
 

i 
 

 
 
 
 
 
 
 

Effectiveness of Explicit Instruction in Pronunciation of English 

Unfamiliar Sounds: A Case Study of M.5 Students 

at Darussalam School, Narathiwat Province 

 

 

 

 

 

 
Nurhaswanee  Boto 

 

 

 

 

 

 
A Thesis Submitted in Partial Fulfillment of the Requirements for the Master of 

Arts Degree in Teaching English as an International Language 

Prince of Songkla University 

2010 
Copyright of Prince of Songkla University 





iii 

 

��������	
��
�
        ���������	�����	���
����
�
�	���������������� �
���!
�	"	�#��$": 
                                ��&�'(�"	!

#�����
��)#��#���'(�"	�*��� 5 ���,������
)	� ��	-	� 
                               !
.#�/�#)
�	���	�                              
01�����
                     
1�2#��	
� ��3� 
�	�	���	                 �	���
�	"	�#��$"��4
�	"	
	
	�	3�        
�*�	�'(�"	              2009 

 

�������� 

 

             �	���.#���#8�
�8���	��#39 ������
/-#� ���  1) �����'(�"	�1����	��1����
#�����
���!

�	���������������� �
���!
�	"	�#��$"  3 �- �� ��� �������������	�=!
����������	"	��� 
(/ɡ/ /v/  /θ/  /ð/  /s/  /z/  /ʃ/ �-� /dʒ/ ) ����������)���	���4
�/1�.

 ( /-s/  /-z/ �-� /-iz/ )  
�-�����������)��)�3�	- ( /-t/  /-d/ �-� /-id/ )   2) �����'(�"	���������	�����	���
���
�
�
�	���������������� �
���!
�	"	�#��$"  3)  �����'(�"	�#'
�3����
#�����
3���	�����
���
�
�
�	���������!
�	"	�#��$"  �- ��3#����	���4

#�����
� �-��/?�� �	�'�-�@ �#8
�#���'(�"	
�*��� 5 ,������
)	� ��-	� .#�/�#)
�	���	� .A	
�
 64 �
 �	���.#���#8�
�8�)����	���D�����1-
!
�����	��	�'(�"	���/
(������*�	�'(�"	  2552  �- ��3#����	��)�91����������4
 2 �- ����� 
�- ������ �.A	
�
  32  �
 �-��- ���)-��.A	
�
 32 �
 ����������!
�	���.#����#8�/�) 4 ���	� 
��� ����)������
����
  �0
�	���
��������	��1���8
E	
!
�	���������.A	
�
 4 �0
  
�0
�	���
�	���������!
�#8
����
.A	
�
 10 �0
 ����)���/-#�����
 �-�������9	�
�������#��#'
�3�3���	�����
�	���������!
�	"	�#��$" !
�����#�)	/
�������	��	�'(�"	

#�����
�#8�����- ���)��A	����)������
����
 !
�����#�)	/
������ �-��#�)	/
����	�
#�����

!
�- ���)-���)��#��	�����
�	���
!
��������	��1���8
E	
!
�	��������� �-��������#��#�"� 
!
�&����
#�����
!
�- ������ ��)��#��	�����
�	���
�����3� !
������	�����	��	�'(�"	

#�����
�#8�����- ���)��A	����)���/-#�����
F(����4
����)����)����#
�#�����)���
���
����
�����'(�"	��	��3�3�	�!
�	���������������� �
���!
�	"	�#��$"���
�-�/-#��	�
����
 /-#�.	��A	����)���/-#�����
�-��
#�����
!
�- ���)-���)��A	������9	��������#�



iv 

 

�#'
�3�3���	�����
�	���������!
�	"	�#��$"�����'(�"	�#'
�3����
#�����
!
�- ���)-��
/-#�.	��)�����
�	���������  

                  0-����	���.#�!
��#8�
�8�)�����	�1����	��1�!
�	���������!
�	"	�#��$"���

#�����
�#8�����- ��
#8
��1�!
��)#����3�A	 �-��������	��3�3�	����	���
#��A	�#?�	��9�3� ���	���
�D3	��)�����	0-�	��)����	���������/-#�����
���
#�����
�#8�����- ��
#8
�)�����	�
�3�3�	����	���
#��A	�#?�	��9�3� 
#�����
!
�- ���)-��F(���)��#��	���
����
�
�	���������

#8
�	�	�9��������������� �
���!
�	"	�#��$"�)�)����	
#�����
!
�- ������ �F(���)��#��	�
����
�	���
�����3� G�
#8
�	���
�	���������������� �
���!
�	"	�#��$"����������0-
�-��	�	�9�����#H
	�	������������
#�����
!/�)��(8
 
��.	�
�8�-��
#�����
!
�- ���)-��
�)���)��#'
�3��������3���	�����
�	���������!
�	"	�#��$" F(���	�	�9�� ��)���	�	���

�	���������!
�	"	�#��$"
#8

��.	�.����0-3���#'
�3����)��-���#����0-3����	��A	��D.!

�	�����
���)��� 

 

 

 

 

 

 

 

 

 

 

 



v 

 

Thesis Title                  Effectiveness  of  Explicit  Instruction  in  Pronunciation of  

  English Unfamiliar Sounds: A Case Study of  M.5 Students      

                                     at Darussalam School, Narathiwat  Province            

Author                          Nurhaswanee Boto 

Major Program            Teaching English as an International Language 

Academic Year           2009 

 

Abstract 

 

             This paper presents an experimental research study which investigates : 1) the 

students’ background knowledge of the pronunciation of three set of English 

unfamiliar sounds; namely, the phonemes not existing in Thai phonology ( /ɡ/,/v/, /θ/, 

/ð/, /s/, /z/, /ʃ/, /dʒ/) the plural morphemes (/-s/, /-z/, /-iz/) and the past morphemes     

(/-t/, /-d/, /-id/)  2) the effectiveness of  explicit instruction in  pronunciation of 

English  unfamiliar sounds and 3) the students’ attitudes towards explicit instruction 

in English pronunciation. The subjects of the study were 64 Mattayom Suksa 5 female 

arts students at Darussalam School in Narathiwat Province. This study was conducted 

during the first semester of the academic year 2009. The subjects were divided into 

two groups: the control group of 32 students and the experimental group of 32 

students. The instruments used in this study were a pre-test, four lesson plans on 

phonetic knowledge, ten lesson plans on pronunciation teaching designed under 

explicit instruction, a post test and a questionnaire. Both groups of subjects were given  

the pre-test in the first week of the semester. In the 2
nd

 - 3
rd

 weeks, a treatment which 

was intensively designed for explicit instruction in English pronunciation was given 

only to the experimental group, while the subjects in the control group were given the 

normal instruction without knowledge of phonetics and phonetic symbols. The post 

test, which was the same as the pre-test, was given to both groups at the end of the 

semester in order to see their pronunciation differences. After the post test, the 
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students in the experimental group were asked to complete the questionnaires in order 

to find out their attitudes towards the explicit instruction in English pronunciation.  

            The findings show that the background knowledge of English pronunciation of 

the students in both groups was at a low level and was not significantly different. 

