to use one’s mental
processes.

(6) Metacognitive strategies (MET) refer to strategies for organizing and

evaluating one’s learning.



(7) High vocabulary size students refer to students whose vocabulary level
test scores were at the top 27% of the group of test takers.

(8) Low vocabulary size students refer to students whose vocabulary level
test scores were at the bottom 27% of the group of test takers.

(9) Vocabulary size is the number of words for which a learner has at least

the minimum knowledge of the meaning.



CHAPER 2

REVIEW OF LITERTURE AND RELATED RESEARCH

This chapter presents a brief review of literature and studies in the following
areas: importance of vocabulary learning, vocabulary learning approaches, vocabulary
learning strategies, classification of vocabulary learning strategies, vocabulary
knowledge in English language learning, importance of measuring vocabulary size,
vocabulary size tests, and related studies on vocabulary learning strategies and

vocabulary size.

2.1 Importance of vocabulary learning

Avila and Sadoski (1996) stated that the mastery of vocabulary is an essential
component of second language acquisition. Vocabulary is a prime concern in second
language settings because it plays a dominant role in classroom success. According to
Krashen and Terrell (2000), vocabulary is important for the English as a second
language acquisition process. It is believed that a person will use form and grammar
to understand meaning. Vocabulary is the tool learners use to think, to express ideas
and feelings, as well as to explore and analyze the world around them, a limited
vocabulary knowledge keeps them from expressing their thoughts and feelings.
Kitajima (2001) affirms that without words that label objects, actions, and concepts,
one cannot express the intended meaning. Normally, people will acquire morphology
and syntax because they understand the meaning of utterances. Acquisition depends
crucially on the input being comprehensible, and comprehensibility is directly
dependent on the ability to recognize the meaning of key elements in the utterance.
Thus, acquisition will not take place without comprehension of vocabulary (Krashen

& Terrell, 2000).

It is moderately estimated that a native speaker university freshman acquires
vocabulary at the rate of at least 1,000 words per year from childhood and knows

20,000 to 25,000 words upon college entrance (Nagy & Anderson, 1984; Nation,
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1990). Moreover, native English speakers know a great deal about each word such as
its subtlety of meaning, its range of meaning, and appropriate context of its use
(Zimmerman, 1997). For a second language learner to enter university, it is found that
knowing a minimum of about 3,000 words is required for effective reading at the
university level, whereas knowing 5,000 words indicates possible academic success.
Meara (1980) stated that lexical errors outnumbered grammatical errors by 3:1 or 4:1.
Similarly, Leki and Carson (1994) found that second language students taking
university course identified vocabulary as a major factor that held them back in
academic writing tasks. Therefore, it is not surprising that vocabulary presents a

serious linguistic obstacle to many nonnative English speaking students.

Regarding vocabulary in communication, it is apparent that vocabulary is
basic in learning to communicate effectively while listening, speaking, reading, and
writing. This is asserted by many scholars such as Lewis (1993) who views the
importance of vocabulary as being a basis for daily communication. He indicates that
if language learners do not recognize the meanings of the words used by those who
address them, they will be unable to participate in the conversation, even if they know
the morphology and syntax. Krashen and Terrell (2000) indicate that if language
learners wish to express some ideas or ask for information, they must be able to
produce lexical items to convey their meaning. Besides, Schmitt (2000) indicates that
vocabulary is central to communicative competence and to acquisition of a second

language.

In communication situation, Davies and Pearse (2000) also point out that
vocabulary is often more important than grammar. It is frustrating for language
learner when they discover that they cannot communicate effectively because they do
not know many of the words they need. McCarthy (1990) affirmed that learners not
only communicate in words but also they do most of their thinking in words because
words are the tools they use to think, to express ideas and feelings, as well as to
explore and analyze the world around them; therefore, wrong vocabulary frequently
interferes with communication, and communication breaks down when learners do

not use the right words.
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To sum up, those language learners with vocabulary knowledge can achieve a
great deal of success in their classroom, their social life, and their continuing
acquisition of the target language. A large size of vocabulary enable language learners
to express their real thought, ideas, and feelings. It can be concluded that vocabulary
plays a dominant role in learning and understanding a language as well as in

communication situations.

2.2 Vocabulary learning approaches

Vocabulary has been established as an essential component of Second
Language Acquisition (SLA) and English as a Foreign Language (EFL) and it is in a
major resource for language use. One cannot learn a language without learning
vocabulary (Ellis, 1997; Cameron, 2001). In other words, vocabulary learning is very
important since it is a key unit in building up skills and knowledge. Learning new
words in a new language is not simply a matter of committing them to memory, but it
concerns also how to use them in appropriate situations as well as how to expand the
knowledge of one’s vocabulary. However, vocabulary has long been found as
language learners’ big problem that obstructs their language learning. Meara (1980)
and Nation (1990) affirm that many of language learners’ difficulties in both receptive
and productive use of vocabulary arise from their inadequate acquisition of lexical
knowledge. However, it is evident that language learners learn words in a variety of
ways, vocabulary learning strategies; therefore, include several types of strategies
such as those for knowing the word as well as for using it (Ellis, 1994). Furthermore,
Hedge (2000) suggests that the ultimate role of the teacher, besides explaining new
words to learners, may be to build independent learning by training them good

strategies for vocabulary learning.

In order to be successful in learning new unfamiliar words, and be successful
as independent language learners, Miller and Gildea (1987) and Nation (1990) suggest
that language learners are required of a tremendous effort in learning new words.
They also need to find appropriate and effective ways for them to comprehend,

acquire, retain, use and expand their vocabulary. Language learners not only need to
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expand their knowledge of words, but they also need to understand words well
enough to be able to use them appropriately in their social life. It is useful to teach
language learners the strategies to learn vocabulary so that they can be autonomous or
self-directed vocabulary learners. Harmer (1991) and Schmitt (1997) affirm that
introducing language learners to a wide range of strategies is a very useful way since
they can choose the strategies that suit their individual learning styles. However,
language learners may not be able to adopt strategies automatically, and thus some
explicit teaching of different vocabulary learning strategies may be helpful for their

success or being independent language learners (Cameron, 2001).

Since vocabulary is the heart of mastering a foreign language, it is necessary
to discuss vocabulary learning approaches. According to Nation, (1990), Rubin and
Thompson, (1994), and Richek et la, (1996), there are two general ways in which
learner learn vocabulary: direct vocabulary learning approach, and indirect vocabulary

learning approach.

2.2.1 Direct or explicit vocabulary learning

Direct or explicit (intentional) vocabulary learning is concerned with
conscious learning processes when language learners learn vocabulary explicitly,
either in context or in isolation, through direct instruction (Laufer & Hulstijn,
2001).In direct learning, learners are systematically taught specific words and
structures (Richek et al, 1996). This approach of vocabulary learning is necessary for
learning the core vocabulary that is used in most situations. This is particularly true
for the learning of basis lexical and semantic knowledge, particularly for beginner-
level or less successful language learners (Nation, 1990). The learning of single words
explicitly should be emphasized at an early stage of second language learning. After
the language ability is developed, indirect vocabulary learning through contexts is

essential to be emphasized to language learners (Coady & Huckin, 1997).
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2.2.2 Indirect or implicit vocabulary learning

Indirect or implicit (incidental) vocabulary learning involves learning the
meaning of new words implicitly when language learners hear or see the words used
in many different contexts, for example, through daily opportunities, through
conversations with others and through reading extensively on their own (Read, 2000;
Laufer & Hulstijn, 2001). Indirect vocabulary is concerned with unconscious
processes of learning through reading or listening without language learners
necessarily being aware of the goals of learning. In this type of learning, new words
are learned incidentally while reading or listening to stories, films, television or the
radio (Nagy & Anderson, 1984; Nation, 1982; Sternberg, 1987). Moreover, learners
absorb vocabulary meaning, grammatical structures, and concepts simply from being

exposed to rich language (Richek et al, 1996).

Language learners may learn vocabulary incidentally through direct or/and
indirect vocabulary learning; however, it is impossible to teach everything learners
may face. Since learners not only learn vocabulary intentionally as part of the course
requirements but also gain knowledge of words incidentally through their reading and
listening; therefore, both direct and indirect vocabulary learning approaches are very
useful and essential for them to learn and acquire vocabulary items. Learners also
learn vocabulary items when vocabulary items are explicitly taught, not only
individual words but also vocabulary learning strategies. Some vocabulary should be

taught directly even though a great deal of vocabulary is learned indirectly.

2.3 Vocabulary learning strategies

To provide a background for vocabulary learning strategies used in this study,
the general framework of language learning strategies and some
taxonomies/inventories for second language strategies and second language

vocabulary learning strategies are provided.
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2.3.1 Second language learning strategies

Learning strategies are particular approaches or techniques that learners
employ to try to learn a second language (Ellis, 1997) or thoughts and actions that
individuals use to accomplish a learning goal (Chamot, 2004). Besides, Rubin (1987)
has defined language learning strategies as strategies which contribute to the
development of the language system which the learner constructs and affect learning
directly. Likewise, language learning strategies are defined as the special thoughts or
behaviors that individuals use to help them comprehend, learn, or retain new
information (O’Malley & Chamot, 1990). Furthermore, Oxford (1990) specially
defines learning strategies as tools for active, self-directed involvement, which is
essential for developing communicative competence. Appropriate language learning
strategies result in improved proficiency and greater self-confidence. The main
purposes of language learning strategies taken by learners are to make learning easier,
faster, more enjoyable, more self-directed, and more transferable to new situations

(Oxford, 1990).

Previous research works on language learning strategies employed by both
second and foreign language learners learning a target language, mainly English, have
been widely conducted. The findings of these studies such as Oxford, 1990, McIntyre
and Noels, 1996 revealed that a variety of language learning strategies have the
potential to facilitate language learning. In learning English, either as a second
language (ESL) or a foreign language (EFL), Carroll (1997) mentioned that it is rather
difficult and frustrating for language learners to learn a foreign language because
learning a foreign language requires great effort. Language learners need to struggle
to find suitable and effective ways for themselves on how to comprehend and retain

knowledge of the target language.
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2.3.2 Vocabulary learning strategies in second language

Vocabulary learning strategies are a part of language learning strategies which
in turn are a part of general learning strategies (Nation, 2001). Therefore, the
definition of vocabulary learning strategies stems from that for language learning
strategies (Catalan, 2003). Cameron (2001) defines vocabulary learning strategies as
the actions that learners take to help themselves understand and remember vocabulary
items. Catalan (2003) adopts the definition of vocabulary learning strategies from
Rubin and Wenden (1987), Oxford (1990), Schmitt (1997) as knowledge about the
mechanisms (processes and strategies) used in order to learn vocabulary as well as
steps or actions taken by students (a) to find out the meaning of unknown words, (b)
to retain them in long-term memory, (c) to recall them at will, and (d) to use them in
oral or written mode. Similarly, Intaraprasert (2004) defined vocabulary learning
strategies as any set of techniques or learning behaviors, which language learners
reported using in order to discover the meaning of new words, to retain the knowledge

of newly known words, and to expand their knowledge of vocabulary.

In order to learn and acquire vocabulary and enlarge vocabulary size, that is,
knowing a large number of words with their meanings, or how to pronounce and use
them correctly, language learners need to deal with a wide range of vocabulary
learning strategies and every language learner has their own way for learning
vocabulary. Vocabulary learning strategies are very different depending on whether
language learners’ primary goal is to understand the language in reading or in
listening to produce it in speaking or writing. Schmitt (2000) stated that active
learning management is important. It was found that good language learners use a
variety of strategies: structuring their vocabulary learning, reviewing and practicing
target words and so on. Besides, Gu and Johnson (1996) indicate that successful
strategy users need a strategy for controlling their strategy use. This involves
choosing the most appropriate strategy from a range of known options and deciding

how to pursue the strategy and when to switch to another strategy.
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2.4 Classification of vocabulary learning strategies

Many language researchers have attempted to develop taxonomy of language
learning strategies (Rubin & Wenden, 1987; O’Malley et al, 1990; Oxford, 1990;
Stern, 1992; Ellis, 1994; Purpura, 1994; Schmit 1997; Gu & Johnson, 1996; Nation,
2001).

Oxford (1990), Gu and Johnson (1996), Cook (2001), Nation (2001), and
Schmitt (1997), for example, propose taxonomy of vocabulary learning strategies
based on the second or foreign learner’s various strategies to acquire the target

language words.

2.4.1 Vocabulary learning strategies classification by Oxford (1990)

Oxford (1990) attempts to present a comprehensive taxonomy of language
learning strategies, the Strategy Inventory for Language Learning (SILL). This
taxonomy makes distinction between “direct strategies” (working with the language
itself) and “indirect strategies” (general management of learning). Direct strategies are
divided into three subclasses: memory strategies (strategies to store and retrieve
aspects of the target language), cognitive strategies (strategies for using the language
and for understanding how it works), and compensation strategies (strategies for using
the language despite gaps in knowledge). Indirect strategies include metacognitive
strategies (strategies for planning, organizing and evaluating learning), affective
strategies (strategies for approaching the task positively), and social strategies

(strategies for working with others to get input and practice).

2.4.2 Vocabulary learning strategies classification by Gu and Johnson
(1996)

Gu and Johnson (1996) developed second language vocabulary learning

strategies including mtacognitive strategies, guessing strategies, dictionary strategies,
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memory strategies (rehearsal and encoding), and activation strategies. Metacognitve
strategies entail selective attention and self-initiation strategies. Foreign/second
language learners who employ selective attention strategies know which words are
important for them to learn and are essential for adequate comprehension of a
passage. Learners employing self-initiation strategies use a variety of means to make
the meaning of vocabulary item clear. Cognitive strategies consist of guessing
strategies, skillful use of dictionaries and note-taking strategies; learners using
guessing strategies draw upon their background knowledge and use of linguistic clues
like grammatical structures of a sentence to guess the meaning of a word. Memory
strategies are classified into rehearsal and encoding strategies. Encoding strategies
encompass such strategies as association, imagery, visual, auditory, semantic and
contextual encoding as well as word structure (i.e. analyzing a word in terms of
prefixes, stems, and suffixes). Activation strategies are those strategies through which
learners actually use words in different contexts. For instance, learners may set

sentences using the words they have just learned.

2.4.3 Vocabulary learning strategy classification by Cook (2001)

Cook (2001) developed the vocabulary learning strategies which were divided
into two groups; the first being the group concentrating on understanding the meaning
of words and the other including the strategies for acquiring words. Strategies for
understanding the meaning of words include guessing from the situation or context,
using a dictionary, making deductions from the word form, and linking to cognates
(finding similarities in words of two different languages). Strategies for acquiring
word include: repetition and rote learning, organizing words in the mind, and linking

to exist knowledge.

2.4.4 Vocabulary learning strategy classification by Nation (2001)

Nation (2001) proposed taxonomy of various vocabulary learning strategies

which are divided into three general classes of planning, source, and processes. Each

of which is divided into a subset of key strategies. The taxonomy separates different



17

aspects of vocabulary. The first category (planning) involves deciding on where and
how often to focus attention on the vocabulary item. The strategies in this category
are choosing words, choosing aspects of word knowledge and choosing strategies.
The second category involves getting information about the word including all aspects
of knowing a word. It can come from the word itself, from the context, from a
reference source like dictionaries or glossaries, and from analogies and connections
with other languages. The last category is process vocabulary learning strategies. It
includes establishing word knowledge through noticing, retrieving and generating

strategies.