However, it was found that the students who were in the experimental group and 

received the explicit instruction in pronunciation of English unfamiliar sounds could 

show a significantly higher difference in their post test performance than those who 

were in the control group and were not given explicit instruction. This indicates that 

the explicit instruction in pronunciation of English unfamiliar sounds is effective and 

can help the students improve their pronunciation. Also, the subjects in the 

experimental group showed positive attitudes towards the explicit instruction in 

English pronunciation after the experiment. In sum, explicit instruction in English 

pronunciation had a positive effect on students’ achievement and their attitudes in 

learning. 
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CHAPTER 1 

 

                                 INTRODUCTION 

 

                  The thesis is divided into five chapters. The first chapter consists of the 

rationale of the study, purposes of the study, research questions, research hypothesis, 

definition of terms, scope and limitations, and significance of the study. The second 

chapter reviews related research and literature. The third chapter explains research 

methodology and data analysis. The fourth chapter presents findings of the study. The 

last chapter contains a summary, discussion of the main findings, implications and 

recommendations for further studies. 

 

1.1 Rationale of the Study 

 

                   This study deals with an aspect of teaching and learning pronunciation 

which focuses on English unfamiliar sounds. As generally accepted, correct 

pronunciation is an important factor determining the meaningfulness and success of 

communication; easily understandable speech can prevent a breakdown in 

communication. According to Kelly (2000), the inaccurate use of pronunciation 

causes communicative problems while speaking. To communicate effectively, 

language learners need to have proficiency not only on semantic and syntactic levels 

but also on morphological and phonological levels of a language (Richards and 

Renandya, 2002). However, the focus in language learning has mostly been placed on 

grammatical rules, vocabulary, meanings and translation (Brown, 1992). Still, the 

learners cannot communicate in English well in real life situations although they have 

been learning the language for several years.  Besides, many language teachers ignore 

or give little attention to pronunciation teaching (Brown, 1991). That is the reason 

why most foreign language learners have many problems in English pronouncing and 

in perceiving meanings of speech delivered especially by English native speakers. To 

increase the intelligibility of the learners’ speech, they not only need to learn how to 
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remember  more words or how to string those words grammatically with perfect 

grammatical rules, but also need to learn how to pronounce them clearly and correctly 

in order to express the full intended message across their communication.  

                As pronunciation should be taught to the learners, their problematic areas of 

pronunciation should be focused in classroom teaching in order to directly solve their 

problems. After exploring English pronunciation of the students at Darussalam 

School, it was found that they appeared to have problems in pronouncing the 

phonemes not existing in Thai phonology. In their speech, they often replaced English 

unfamiliar consonant sounds with other sounds having the closest features in the Thai 

language. In the same way, the plural and past morphemes were also unfamiliar for 

the students due to fact that these morphemes do not appear in Thai language. After 

discussing with English language teachers, they agreed that they ignored 

pronunciation while teaching. The reason was that they had to follow the Thai 

curriculum which was set to focus only on grammatical rules used in English 

language. Additionally, most English language teachers had no enough confidence to 

teach pronunciation. In sum, there are there main problems in pronunciation teaching 

and learning after exploring the students’ pronunciation. 

                    One important problem in English pronunciation teaching and learning 

has to do with the unfamiliar sounds which do not exist in the sound systems of 

learners’ native languages. According to Richards and Renandya (2002), most foreign 

language learners are not able to pronounce the sounds without using the 

transferential knowledge of pronunciation features of their first language. Due to this 

fact, we have to pay more attention to this area of difficulty in order to directly solve 

learners’ problems. Richards and Renandys also stated that many learners are quite 

comfortable to show their native identity in their foreign language phonology. 

However, they still need pronunciation instruction in order to improve their 

pronunciation.                                                                                   

                Next, plural and past morphemes can also cause problems for Thai learners. 

These areas of difficulties tend to be ignored by most English language teachers who 

focus only on grammatical forms of tenses and numbers, but not on pronunciation. So, 
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the students are often found to fossilize these wrong models of pronunciation while 

speaking.  

                  Another problem in pronunciation teaching and learning is that learners 

need more opportunities to practice pronunciation. They need more time to practice 

what they have learned in class in order to broaden their skills of pronunciation and 

also to register this new knowledge into their long-term memory. As practice makes 

perfect, the explicit instruction can provide the learners feedback through correct and 

incorrect responses and also opportunities to practice their pronunciation (Hall, 2002). 

Besides, it can promote interaction while learning because learners can learn and 

pronounce better in a comfortable and non-face-threatening environment with their 

friends. 

            Due to the fact that Thai students are rarely exposed to pronunciation 

instruction, explicit instruction is the appropriate way for students having less ability 

in pronunciation. According to Hall (2002), explicit instruction is especially beneficial 

for low-performance students and students in special education. However, advanced 

learners who set goals to achieve native-like pronunciation also benefit from explicit 

instruction in pronunciation. The reason is that explicit instruction may help learners 

to see the importance of producing correct pronunciation, to activate their motivation, 

to reduce their mispronunciation, to raise awareness of their pronunciation and to 

increase their confidence in speaking.  

    To find out how to solve pronunciation difficulties of the learners, the 

researcher designed an explicit instruction which focuses on pronunciation of English 

unfamiliar sounds for Thai learners. The study covers three main areas: the phonemes 

not existing in Thai phonology [ ɡɡɡɡ, v,  z,  ʃʃʃʃ, ʒʒʒʒ, dʒʒʒʒ, θ, ð], the plural morphemes [-s, -z,  

-iz]  and the past morphemes [-t, -d, id]. For the phonemes not existing in Thai 

phonology, the researcher decided to exclude the voiced palatal fricative [ʒʒʒʒ]  because  

it rarely appears in English vocabulary and causes less problems in communication. 
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1.2 Purposes of the Study 

 

      This study aims at three main purposes as follows: 

1. To  investigate  the  students’  background  knowledge  of  English  unfamiliar     

sounds as measured by their performance  

2. To  investigate  the  effectiveness  of  explicit  instruction  in  acquiring  the    

pronunciation of English unfamiliar sounds as shown in the students’ 

performance   

3. To investigate the students’ attitudes towards explicit instruction in English  

pronunciation. 

 

1.3 Research Questions 

 

          There are three research questions in this study. 

1. To what extent can the students correctly pronounce English unfamiliar 

sounds? 

2. Does explicit instruction help the students improve their pronunciation of 

English unfamiliar sounds? 

3. What are the students’ attitudes towards explicit instruction in English 

pronunciation? 

 

1.4   Research Hypothesis 

 

1.    The students can rarely pronounce English unfamiliar sounds correctly. 

         2.   The explicit instruction can help the students improve their pronunciation   

                of  English unfamiliar sounds. 

3. The students have positive attitudes towards  explicit instruction in  English 

 pronunciation. 
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1.5  Definition of Terms 

 

          1. Pronunciation: It is a particular way in which people utter words of a 

language when speaking. It is also the primary medium for communication in which 

people share understanding as individuals and as representatives of different groups. 

In this study, the American standard was chosen to be the model for pronunciation 

instruction. 

         2.  Explicit instruction: It is the intentional design and delivery of information 

by the teacher to the students. It begins with: (1) the teacher's modeling or 

demonstration of the skill or strategy; (2) a structured and substantial opportunity for 

students to practice and apply newly taught skills and knowledge under the teacher's 

direction and guidance; and (3) an opportunity for feedback (Utah State University, 

2009). In this study, the experimental group was provided with explicit instruction in 

pronunciation of English unfamiliar sounds. The explicit instruction was divided into 

two parts: 1) explicit instruction in the basic phonetic knowledge and 2) explicit 

instruction in pronunciation of English unfamiliar sounds designed by accompanying 

phonetic symbols with the target phonemes. After the pre-test, the phonetic 

knowledge consisting of 1) the consonant sound production, 2) phonetic symbols, 3) 

voicing, and 4) the plural and past morphemes, were given to the subjects in the 

experimental group as the additional class in order to give them the basic phonetic 

knowledge before pronunciation instruction. Then explicit instruction in 

pronunciation of English unfamiliar sounds with phonetic symbols was given to the 

experimental group throughout a semester, while the control group was given the 

normal instruction with the same materials (no phonetic symbols) by the same 

instructor. 