To Nation (2001) noticing involves seeing the word item to be learned.
Strategies at this level include putting the word in a vocabulary notebook, putting the
word onto a word card and orally and visually repeating the word. He argues that
although these strategies are all of recording types, they are useful steps resulting in
deeper processing of words. Retrieval involves recalling the items seen. It contains
recalling knowledge in the same way it was originally stored. Generating strategies
include attaching new aspects of knowledge to what is known through instantiation
(i.e. visualizing examples of words), word analysis, semantic mapping and using
scales and grids. Generating strategies also include rule-driven generation, as well as
creating context, collocations, and sentences containing the new word. Besides, the
mnemonic strategies and using the word in different context through four skills are

also defined as generating strategies.

2.4.5 Vocabulary learning strategy classification by Schmitt (1997)

Schmitt (1997) developed an extensive taxonomy of vocabulary learning
strategies based on Oxford’s (1990) taxonomy of learning strategies including two
main groups of strategies: discovery strategies and consolidate strategies. Discovery
strategies are the strategies used in discovering the meaning of a new word whereas
consolidating strategies deal with the consolidation of a word once it has been
encountered. The former consists of determination strategies and social strategies

whereas the latter includes memory strategies, cognitive strategies and metacognitive
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strategies. Schmitt’s taxonomy, therefore, includes vocabulary learning strategies in
five sub-groups: determination strategies, social strategies, memory strategies,
cognitive strategies and metacognitive strategies. Each sub-category of these

vocabulary learning strategies will be described as follows:

2.4.5.1 Determination strategies

Determination strategies are essential for learners to gain knowledge of new
words. In other words, it contains strategies used by an individual in order to discover
new words’ meaning without recourse to another person’s expertise. For example,
learners may recognize parts of speech of new word to help them in guessing its
meanings. Moreover, they can make use of clues for the meaning from word roots,
prefixes, and suffixes. As Nation (1990) noted, learners may misunderstand from
analyzing parts of words since it can bring invalid meaning to them. For this reason, It
is recommended that this strategy will do well if learners have appropriate
confirmation of guesses from the context. In other words, learners need to be able to
break the new word into parts so that the affixes and roots are revealed, and they need
to know the meanings of the parts, as that they will see the connection between the

meanings of the parts (Nation, 1990).

Furthermore, determination strategies offer many routes for learners who do
not know a word such as discovering the meaning by guessing from their structural
knowledge of the language, guessing the word from an L1 cognate, guessing from
context, or using reference materials. Cognates are words in different languages
resulting from parent words. The use of cognates may be an excellent strategy to
discover the meanings of new words if the target language (L2) is closely related to

the source language (L1) (Schmitt, 1997).

According to Wragg (1990), using both monolingual and bilingual dictionaries
as tools to discover the meanings of new words is also extensively practiced. Due to
the fact that meanings and spellings have been standardized by the work of

lexicographers, learners must make sure that the word they are going to use can
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convey their meaning exactly. Moreover, Scholfield (1982) supports the argument
that although their use is declining due to certain shortcomings; bilingual dictionaries
seem to be used much more widely than monolingual dictionaries by L2 language
learners. Additionally, Hulstijn (1993) found that more good learners preferred to
confirm their guesses about the meaning of a word by consulting a bilingual
dictionary than weak learners. When the learners saw words in contexts and then
looked up the meaning in a bilingual dictionary, those learners could select an
appropriate meaning in a particular situation. This to say all dictionaries can make an
important contribution to students’ vocabulary knowledge and learners can benefit

from training in dictionary use.

2.4.5.2 Social strategies

Based on Schmitt’s study (1997), the social strategies are one way to discover
a new meaning by asking someone else. In other words, social strategies in learning
vocabulary are a way to interact with other people to improve language learning. Most
teachers are in charge to assist the learners in many different ways. For example,
teacher may be asked for translation to the source language (L1). Learners may ask
their teachers to give them synonyms or to translate the words for them or to put new
words in a sentence. Translation into L1 is a faster way to understand words than
others, but teachers should have a sufficient understanding of the learners’ mother
tongue, such as equivalents of words, in order to prevent incorrect transfer. However,
Nation (1990) warns that although synonyms have similar meaning, students need to

know collocation, style, and syntax in order to use them correctly.

As for the use of asking classmates or doing group word activities for new
words, Schmitt (1997) states that learners can ask for the meanings of words from
friends or classmates in most situations. Ahmed’s (1989) finding reveals that
Sudanese learners resort their friends as a resource of vocabulary knowledge. Group
work activity is a useful way for learners to discover the meaning of a new word.

Nation (1990) states that the cooperative group learning promotes active processing of
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information since the social context enhances the motivation of the participants and it
can prepare the participants for team activities outside the classroom.

According to McComish’s study (1990), poor learners can get the meanings
of words faster if they are given opportunities to learn words in pair or in group
activities. With regard to Kramsch (1979), flash card and word lists are other types of
social strategies. Teachers can check learners’ work for accuracy using these two
strategies since they are frequently used for independent learning outside the

classroom.

Moreover, asking native speakers would be an excellent way to gain
vocabulary. As Meara’s (1980) study showed that non-native speakers who studied in
a British University interacted with native speaker teachers increased their vocabulary
by 1,325 words in six months, while they gained only 275 words when they studied in

their hometowns.

2.4.5.3 Memory strategies

In general, memory strategies are commonly known as “mnemonics” which
involve the retained words with some formerly learned knowledge by using imagery
of grouping (Schmitt, 1997). Carter and McCarthy (1988) assert that one way that the
learners can enhance storage is by using memory techniques that will aid them in

committing words to memory.

According to Thompson (1987), mnemonic techniques can be in many
different forms such as linguistic mnemonics (peg method, keyword method), spatial
mnemonics (loci method, finger method), visual mnemonics (pictures, visualization),
physical mnemonics, grouping, semantic mapping, self-assessment, review, and so
on. She also states that the peg method allows unrelated items such as words in a
word list to be recalled by linking them with a set of memorized ‘pegs’ or ‘hooks’.
Learners associate words to be memorized with these ‘peg’ to form composite

images.
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Regarding to Schmitt (1997), it is a possible way to discover and remember
words by relating them with no sense relationship. The method for doing this is with
‘peg’ or ‘hook’ words. For example, learners may memorize a rthythm like ‘one is a
bun, two is a shoe, three is a tree, etc’. If the first word to be remembered is chair,
then an image is made of a bun put on a chair. Moreover, the pegging process is
another way of learning lists that link individual items to be memorized with the set of

items that the students are already familiar with.

In respect of the use of a pictorial representation to study the meaning of
words, Thompson (1987) shows that using pictures is an effective and efficient way to
memorize vocabulary; it is much more effective than merely repeating the word.
Learners can learn new words by using pictures instead of definitions. It will be better
if learners pair L2 words with pictures, rather than pairing words with L1 equivalents.
Furthermore, new words can also be related to a particularly personal experience of
the significant concept; for example, learners mentally connect the word ‘snow’ to a
memory of playing in the snow when they were children. Possibly, learners can create

their own mental images of a word’s meaning (Schmitt, 1997).

Regarding to keyword techniques, Pressley et al (1982) reach several
conclusions in a comprehensive survey of almost 50 studies concerning the keyword
technique. First, the keyword technique helps learner in learning foreign vocabulary
and is more beneficial than other techniques, such as rote repetition, placing
vocabulary in a meaningful sentence, and using pictures or synonyms, since it helps
learners enhance retention of target words. Second, the use of keyword technique is
not restricted to concrete nouns but it can be used with verbs, abstract nouns, and
adjectives. Third, the use of keyword techniques is not restricted to adults. It can be
used with children as young as three years olds. Fourth, the keyword technique does
not slow down recall of the meanings of foreign words. Still, one difficulty with the
keyword techniques is that it is often difficult to think of key words that sound like the

foreign words.
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When focusing grouping strategies in memory category, Schmitt (1997)
supports the idea that grouping is an important way to aid recall, and people seem to
organize words into groups naturally without prompting. In general, Schmitt (1997)
states that words which belong to each meaning category are recalled together; for
instance, vocabulary relating to the animal group comes together, then the memory
may move on to another category such as flowers. Moreover, Gairns and Redman
(1986) support that vocabulary consists of a series of interrelating systems, so there
seems to be a clear case for presenting items to students in a systematical manner.
Semantic fields, normally called lexical sets in pedagogical terms, are made up of sets
of semantically similar items. Learners can group the words related by topic (e.g.
types of fruits, furniture, and clothing) group the words which have similar meanings
(e.g. ‘way of speaking’-stutter, stammer, babble, yell, scream, chat, gossip, ‘way of
looking’ — peer, peep, glance, stare), or group the words from synonyms or opposites

(e.g. new/old, sell/buy, stubborn/accommodating).

Another technique under memory strategies is using new words to relate to
foreign words that learners already know. For example, if learners need to remember
the foreign language word for ‘cat’, they may think of the word for ‘dog’.
Alternatively, they can think of the super ordinate term of animal (Thompson, 1987).
This method usually involves some types of sense relationships, such as coordination,
hyponymy, synonymy or antonymy (Schmitt, 1997). Additionally, Gairns and
Redman (1986) state that some words, such as gradable adjectives, have meanings
related to other words in their set, so it will be useful if learners set theses words in a

scale to help them remember more easily (e.g. huge-big-medium-size-small-tiny).

2.4.5.4 Cognitive strategies

From Schmitt’s notion (1997), cognitive strategies in some cases are similar to
memory strategies, but are not focused so specifically on manipulative mental
processing; they include repetition and using mechanical means to study vocabulary.
Written and verbal repetitions, repeatedly writing or saying words over and over

again, and the keeping of vocabulary notebooks are common strategies used in many
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parts of the world. Another kind of cognitive strategies are using study aids such as
taking notes in class, and putting words onto word cards (Schmitt, 2000; Nation,
2001). Similarly, Sanaoui (1995) found that good learners keep vocabulary notebooks

and lists of words together with them wherever they go for learning and memorizing.

Furthermore, using flash cards and word lists is another helpful way for
learners as they can bring them anywhere and revise the words when having a free
moment (Brown, 1987). Alternatively, taking notes in classroom may be said to be
another kind of cognitive strategy. It is a good idea if learners take notes of word
learned in class because they can create their own personal structure for new words.
This way offers learners the chance for additional exposure during review. Students
can make use of any special vocabulary sections in their notebook textbooks to help

them study target words (Schmitt, 1997).

2.4.5.5 Metacognitive strategies

These strategies are used by learners to control and evaluate their own learning
by having an overview of the learning process in general (Schmitt, 1997). Schmitt
1997 defines metacognitive strategies as a conscious overview of the learning process
and making decisions about planning, monitoring, or evaluating the best ways to
study. For example, the strategy of interactive with native speakers whenever possible
increases input, and could be considered a metacognitive strategy if it is used as a
controlling principle of language learning (Schmitt, 1997). Learners should be aware
of their goals and their level of vocabulary knowledge. The learners need to aware of
their vocabulary knowledge levels in order to select a suitable strategy in learning
vocabulary (Schmitt, 2000). Moreover, it will be effective if the practice is scheduled
and organized. Baddeley (1990) suggests that learner should review the new material
soon after the first meeting, and then increase intervals gradually. One explicit
memory schedule proposes reviews five to ten minutes after finishing the class, then
24 hours later, one week later, one month later, and finally six months later (Schmitt,

1997).
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Another metacognitve strategy is skipping or passing new words which can
take place if learners are sure that those words are low frequency words that they may
not meet again. Noticeably, because of the large number of low frequency words and
because of their infrequent occurrence and narrow range, it is best for learners to have
their own strategies to deal with these words (Nation, 1990). They need to pay more

attention to learning the most useful ones.

In addition, learning words from English-language media such as songs,
movies, newscasts and so on may be one useful technique to increase students’
vocabulary knowledge. Schmitt and Schmitt (1995) reveal that many teenaged
learners are more comfortable and relaxed when they learn a second language in the
classroom by listening to songs and noting the meaning of words on cards by

themselves.

2.5 Vocabulary knowledge in English language learning

Since it has been established that the teaching of vocabulary is crucial and
needs to be structured, it has been widely accepted that this structuring needs to be
done on the basis of word frequency and text coverage (Meara 1980). It seems evident
that the more frequent words are most useful and should be taught or learned first,
before spending time on less frequent words or words that only occur in specialized
domains. Nation (1990, 2001) reports that frequency-based studies have shown that a
small group of very frequent words cover a very large proportion of the running
words in any spoken or written text and occur in all kinds of uses of language. In
other words, a relatively small amount of well-chosen vocabulary according to
frequency and range can enable learners to a lot. Actually, Nation (1990) divides
vocabulary into three groups: (1) a small number of high-frequency words, which are
clearly so important that considerable time should be spent on them by teachers and
learners; (2) a very large number of low-frequency words, which require the mastery
of coping strategies; and (3) specialized vocabulary which is of interest for learners
who are active in specific professional fields. Since the high-frequency words play so

a prominent role in vocabulary learning, the question arises if this group of words
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within a language is stable. According to Laufer and Hulstijn (2001), frequency lists
may differ in frequency rank order of particular words but generally there is 80%
agreement about what words should be included in the list, provided that the corpus

has been well-designed.

With reference to word knowledge, Nation (2001) holds that knowing a word
involves knowing the members of its word family and the number of members of the
word family will increase as proficiency develops. A learner may be familiar with the
word ‘rich’, ‘richly’ and ‘richness’ in an early stage and expand this word family with
‘to enrich’ and ‘enrichment’ in due time. There is research evidence supporting the
idea that word families are psychologically real, and that rather than talking about
‘knowing a word’, there should be talking about ‘knowing a word family’ (Nation,

2001).

A frequency-based approach to vocabulary learning is based upon the
assumption that frequency is strongly related to the probability that a word will be
known. Alderson and Urquhart (1985) report that this hypothesis is supported by
evidence from a number of studies. Hazenberg and Hulstijn (1996) researched on to
which extent word frequency can be used to predict word knowledge. One might
expect that the most frequent words are known by all students whereas more
infrequent words are known only by particular individuals, depending on variables
such as hobbies, work and experiences. Hazenberg and Hulstijn concluded that the
relationship between word frequency and word knowledge appears to depend on
vocabulary size. When individuals have a relatively large vocabulary there is no
significant relationship. But when individuals have a relatively small vocabulary,
word frequency can be used as a criterion to predict word knowledge. It has thus been
established that the further you move on from the high-frequency vocabulary, the less

significant frequency becomes in an absolute sense.

The selection of lower-frequency words to learn depends increasingly on the
learners’ specific size of needs and interests. This stresses once more the importance

of the 3,000 word family (which corresponds more or less with the 5,000 most
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frequent words) as a learning objective for any language learner. Beyond the 5,000
word level, Meara (1980) argues that vocabulary size is less important than the way in
which the vocabulary is organized in the learner’s mind. The hypothesis is that those
with more developed vocabulary knowledge have a more complex and highly

structured network of associations among the words they know.