3. Phonetic  symbols:   They   are   written   characters   used    in    phonetic     

transcription to represent particular speech sounds in a language. In this study, the 

IPA (International Phonetic Alphabet) was chosen to be taught for the explicit 

instruction.  
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          4. Voiced sounds: They are speech sounds produced when the vocal folds are 

brought together in such a way that only a narrow gap is left for the air stream to pass 

through, which causes vibration on the part of the air column above the glottis. 

         5. Voiceless sounds: They are speech sounds produced when the vocal folds are 

spread and do not vibrate, allowing the airstream to pass through without obstruction. 

         6. Consonant sounds: They are speech sounds articulated with complete or 

partial closure of the upper vocal tract that lies above the larynx.           

        7.  Phoneme: It is a minimal contrastive unit on the abstract level of the sound 

system of a language which can distinguish between meanings of two words. It is 

represented between slashes by convention and can be pronounced in one or more 

ways, depending on the number of allophones. Phoneme is a minimal unit in that it 

cannot be broken up into smaller successive units, and it is a contrastive unit in that it 

distinguishes words, thus representing differences in meaning. So, the changing of a 

phoneme will produce a change in the meaning of a word. To determine phonemes in 

a language, the linguists work on the principle of minimal pairs. These consist of pairs 

of words which are distinguished from each other by a difference between two 

phonemes and by that difference alone. Besides, the number of phonemes varies from 

one language to another. English is often considered to have 44 phonemes: 24 

consonants and 20 vowels. 

        8. Morpheme: It is the smallest meaningful unit in the grammar of a language. 

There are two types of morphemes: (1) free morphemes which can occur on their own 

as separate words e.g. look, kid and attack, and (2) bound morphemes which can not 

stand as words on their own e.g. -ment, -es (plural morpheme), and -ed (past 

morpheme).  Its actual phonetic representation is the morph, with the different 

morphs representing the same morpheme being grouped as its allomorphs. (For 

example, the plural morpheme -s  has the morph "-s", /s/, in cats (/kæts/), but "-es", 

/iz/, in dishes (/diʃ iz/), and even the voiced "-s", /z/, in  room  (/ru:mz/); these morphs 

are called allomorphs of plural morpheme.) 
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            9. Attitude:  Learners’ opinions and feelings about something, especially 

shown in what they say and do. It is also an important factor that determines the 

degree and persistence of the learners in learning. 

 

1.6   Scope and Limitations 

 

                  Only three set of English unfamiliar sounds were emphasized in this study; 

namely, the phonemes not existing in Thai phonology [ ɡɡɡɡ, v,  z,  ʃʃʃʃ, ʒʒʒʒ, dʒʒʒʒ, θ, ð], the 

plural morphemes [-s, -z, -iz]  and the past morphemes [-t, -d, id].  These phonemes 

may cause problems for Thai learners while speaking due to their inexistence in the 

Thai language system. This study was limited to female arts students from Mattayom 

Suksa 5 at Darussalam School in Narathiwat Province.  They may have different 

language background compared with the students in other schools.  This is because 

the subjects are bilingual of Pattani Malay and Thai. They can use standard Thai as 

well as Pattani Malay since they have been studying Thai since kindergarten and they 

also use Thai as their formal language. So, the results may not be generalized to those 

learners of different language background. 

 

1.7  Significance of the Study 

 

                 This study is conducted to find evidence as to whether explicit instruction 

in pronunciation of English unfamiliar sounds affects English pronunciation of the 

students. As the results from this study are positive, this study can be a guideline for 

teachers in using explicit instruction to teach English pronunciation to Thai students 

who have pronunciation problems. This study aims to provide some evidence for 

anyone who is interested in pronunciation teaching to carry out some further studies. 

Hopefully, it is conducted to be a guideline for educators, administrators, policy 

makers and reformers to use the findings to develop curricula concerned with the 

importance of pronunciation teaching.    
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CHAPTER 2 

 

LITERATURE REVIEW  

 

               This chapter presents literature related to the current research. It is divided 

into six  main topics according to the study: 1) general knowledge of phonetics, 2) 

problematic areas, 3) pronunciation instruction, 4)  explicit instruction, 5) attitudes,  

and  6) related research studies. 

 

2.1  General Knowledge of Phonetics 

 

              Phonetics is concerned with describing the speech sounds that occur in the 

languages of the world. It aims to know what these sounds are, how they fall into 

patterns, and how they change under different circumstances (Ladefoge, 1975). 

Learning a language, the aspects of sounds are necessary for conveying the meaning 

of what is being said. To be effective in expressing a message, we need to learn how 

speech sounds are produced in order to pronounce them correctly.  In this section, 

general knowledge of phonetics is presented as follows: 

 

             2.1.1  Speech Sound Production  

 

              Speech sounds are produced by air moving outward from the lungs through 

the mouth or nose, and different speech sounds result when the air stream is altered in 

some way by the positioning of various parts of the mouth ( Avery and Ehrlich, 

1992). The movable parts of the mouth that are involved in the production of speech 

sounds such as the bottom lip, the bottom teeth, the tongue and the jaw are referred to 

as the articulators, whereas the unmovable parts of the mouth involved in the 

production of the speech sounds are referred to as places of articulation.  

              Consonant phonemes could be distinguished along three main dimensions: 

places of articulation (places in the mouth where the airstream is obstructed), manners 



9 

 

 

 

of articulation (the way in which the airstream is obstructed), and voicing (whether 

the vocal folds are vibrating) (Celce-Murcia, Brinton and Goodwin, 1996). However, 

there are some other factors which are directly involved in human sound production. 

The six basic concepts of speech production are presented as follows: 

 

    2.1.1.1 Air Stream Mechanism 

 

             Generally, there are three types of airstream mechanism which are the 

pulmonic airstream mechanism, glottalic airstream mechanism and velaric    

airstream mechanism.  

             In English, Giegerich (1992) explained that all speech sounds require 

the pulmonic airstream for their production. Alternative means of producing 

an airstream are occasionally used in certain languages. The airstream used for 

speech sounds in English is always aggressive, that is, moving around the 

lungs and up the trachea.   

              In the production of sounds, air from lungs passes through one or 

both passageways: the oral cavity (mouth) or the nasal cavity (nose), 

depending on whether the nasal passageway is blocked off (Celce-Murcia, 

Brinton and Goodwin, 1996). It is useful to differentiate between the 

articulator and the point or place of articulation, which is where the contact 

with the articulator occurs. Students need to realize that their pronunciation is 

caused by the air stream mechanism. 

 

     2.1.1.2 States of the Glottis (Voicing) 

 

                          One way in which consonants could differ from each other is voicing 

(Avery and Ehrlich, 1992). Voicing can be referred to as the audible vibration 

with the voiced sound caused by the vocal folds.  Ladefoged (1975) stated that 

the sounds produced with the vibration of the vocal folds are called voiced 

sounds, as opposed to the sounds produced with no vibration of vocal folds are 
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called voiceless sounds. The voiceless sounds are [ p, t , k, f, θ, s, ʃʃʃʃ, t ʃ ], and 

the voiced sounds are [b, d, ɡɡɡɡ, v, ð, z, ʒ , dʒʒʒʒ, m, n, ŋ, l, r, w, j ].  Since this 

study gives some attention to the pronunciation of plural and past morphemes, 

the students need to understand the characteristics of voiced and voiceless 

sounds in order to be able to differentiate the sounds being heard and 

produced. Besides, the final consonants whether they are voiced or voiceless 

sounds will directly effect on the following sounds. Thus, students should 

know voicing knowledge in order to add the past and plural forms after the 

words correctly. The target sounds studied in this research can be classified as: 

1. Voiceless sounds, i.e., [ t, θ, s, ʃʃʃʃ ] 

2. Voiced sounds, i.e., [d, ɡɡɡɡ, v, ð, z, dʒʒʒʒ] 

 

2.1.1.3 States of the Velum 

 

              After the airstream has passed through the larynx and the pharynx, it 

can go either into the nasal tract or into the oral tract depending on whether the 

velum is raised against the back of the pharynx (Giegerich, 1992).  And the 

airstream within the vocal tract can be divided into the oral tract within the 

mouth and the pharynx, and the nasal tract within the nose (Ladefoged, 1975). 

The oral sounds are produced when the raised velum prevents the entry of the 

air into the nasal tract, so the airstream emerges through the oral tract. The 

nasal sounds are produced when the velum is not raised, so the airstream has 

accessed the oral cavity. In English, all nasal sounds are voiced, while oral 

sounds can be both voiced and voiceless. 
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2.1.1.4 Places of Articulation 

 

              There are six places of articulation in English in which the consonant 

sounds are made: using both lips is called bilabial [ p, b, m, w], lower lip with 

upper teeth is called labio-dental [f, v ], tip of tongue with teeth is called 

interdental [θ, ð], tip of tongue with tooth ridge is called alveolar    [ t, d, n, s, 

z, l, r ], blade of tongue with hard palate is called alveopalatal [  ʃʃʃʃ, ʒ, t ʃ, dʒʒʒʒ, j ], 

and back of tongue with soft palate is called velar [ k, ɡɡɡɡ, ŋ] (Avery and Ehrlich, 

1992) 

 

2.1.1.5 Manners of Articulation 

 

              There are five manners of articulation in English; 1) stops consisting 

of oral and nasal stops in which  the air stream is completely obstructed due to 

the complete closure of the articulators[ p, b, t, d, k, ɡɡɡɡ, m, n, ŋ ], 2) fricatives 

in which the airstream is partially obstructed  and the turbulent airflow is 

produced due to the close approximation of the articulators [ f, v, θ, ð, s, z, ʃʃʃʃ, 

ʒ], 3) affricates in which the consonant sounds are complex  due to the 

combination of stop and fricative characteristics [tʃ, dʒʒʒʒ], 4) lateral which 

involves  the obstruction of the air stream at a point along the centre of the oral 

tract, but with the incomplete closure between one or both sides of the tongue 

and the roof of the mouth [l], and 5) approximants in which one articulator 

approaches toward another, but without the tract being narrowed to such an 

extent that a turbulent airstream was produced [w, r, j] (Ladefoged, 1975).  

 

            In this study, three main areas will be focused: stops, fricatives, and 

affricates. Celce-Murcia, Brinton and Goodwin (1996) described each manner 

as follows:  
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Stops: The airstream is blocked or stopped completely before its release,     so 

the consonants are formed when the airstream is stopped by the two lips, 

causing pressure to build slightly before being released through the mouth. 

Fricatives: the air passage from lungs is not always completely stopped. In 

this case, the air moves through a narrow passageway created when the 

articulatory organs approach but do not touch each other. Thus, the air which 

is forced through this passage causes friction. 

Affricates: The sounds are a combination of a stop and a fricative. In the 

production of these sounds, air pressure is first built up. Rather than being 

released freely as in the production of a stop, the air is released through a 

narrow passageway like a fricative. 

 

            In conclusion, speech sounds are produced by the air moving outward from 

lungs through glottis, velum, mouth or nose. Different sounds are the outcomes of the 

air stream which is altered in some way by the vocal folds in glottis, the velum and 

the articulators in the mouth. Thus, having knowledge of sound production will help 

the students become more aware when pronouncing words in the language.   

 

2.1.2   Phonological Rules of Past and Plural Morphemes 

 

            According to Platt (1992),  phonological rules are the rules used to explain 

how the abstract units combine and vary when used in speech. The phonological rules 

also describe the regularities of the sound system of language (Callary ,1981; cited in 

Clark, Eschholz and Rose, 1981: 90). These rules are of two kinds: allophonic, which 

describe the possible pronunciation of a phoneme, and  process, which add, delete, or 

change entire phonemes. Process rules describe the possible pronunciation of a 

morpheme.  

            A morpheme can be defined as a minimal unit of meaning or grammatical 

function (Yule, 1996). Morphemes can be divided into two types; free and bound 

morphemes. Free morphemes are ones that can stand by themselves as single words 

(e.g. open and tour). Bound morphemes are those which cannot stand alone, but 
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which are typically attached to another form (e.g. re-, -ist, -ed, -s). So, past and plural 

morphemes can be generally considered as bound morphemes. 

               A morpheme is the smallest difference in the shape of a word that correlates 

with the smallest difference in word or sentence meaning or in grammatical structure 

(Katamba, 1993). The analysis of words into morphemes begins with the isolation of 

a morph. A morph is a physical form representing some morpheme in a language. It is 

a recurrent distinctive sound (phoneme) or sequence of sounds (phonemes). Each 

different morph represents a separate morpheme, but this is not always the case. 

Sometimes different morphs may represent the same morpheme. If they are grouped 

together, they are called allomorphs of the morpheme. For instance, the past tense of a 

regular verb in English, which is spelled –ed, is realized in speech by /id/, /d/, /t/. 

These morphs are called the allomorphs of the past tense morpheme in English. The 

phonological properties of the last segment of the verb to which it is attached 

determine the choice as follows: 1) it is realized as /id/ if the verb ends in /d/or /t/ e.g. 

‘mend’/mend/ becomes ‘mended’/mendid/  and ‘paint’ /peint/ becomes 

‘painted’/peintid/, 2) it is realized as /d/ after a verb ending in any voiced consonant 

other than /d/  e.g. ‘clean’ /kli:n/ becomes ‘cleaned’/kli:nd/ and  ‘weigh’ /wei/ 

becomes ‘weighed’/weid/,  3) it is realized as /t/ after a verb ending in any voiceless 

consonant other than /t/ e.g. ‘park’/pɑ:k/ becomes ‘parked’/pɑ:kt/ and ‘miss’    /mis/ 

becomes ‘missed’ /mist/. 

             Additionally, if a morpheme has several allomorphs, the choice of allomorph 

used in a given context is normally phonologically conditioned. This means that the 

allomorph selected to represent the morpheme in a particular context is one whose 

phonological properties are similar to those of sounds found in a neighboring 

allomorph of some other morpheme. Bland (2003) stated that the plural morpheme is 

normally realized by a phonologically conditioned allomorph whose distribution is 

stated as follows:  1) If the base form of the verb or noun ends with the consonant 

sounds  /s/,/z/,  /ʃ/, /�/, /tʃ/, /d�/, or /ks/, then  –es  is pronounced as an extra syllable  

/iz/ e.g. ‘fish’ /fiʃ/ becomes ‘fishes’ /fiʃiz/ and ‘tax’ /tæks/ becomes ‘taxes’/tæksiz/,  
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2) if the base form ends with the voiceless sounds /p/, /t/, /k/, /f/, or /θ/, then  -s and     

-es  are pronounced as  /s / e.g. ‘cup’/k�p/ becomes ‘cups’/k�ps/ and ‘cart’ /kɑ:t/ 

becomes  ‘carts’/kɑ:ts/,   c) if the base form ends with any other consonants /b/, /d/, 

/g/, /m/, /n/, /ŋ/,/v/, /l/, /r/, /w/, /j/ / or with a vowel sound, then -s and –es are 

pronounced as  /z / e.g.  ‘room’ /ru:m/ becomes  ‘rooms’  /ru:mz/ and  ‘go’  /gou/ 

becomes ‘goes’ /gouz/.   