Schmitt (2000) advocates that vocabulary should best be taught to foreign
language learners according to a cost-benefit perspective. He mentions that the most
frequent 2,000 words are the most commonly cited initial goal for beginners and
agrees that these have to be taught explicitly. Meara (1980) claims these are so
essential for any real language use that it might be a good idea to teach them right at
the beginning of the language course. When learners move on to read authentic texts
in the target language, the consensus among applied linguists seems to be that 3,000
to 5,000 word families should suffice. However, Hazenberg and Hulstijn (1996)
calculated that foreign students reading university texts need to have 10,000 to 11,000
word families at their disposal. For communication in specific professional domains,
it is recommended to have a solid base of high-frequency vocabulary, complemented

with the specialized vocabulary required for the domain.

Most vocabulary researchers agree that although explicit vocabulary
instruction should not cease after the 2,000 most frequent words, it is very important
to make the learners responsible for their individual vocabulary learning. Several
vocabulary learning strategies should be acquired so that learners can learn words
autonomously. Learning word-building processes in the target language, guessing
from context and applying mnemonic techniques are strategies that have been proven

to be very useful (Nation, 1990).

2.6 Importance of measuring vocabulary size

Vocabulary learning is distinguished into “breadth” or “size” of knowledge

(the number of words of which a learner knows at least some significant aspects of the

meaning) to “depth” of knowledge, refer to the quality of vocabulary knowledge,
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namely how well a particular word is known (Nation, 2001). Although both measures
are considered important knowledge of word progresses from superficial to deep at
various stages of learning, a lot of work on vocabulary testing has focused on
vocabulary size. Meara (1980) convinces that these two dimensional approaches are
too a limited view because it does not suffice to explain the diversity that is found in
language learners and would prefer more research to be done into the accessibility of
words in the L2 lexical. He confirmed that the basic dimension of lexical competence

1s size.

Concerning L1 knowledge, Alderson and Urquhart (1985) agree that
measuring vocabulary knowledge is a great predictor of a variety of indices of
linguistic ability. In the past, researchers even went as far as saying that the size of a
person’s vocabulary is a very good predictor of that person’s general intelligence
(Meara, 1980). It has been shown to be an important factor for obtaining fluency in

speech, and to be a good predictor for reading comprehension (Coady, 1993).

From a pedagogical perspective, it is useful to know how much vocabulary
instruction is needed before learners have reached the vocabulary threshold level
which is necessary for English learning. Vocabulary researchers believe that measures
of vocabulary size could shed light on the relationship between vocabulary growth
and different input conditions so that it becomes clear at what state to prefer

comprehension.

2.7 Vocabulary size tests

In order to assess vocabulary size in a valid and reliable way, vocabulary size
tests must consist of many items. However, it calls for a non-time-consuming
administration procedure which entails that the test task has to be fairly simple
(Nation, 2001). This is why the instruments that have been proposed to date are
discrete and context independent in nature (Read, 2000). One of the most well-known
of these discrete vocabulary measures is Nation’s Vocabulary Level Tests (1982,

1990), which Meara (1980) considered the nearest to a standard test in vocabulary.
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This test samples words from the 2,000, 3,000, 5,000 and 10,000 word frequency
levels, and from an academic register known as the University Word List. It samples
recognition knowledge of 18 words from each of the five frequency levels. The test
task requires test takers to match a word with its definition, presented in multiple
choice formats in the form of a synonym or a short phrase. With only 18 items at each

of the five levels, the test is compact and usable in classroom conditions.

A second well-known standard vocabulary size test is Mearas’ Yes/No
Vocabulary Test (Meara 1980). It makes an estimate of learners’ vocabulary size
using a sample of words covering several frequency levels. It is a checklist test
consisting of words and non-words in which the learners have to tick the words they
know the meaning of. It has been turned into a computer application, The Eurocentres
Vocabulary Size Test (Meara & Jones, 1990) and the format has also been selected as
vocabulary test within the European DIALANG system. However, this yes/no
vocabulary test was found to produce unreliable results by Cameron (2002). This was
largely because of the inclusion of nonsense words in the options to judge whether the
testees know the word or not. Problems have been noted with reactions to the
nonsense words, particularly with low-level learners and with native speakers of

certain languages.

Other type of vocabulary size tests includes the self-made ones. For example,
in Fan’s (2003) study, the size test was similar to the vocabulary level tests but it
included 360 test items making it four items as long as Nation’s Vocabulary Level
Tests (1990). Increasing the length of the test was indeed an effective way to increase
the reliability of the test. However, practicality is still needed to be taken into
consideration. It might take about 1.5 to 2 hours for an adult EFL to finish it, which is
probably too long (Schmitt, 2000).

Besides vocabulary size test, the other category of vocabulary test is depth
test, which tends to focus on only a small number of items for practicality reason.
Their value lies in researching specific items targeted for investigation amongst

specific research participants. Read (1997), Qian (1999), and Qian & Schedle (2004)
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researched the depth tests. The newest measure of in-depth vocabulary knowledge for
assessing reading performance was designed by Qian and Schedle (2004). They also
found in their study that the depth test could predict a learner’s reading ability.
However, no matter what skill the depth test is used to measure, they can still only

measure learners’ partial vocabulary knowledge.

While depth tests look at a small number of targets, breadth (size) tests include
large samples of words chosen randomly from different word frequency levels and the
sample words represent the entire vocabulary at these levels. According to Read
(2000), size tests give more representative pictures of the overall state of the learners’
vocabulary than an in-depth probe of a limited number of words. For these reasons,

the present study focused only size (breadth) of vocabulary knowledge.

2.8 Related studies on vocabulary learning strategies and vocabulary size

Investigation into the learner’s vocabulary learning strategies and their
vocabulary size can be served as the guidance in designing learning materials,
teaching techniques and learning procedure to suit the students’ English proficiency
(Laufer, 1998). A number of studies have been carried out to investigate vocabulary
size, the relationship between vocabulary size and vocabulary learning strategies or
the relationship between vocabulary size and other language skills or overall language

proficiency.

2.8.1 Related studies in Thai context

Waemusa (1993) investigated vocabulary learning strategies used by 82
Mathayom Suksa six students at Sasanupatam School, an Islamic private school,
Pattani Province. The students were divided into two groups: the good and the poor
students based on their scores on the English test. Results revealed that the good
students occasionally used vocabulary learning strategies. The strategy of
comprehension category was more frequently used than the strategy of vocabulary

production category. The strategies which the good students frequently used were
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using Thai to write the meaning of a new word, looking up the word in an English-
Thai dictionary, and pronouncing a new word when looking it up in a dictionary or
when listening to the teacher. The poor students used vocabulary comprehension
strategies slightly more often than vocabulary storing strategies and vocabulary
production strategies. The strategies which they frequently used were looking up
words in an English-Thai dictionary, and using Thai and Arabic to write the meaning
of a new word. There was a significant difference between the good and the poor
students only in using vocabulary production strategies. However, there was no
significant difference in using vocabulary comprehension strategies and vocabulary

learning storing strategies.

Sripetpun (2000) conducted a study exploring the influence of vocabulary size
on vocabulary learning and vocabulary learning strategies of Thai university students
studying English as a foreign language. The finding showed that there was a positive
relationship between the knowledge of Threshold Level Words and the ability to

guess the meaning of the remaining unknown words in a given text.

Mingsakoon (2003) compared vocabulary learning strategies used by
Mattayom Suksa 6 students in the sciences and arts programs of Hunkhapittayakom
School, Hunkha District, Chainat Province. He adapted Schmitt’s (1997) VLS
taxonomy for his study. The sample of the study was 129 students. The students in
each program were classified into three groups (High, Middle, and Low) based on the
scores in the vocabulary test and the Quick Placement Test. He employed a
questionnaire, an interview and think-aloud protocol as his research instruments in
order to find out what vocabulary learning strategies in each program and each group
used. The results showed that the science students used an English-Thai dictionary to
look up the meanings of words, asked their classmates to learn English words, learned
words through traffic signs, produced labels and computer games. While the arts
students knew the meaning of a word because of their friends had told them. They
also liked to work in groups and listen to English songs in order to learn English
vocabulary. Mingsakoon suggested that the students should be trained in the use of

effective vocabulary learning strategies, such as using dictionary.
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Intaraprasert (2005) conducted preliminary investigation to explore
vocabulary learning strategies employed by 133 English for Science and Technology
(EST) university students at Suranaree University of Technology, Nakhon
Ratchasima, in Northeastern Thailand. This investigation aimed to find out what
strategies the EST students used to discover the meaning of new words and to retain
the knowledge of newly-learned words. An open-ended questionnaire was used as the
main instrument for collecting data. The findings of the research detailed two
categories of strategies. Firstly, strategies to discover the meaning of the new words
comprise 10 strategies: 1) using a Thai-English dictionary 2) using an English-Thai
dictionary 3) using an English-English dictionary 4) guessing the meaning from the
context 5) asking their classmates or friends 6) asking the teachers 7) asking someone
else 8) looking at the word roots, prefixes or suffixes 9) using an on-line dictionary
and 10) using an electronic dictionary. Secondly, the strategies to retain the
knowledge of newly-learned vocabulary items consist of 11 strategies: 1) memorizing
with or without a word list 2) keeping a vocabulary notebook 3) grouping words
based on synonymy or anonymity 4) associating new words with the already-learned
ones 5) using new words in writing 6) using new words to converse with peers 7)
speaking Thai with English loanwords 8) displaying words as the computer
background 9) keeping word cards or word charts in one’s bedroom 10) keeping

words as thymes or songs 11) using pictures.

2.8.2 Related studies in other countries

Ahmed (1989) studied the good and the poor first-year university students in
learning L2 vocabulary. The good learners were found to be more aware of what they
could learn about new words, paid more attention to collocation and spelling, and
were more conscious of contextual learning. Moreover, the good learners saw their
peers as a source for vocabulary learning. In contrast, the poor students ignored to
learn more about new words and refused to consult the dictionary to discover the
unknown words. Generally, the poor students used the smaller range of strategies than

the good students.
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Gu and Johnson (1996) investigated the vocabulary learning strategies used by
Chinese university learners of English and the relationship between their strategies
and the outcomes in learning English. The results showed that the subjects did not
rely on memorization, and reported using more meaning-oriented strategies than rote
strategies in learning vocabulary. The results also indicated that these vocabulary
learning strategies: contextual guessing, skillful use of dictionary for learning
purposes, note-taking, paying attention to word formation, contextual encoding, and
intentional activation of new words all were positively correlated with vocabulary size

and general English proficiency.

Lawson and Hogben (1996) investigated the vocabulary learning strategies of
foreign-language students. A think aloud procedure was used to observe the behavior
of 15 university students in Australia with experience in Italian in learning a new
foreign language (Italian words). The results showed that the subjects relied on the
strategies of repetition of the new words and their meaning, but they gave little
attention to the grammatical feature of words. It was found that using the cues in the
sentences to generate possible meanings for the target words did not help students

understand the meaning of the words.

Schmitt (1997) conducted a survey study on vocabulary learning strategies
used by Japanese students. The purposes were to identify the pattern of vocabulary
learning strategies use and to find out which strategies were perceived to be the useful
for Japanese students. 600 Japanese students were asked to participate in his study
and they were asked to rate the vocabulary learning strategies questionnaire. The
resulted showed that the strategy of using bilingual dictionary was most frequently
used while the most useful strategies were using bilingual dictionary, practicing
written repetition, practicing verbal repetition, saying a word aloud, studying a word’s

spelling, and taking notes in class.
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Regarding to the above reviewed research on vocabulary learning strategies
and vocabulary size, a number of studies were found to investigate the vocabulary
learning strategies used by high and low English proficiency students in terms of
types and effectiveness but not many studies focused on the vocabulary learning
strategies use in relation to vocabulary size. Laufer (1998) pointed out that
investigating students’ vocabulary size can be of substantial value to language
research and pedagogy. It provides the realistic situation for lexical syllabus and
indicates what would constitute optimal syllabuses which will, in turn, guide material
design, testing, teaching and learning. This present study, therefore, attempted to find
the extent to which vocabulary learning strategies used by high and low vocabulary
size students and the extent to which vocabulary learning strategies influence their

vocabulary size.



CHAPTER 3

RESEARCH METHODOLOGY

The aims of this study were to find out the use of vocabulary learning of all
second year students from the Faculty of Liberal Arts, to indentify vocabulary
learning strategies of high and low vocabulary size students, and to investigate the
relationship between vocabulary learning strategies and the vocabulary size. In order
to achieve the aims of the study and to answer the research questions, the appropriate
methodology needs to be well-prepared and well-designed for collecting and
analyzing data. This chapter provides information about the research subjects,

instruments, data collection, and data analysis.

3.1 Subjects of the study

The subjects of this study consisted of 192 students majoring in language
learning from the Faculty of Liberal Arts at Prince of Songkla University (PSU), Hat
Yai Campus. These subjects were purposively sampled since they had the same
experience in learning the two compulsory English courses. Moreover, it is believed

that language students would have more exposure to language learning strategies.

The subjects took the vocabulary level test and they were divided into two
groups: the students with high and the students with low vocabulary size. The
purposes of dividing the subjects into two groups (48 high and 48 low vocabulary size
groups using 27% technique) were to investigate to which extent each group used
vocabulary learning strategies, to determine if there were significant differences in
terms of the frequency of vocabulary learning strategies they used, and to find out
whether there were significant relationships between the vocabulary learning

strategies they used and their vocabulary size.

34
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3.2 Research instruments

This study employed the vocabulary learning strategies questionnaire, the
vocabulary level test, and the semi-structured interview as the instruments to obtain
research data. Each type of instruments was designed and constructed as described

below:

3.2.1 Vocabulary learning strategies questionnaire

In this study, the main aims of the vocabulary learning strategies questionnaire
were to have a better understanding of the strategy use of the Liberal Arts second year
students, and to identify strategies that may be related to success in learning English
vocabulary. The questionnaire was adapted from the vocabulary learning taxonomy
proposed by Schmitt (1997). The questionnaire was designed in the Thai language for
the students in order to avoid confusion and misinterpretation. An English version
was also used to describe the results. After that the questionnaire was sent to
supervisory committee to ascertain its appropriateness and validity. The drafted
questionnaire was revised based on the comments and suggestions of the supervisory
committee; then the questionnaire was rechecked and re-organized by the research to

obtain the final version.

The vocabulary learning strategies questionnaire consists of two parts. The
first part asked about the subjects’ personal background information. The second part
examined five categories of vocabulary learning strategies including determination
strategies (DET) (items 1-6), social strategies (SOC) (items 7-13), memory strategies
(MEM) (items 14-26), cognitive strategies (COG) (items 27-32), and metacognitive
strategies (MET) (items 33-40). In this part, the students were asked to rate the most
used strategies and the frequency use the listed strategies in six rating scale. Isaac and
Michael (1973) suggest that six levels of opinion can describe the students’ thoughts
most clearly (Appendix A).
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The scale which the students used covers six numbers referring to the

following meaning:

Table 3.1: Scale and interpretation of six levels of opinions in the

questionnaire

Levels of opinions Interpretation of levels opinions

5 always
usually

often

4

3

2 occasionally
1 seldom
0

never

In facilitating data analysis, the criteria for the rating scale interpretation are as

follows.

Table 3.2: Interpretation of data in questionnaire

The rang of mean for each items The interpretation of the data in the
questionnaire
4.16-5.00 Most frequently used
3.33-4.15 Frequently used
2.50-3.32 Moderately used
1.67-2.49 Slightly used
0.84-1.66 Least used

0.00-0.83 Never used
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3.2.1.1 The pilot study

The pilot study was done before conducting the main study to test the
reliability of the questionnaire and to ensure that the questionnaire covered the
strategies relevant to learning English vocabulary and that the students could
understand the questionnaire clearly. The pilot study was conducted at Prince of
Songkla University (PSU), Hat Yai Campus with a group of 30 third year students of
the Faculty of Liberal Arts who were not involved in the main study. The purpose of
choosing these students was that their background and qualification were similar to

the subjects in the main study. They were asked to respond to the questionnaire.

The Cronbach Alpha method was used to analyze the reliability of the
questionnaire. The questionnaires’ total alpha was 0.95. The Alpha coefficient range
in value from 0 to 1; the higher the score, the more reliable the generated scale is.
Based upon the alpha scores, the researcher was confident in using this questionnaire

with the main research subjects.

3.2.2 Semi-structured interview

The questionnaire survey was triangulated by interviews in the present study.
Interviews were adequate to investigate phenomena not directly observable.
Moreover, interviews were interactive, thus the researcher could elicit additional data
when initial answer was off-topic or not clear enough. This removes the concern of

misunderstanding.

In the present study, semi-structured interviews, a list of questions prepared in
advance guided the interviewees to address the issues in the questionnaire. This
allowed the researcher to compare the students’ responses in different settings. As a
result, the consistency in the students’ responses can be checked. Moreover, the
researcher sill has freedom to prove for more information (Nation, 2001) for
clarification and understanding of the vocabulary learning strategies held by a

particular student. The semi-structured interviews were individual interviews, for they
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ensure a high level of confidentiality, thus it is more likely to generate truth from the
interviewees (Brown, 1987). Each interview lasted about 20 minutes and was audio-

taped. Simultaneously, the researcher took notes during the interviews (Appendix B).

3.2.3 The vocabulary level test

In the present study, the vocabulary levels test was adapted from the
monolingual vocabulary level test by Schmitt et al. (2001). It was used in bilingual
instead of monolingual vocabulary level test. Nation (2008) stated that a bilingual
vocabulary level test is a more valid measure for lower proficiency learners, because
understanding the first language translation is much easier. This vocabulary level test
was used to measure the vocabulary size by assessing the learners’ basic knowledge
of common words and to classify the subjects into two groups: high and low
vocabulary size students. The test consisted of test items from the 2,000, 3,000, 5,000,
10,000 word levels and the Academic Word List. As the subjects were second year
tertiary level L2 learners, the 10,000 word level test was not used. The test used a
word-definition matching format. Students were requested to match correctly three
out of the six words with the appropriate definitions. It included 60 words and 30
definitions at each of the four levels, with a total of 120 test items. The total score for
each word level was 30 (raw score) and for the whole set of the test was 120 (raw

score).

Additionally, this vocabulary level test was reviewed by the thesis supervisor
and other two English language lecturers in the Faculty of Liberal Arts in order to
ascertain its appropriateness and validity. The drafted vocabulary level test was
revised based on the comments and suggestions made by the supervisory committee;
then the vocabulary level test was rechecked and re-organized by the researcher to

obtain the final version (Appendix C).
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3.3 Data collection

The data were collected during the second semester of the 2010 academic
year. When meeting the subjects, the researcher began the class by informing them of
the purposes of the data collection and the benefits of the outcome of this study. Then,
the students were asked to look through the questionnaire and they were encouraged

to ask any questions if they did not understand the questionnaire.

3.3.1 Administering the questionnaire

105 Liberal Arts students from Language for Development majors and 87
Chinese for Communication majors were asked to complete the questionnaires. The
researcher spent 10 minutes explaining the instructions on how to fill out the
questionnaire. In total, this session took twenty minutes. The completed

questionnaires were then collected.

3.3.2 Administering the vocabulary level test

After the students finished completing the questionnaire, they were then asked
to do the vocabulary level test. After that, the answers sheets were manually scored by
the researcher to divide the subjects into two groups. The 27% technique of language
testing (Hughes, 1989) was adopted to divide subjects into two groups, getting 48
students from the highest scores and the other 48 students from the lowest scores.
These students were then divided into 2 groups: high vocabulary size group and low

vocabulary size group.

3.3.3 Administering the semi-structured interview

Among the 192 subjects, 14 (7 high vocabulary size and 7 low vocabulary size
students) were interviewed. The interviews functioned for three purposes: to check the
consistency in the students’ response, to understand the vocabulary learning strategies

they held, and to generate any new category of vocabulary learning strategies not
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described previously or not covered by the questionnaire. This session began after the
vocabulary level test and the questionnaire survey were collected. The interviews took
place in the participants’ classrooms in after-class hours. This ensured a familiar and
private setting for the interviewees, and contributed to maximizing the interview data
representation of the interviewees’ natural behaviors (Nation, 2001). Furthermore,
warm-up questions were asked before each interview to ensure that the interviewees
felt comfortable and willing to share their views and experiences. Each interview took
about 20 minutes, and was audio-recorded. Notes were also taken during the

interviews (Appendix C).

3.4 Data analysis

The data gathered from the questionnaire, semi-structured interview, and the
vocabulary level test were collected and computed using SPSS (Statistical Package

for the Social Sciences). The data were analyzed using the following methods:

Research question 1: What vocabulary learning strategies are employed by
second year students in the Faculty of Liberal Arts at Prince of Songkla University
(PSU), Hat Yai Campus, Thailand?

In answering the research question 1, frequency and percentage distributions
were utilized to calculate frequency of use of the subjects’ vocabulary learning
strategies. Descriptive statistics were used to compute the mean scores and standard

deviations of the subjects’ level of vocabulary learning strategies.

Research question 2: Are there any significant differences between students

with high and low vocabulary size in their use of vocabulary learning strategies?

In answering the research question 2, independent sample t-test was applied
to test if there were statistically significant differences between the frequency of

vocabulary learning strategies used by the students with high and low vocabulary size.
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Research question 3: What are the relationships between the students’

vocabulary learning strategies and their vocabulary knowledge?

In answering the research question 3, Pearson correlation was applied to
investigate whether there was a relationship between vocabulary learning strategies

used and vocabulary knowledge.



CHAPTER 4

FINDINGS

This chapter presents the findings of the study in relation to the following

research questions.

(1) What vocabulary learning strategies are employed by second year students
in the Faculty of Liberal Arts at Prince of Songkla University (PSU), Hat Yai
Campus, Thailand?

(2) Are there any significant differences between students with high and low
vocabulary size in their use of vocabulary learning strategies?

(3) What are the relationships between the students’ vocabulary learning

strategies and their vocabulary knowledge?

This chapter presents three main sections. The first section aims to present the
overview of vocabulary learning strategies used by the second year students in the
Faculty of Liberal Arts. The second section presents a comparison of the use of
vocabulary learning strategies between high and low vocabulary size groups. The last
section presents the relationship between vocabulary learning strategies the students

employed and their vocabulary size scores.

4.1 The overview of the use of vocabulary learning strategies by the second year

students

The first research question was to find out the five main categories of
vocabulary learning strategies: determination, social, memory, cognitive, and
metacognitive strategies used by the second year students in the Faculty of Liberal
Arts at Prince of Songkla University (PSU), Hat Yai campus, Thailand. Descriptive
statistics (means and standard deviations) were employed. The results of vocabulary

learning strategies were presented in Table 4.1.

42
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4.1.1 Five main categories of determination, social, cognitive,

metacognitive strategies used by second year students

As table 4.1 exhibits, the second year students in the Faculty of Liberal Arts
used vocabulary learning strategies at a moderate level (X =3.01). By categories, it
was found that the determination strategies (DET) were most frequently used (X
=3.37) followed by memory strategies (MEM) (X =3.20), and cognitive strategies
(COG) (x=3.20). For metacognitive strategies (MET) were moderately used (X
=2.99). In this study, it is found that the second year students used social strategies

(X =2.61) less than other vocabulary learning strategies.

Table 4.1: Frequencies of use of all vocabulary learning strategies

Strategies N Min Max X SD
DET 192 1.25 5.00 3.37 0.69
SOC 192 0.86 4.73 2.61 0.74
MEM 192 0.83 4.83 3.20 0.72
COG 192 0.83 4.83 3.20 0.80
MET 192 0.75 5.00 2.99 0.77
Total 192 1.25 3.96 3.01 0.74

4.1.1.1 Determination strategies used by the second year students

The finding in Table 4.2 showed that the average mean score of the
determination strategies used by the second year students was at the most frequently
used level (X =3.37). In more detail of each item, it was found that the strategies of
using English-Thai dictionary (X =4.33), guessing the meaning from the context clue
(X =3.52), using the pictures or gestures to understand the meaning of words (X
=3.39), analyzing affixes and roots to guess the meaning of words (X =3.34), were

most frequently used. Using Thai-English dictionary (X =3.32), analyzing part of
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speech (X =3.32) were frequently used whereas the strategies of listing vocabulary
and reviewed it (X =2.93), and using English-English dictionary were used at the

moderate level (X =2.79) respectively.

Table 4.2: Frequencies of use of determination strategies

Determination strategies N X SD
- Analyze parts of speech (e.g. noun, verb, adjective). 192 3.32 1.09
- Analyze affixes and roots to guess the meanings of words 192 3.34 1.12
(e.g. replay — re means do it again).
- Use the pictures or gestures to understand the meaning of 192 3.39 1.00
Words
- Guess the meanings of words form context clue. 192 3.52 1.52
- Look up a word in English - English dictionary. 192 2.79 1.24
- Look up a word in English — Thai dictionary. 192 4.33 0.81
- Look up a word in Thai — English dictionary. 192 3.32 1.27
- List vocabulary and review it. 192 2.93 1.21
Total 192 3.37 0.09

4.1.1.2 Social strategies used by the second year students

A preliminary examination of the data is shown in Table 4.3. The average
mean of social strategies was 2.61 indicating that the second year students used social
strategies at a moderate level. When considering at by item, it was found that the
strategy of asking classmates for meaning was frequently used with the mean of 3.72
whereas the strategies of asking the teacher to translate the meaning of a word that
they do not understand (X = 2.74), asking the teacher for synonyms or similar
meaning of new word (X = 2.58), and asking the teacher to check their word lists for
accuracy (X =2.52) were determined at a moderate level. The strategies which the
students slightly used were asking the teacher to make a sentence by using a new
word (X =2.39), discovering the meaning through group work activities (X =2.32),

and interacting with native speakers (X =2.01).
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Table 4.3: Frequencies of use of social strategies

Social strategies N X SD

- Ask the teacher to translate the meaning of a word that they 192 2.74 0.98
do not understand

- Ask the teacher for synonyms or similar 192 2.58 1.12
meaning of new words

- Ask the teacher to make a sentence by 192 2.39 1.15
using the new word

- Ask classmates for meaning 192 3.72 0.94

- Discover the meaning through group word 192 2.32 1.17
Activity

- Ask for the teacher to check your word 192 2.52 1.18
lists for accuracy

- Interact with native speaker 192 2.01 .1.43

Total 192 2.61 0.74

4.1.1.3 Memory strategies used by the second year students

As revealed in Table 4.4, the second year students employed memory
strategies at a moderate level. The average mean score of memory strategies was 2.91.
It was found to note that the strategies of learning the words by translating the words’
meaning ( X =3.85) and associating the word with other words they have learned (X
=3.58) were frequently used. For the strategy that the second year students used at a
moderate level were remembering a word from its strange form, pronunciation or
difficult spelling (X =3.23), studying the word with pictures (X =3.19), saying the
new word aloud when studying in order to easily remember ( X =3.13), connecting the
word to their experience (X =3.08), reviewing the word they have learned by spelling
it aloud (X =2.82), making a list of vocabulary arranged by topic or group for
reviewing (X =2.91), learning the word and idiom together (X =2.77), and trying to
use the new word at once after learning (X =2.67). However, the strategies of making

a list of vocabulary in alphabetical for reviewing (X =2.36), using physical action



46

when learning a word (X =2.14), and remembering the word by underlining the first

letter (X =2.05) were less used.

Table 4.4: Frequencies of use of memory strategies

Memory strategies N X SD

- Study the word with pictures 192 3.19 1.05
- Connect the word to your experience 192 3.08 1.31
- Make a list of vocabulary in alphabetical for reviewing 192 2.36 1.19
- Make a list of vocabulary arranged by topic or group for 192 2.91 1.23

reviewing (e.g. animals, parts of body, flower)
- Try to use the new word at once after learning 192 2.67 1.29
- Associate the word with other words you have learned 192 3.58 1.15
- Review the word you have learned by spelling it aloud 192 2.82 1.22
- Remember the word from its strange form,

pronunciation or difficult spelling 102 323 123
- Say the word aloud when studying in order 192 3.13 1.23

to easily remember
- Remember the word by underline the first letter 192 2.05 1.35
- Learn the word by translating the words” meaning 192 3.85 0.92
- Learn the word of an idiom together 192 2.77 1.26
- Use physical action when learning a word 192 2.14 1.20
Total 192 291 0.79

4.1.1.4 Cognitive strategies used by the second year students

With regard to Table 4.5, the average mean scores of cognitive strategies used
by the second year students was at a moderate level (X =2.81). A closer look into
each item found that there were a number of vocabulary learning strategies were
frequently used. These strategies were: taking notes of the newly-learned words in
class (X =3.86), using the vocabulary section in their textbook (X =3.72), learning the
word through written repetition (X =3.69), listening to a tape of words lists (X =3.36)
whereas the strategies of learning the word through verbal repetition (X =3.20) and
keeping a vocabulary notebook wherever they go (X =2.41) were determined as a

moderate used.
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Table 4.5: Frequencies of use of cognitive strategies

Cognitive strategies N X SD
- Learn the word through verbal repetition 192 3.20 0.80
- Learn the word through written repetition 192 3.69 1.10
- Take notes of the newly-learned words in class 192 3.86 1.06
- Use the vocabulary section in your textbook 192 372 1.00
- Listen to a tape of word lists 192 3.36 1.12
- Keep a vocabulary notebook wherever you go 192 241 1.22
Total 192 2.81 1.42

4.1.1.5 Metacognitive strategies used by the second year students

As shown in Table 4.6, the average mean value of metacognitive strategies
used by the second year students was 3.00. This indicated that they used
metacognitive strategies at a moderate level. When looking by item, the strategies of
using English media such as songs, movies, newspapers, leaflets, the internet,
magazines (X =3.89) , translating the meaning of the word from English into Thai ( X
=3.72) were frequently used. For the strategies of translating the meaning of the word
from Thai into English (X =3.09), playing vocabulary games (X =3.04), testing
themselves with word tests (X =2.82), and trying to speak or describe things in
English (X =2.73) were used at a moderately level. The strategies of practicing by
doing vocabulary exercises such as filling words in the spaces (X =2.47) and

continuing to study the word over time ( X =2.22) were less used than other strategies.
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Table 4.6: Frequencies of use of metacognitive strategies

Metacognitive Strategies N X S.D

- Use English media (song, movie, newspaper, leaflets, the 192 3.89 1.05

Internet, magazines, etc.