 

2.2  Problematic Areas 

 

          This part presents the problematic areas of pronunciation by showing the 

similarities and differences of the consonant phonemes in Thai, English and Pattani 

Malay in order to figure out the problematic phonemes which possibly occur in the 

target classroom.   

 

             Table 1:  Thai Consonant Phonemes 

 
Manner of 

Articulation 

Place of Articulation 
 

Bilabial Labio 

dental 

Inter  

dental 

Alveolar 

 

Alveo  

palatal 

Velar Glottal 

 

Stop /p, ph,  b/   /t, th, d/ /c/ /k, kh/ / / 

fricative  /f/  /s/   /h/ 

Affricate 

    
/tʃ/ 

  

Nasal /m/   /n/  /ŋ/  

Lateral    /l/    

Approximant /w/   /r/ /j/   

                                                                      

                                                        Table adapted from Thai Phonology (Nakhasakun, 1998) 
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       Table 2:  Pattani Malay Consonant Phonemes 

 
Manner of 

Articulation 

Place of Articulation 
 

Bilabial Labio 

dental 

Inter  

dental 

Alveolar 

 
Alveo  

palatal 

Velar Glottal 

 

Stop /p, b/   /t, d/  /k, g*/ / / 

fricative  /f/ /θ*, ð*/ /s, z*/ /ʃ*/  /h/ 

Affricate 

    
/tʃ, d�*/ 

  

Nasal /m/   /n/  /ŋ/  

Lateral    /l/    

Approximant /w/   /r/ /j/   

                 

                                                          Table adapted from M.A. Thesis (Chesoh, 2003) 

                                             * = The phonemes not existing in Thai phonology       

                        

    Table 3:  English Consonant Phonemes 

 
Manner of 

Articulation 

Place of Articulation 

Bilabial Labio 

dental 

Inter  

dental 

Alveolar 

 
Alveo  

palatal 

Velar Glottal 

 

Stop /p, b/   /t, d/  /k, g****/ / / 

fricative  /f, v*/ /θ*, ð*/ /s, z*/ /ʃ*, � */  /h/ 

Affricate 

    
/tʃ, d�*/ 

  

Nasal /m/   /n/  /ŋ/  

Lateral    /l/    

Approximant /w/   /r/ /j/   

                 

                                                            * = The phonemes not existing in Thai phonology   

                  

                   From Table 1, 2and 3, we can see that the eight phonemes [ɡ, v, z, ʃ, ʒ, dʒ, θ, ð] are the phonemes which do not exist in Thai phonology.  Although only one 

phoneme which is a voiced labio-dental fricative /v/ does not exist in Pattani Malay 

language, these eight phonemes are likely to be the most unfamiliar and problematic 
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phonemes for Thai learners because of their absence from the Thai language. In this 

study, seven phonemes [ɡ, v, z, ʃ, dʒ, θ, ð] which could represent difficulties for Thai 

learners were chosen to be the target phonemes for the explicit instruction. Only a 

voiced palatal fricative is excluded from this study due to fact that it rarely appears in 

English vocabulary and causes less problems in communication. 

 

2.3  Pronunciation Instruction 

 

               Derwing, Munro and Wiebe (1997,1998), Fraser (2000), Yule and 

Macdonald (1994) claimed that the recent reports on the effectiveness of 

pronunciation instruction have ruled out the misconception that English pronunciation 

is not teachable. Krashen (1982) suggested that pronunciation is an acquired skill for 

learners. Additionally, Pennington (1998) and Fraser (2000) have maintained that 

phonology can and should be taught to adult learners and called for more research. 

Although there are a number of studies supporting the famous notion that children 

gain an advantage over adults in learning the pronunciation of a second language, but 

they still failed to prove that it is impossible for adults to acquire native-like 

pronunciation (Asher and Garcia, 1969; Scovel, 1969; Siegler, Krashen, and  

Ladefoged, 1975). So, there has been no reason why pronunciation should not be 

taught to both young and adult learners. 

              Furthermore, adults were actually superior to children in the areas of 

pronunciation and sound discrimination, at least in the first stages of learning, and, 

although children excelled in later stages, it was the teenagers who acquired native-

like pronunciation (Snow and Hoefnagel-Hohle, 1977).  The implications of research 

on the development of pronunciation teaching materials showed that adults should not 

be denied pronunciation training (Brown, 1992). The learners of various ages may 

respond differently, both emotionally and cognitively, to different kinds of teaching 

approaches and task types. Imitation activities might be more successful with young 
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learners, hence older learners might benefit from a more descriptive or analytic 

approach.  

               As accepted that pronunciation is teachable for both young and adult 

learners, language teachers should pay more attention in this area in order to reduce 

the pronunciation problems of the students. According to Brown (1991), 

pronunciation has sometimes been referred to as the ‘poor relation’ aspect of the 

English language which is often given little attention and completely ignored by the 

teacher in the classroom. Brown (1992), Murphy (1997), Roads (1999), Yates (2001), 

and Macdonald (2002) agreed that most English language teachers pay more attention 

to grammatical rules and vocabulary than to pronunciation. They admitted the 

teachers’ neglect of pronunciation teaching is not due to their lack of interest in the 

subject but rather to lack of confidence in teaching it. They feel they need more 

knowledge about English pronunciation and skills related to pronunciation teaching. 

So, the teachers need to be provided with pronunciation training in order to have 

certain level of pronunciation knowledge and have more confidence in teaching it.  

                 In contrast to the reluctance shown by teachers, Barrera Pardo ( 2004),  

Madden and Moore (1997), Vitanova and Miller (2002) showed that learners placed a 

high value on  pronunciation instruction as reported in some studies pointing to a 

contradiction between the teacher’s and the student’s perspectives on pronunciation 

teaching. According to what Madden and Moore found in their study, ESL students 

considered pronunciation to be very valuable and needed more emphasis. Also, 

Vitanova and Miller found that students linked the mastery of pronunciation to the 

improvement of communicative abilities, reflected in the value of learning both 

segmental and suprasegmental levels, and they realized the importance of 

pronunciation in building confidence in communication.   

                Many studies show that pronunciation instruction helps the learners to 

correct their pronunciation problems. For example, Couper (2003) found in his study 

that pronunciation instruction is effective for learners.  Derwing, Munro and Wiebe 

(1997) found a positive effect for pronunciation instruction, which focused on general 

speaking habits as opposed to a concentration on individual segments. Derwing, 
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Munro and Wiebe (1998) also found that both instruction in segmental accuracy and 

instruction in general speaking habits and prosodic features led to improve 

pronunciation.  As far as the studies of speech perception are concerned, Strange 

(1995) commented that many researchers have explored the role of training to help 

learners to adjust their perception of L2 phonology; it has been argued that trainning 

may lead to improvements in their sound production. A number of studies have been 

able to show the positive effects of training on the production of individual phonemes, 

prosody or overall fluency ( Neufeld, 1977; Murakawa, 1981; de Bot and Mailfert, 

1982;  de Bot, 1983;  Leather, 1990; Champagne-Muzar, Schneiderman and 

Bourdages,1993).  