- Test yourself with word tests. 192 2.82 1.14
- Translate the meaning of the word from Thai into English. 192 3.09 1.11
- Translate the meaning of the word from English into Thai. 192 3.72 1.11
- Continue to study the word over time. 192 2.22 1.04
- Practice by doing vocabulary exercises (e.g. filling words in 192 247 1.18

the spaces)

- Play vocabulary games. 192 3.04 1.26
- Try to speak or describe things in English 192 2.73 1.19
Total 192 3.00 0.77

4.2 A comparison of the use of vocabulary learning strategies between high and

low vocabulary size groups

To answer the research question number 2 asking whether there are any
significant differences between students with high and low vocabulary size in the use
of vocabulary learning strategies, the students were divided into two groups based on
their vocabulary level test scores using the 27% technique, as shown in Table 4.7, the
test scores of vocabulary level test of the students with high vocabulary size was
significantly higher than those of students with low vocabulary size at the 0.01 level.
An independent sample t-test was then carried out with each strategy as a dependent
variable and high and low vocabulary size groups as independent variables to
determine whether the use of a particular strategy was significantly different between

the two groups. The results of these analyses were presented in Table 4.8.
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Table 4.7: Vocabulary size scores of high and low vocabulary size groups

Vocabulary size No of High Low t Sig
item 7y SD X SD
Total scores 30 23.41 2.83 12.25 3.30 17.338  .000**

** Significant at the 0.01 level

Table 4.8 displayed the mean of vocabulary learning strategies used by the
students with high vocabulary size and their low vocabulary size counterparts. The
results revealed that the students with high vocabulary size reported using all five
categories of strategies significantly higher than the students with low vocabulary size
(p<.01). When looking into each category of the vocabulary learning strategies used
by the high and low vocabulary size students, the determination strategies (DET)
were used significantly more often by the high vocabulary size group than did the low
vocabulary size group (high group, X =3.60; low group, X =3.14; p <.01), followed
by cognitive strategies (COG) (high group, X =3.47; low group X =2.94; p <.01),
metacognitive strategies (high group, X =3.28; low group, X =2.72; p <.01), and
memory strategies (high group, X =3.15; low group, X=2.66; p <.01). Social
strategies were determined as the least used strategies by the two groups and were
found at a significant of 0.05 difference in the frequency of use between the two
groups (high group, X =2.80; low group, X =2.43; p <.05).

Table 4.8: Five categories of vocabulary learning strategies used by the students

with high and low vocabulary size

Strategies N High Low t Sig

X SD X SD
DET 96 3.60 0.59 3.14 0.72 3.457 001**
SOC 96 2.80 0.75 243 0.71 2.499 .014*
MEM 96 3.15 0.67 2.66 0.69 3.565 001**
COG 96 3.47 0.76 2.94 0.77 3.352 001%*
MET 96 3.28 0.58 2.72 0.61 3.856 .000%*

*  significant at 0.05 level

** significant at 0.01 level
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4.2.1 A comparison of determination strategies used by high and low

vocabulary size groups

As shown in Table 4.9, the high vocabulary size group used the determination
strategies frequently (X =3.60) while the low vocabulary size group used these
strategies moderately (X =3.14). It was noticeable that high and low vocabulary size
students reported using the strategy of using English-Thai dictionary at the most
frequently used level (X = 4.42, X = 4.25 respectively). In using English-English
dictionary and Thai- English dictionary strategies, it was found that high vocabulary
size students reported using these strategies at a moderate level (X =3.15, x=3.10
respectively). In contrast, their low vocabulary size counterparts reported using Thai-
English strategy more frequently (X =3.56), but they reported using the strategy of
English-English dictionary the least (X =2.44). When looking at deeper mental
process, it was found that high and low vocabulary size students reported using the
strategies of analyzing affixes and roots to guess the meaning of words and analyzing
parts of speech to discover the words’ meaning frequently (X =3.83, X =3.81
respectively). In contrast, their low vocabulary size counterparts reported using these
strategies moderately (X = 2.85, X =2.83). It was also found that high vocabulary size
students reported using the strategies of guessing the meaning of words from context
clues (X =3.77) and using the pictures and gestures to understand the words’ meaning
(X =3.44) frequently whereas their counterparts reported using these strategies

moderately (X =3.31, X =3.27 respectively).

For consideration of determination strategies in order to see whether there
were any significant differences between high and low vocabulary size groups in
using vocabulary learning strategies, the independent sample t-test was applied. As
revealed in Table 4.9, in general, high vocabulary size group reported using
determination strategies significantly more often than those in the low vocabulary size
group (p < .01). Only the strategies of using English-Thai dictionary and using Thai-
English dictionary were not statistically significant different in terms of the frequency

of use.
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Table 4.9: A comparison of determination strategies used by the high and low

vocabulary size groups

High Low
Determination strategies N X SD X SD t Sig
- Analyze parts of speech (e.g. noun, verb, 48 381 093 283 1.0l 4903  .000**
adjective).
- Analyze affixes and roots to guess the 48 383 085 285 1.14 4731  .000%*

meanings of words (e.g. replay — re means

do it again).

- Use the pictures or gestures to understand 48 344 1.12 331 0.88 504 .016*

the meaning of words

- Guess the meanings of words form context 48 377 1.09 327 1.26 2.067  .041%*

clue.

- Look up a word in English - English 48 315 120 244 120 2.887  .005*
dictionary.

- Look up a word in English — Thai 48 442 079 425 083 1.000 320
dictionary.

-Look up a word in Thai — English dictionary. 48 3.10 138 356 112 -1.776 .079

- List vocabulary and review it. 48 329 114 256 1.18 3.064 .003*

Total 48 3.60 0.58 3.14 0.71 3457  .001%*

** significant at p<.01
* significant at p<.05

4.2.2 A comparison of social strategies used by high and low vocabulary

size groups

As revealed in Table 4.10, the average mean scores of the high and low
vocabulary size groups differed in using each social strategy which indicated that the
high vocabulary size group used these strategies at a moderate level (X =2.80) while
their low vocabulary size counterparts reported using these strategies at the lower
level (X =2.43). When looking by items, it was found that strategy of asking
classmates for meaning (X =3.60, X =3.83) was frequently used by the high and low

vocabulary size groups. The strategies of asking in learning English vocabulary, high
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vocabulary size group reported using these strategies at a moderate level: asking the
teacher to translate the meaning that they do not understand (X =3.06), asking the
teacher for synonyms or similar meaning of words (X =2.98), asking the teacher to
check their word lists for accuracy (X =2.67), and asking the teacher to make the
sentences by using the new words (X =2.54). In contrast, the low vocabulary size
group performed these strategies at a lower level (X =2.42, X =2.19, X =2.38, and X
=2.23 respectively). For discovering the meaning through group work activities, it
was found that both high and low vocabulary size groups reported using this strategy
ata slightly used level (X =2.29, x =2.35). With regard to seeking the opportunity to
interact with native speakers in learning English vocabulary, it was very interesting to
see that high vocabulary size group slightly used this strategy (X =2.44) whereas their

low vocabulary size counterparts least used this strategy (X =1.58).

The results of independent t-test revealed a significant difference between the
two groups on their frequency of social strategy use (p<.01). There were three social
strategies that both high and low vocabulary size groups significantly differed in
terms of frequency of use. These are asking the teacher to translate the meaning that
they do not understand, asking the teacher for synonyms or similar meaning of words,

and interacting with native speakers.
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Table 4.10: A comparison of social strategies used by the high and low

vocabulary size groups

High Low
Social strategies N X SD X SD t Sig

- Ask the teacher to translate the meaning of 48 3.06 0.83 242 1.02 3378  .001**
a word that they do not understand

- Ask the teacher for synonyms or similar 48 298 1.00 219 1.10 3.682  .000**
meaning of new words

- Ask the teacher to make a sentence by 48 254 118 223 1.11 1.331 186
using the new word

- Ask classmates for meaning 48 3.60 098 383 090 -1.187 238

- Discover the meaning through group word 48 2.29 125 235 1.10 -259 796
Activity

- Ask for the teacher to check your word 48 267 117 238 1.19 1.206 231
lists for accuracy

- Interact with native speaker 48 244 145 158 1.28 3.045  .003**

Total 48 2.80 0.74 243 0.70 2499  .001**

** significant at p<.01

* significant at p<.05

4.2.3 A comparison of memory strategies used by high and low

vocabulary size groups

As indicated in Table 4.11, the students with high and low vocabulary size

reported using memory strategies at a moderate level (X = 3.15, X = 2.66). As the

reading frequency below showed, the strategy of learning the word by translating the

words’ meaning was frequently used by the students with high and low vocabulary

size groups (X =3.96, X =3.75). Also, the strategies of associating the word with

other words they have learned, remembering the word from its strange form,

pronunciation or difficult spelling, saying the word aloud when studying in order to

easily remember, and learning the word of an idiom together (X =3.85, x =3.75, X
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=3.40, X =3.33 respectively) were determined at frequently used by high vocabulary
size group. Low vocabulary size group, on the other hand, reported using those
strategies a bit lower at a moderate level (X =3.31, x =2.71, X =2.85). However, they
slightly used the strategy of learning the word of an idiom together ( X =2.21). It was
interesting to note that the strategies of remembering the word by underlining the first
letter and using physical action when learning a word were found to be slightly used
strategies among both high and low vocabulary size students (high group, X 2.08, X

=2.10: low group, X =2.02 X =2.17 respectively).

In order to test the significant differences between the students with high and
low vocabulary size in using memory strategies, the mean score exposed to inferential
statistic. In the independent sample t-test below, there were significant differences
emerged among the two groups (p<.01) in the following, the strategies of connecting
the word to their experience, making a list of vocabulary arranged by topic or group
for reviewing, associating the word with other words they have learned, reviewing the
word they have learned by spelling it aloud, remembering the word from its strange
form, pronunciation or difficult spelling, saying the word aloud when studying in
order to easily remember, and learning the word of an idiom together. Noticeably,
learning the word by translating the words’ meaning was not statistically significant
difference in the frequency of use in the two groups and this was the strategy students

resorted to most often.
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vocabulary size groups
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high and low

High Low
Memory strategies N Y SD X SD ¢ Sig

- Study the word with picture 48 329 1.14 3.08 096 0963 .338

- Connect the word to your experience 48 344 125 273 130 2717 .008%%*

- Make a list of vocabulary in alphabetical 48 258 120 215 116 1.811 .073
for reviewing

- Make a list of vocabulary arranged by topic 48  3.23 1.03 2.58 133  2.649 .009**
or group for reviewing (e.g. animals, parts
of body, flower)

-Try to use the new word at once after 48 290 124 244 131 1.753 .083
Learning

- Associate the word with other words you 48 385 1.03 331 122 2346 .021*
have learned

- Review the word you have learned by 48 3.08 133 256 1.05 2.125 .036*
spelling it aloud

- Remember the word from its strange form, 48  3.75 1.12 2.71 1.16 4.463 .000**
pronunciation or difficult spelling

- Say the word aloud when studying in order 48 340 1.19 285 122 2.194 .031*
to easily remember

- Remember the word by underline the first 48 208 147 202 124 225 823
Letter

- Learn the word translating the words’ 48 396 089 375 095 1.100 .274
Meaning

- Learn the word of an idiom together 48 333 1.13 221 1.12 4866 .000%*

- Use physical action when learning a word 48 210 1.25 217 1.15 -.253  .800

Total 48 315 066 2.66 0.69 3.565 .001%*

** significant at p<.01

* significant at p<.05
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4.2.4 A comparison of cognitive strategies used by high and low

vocabulary size groups

As depicted in Table 4.12, the students with high vocabulary size reported
using cognitive strategies frequently (X =3.47) while their low vocabulary size
counterparts performed these strategies at the moderate level (X =2.94). When
considering by items, it was observed that the strategies of taking notes of the newly-
learned word in class, learning the word through written repetition, learning the word
through verbal repetition, and using the vocabulary section in their textbook (high
group X =4.06, X =4.02, x = 4.00, X =3.56: low group X =3.67, X =3.42, X =3.38,
X =3.34 respectively) were frequently used by the students with high low vocabulary
size. For the strategy that students with low vocabulary size reported using at a
slightly low level was the strategy of listening to a tape of word lists (X =2.21) while
their high vocabulary size counterparts reported using this strategy at a moderate level

(X =2.60) and it was also the least used strategy of cognitive strategies.

Concerning the differences in using different types of cognitive strategies
between the students with high and low vocabulary size, it was found that three
strategies which the students with high vocabulary size used significantly more often
than the students with low vocabulary size (p<.01). These were the strategies of
learning the word through verbal repetition, learning the word through written
repetition, and keeping a word notebook wherever they go. Interestingly, it was found
that the strategies of taking notes the newly-learned words in class and using the
vocabulary section in their textbook were more often used by the two groups though

significant differences were not found.
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Table 4.12: A comparison of cognitive strategies used by the high and low

vocabulary size groups

High Low
Cognitive strategies N Y SD Y SD T Sig
- Learn the word through verbal repetition 48 4.00 098 338 1.14 2866 .005**

- Learn the word through written repetition 48 4.02 1.04 342 1.00 2.889 .005%*

- Take notes the newly-learned words in class 48 4.06 0.83 3.67 1.11 1966 .052

- Use the vocabulary section in your textbook 48 356 1.12 334 1.09 1742 .085

- Listen to a tape of word lists 48 260 1.18 221 125 1592 115

- Keep a vocabulary notebook wherever you 48 2.67 1.17 238 1.19 2573 .012**
g0
Total 48 347 076 294 0.77 3.352 .001**

** significant at p<.01

* significant at p<.05

4.2.5 A comparison of metacognitive strategies used by high and low

vocabulary size groups

As Table 4.13 revealed, students with high and low vocabulary size reported
using metacognitive strategies at a moderate level (X =3.28, X =2.72 respectively).
The frequently used strategies of these two groups was the strategy of using English
media (X =4.02, X =3.75). When looking by items of the strategies used by high
vocabulary size group, it was found that they moderately used the strategies of
playing vocabulary games (X =3.29), testing themselves with word tests (X =3.25),
translating the meaning of word from Thai into English ( X =3.19) , trying to speak or
describe things in English (X =3.06), practicing by doing vocabulary exercises
(X =2.83), and continuing to study the word overtime (x=2.56). For their low
vocabulary size counterparts, while the strategy of translating the meaning of the
word from English into Thai was frequently used (X =3.40), the strategies of
translating the meaning of word from Thai into English (X =3.00), playing vocabulary

games (X =2.79) were moderately used. The strategies of testing themselves with
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word test (X =2.40), trying to speak and describe things in English (X =2.40), and
practicing by doing vocabulary exercises (X =2.10) were slightly used and the

strategy of continuing to study the word over time ( X =1.88) was used the least.

In order to find the significant differences in terms of frequency of use
between both high and low vocabulary size students, five cognitive strategies were
found to significantly differ at the 0.05 level: testing themselves with their word tests,
translating the meaning of word from English into Thai, continuing to study the words
over time, practicing by doing vocabulary exercises, and trying to speak or describe

things in English.