               From the above evidence, it is clear that pronunciation is a necessary skill 

which can and should be taught to learners at different ages. Although pronunciation  

is still ignored and neglected by many teachers due to their lack of interest and 

confidence in teaching, it should be emphasized more in classroom teaching and 

learning. The teachers themselves should also be trained in order to have enough 

knowledge on pronunciation teaching and to become good models for the students. 

 

2.4  Explicit Instruction 

 

               According to Kroesbergen and Van Luit (2003), direct or explicit instruction 

is a teacher-centered instructional approach that is most effective for teaching basic or 

isolated skills. It can be a program that is very systematic with a step-by-step format 

requiring student mastery at each step. It is generally fast-paced instruction and often 

with a small group of students so that students can respond to the instruction and 

receive immediate feedback. With explicit instruction, Swanson (2001) suggested that 

teachers should follow a sequence of events, generally stating the objectives, 

reviewing skills necessary for new information, presenting new information, 

questioning students, providing group instruction and independent practice, assessing 

performance, and then giving more practice.  Maccini and Gagnon (2000) also said 

that the explicit instruction includes continuous modeling by teachers, followed by 
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more limited teacher involvement and then fading teacher involvement as students 

begin to master the material.    

            Furthermore, Boyles (2002) stated in his book that explicit instruction 

involves directing student attention toward specific learning in a highly structured 

environment. It is teaching that is focused on producing specific learning outcomes. 

Topics and contents are broken down into small parts and taught individually. It 

consists of explanation, demonstration and practice. Children are provided with 

guidance and structured frameworks. Topics are taught in a logical order and directed 

by the teacher. Another important characteristic of explicit teaching involves 

modeling skills and behaviors and modeling thinking. This involves the teacher 

thinking out loud when working through problems and demonstrating processes for 

students. The attention of students is important, and listening and observation are keys 

to success. Besides, explicit teaching is useful for introducing topics and specific 

skills. It provides guided instruction in the basic understanding of required skills, 

which students can then build on through practice, collaboration, repetition, hands on 

activities and developmental play.  

            Moreover, Boyles further explained that explicit instruction is a sequence of 

supports: setting a purpose for learning, telling students what to do, showing them 

how to do it, and guiding their hands-on application of the new learning. Explicit 

instruction begins with setting the stage for learning, followed by a clear explanation 

of what to do (telling), modeling of the process (showing), and providing  multiple 

opportunities for practice (guiding) until independence is attained. It moves 

systematically from extensive teacher input and little student responsibility initially — 

to total student responsibility and minimal teacher involvement at the conclusion of 

the learning cycle. 

               Hall (2002) suggested that explicit instruction is a systematic instructional 

approach that includes a set of delivery and design procedures derived from effective 

school research merged with behavior analysis. There are two essential components to 

well designed explicit instruction: (a) visible delivery features which are group 

instruction with a high level of teacher-student interaction, and (b) the less observable, 
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instructional designed principles and assumptions that make up the content and 

strategies to be taught.  

              Hall also stated that explicit instruction has been available to classroom 

teachers since the late 1960s. Substantial research had been conducted on components 

and the complete instructional "package”.  As with many teaching practices, there are 

varying degrees of adaptation and acceptance. The research on effective teaching 

practices identified most of the components of explicit instruction as essential for 

positive student outcomes, and it has been argued that teaching using explicit 

instruction is most beneficial for low performing students and students in special 

education. However, the results from extensive research repeatedly indicate that all 

students can benefit from well-designed and explicitly taught skills. Finally, Adams 

(1996) found  that the mean-effect size per study using explicit instruction was more 

than .75 (effects of .75 and above in education are extraordinary), confirmimg that the 

overall effect of explicit instructional practices is substantial. 

               As can be seen, explicit instruction is considered an effective approach for 

basic and isolated skills which involves teacher-student interaction.  It can be an 

appropriate choice for specific teaching and learning such as pronunciation. Explicit 

instruction also follows a systematic sequence which consists of explanation, 

demonstration and practice so that learners will be provided with enough guidance 

and practice. Additionally, it is most beneficial for learners who have low 

performance, according with the target group of students who have never been 

exposed to pronunciation teaching in the classroom. Thus, explicit instruction is a 

suitable approach for pronunciation teaching and learning.  
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2.5  Attitudes  

 

               The attitude became one of the concerns in this study due to the fact that the 

attitude is an important factor affecting learners’ learning outcome and also helps to 

determine achievement goals learners will hold in learning (Ames, 1992; cited in 

Dulyarak, 2001).  Accordingly, Ellis (1985) stated there are various factors in 

language learning that can influence second language proficiency and second 

language acquisition (SLA), and attitude is one of those factors which helps to 

determine the level of proficiency achieved by different learners.  

              In general, attitude can be defined as opinions and feelings about something, 

especially as being shown in what people say and do (Longman, 1993). The Royal 

Academy (1982) has also given the definition of attitude as the performance, or 

emotion a person has towards anything.  Moreover, Banyard and Hayes (1994) stated 

that attitude can be used to refer to a predisposition to act in a positive or negative 

way towards persons, objects, ideas, and events. Gardner (1985) also referred attitude 

to the individuals’ reactions to anything associated with the immediate context. It 

includes a conscious mental position, as well as a range of subconscious feelings and 

emotions (Savignon, 1993).                 

 

              Furthermore, Freedman (1970) stated that attitude is a stable system which is 

composed of three components: cognitive  (beliefs, perceptions, information about the 

objects), emotional (feeling of like or dislike, agreement or disagreement, and 

satisfaction or dissatisfaction) and  behavioral (people’s action in the certain way). 

According to Hornby (1974), the attitude means the manners tendency in a person and 

is composed of three elements: emotion, opinion and behavior. So, the learners’ 

attitudes toward the subject itself, the teaching method, the instructor, the classmates 

and other people relating to them may affect the learners’ action and also their 

learning outcome. 
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In foreign language learning, Krashen (1981) explained that the attitude and 

the aptitude in language of learners relate to the achievement of learners. Accordingly, 

Seki (2004) showed that the attitudes of both learners and other people in learners’ 

social environment, play an important role in determining the degree and persistence 

of the learners in learning. As Stern (1993) pointed out, the environment surrounding 

learners whether good or bad may influence their success in language learning. This 

could indicate that the leaner’s attitudes towards a language, surrounding people and  

environment have a great effect on their achievement as they may put more or less 

efforts to learn the target language and to reach out their goals in learning. 

             In conclusion, learners’ attitudes, whether negative or positive, play the 

crucial roles in language learning. However, it would beneficial to language learners 

if the teachers could promote learner’s positive attitudes towards learning because the 

positive attitude is one of the good qualities of good language learners (Ames, 1984; 

Blumenfeld, 1992). 

 

2.6 ) Related Research Studies    

      

               This related research described in this section covered the studies in the 

areas of explicit pronunciation instruction especially of segmental features, plural and 

past morphemes and the attitudes towards pronunciation learning.   

               Jenkin (1996 cited in Chesoh 2003) studied the importance of segmental 

sounds with eight hours of recorded interaction between non-native speakers using 

English. It was found that 27 of 28 misunderstandings were because of errors in 

segmental features. Although contextual clues could make the clear meaning, the 

errors often caused misunderstanding in their communication. The findings showed 

that “the contextual clues may not be enough to overcome misunderstanding caused 

by vowels and consonant errors”. So, pronunciation instruction should not be ignored 

segmental features. 