Table 4.13: A comparison of metacognitive strategies used by the high and low

vocabulary size groups

High Low

Metacognitive strategies N ¥ SD SD t Sig

al

- Use English media (song, movie, newspaper 48 4.02 1.00 3.75 1.10 1262 .210

leaflets, the Internet, magazine, etc

- Test yourself with word tests 48 325 1.10 240 1.02 3.932 .000**

- Translate the meaning of the word from 48 3.19 1.06 3.00 1.16 822 413
Thai into English

- Translate the meaning of the word from 48 4.04 089 340 1.21 2960 .004%*
English into Thai

- Continue to study the words over time 48 256 094 188 1.04 3385 .001**

- Practice by doing vocabulary exercises (e.g. 48 2.83 1.15 210 1.11 3.147 .002%%*

filling words in the spaces)

- Play vocabulary games 48 329 122 279 127 1967 .052
- Try to speak or describe things in English 48 3.06 121 240 1.08 2.840 .006**
Total 48 328 0.72 272 0.72 3.853 .000%*

** significant at p<.01

* significant at p<.05
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4.2.6 Results from the semi-structured interview of the students with high

and low vocabulary size

In this present study, the aim of using semi-structured interview was to find
out further information in the use of vocabulary learning strategies of high and low
vocabulary size groups. Seven students from high vocabulary size group and seven
students from low vocabulary size group were randomly recruited to participate in this
session. Four strategies emerged as their mostly used strategies which were
correlated with the students’ overall responses in the questionnaire. Results from the

interview of both high and low vocabulary groups are presented in the Table 4.14.

Table 4.14: Interview results of the students with high and low vocabulary size

High Low
Strategies Freq. % Freq. Y%
Using English-Thai dictionary 6 85.7 6 85.7
Using English media 6 85.7 5 71.4
Taking notes of the newly-learned words 6 85.7 5 71.4
Asking classmates for meaning of words 4 71.4 4 71.4

Following the summary in Table 4.14, the results from semi-structured
interview of students with high and low vocabulary size will now be described, with
some quotes (in italic) taken from the interview transcripts to further elaborate the
results. (H refers to students with high vocabulary size and L refers to students with

low vocabulary size)

With regard to the strategy of using English-Thai dictionary, belonging to the
determination strategies, most of high and low vocabulary size groups preferred this
strategy for learning the English vocabulary (high=85.7%, low=85.7%). One student

in the high vocabulary size group said...
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“I usually employ this strategy because it is an easy way to find the meaning of
a new word and it gives all necessary explanation and information about the meaning

of aword (H1).”

However one student in the low vocabulary size group mentioned...

“I always consult an English-Thai dictionary to discover the meaning of the
unknown words. However, I sometimes do not know which meaning to choose from
because there are many meanings and I cannot decide which one should be the

appropriate one (L5).”

Concerning the strategy of using English media under metacognitive
strategies, most of high and low vocabulary size groups (high=85.7%, low=71.4%)

mentioned that using English media can help them to learn English vocabulary.

“Even though I am not good at English, I prefer watching English movies to
other media in learning vocabulary since it is very useful. I know more new words,
idioms, and slangs from the movies; however, the subtitle must be in Thai otherwise I

can’t understand it at all (L2).”

“I always read newspapers, novels, magazines in English, and sing and listen

to English songs (H4).”

The results from the interview sessions showed that the students in both
groups utilized a variety of English media in learning vocabulary. However, students
with high vocabulary size used those English media more extensively than did their
low vocabulary size counterparts. As several of high vocabulary size students

reported...

“In my opinion, this technique suits me. I don’t think I am learning English
words when listening to English songs or watching English movies. It seems to me

that I am doing some entertaining activities (H6).”
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“I get many things from English media, not only entertainment but also many
new words, contractions of words, and slangs. I like to watch English soundtrack
movies with subtitles in English because I want to know what the characters are

saying without Thai scripts (H2).”

“In order to learn English, I try to understand what is going on in the movie
by seeing the same movie many times and pause in part of special words and take
notes. This technique makes me get what is going on in the movie. I do not try to
consult a dictionary. If I don’t know the unknown words, I will try to interpret the
meaning from the character’s gestures, intonation of sounds, etc to understand the

word meaning (H5).”

Moving on to the strategy of taking notes of the newly-learned words in class
under cognitive strategies, both high and low vocabulary size students were satisfied
with this strategy (High=85.7%, low=71.4%). One student in the high vocabulary size

group said...

“I always write the newly-learned words in my notebook and review them
whenever [ have free time because I think taking notes really helps me to remember
vocabulary. It seems to me that writing or taking notes allows me to store the word

and its meaning longer in my memory. The more I write, the more I remember (H7).”

However the way of they took notes is different. That is most of students with low

vocabulary size mentioned...

“I think writing the new words in a notebook is very useful in gaining more
vocabulary but I don’t often write down the newly learned words because I sometimes
don’t understand the word meaning clearly enough and I could not follow what the
teacher have taught since some teachers go too fast I could not catch how to write the

word correctly. Moreover, I hardly review it (L6).
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This semi-structured interview results showed that the students with high
vocabulary size take notes more often than their low vocabulary size counterparts who

hardly take notes and hardly review them.

The last vocabulary learning strategy, asking classmates for word meanings,
under social strategies was frequently used by both high and low vocabulary size
groups (high=71.4%, low=71.4%). One student in the high and another in the low

vocabulary size reported...

“I believe that my classmates can help me to learn the words easier than other
sources since we will have many opportunities to exchange ideas or knowledge to
each other, however, if my friends cannot give me the right answer, I will ask my
teacher since he or she is smarter than me and my friends so he or she can answer

any questions (H7).”

“I think my friends are better in English than myself. [ can rely on them when
I don’t know the meaning of a new word. I don’t want to ask my teacher because I am
afraid that he or she will ask me some further questions. 1 will feel embarrassed if 1

cannot answer the questions (L7).”

4.3 The relationship between vocabulary learning strategies and vocabulary size

scores

To answer the question number three if there was a relationship between the
students’ vocabulary learning strategies and their vocabulary knowledge, Pearson
correlation coefficient was computed to assess degrees of the correlation of the two
variables, the vocabulary learning strategies used by high and low vocabulary size
students and their vocabulary size scores. The results of these analyses are described

below.
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4.3.1 Relationship between all five categories and the vocabulary level test

scores of high vocabulary size group

As presented in Table 4.15, weak positive correlations were found. There were
significant correlations at a weak level between vocabulary learning strategies of
students with high vocabulary size and their vocabulary level test scores.
Determination strategies were positively correlated with the knowledge of 3,000 word
level (r=.379, p<.05), 5,000 word level (r=.353, p<.01), and academic word list
(r=362, p<.01). Social strategies was positively correlated with (r=.282, p<.05), and
academic word list (r= .252, p<.01). However, memory strategies were positively
correlated only with the knowledge of academic word list (r=.261, p<.05) while
cognitive strategies were positively correlated with the knowledge of 5,000 (r=.283,
p<.05) and academic word list (=336, p<.01). Metacognitive strategies were

positively correlated with all the knowledge of word levels (total r=.417, p<.05).

Table 4.15: Correlation between vocabulary learning strategies and vocabulary

size of high vocabulary size group

Strategies Vocabulary Levels Test

2000 3000 5000 Academic Total
DET 177 379% 353%%* 362%* A439%*
SOC 176 141 .282% 252% .300*
MEM .149 182 0.176 261% 268*
COG 162 226 283 336%* 365%*
MET 241%* 312%* .320% .298% A17*

**  Correlation is significant at the 0.01 level

* Correlation is significant at the 0.05 level

4.3.2 Relationship between all five categories and the vocabulary level test

scores of low vocabulary size group

As Table 4.16 exhibited, the overview of relationship between the vocabulary

learning strategy use of the low vocabulary size group and their vocabulary level test
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scores showed no significant relationship. Only cognitive strategies were positively
correlated with the vocabulary level test at a weak level (r=.289, p<.05). When
considering each word level test scores, it was found that the test score of 2,000 word
level was positively correlated with all five categories at weak and moderate levels.
However, the test score of 5,000 word level was negatively correlated with the

determination strategies at the .05 level (r=-.245, p<.05).

Table 4.16: Correlation between vocabulary learning strategies and vocabulary

size of low group

Vocabulary Levels Test
Strategies 2000 3000 5000 Academic Total
DET Sle** 113 -.245% .018 147
SOC 264* 225 -.027 119 204
MEM 278* 231 -.228 206 222
COoG 397 .300%* .051 .085 .289%
MET 379% 217 .046 .080 218

* Correlation is significant at the 0.05 level

** Correlation is significant at the 0.01 level

4.3.3 Relationship between 40 items of vocabulary learning strategies and

the overall vocabulary size scores of high vocabulary size group

In analyzing all 40 items of the five main vocabulary learning strategies
(determination, social, memory, cognitive, and metacognitive strategies) and the
overall vocabulary size scores of the high vocabulary size students, eighteen strategies

were found to significantly correlate with the overall vocabulary size scores.

As exhibited in Table, 4.17, the correlation analysis showed significant
correlation but with a rather weak level between vocabulary learning strategies and
the overall vocabulary size. These strategies were analyzing parts of speech (1=.357,
p<.01), analyzing affixes and roots to guess the meaning of words (r=.374, p<.01),
using English-English dictionary (r=.254, p<.05), using Thai-English dictionary
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(r=.426, p<.05), listing vocabulary and reviewing it (=422, p<.01), asking the
teacher for synonyms or similar meanings of new word (1=.293, p<.05), asking the
teacher to make a sentence by using the new word (r=.325, p<05), asking the teacher
to check their word lists for accuracy (r=.252, p<.05), interacting with native
speakers (r=.332, p<05), connecting the word to their experience (r=.259, p<.05),
learning the words of an idiom together (r=.351, p<.01), learning the word through
verbal repetition (r=.376, p<.01), learning the word through written repetition
(r=2351, p<.01), taking notes of the newly-words in class (r=.280, p<.05), testing
themselves with word tests (r=.313, p<05), continuing to study the word overtime
(r=.458, p<.01), using English media (r=.293, p<.05), and trying to speak or describe
things in English (r=.338, p<.01).
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Table 4.17: Vocabulary learning strategies correlated with vocabulary size scores

of students with high vocabulary size

Strategies N r Sig
- Analyze part of speech (e.g. noun, verb, adjective) (DET) 48 357 .007**
- Analyze affixes and roots to guess the meanings of words 48 374 .004%*
(DET)
- Using English-English dictionary (DET) 48 254 .040*
- Using Thai-English dictionary (DET) 48 246 .046%*
- List vocabulary and review it (DET) 48 422 00717
- Ask the teacher for synonyms or similar meanings of new 48 293 .022%
word (SOC)
- Ask the teacher to make a sentence by using the new word 48 325 .012*
(SOC)
- Ask the teacher to check your word lists for accuracy (SOC) 48 252 .042*
- Interact with native speakers (SOC) 48 332 .010%*
- Connect the word to your experience (MEM) 48 259 .038*
- Learn the words of an idiom together (MEM) 48 351 007%*
- Learn the word through verbal repetition (COG) 48 376 .004%*
- Learn the word through written repetition (COG) 48 351 007%*
- Take note of words in class (COG) 48 280 027*
- Test yourself with word tests (MET) 48 313 015%*
- Continue to study the word over time (MET) 48 458 00717
- Use English media (MET) 48 293 .021*
- Try to speak or describe things in English (MET) 48 338 .009**

* Correlation is significant at the 0.05 level

**  Correlation is significant at the 0.01 level



CHAPTER 5

SUMMARY, DISCUSSION, IMPLICATIONS
AND RECOMMENDATIONS

This chapter summarizes the main findings of the study. It also includes a
discussion of the findings, the pedagogical implications, and offers recommendations

for further studies.

5.1 Summary of the findings

This study was conducted to answer the three research questions: (1) what
vocabulary learning strategies are employed by second year students in the Faculty of
Liberal Arts at Prince of Songkla University (PSU), Hat Yai Campus, Thailand?;

(2) are there any significant differences between students with high and low
vocabulary size in their use of vocabulary learning strategies?; and (3) what are the
relationships between the students’ vocabulary learning strategies and their

vocabulary knowledge?

Forty items in the questionnaire written in Thai were used to collect data
concerning vocabulary learning strategies. They were classified into five categories of
determination, social, memory, cognitive, and metacognitive strategies adapted from
the vocabulary learning strategies inventory of Schmitt (1997) Taxonomy. The
questionnaire consisted of two parts. The first part asked about the subjects’ personal
information. The second part contained the strategies the students use in learning
vocabulary. Another research instrument was vocabulary level test which were
adapted from Schmitt et al (2001), consisting of the tests of word levels from the
2,000, 3,000, 5,000, and The Academic Word List.

The questionnaires were distributed to 192 second year students in the Faculty
of Liberal Arts at Prince of Songkla University (PSU), Hat Yai Campus, Thailand.

The subjects were also asked to complete the vocabulary level test, and were then
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divided into two groups using the 27% technique: high and low vocabulary size
students based on their vocabulary level test scores. Seven students in the high
vocabulary size group and seven in the low vocabulary size students were requested

to participate in the interview.

The findings of this study can be summarized as follows:

1. The second year students in the Faculty of Liberal Arts reported using
vocabulary learning strategies at a moderate level. In more details, the strategies that
were rated at a highest level were using English-Thai dictionary, using English media,
taking notes of the newly-learned words in class, learning the words by translating the

word meaning, and asking classmates for meaning.

2. The students with high vocabulary size used the strategies significantly (P<

0.01) more often than did the low vocabulary size students.

3. Statistically positive correlation existed (P<.01) between the students’

vocabulary learning strategies and their vocabulary size scores.

5.2 Discussion of the findings

As described in Chapter 4, the main results can be summarized as follows:

5.2.1 The vocabulary learning strategies used by the second year students

In response to research question number one, asking about the vocabulary
learning strategies employed by the second year students in the Faculty of Liberal
Arts at Prince of Songkla University (PSU), Hat Yai Campus, Thailand, the results
indicated that the strategy of using English-Thai dictionary (X =4.33) under
determination strategies was most frequently employed by all subjects. This finding

was in line with that of Schmitt (1997) and Sanaoui (1995), who claim that dictionary
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use plays an important role in EFL learning. The next frequently used strategies were
using English media (songs, movies, newspapers, leaflets, internet, magazines, etc.)

(X =3.89) in the metacognitive strategies, taking notes of the newly-learned words in
class (X =3.86) under the cognitive strategies, learning the words by translating the
word’s meaning (X =3.85) belonging to the memory strategies, and lastly asking

classmates for meaning (X = 3.72) under the social strategies. These findings were

similar to the findings of Stern (1992), Ellis (1994).

5.2.2 The differences between the students with high and low vocabulary

size in using vocabulary learning strategies

With respect to research question number two, asking whether there were any
significant differences between students with high and low vocabulary size in their
use of vocabulary learning strategies, the students were divided into two groups based

on their vocabulary level test scores using the 27% technique.

The results showed that there were significant differences in using vocabulary
learning strategies between the students with high and low vocabulary size at the
confident level of .01. The students with high vocabulary size used the strategies
significantly more often than low vocabulary size students did. This finding was
consistent with the finding of several previous studies on L2 vocabulary learning,
which found that the students with higher vocabulary knowledge used more
vocabulary learning strategies (Ahmed, 1989; Gu & Johnson, 1996; Lawson &
Hogben, 1996). When taking a closer look at the individual vocabulary learning
strategies in the five main categories of vocabulary learning strategies, it was found
that students both with high and low vocabulary size rated the same strategies as the
most frequently used. The high vocabulary size students, however, used the strategies
significantly more often. The differences of those strategies were discussed in the

following sections.