                Couper (2006) explored the short and long-term effect of pronunciation 

instruction which focused on epenthesis (the addition of an extra sound, usually a 
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schwa, after a consonant) and absence ( the inappropriate dropping of consonant 

sounds).The subjects were 71 New Zealand (NZ) immigrants, largely of Asian origin, 

attending a high-intermediate level class. They were given the pre-test, the explicit 

teaching sessions of pronunciation, the post-test and the delayed post-test. The results 

showed that this particular type of teaching was effective; a significant proportion of 

the gains made were retained over time, and that these gains can be transferred to 

other contexts.      

              Saito (2007) studied the influence of explicit phonetic instruction on 

pronunciation of the vowel sounds in EFL settings. Due to the fact that little attention 

was given to pronunciation teaching in English education in Japan, Japanese learners 

of English often have difficulty in learning English pronunciation, especially in 

segmental phonology which many English phonemes do not exist in Japanese 

phonology.  To develop effective strategies in pronunciation teaching, the research 

was conducted with six Japanese learners at Syracuse University in 2007. Four 

subjects in the experimental group were given explicit phonetic instruction through 

computer-generated visual feedback, while 2 subjects in the control group were not. 

As a means of feedback and evaluation, an acoustic speech analysis method was 

adopted with the computer software. The results showed that the subjects of the 

experimental group had dramatic improvement in pronunciation of the vowel sounds.  

The explicit instruction also encouraged students to become more aware of their 

pronunciation than when they had exposure to the natural speech production of 

English in an immersion setting.  

             Huang and Radant (2006) studied the process of restructuring English 

pronunciation. The subjects, 14 English major freshmen attending pronunciation class 

at National Yunli University of Science and Technology, were given diagnostic tests, 

explicit instruction, pair tutoring and individual consultation. The findings showed 

that there were 4 stages to restructure English pronunciation: pre-awareness stage, 

pre-acquisition stage, acquiring stage, and mastering stage. The quantitative results 

showed that the subjects had improvement in English pronunciation after treatment 
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measured by the pre-test and the post test, and they could also retain their knowledge 

over time measured by the end-test. 

              Yeou (2007) conducted a study on pronunciation instruction in Moroccan 

higher education, aiming to investigate students’ attitudes and teachers’ views. The 

subjects were a hundred students at Doukkali University studying pronunciation in 

Spoken English 1 and Spoken English 2 courses and 10 teachers from the Department 

of English at the same university. All the subjects were asked to complete the 

questionnaire to explore their attitudes and views towards pronunciation teaching. The 

findings revealed that students valued pronunciation as an important part of learning 

(both segmental and suprasegmental features) and they aimed for functional 

intelligibility and wanted pronunciation teaching to be improved. On the contrary, the 

teachers were not very keen on teaching pronunciation, particularly suprasegmentals 

due to their lack of confidence, time, scarcity of teaching materials and resources, and 

large groups of students. 

            In sum, there are not many studies in the area of pronunciation teaching and 

learning. As most previous studies could show the effectiveness of  pronunciation 

instruction, pronunciation should be concerned more in language class in order to 

strengthen learners’ knowledge of pronunciation which can help them develop their 

communicative ability. Besides, it was found that explicit instruction is an effective 

approach to pronunciation learning because it could help the learners improve their 

pronunciation and could also produce the positive outcomes in learning. 
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CHAPTER 3 

 

RESEARCH METHODOLOGY 

 

                   This research study aims to investigate three main areas: : 1) the students’ 

background knowledge of the pronunciation of three set of English unfamiliar 

consonant sounds; namely, the phonemes not existing in Thai phonology ( /ɡ/,/v/, /θ/, 

/ð/, /s/, /z/, /ʃ/, /dʒ/) the plural morphemes (/-s/, /-z/, /-iz/) and the past morphemes     

(/-t/, /-d/, /-id/)  2) the effectiveness of  explicit instruction in  pronunciation of 

English  unfamiliar consonant sounds and 3) the students’ attitudes towards explicit 

instruction in English pronunciation. And this chapter describes the design and 

procedures of the study. It is divided into five sections: subjects, research instruments, 

pilot study, data collection  and data analysis. 

 

3.1  Subjects 

 

            The population of this study was 320 female arts students studying in 

Mattayom 5 of Darussalam School in Narathiwat province. This study was conducted 

during the first semester of 2009.  64 students were randomly chosen as the subjects 

of the study. All of them were Muslims, with the average age of 16-17 years old. 

Most of them were the bilingual speakers of Thai and Pattani Malay, that is, they 

could communicate in Thai as well as in Pattani Malay. They had been studying 

English in school for 10 years with Thai teachers, and most of them had no chance to 

practice their English with non-Thais or native speakers in daily life. It may be 

assumed that these factors led to their mispronunciation of English. 

             This experimental study contained one experimental group of students and 

one control group of students. Two intact groups of 32 students were randomly 

chosen to be the experimental group and the control group. Due to the fact that the 
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subjects have never been exposed to English pronunciation instruction in their 

classroom, at first it was assumed that they all had the same level of pronunciation 

knowledge. The pre-test was used to examine their background knowledge of 

pronunciation and also to test whether the subjects of the two groups were at the same 

level of English pronunciation.  The results shown in the following table reveal that 

the subjects of the two groups were at the same level of English pronunciation as their 

pre-test scores were not significantly different. 

 

   Table 4: Comparison of Scores from Pre-Tests of Two Groups 

 
 

Subjects Mean S.D. T-values Two-tailed test 

Control group 17.53 5.70  

.326 

 

.747 
Experimental group 18.03 6.13 

    Total scores = 65 

 

3.2  Research Instruments 

 

             In this study, there were five major instruments: pre-test, phonetic knowledge 

lesson plans, pronunciation instruction lesson plans, post test and questionnaire. These 

instruments were used to accomplish the aims of this study: to investigate the 

students’ background knowledge of pronunciation of English unfamiliar consonant  

sounds, to examine the effectiveness of explicit instruction in English pronunciation 

of the target phonemes and to explore the students’ attitudes towards explicit 

instruction in English pronunciation. 

 

3.2.1. Pre-Test  

 

              In this study, the pre- test consisted of three main parts: (1) a list of sentences 

consisting of 35 test-points dealing with the phonemes not existing in Thai 
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phonology, they were the voiced velar stop /ɡ/, the voiced labio-dental fricative /v/, 

the voiced alveolar fricative /z/, the voiceless alveo-palatal fricative /ʃ/, the voiced 

alveo-palatal affricate /dʒ/, the voiceless dental fricative /θ/, and the voiced dental 

fricative /ð/, (2) a dialogue containing 15 test-points comprising the phonemes 

representing the plural morphemes: the voiceless alveolar fricative /-s/, the voiced 

alveolar fricative/-z/, and the combination of the high-front vowel sound and the 

voiced alveolar fricative /-iz/, and (3) a passage containing 15 test-points composed of 

the phonemes representing the past morphemes: the voiceless alveolar stop /-t/, the 

voiced alveolar stop /-d/, and the combination of the high-front vowel sound and the 

voiced alveolar fricative  /-id/ (see Appendix B) . In order to test their background 

knowledge of English pronunciation, the subjects were asked to record their 

pronunciation of all sentences, a dialogue and a passage into the given audio-cassettes 

individually by the researcher at the beginning of the semester. For the pre-test, the 

test was used to measure the students’ background knowledge of English 

pronunciation as shown in their performances through the test.  