70

5.2.2.1 Determination strategies

In the determination strategies, using English-Thai dictionary was determined as
the most frequently used strategy by both high and low vocabulary size students (high
X =4.42; low X=4.25). This finding was consistent with the findings of Schmitt
(1997), Sanaoui (1995) and Kudo, (1999), who found that their subjects utilized a
bilingual dictionary as a useful source in learning L2 vocabulary. With regard to
dictionary use, Wragg (1990) claimed that dictionary use played an important role in
EFL learning. In this current study, some high vocabulary size students said, “/
usually employ this strategy because it is an easy way to find the meaning of a new
word and it gives all necessary explanation and information about the meaning of a
word.” (translated script). However, this was not always easy when it came to a word
with more than one meaning, as most low vocabulary size students reported, “/
always consult an English-Thai dictionary to discover the meaning of the unknown
words, but sometimes I do not know which meaning to choose from because there are
many meanings and I cannot decide which one should be the appropriate one.”
(translated script). This could be said that these low vocabulary size students might be
unable to analyze other functions of a word such as its collocation and parts of speech

that would help them to decide the right meaning of the target words.

According to Nist and Olejnik (1995), dictionary use is an essential skill to most
students when they learn words. The effective way to learn from a dictionary is that
the students first look at the word in context, so they can decide which word meaning
to choose in a bilingual dictionary word entry. Dictionaries are powerful sources that
help the students learn words independently. Summer (1988) and Scholfield (1982)
concurred that dictionaries have an important role in language learning. However,
they noted that students should be careful in choosing the appropriate meaning to fit
the context in which the word is used since various meanings of a word are given in
an entry of a dictionary. The skills of using dictionary are helpful for the L2 learners

in improving their language learning.
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The learners can use either a bilingual, i.e. English-Thai or Thai-English, or a
monolingual dictionary like English-English. Thompson (1987) demonstrates both
advantages and disadvantages of both types of dictionary. In terms of monolingual
dictionaries, he states that monolingual dictionaries for foreign language learners tend
to be mostly regarded as better than bilingual dictionaries for they give more exposure
to the language use from the word entry. However, monolingual dictionaries have
serious disadvantages in many language teaching situations, especially when learners
do not know which word meaning to choose from, and even they do, the word
definitions in the foreign language may not help them very much for comprehension
of word if they do not know the meaning of words used in the word definition itself.
For these reasons, bilingual dictionaries are potentially more useful and more
motivating resources for L2 language learners. However, Thompson (1987) concludes
that monolingual dictionaries are very helpful for the more advanced learners.
Basically, for the learners below this level, the bilingual dictionary can do all the
useful things that the monolingual dictionary cannot. In addition, Summer (1988)
suggests a dictionary use as a valid activity for foreign learners of English, as an aid

to both comprehension and production of the words.

5.2.2.2 Social strategies

Asking classmates for meaning was determined as the frequently used strategy
by the students with high and low vocabulary size (high X =3.60: low X =3.82).
Interestingly, students with low vocabulary size were found to use this strategy more
often. According to Ahmed (1989), the learners perceived their friends, other students
and lecturers as a good source of vocabulary knowledge. The students usually
preferred asking other people who they thought know English better than themselves.
In this study, it is probable that classmates have a greater influence on the learners
when they learn English vocabulary or discover the meaning of words. As some high
vocabulary size students reported, “I believe that my classmates can help me to learn
the words easier than other sources since we will have many opportunities to
exchange ideas or knowledge to each other, however, if my friends cannot give me the

right answer, I will ask my teacher since he or she is smarter than me and my friends
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so he or she can answer any questions.” (translated script). One low vocabulary size
students said, “I think my friends are better in English than myself. I can rely on them
when I don’t know the meaning of a new word. I don’t want to ask my teacher
because I am afraid that he or she will ask me some further questions. [ will feel

embarrassed if [ cannot answer the questions.” (translated script).

As the interview results of low vocabulary size students showed, they did not
frequently ask the teacher to check the word meaning. According to Kramsch (1979),
another social strategy which is probably infrequently used involves students asking
teachers to check their work for accuracy, especially from using flash cards and word
lists since these are commonly used for independent learning outside the class.
Additionally, Schmitt (1997) adds that word lists, and flash cards have fallen out of
the favor in the communicative period, as many teachers believe that words should
only be presented in context. Conversely, according to Nation’s (1990) survey, he
concluded that an average learner can master a huge number of words by using word
lists or flash cards, and that learning new word this way does not fade away as quickly
as many people may think. He proposes that word lists can be very useful for initial
exposure to a new word. Moreover, one main advantage of learning words from word
lists is that word cards can be taken and studied almost anywhere when the students
have a free moment. Also, they can be arranged to create logical groupings of the

target words (Gairns & Redman, 1986).

5.2.2.3 Memory Strategies

According to the results concerning memory strategies, the strategy of
learning the words by translating the word’s meaning was frequently used by both
high and low vocabulary size students (high X =3.96: low X =3.75.). The students
reported that they used this technique because it was potentially useful as a way of
consolidating the word meaning in their memory; however, they behaved differently
in their responses in the questionnaire. That is, the students with high vocabulary size
reported using this strategy more often than their low vocabulary size counterparts

that might lead them to get low scores of vocabulary level test. As Scholfield (1982)
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suggests translating can be used to teach the meanings of new words and it can be
used to compensate for a limited productive vocabulary, especially when a word is

temporarily inaccessible.

In addition, Schmitt (1997) supports the idea that translating can also be
utilized to improve recall of a word by means of manipulation effort involved in

reformulating the word’s meaning.

5.2.2.4 Cognitive strategies

The vocabulary learning strategy which was reported being frequently used by
students with high and low vocabulary size was taking notes of the newly-learned
words in class (high X =4.06: low X = 3.67). This finding was congruent with Gu &
Johnson’s (1996) findings which showed that the strategy of taking notes was found
to be positively correlated with the student’s English proficiency test and vocabulary
size test scores. As Schmitt (1997) points out taking notes in class invites learner to
create their own personal structure for newly-learned words, and also affords the
opportunity for additional exposure during the review. Moreover, the students have
many alternatives to help them study the target words, such as making use of special
vocabulary sections in their textbooks. However, MaCarthy (1990) points out that the
learners differ in what they do in note-taking, when they take notes, and how they

take notes.

As some high vocabulary size students in this study reported, “I always write
the newly-learned words in my notebook and review them whenever I have free time
because I think taking notes really helps me to remember vocabulary. It seems to me
that writing or taking notes allows me to store the word and its meaning longer in my
memory. The more I write, the more I remember.” (translated script). This strategy of
taking notes of the newly-learned words in class was also considered very useful for
students with low vocabulary size. However, they had some problems in utilizing this
strategy, as reported by one student in this low vocabulary size, “I think writing the

new words in a notebook is very useful in gaining more vocabulary but I don’t often
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write down the newly learned words because I sometimes don’t understand the word
meaning clearly enough and I could not follow what the teacher have taught since
some teachers go too fast I could not catch how to write the word correctly.

Moreover, I hardly review it.” (translated script).

This finding indicated that the way of their notes taking is different. Students
with high vocabulary size take notes more often than their low vocabulary size
counterparts who hardly take notes and hardly review it. In turn, this might be one of
the reasons that made them get the low scores in vocabulary size tests. They may need
some help and motivation. As Carroll and Mordaunt (1991) suggest about taking
notes on vocabulary learning in class, the teacher should give the opportunity to the
students to take notes the newly-learned words. This might involve word definitions,
its etymology, the sentences in which the words occur, and part of speech of word
during their learning process in order to help them remember words more

competently.

5.2.2.5 Metacognitive strategies

With regard to metacognitive strategies, the strategy of using English media
was frequently used by both high and low vocabulary size students (high X =4.02:
low X = 3.75). This may be explained by the fact that English media are regarded as
an up-to-date strategy that can overwhelmingly centre the students learning of new
vocabulary in the present world. It affects Thai teenage students since media itself
seem to entertain them and they can simultaneously help them learn a huge amount of
new vocabulary. Meara, (1999) asserts that students prefer more motivating sources
of vocabulary knowledge than literal sources, such as listening to songs or radios to
learn a new word, watching movies to gain more words or expressions, and reading

magazines or newspapers to discover the meaning of a word.

According to the interviews of the low vocabulary students, it was revealed
that watching English movies was one of their favorite hobbies, “Even though I am

not good at English, I prefer watching English movies to other media in learning
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vocabulary since it is very useful. I know more new words, idioms, and slangs from
the movies; however, the subtitle must be in Thai otherwise I can’t understand it at
all.” (translated script). The interviews of this group of students showed an interesting
issue as one student said, “Omne of the best ways to learn and practice English

vocabulary is by reading magazines or newspapers.” (translated scrip).

The results from the questionnaire and interview sessions possibly lead to the
conclusion that the two groups utilized a variety of English media in learning
vocabulary. However, they behaved differently in both breadth and depth of the
strategies used. That is, the students with high vocabulary size used those English
media more extensively than did their low vocabulary size counterparts. As several of
high vocabulary size students reported, “In my opinion, this technique suits me. |
don’t think I am learning English words when listening to English songs or watching
English movies. It seems to me that I am doing some entertaining activities. I get
many things from English media, not only entertainment but also many new words,
contractions of words, and slangs. I like to watch English soundtrack movies with
subtitles in English because I want to know what the characters are saying without
Thai scripts. In order to learn English, I try to understand what is going on in the
movie by seeing the same movie many times and pause in part of special words and
take notes. This technique makes me get what is going on in the movie. I do not try to
consult a dictionary. If I don’t know the unknown word, I will try to interpret the
meaning from the character’s gestures, intonation of sounds, etc to understand the
word meaning.” (translated script). Some high vocabulary size students added, “/
always read newspapers, novels, magazines in English, and sing and listen to English

songs.” (translated script).

Nation (2001) stated that the teachers can help learners improve their
vocabulary learning by encouraging them to learn through listening materials, such as
songs, advertisements, and news. This may allow learners to get more familiar with
English vocabulary. Moreover, Schmitt (1997) asserted that respondents in his study
felt relaxed when they learned English by listening to English songs.
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5.2.3 The relationship between vocabulary learning strategies and the

vocabulary size

To answer the research question number three asking if relationship existed
between the students’ vocabulary learning strategies and their vocabulary size. The
overview results showed that there were significant correlations at a weak level
between all five categories (determination, social, memory, cognitive, and
metacognitive strategies) of the vocabulary learning strategies used by high
vocabulary size students and their overall scores of the vocabulary level tests. The use
of metacognitive strategies among the high vocabulary size students was positively
correlated with all their vocabulary level tests scores of 2,000, 3,000, 5,000 word
levels, and Academic word list. Determination strategies were positively correlated
with the test scores of 5,000 word level, 3,000 word level and Academic word list.
The social strategies were positively correlated with the test scores of 5,000 and
Academic word list. The cognitive strategies were positively correlated with the test
scores of 5,000 word level and Academic word list. Memory strategies were

positively correlated only with the test score of Academic word list.

These findings were in line with Gu and Johnson’s (1996) study, which found
that vocabulary sizes as well as overall language proficiency of the learners seem to
relate to the learners’ various vocabulary learning strategies and their willingness to
spend extra time to practice newly-learned items. This result indicated an initial
evidence of a positive relationship between the two variables which might be said that
students with high vocabulary size used the vocabulary learning strategies more
efficiently than their low vocabulary size counterparts did. Moreover, the findings of
this study are in agreement with those of Sanaoui’s (1995) with regard to the
relationship between frequent and elaborate strategy use and higher levels of

achievement.
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With regard to the use of all five categories (determination, social, memory,
cognitive, and metacognitive strategies) by the students with low vocabulary size, the
overall correlations showed that only cognitive strategies were statically correlated
with the overall vocabulary size test scores at a weak level. A closer look at each
category revealed that determination, social, memory, and metacognitve strategies
were statically correlated with the test score of 2,000 word level at a weak level. The
use of cognitive strategies of the low vocabulary size students was statically

correlated with the test scores of 2,000 and 3,000 word levels at a weak level.

In addition, a negative correlation existed between vocabulary learning
strategy use and vocabulary size score among the low vocabulary size students. In
more details, the determination strategies were negatively correlated with the test
score of 5,000 word level among these students. The reason that might explain this
phenomenon is that their most often used strategy of using English-Thai dictionary to
discover the word meanings. It was found that most of the students with low
vocabulary size reported, “If I find a word with more than one meaning, I cannot
decide which meaning is appropriate for the word I am looking for” (translated
script). This can be assumed that they were unable to decide which meaning to be

used in the appropriate contexts.

Moreover, the frequent 5,000 words are more difficult words which require
more lexical competence in learning (Schmitt, 2000). This finding revealed that all
five categories were significantly less used by students with low vocabulary size who
might not take much time and effort in learning vocabulary or they might lack the
abilities to use the dictionary effectively and efficiently. These might lead them to get
a lower vocabulary size (Schmitt, 2000). In this case, the teacher must take particular
care to show the students the importance of using dictionaries and how to use them

effectively.
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5.2.4 Relationship between 40 items of vocabulary learning strategies and

the overall vocabulary size scores of the high vocabulary size group

In analyzing all 40 items of five main categories of vocabulary learning
strategies (determination, social, memory, cognitive, and metacognitive strategies)
used by students with high vocabulary size and their overall vocabulary level test
scores. Eighteen strategies were found to significantly correlate with the overall
vocabulary level test scores. The correlation coefficient showed that the use of these
strategies probably could be used to increase the students’ bigger vocabulary size and

they should be trained to the students with low vocabulary size.

5.2.4.1 Determination strategies

In the determination strategies, the strategies of analyzing parts of speech,
analyzing affixes and roots to guess the meaning of words, using English-English
dictionary, using Thai-English dictionary, and listing and reviewing the newly-learned
words were found to significantly correlate with the student’s overall vocabulary size.
Based on the questionnaire results, the students with high vocabulary size reported
using these strategies at a high level (X = 3.81, X =3.83, X =3.15, X =3.10, x=3.29
respectively) while their low vocabulary size counterparts reported using these
strategy at a lower level (X=2.83, x= 2.85, X=2.44, , X =2.56 respectively).
Noticeably, only the strategy of using Thai-English dictionary was found to be more

frequently used among the students with low vocabulary size (X =3.56).

Regarding the strategies of analyzing parts of speech and analyzing affixes
and roots to guess the meaning of word, Meara’s (1989) study indicates that advanced
learners prefer identifying parts of speech when they learn the meaning of a new
word, whereas weak learners normally ignore this strategy because they are
indifferent to the parts of speech of the difficult words as well as their meanings even
if they are introduced and taught in class. Several low vocabulary size students
reported during the interview that they rarely identify words into their parts of speech;

they said that they did not know which words are adjectives, verbs, nouns, and so on.
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They added that they sometimes mistook an adjective as a verb, a noun as an adverb
and so on. Schmitt (1997) claims that learners can obtain hints for meanings from
word roots or affixes, although not always reliably. Also, if the learners know word
roots and affixes as well as word’s meanings, this may help them to develop their
reading skills more effectively. Moreover, the students can use these strategies both
inside and outside classroom. One possible suggestion is that teachers should
stimulate the students to guess the word meaning from its affixes and roots so that the
students will use this strategy more often in reading activities. Alternatively, teachers
may select various kinds of texts focusing on affixes and roots to assign to the
students, especially those who have lower vocabulary size in order to train them to

use these strategies more effectively.

Regarding to the strategy of using English-Thai dictionary, it was reported as
the most frequently used strategy among the students with high and low vocabulary.
However, correlational analysis revealed that the strategy of using English-Thai
dictionary was not significantly correlated with vocabulary size. In contrast, the
strategies of using English-English dictionary, and Thai-English dictionary were
found to significantly correlate with vocabulary size. For the strategy of using
English-English dictionary, it provides more functions of words and gives more
explanations than does the English-Thai dictionary normally used among L2 language
learners which gives only the translation of the word meaning or simple sample
sentences. Therefore, this strategy of using monolingual dictionary might enable the
students to encounter, comprehend, and internalize the unknown words more
effectively and lead them to retain more vocabulary. However, this strategy was not a
preference for the students with low vocabulary size. This may be due to the fact that
these students lack the opportunity to apply this strategy since they are not sure
whether they can understand the English definitions in this kind of dictionary. Even if
they try to use an English-English dictionary, they may be reluctant to decide which
meaning is the most appropriate for the word, or they might not be able to translate
the meaning of the word correctly. For these reasons, they need to be sure before
using such dictionary that they will get the correct meaning and understand those

words clearly. Likewise, Wragg (1990) states that the students must make sure that
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the words they use in going to convey their meaning. Taking this into account, the
students should be trained to use English-English dictionary when they learn
vocabulary since this kind of dictionary does help them learn the correct meanings of

English words.

The strategy of using Thai-English dictionary was also found to significantly
correlate with students’ vocabulary size and was found to be frequently used by the
students with high and low vocabulary size. However, the latter group reported using
this strategy more often. As they reported in the interview section, they tended to use
a Thai-English dictionary when they wanted to express their ideas in English. They
usually looked for Thai words they wanted to use in the Thai-English dictionary. It
can be concluded that a Thai-English dictionary may be a meaningful and useful
source for the students to get the meanings of difficult words when they are working
with the writing or speaking tasks. Regarding this finding, teachers should train the
students on how to use an English-English dictionary and Thai-English dictionary
more appropriately rather than let them use an English-Thai dictionary just for getting
word meaning in Thai. Moreover, teacher should raise the students’ awareness to
realize the benefits of listing vocabulary they have found in dictionary and review it
for further use. As Nation (1982) suggests, it is very useful for initial exposure to a
new word for either beginner of advanced learners. More importantly, they need to

review the words they encounter for further uses.

5.2.4.2 Social strategies

In respect of the correlational results, the strategies of asking the teacher for
synonyms or similar meaning of the new word, asking the teacher to make a sentence
by using the new word, asking the teacher to check their word lists for accuracy, and
interacting with native speakers were found to significantly correlate with the
students’ vocabulary size. However, these strategies were found to be used less
frequently than other group of strategies by both the students with high and low
vocabulary size (high X=2.98, X =2.54, x=2.67, X = 2.44 respectively; low X

=2.19, x=2.23, x=2.38, x=1.58 respectively). The results from the interview
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session revealed that the students did not want to ask their teacher because they were
afraid that he or she may ask them some further questions that they could not answer,
and that would make them feel embarrassed and they would be discouraged if they
made some mistakes, so they did not dare to ask the teacher. According to Schmitt
(1997) when students encounter vocabulary problems, teachers should be in the
position to help them in a variety of ways such as giving the sources for language
translation to the students. The source language translations have the advantage of
being fast, easily understood by the students, and make possible the transfer of the
source language onto the equivalent target language. For this reason, teachers should
try to reduce the student’s anxiety, and instead stimulate the students to have courage
to effectively acquire English vocabulary knowledge. Nation (2001) states that
teachers often have influence on learner’s vocabulary knowledge. He claims that
teachers do help students understand meaning of unfamiliar words faster and better if
they give the students opportunities to discuss the meaning of words. Other social
strategies such as Interacting with native speakers is a helpful and useful technique to
learn English since the students can not only obtain English vocabulary, but also

learn its pronunciation, intonation, and stress from native people.

5.2.4.3 Memory strategies

The strategies of connecting the words to their experience and learning the
words of an idiom together were found to significantly correlate with the student’s
vocabulary scores. The students with high vocabulary size reported using these
strategies at a higher level (X =3.44, X =3.33 respectively) while low vocabulary size
students reported using these strategies at a lower level (X=2.73, Xx=2.21
respectively). As Thompson (1987) explains, the newly-learned words can be
integrated into many kinds of existing knowledge. Furthermore, new words can also
be related to a particular personal experience of the significant concept. For example,
learners mentally connect the word “snow” to a memory of playing in the snow when
they were children. Learners can also create their own mental image of word
meaning. Schmitt’s (1997) supports that the students can get vocabulary knowledge

when learning through idioms. From this finding, teacher should arrange group
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activities or tasks that the students are able to create their imagination and teacher

should train these strategies to the students with low vocabulary size more.

5.2.4.4 Cognitive strategies

For cognitive strategies, the strategies of learning the word through verbal
repetition, learning the word through written repetition, and taking notes of the newly-
learned words in class were found to significantly correlate with the student’s
vocabulary size. It was interesting to see that both students with high and low
vocabulary size reported using these strategies at a high level (high X =4.00, X =4.02,
X =4.06 respectively; low X =3.28, X =3.42, X =3.67 respectively). Both groups
reported that the strategies of learning the word through verbal and written repetition
helped them to remember words more effectively. On this, several researchers such as
O’malley and Chamot (1990), Rubin and Wenden (1987), and Sanaoui (1995), found
that these strategies has been used by foreign language learners to commit new
foreign words to their memory and they have been considered as the first and easiest
strategies that learners pick up and use. In addition, Oxford (1990) points out that the
particular form of rehearsal could be a reading or writing of the words, the repetition
of the words and the meaning, or repetition may engage some forms of structuring.
Also, this can be found in Lawson and Hogben’s (1990) work in which they noted
that the strategies most frequently used by Italian language learners involve some
forms of repetition. Not only do they use repetition in almost two-thirds of

opportunities, but repetition is utilized on most of the words by most of them.

In addition, the note-taking strategy was significantly correlated with the
students’ vocabulary size scores and was the most frequently used by students with
high and low vocabulary size. It can be assumed that the students may prefer taking
notes after acquiring information about new words, but they were varied in the way
they did and how they took their notes. They may write what the teacher is teaching
on different forms such as word lists, vocabulary notebooks. According to Schmitt’s
(1997) study concerning weak and advanced learners’ vocabulary learning, more

advanced learners could transfer their knowledge to new application better than the



83

weak learners. Schmitt” study may corroborate the idea that some students with high
vocabulary size can apply and transfer their knowledge to new application, such as
taking notes strategy, so they can listen to and write down what the teacher is teaching

at the same time.

5.2.4.5 Metacognitive strategies

In metacognitve strategies, the strategies of testing themselves with word tests,
continuing to study the word overtime, using English media, and trying to speak or
describe things in English were found to significantly correlate with the overall
vocabulary size. The students with high vocabulary size reported using these
strategies more frequently (high X =3.25, X =2.56, X =4.02, X =3.06 respectively)
than their low vocabulary counterparts (low X =2.40, X =1.88, x=3.75, X =2.40
respectively). According to Schmitt (1997), doing tests can be one strategy that
maximizes the effectiveness of leaner’s vocabulary learning if it is scheduled and
organized rather than random. He supports using this strategy since he can prove that
most forgetting words occur as soon as learning session ends. If the students always
test themselves after finishing class, it will help them remember words longer and the
rate of forgetting will slow down. Moreover, if the students continue testing word or
try a variety of ways to improve their English vocabulary leaning, they will not forget
and gain a number of words. To this consideration, teacher should at times prepare
various vocabulary tests for the students to further their learning of words, and to
enhance their rehearsal, or alternatively teachers may encourage the students to do the

tests by themselves at home.

Using English media was one of the most frequently used strategies among the
students with high and low vocabulary size and it was found to significantly correlate
with the overall vocabulary size. This implies that materials selected for learning and
teaching in classroom should be varied. Moreover, it could be suggested that teachers
should not focus only on textbooks but other English media such as songs, posters,
brochures, advertisements, Internet, movies, newspapers, and a lot more authentic

materials. Moreover, attempting to speak or describe things in English is a useful way
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to improve their vocabulary knowledge including their speaking skill by means of
pronunciation, intonation, stress and accent. Additionally, the students may recognize
words more easily and utilize them more fluently if they try to speak English often as
they can associate the source language with the target language, in this case, teacher
should try to arrange group works or pair works to discuss interesting topics in their

daily life.

5.3 Pedagogical implications

The results of this study were consistent with the previous studies in terms of
types and frequency of vocabulary learning strategies employed by university
students. The strategies used by the students were similar to those research studies of

Schmitt, (1997), Oxford, (1990), Gu and Johnson, (1996).

The implication derived from the results of this study is that training the
students for vocabulary learning strategies should be regarded as a needed aspect of
lexical learning and it deserves more consideration. Understanding the students’
natural learning patterns contributes to a better understanding of how they can learn
the words of the target language, particularly English. From this study, it is hoped that
university teachers will better understand the vocabulary learning trends of students
so that they can train and lead students more effectively to greater achievement in

learning vocabulary.

Certainly, the findings offer great benefits to English language teachers and
students. As the results showed that the strategies of using English-Thai dictionary,
asking classmates for word meaning, learning the words by translating the words’
meaning, taking notes of the newly-learned words in class, and using English media
were found to be the most frequently used strategies among the students with high and
low vocabulary size. Therefore, the students should be encouraged to make extensive
use of those strategies. The teachers can design tasks for the students in order to

improve their skills in using those most frequently used strategies.
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Another implication is that the teachers should try to make the learners aware
of the strategies that were found to significantly correlate to their vocabulary size.
These were the strategies of analyzing parts of speech, analyzing affixes and roots to
guess the meaning of words, using English-English dictionary, using Thai-English
dictionary, listing vocabulary and reviewing it, asking the teacher for synonyms or
similar meanings of the new word, asking the teacher to make a sentence by using the
new words, asking the teacher to check their word lists for accuracy, interacting with
native speakers, connecting the word to learners’ experience, learning the word
through verbal repetition, learning the word through writing repetition, taking notes of
the newly-learned words in class, testing themselves with word tests, continuing to
study the word over time, using English media, and trying to speak or describe things
in English. The teacher should teach the students how to use these strategies whenever
necessary and try to include these strategies in class activities and assignments, etc, in
order to encourage the learners to internalize these strategies. Oxford (1990) states
that making the students aware of the strategies they use in learning are one of the
best ways to enhance their learning. When students are aware of the strategies which
help them to learn better, they are motivated to use them more frequently in their

learning.

5.4 Recommendations for further studies

Based on the findings of this study, the following recommendations are made

for further research.

5.4.1 The vocabulary learning strategies used by the subjects in this study
were obtained from the questionnaire and interview. Other methods such as
observation and think-aloud protocol should be included. This may enable the
researcher to discover other aspects, for example, students’ attitudes or beliefs toward

vocabulary learning in English.

5.4.2 Further investigations on vocabulary learning strategies of high and low

English proficiency students should be conducted on other subject groups in other
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universities for a better understanding of the use of vocabulary learning strategies in

Thailand and for language learning improvement.

5.4.3 Further research should include other factors of the subjects to
investigate the relationship between language learning outcome and vocabulary

learning strategies they use.

5.4.4 Further research should be done on how learning resources or self-access
learning centers or the online learning programs, which are actively promoted in
almost all universities and language institutes, can help motivate L2 learners to
acquire more vocabulary. It is also worthwhile to examine what types of services
should be provided for these learners to be active and independent learners in their

vocabulary knowledge.
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Appendix A

Vocabulary learning strategies questionnaire

Part I: Personal information

Instruction: Please fill the spaces provided or put ¢ in the bracket with true
information.

General information

2. Sex () Male () Female
Part II: Vocabulary learning strategies of the participants

Instruction: Please put he make v on the number of each item concerning
vocabulary learning strategies that you frequently use. The scales of numbers
mean as follows:

: always

: usually

: often

: occasionally
: seldom

O = N W A~ WD

. never
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Strategies

Scales

Determination strategies (DET)

3

2

1. Analyze parts of speech (e.g. noun, verb, adjective).

2. Analyze affixes and roots to guess the meanings of words
(e.g. replay — re means do it again).

3. Use the pictures or gestures to understand the meaning of
Words.

4. Guess the meanings of words form textual context.

5. Look up a word in:
5.1 English - English dictionary.

5.2 English — Thai dictionary.

5.3 Thai — English dictionary.

6. List vocabulary and review it.

Social strategies (SOC)

7. Ask the teacher to translate the meaning of a word that you
do not understand.

8. Ask the teacher for synonyms or similar meanings of new
Word.

9. Ask the teacher to make a sentence by using the new word

10. Ask classmates for meaning.

11. Discover the meaning through group work activity.

12. Ask for the teacher to check your word lists for accuracy.

13 Interact with native speakers.

Memory strategies (MEM)

14. Study the word with pictures.

15. Connect the word to your experience.

16. Make a list of vocabulary in alphabetical for reviewing

17. Make a list of vocabulary arranged by topic or group for
reviewing (e.g. animal, parts of body, flower)
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Strategies

Scales

3|2

18. Try to use the new word at once after learning.

19. Associate the word with other words you have learned.

20. Review the word you have learned by spelling it aloud

21. Remember a word from its strange form, pronunciation or
difficult spelling.

22. Say the new word aloud when studying in order to easily
remember.

23. Remember the word by underlining the first letter.

24. Learn the words by paraphrasing the word’s meaning.

25. Learn the words of an idiom together.

26. Use physical action when learning a word (Ex. You will
dance to remember the meaning of the word “dance”).

Cognitive strategies (COG)

27. Learn the word through verbal repetition.

28. Learn the word through written repetition.

29. Take notes of the newly-learned words in class.

30. Use the vocabulary section in your textbook.

31. Listen to a tape of word lists.

32. Keep a vocabulary notebook wherever you go.

Metacognitive strategies (MET)

33. Use English media (songs, movies, newspapers, leaflets, the
internet, magazines, etc.

34. Test yourself with word tests.

35. Translate the meaning of the word from Thai into English.

36. Translate the meaning of the word from English into Thai.

37. Continue to study the word over time.
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Strategies

Scales

5/14(3(2(|1]0

38. Practice by doing vocabulary exercises (e.g. filling words in
the spaces)

39. Play vocabulary games.

40. Try to speak or describe things in English

Thank you very much
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Appendix B
Semi-structured Interview on Vocabulary Learning Strategies
Sex: [] Male []Female
Age:.........
Questions:

1. What vocabulary learning strategies do you like to use the most, according to
the strategies listed in the questionnaire?

they?
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Appendix C
The vocabulary level test
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The 2,000 word level
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