 

 3.2.2. Lesson Plans of Phonetic Knowledge 

 

            Four lesson plans were written covering the knowledge of consonant sound 

production and activities for the students to practice pronunciation in four periods of 

ninety minutes each, except the first period (consonant sound production) was divided 

into two parts, sixty-minutes each (a hundred and twenty minutes in total) (see 

Appendix F). These lesson plans were used to be taught in additional class in order to 

introduce basic phonetic knowledge and phonetic symbols to the students in the 

experimental group only. The method used in this class was explicit instruction 

consisting of three main steps: (1) presenting the phonetic knowledge according to the 

target phonemes in each class  and modeling how to pronounce each phoneme 

correctly by the audio-CD and teacher’ pronunciation; (2) providing enough 

opportunities for students to practice the pronunciation of  the target phonemes 
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through various activities under the teacher's direction and guidance; and (3) giving 

the learners  feedback for pronunciation improvement. In each class, the researcher 

presented the problems of producing incorrect pronunciation to let the students see the 

importance of pronunciation learning. Then, they were introduced to the 

pronunciation contents consisting of the consonant sound production, phonetic 

symbols, voicing, plural and past morphemes. Besides, this knowledge was mainly 

focused on the unfamiliar sounds in order to give them enough background for what 

they were going to learn throughout a semester. 

 

3.2.3. Lesson Plans of Pronunciation Instruction  

 

             Ten lesson plans covered the instructional contents (English unfamiliar 

consonant sounds) for teaching throughout a semester (see Appendix F).  These 

lesson plans included handouts, exercises and teaching aids which were used in the 

pronunciation instruction and activities.  Besides,  these  lesson  plans  were  used  to  

be  the  instructional  direction for ten period of  ninety minutes each throughout a 

semester.  During this instructional treatment, all contents of Speed up (the book used 

in this class) were adapted by adding phonetic symbols with the target phonemes. And 

the explicit instruction with phonetic symbols was planned to be used with the 

experimental group only, while the control group was given the same materials 

without phonetics symbols. However, the control group was taught by the same 

instructor so that they received the same pronunciation. The difference was that the 

students in the control groups were not focused on the target phonemes and learned 

pronunciation unintentionally through classroom instruction. 

 

3.2 4.  Post Test 

 

            In this study, the pre-test was used as the post test to measure the accurate 

pronunciation of English unfamiliar consonant sounds (see Appendix B). In the last 

week of the semester, the students in both groups were asked to record their 
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pronunciation individually by the researcher. The scores of the subjects in both groups 

were analyzed and compared in order to examine the improvement of students’ 

pronunciation after receiving the treatment.    

    

           3.2.5. Questionnaire  

 

            A questionnaire was administered only to the experimental group after they 

finished the post-test at the 16
th

 week (see Appendix D and Appendix E).  The aim of 

the questionnaire was to survey the students’ attitudes towards the explicit instruction 

in English pronunciation of  English unfamiliar consonant sounds for Thai learners. 

This questionnaire consisted of two main parts as follows: 

1. The first part consisted of  10 items  on  the  students ’ personal  information:  

age,  sex  and  English  educational  background.                     

2. The second part contained 31 items on a five-point Likert scale and 1 open-

ended item. The questionnaire was designed covering the components and 

steps of the explicit instruction in order to find out the students’ attitudes 

towards the explicit instruction in  pronunciation of English unfamiliar sounds. 

 

3.3  Pilot Study 

 

This test and questionnaire was commented supervisory committee and revise 

by the researcher before being piloted.  In order to ascertain the reliability, a draft of 

the test and the questionnaire was done with 10 M.5 female arts students at 

Darussalam who had been given the explicit instruction in English pronunciation of 

the unfamiliar sounds for two weeks. All of them were neither in the experimental 

group nor the control group, and they were assumed to have similar background 

knowledge to the subjects under the present study. The purposes of conducting the 

pilot study with this group of students were to enable the researcher to develop the 

appropriate test and questionnaire for the target group and to explore the ambiguity of 

the content of the pronunciation test and a questionnaire for further improvement and 
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revision. The results showed that the test was reliable as the reliability value was 0.79 

(the reliability value of the test should exceed 0.75). The results of the questionnaire 

revealed that the students had positive attitudes towards the explicit instruction in 

English pronunciation. Finally, the researcher revised and improved the test and the 

questionnaire according to the pilot results and the native speaker’s advice to obtain 

the final versions.         

 

3.4  Data Collection  

 

          This study was conducted during the first semester of 2009. The data collection 

procedure consisted of three main stages: pre-test, post-test and questionnaire.  The 

pre-test stage was the period when the students’ background knowledge of English 

pronunciation of the target phonemes was explored. The post-test stage was the 

period when the students’ accurate pronunciation was measured in order to examine 

the effectiveness of the explicit instruction in pronunciation of English unfamiliar 

consonant sounds. And the questionnaire stage was the period when the questionnaire 

was administered in order to investigate students’ attitudes towards the explicit 

instruction in English pronunciation.  

            

3.4.1. Pre-Test Stage 

 

            In the first week of the semester, the subjects in both groups were asked to do 

the pre-test individually in the school laboratory.  The  test  was  given  to  the  

subjects  in order  to  measure  their pronunciation  abilities  before being  given 

explicit instruction. They were asked to read the test, and the researcher recorded their 

production of a list of sentences, a dialogue, and a passage as given in the test. Then, 

the  test  was  scored  by  a  native speaker who was experienced in linguistic field 

(M.A. in Linguistics),  a  Thai  teacher who had been teaching English in the target 

school for ten years and  the  researcher.  Lastly,  the  average scores (from the three 
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raters) were  ranked  from  high to low  and  were  kept  to  compare  with  the  scores  

from  the  post-test. 

            3.4.2. Post test Stage 

 

            After giving subjects the treatment in 14 sessions for 12 weeks (ninety minutes 

per session), the subjects were asked to do the post test which was the same as the 

pre-test at the end of the semester. They  took  the  test  individually  as they did in the 

pre-test, and the test was scored by the  native speaker,  the  Thai  teacher  and  the  

researcher  again  in  order  to compare the  results  and  to  see  their improvement in 

pronunciation of  English unfamiliar consonant sounds. Then the results were kept to 

interpret in data analysis step.   

            

         3.4.3. Questionnaire Stage 

 

            After collecting the post test, a questionnaire on students’ attitudes towards   

explicit instruction in pronunciation of English unfamiliar consonant sounds was 

administered only to 32 students in the experimental group. 

 

3.5  Data Analysis 

 

          The data analysis in this study was divided into three parts: 

           To answer the first question, to what extent students can correctly pronounce 

English unfamiliar consonant sounds ( phonemes not existing in Thai phonology, 

plural morphemes and past morphemes), the subjects’ pronunciation obtained from 

the pre-test was scored by a native speaker, a Thai teacher and a researcher. Then the  

scores  were  calculated   for mean  values and standard  deviations  which were  later 

analyzed  by using the  t-test to find out  the students’ background knowledge of 

English unfamiliar sounds. These statistics were computed using  the SPSS/PC  

(Statistic  Package  for  the Social  Sciences) program. 
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            To answer the second question, whether the explicit instruction helps the 

learners improve their pronunciation of target phonemes, the subjects’ pronunciation   

obtained  from  the  pre-test  and  the  post test  was scored by  a  native speaker,          

a Thai  teacher  and  a  researcher. Then the scores were   calculated  for  mean  values 

and   standard  deviations,   which  were  later  analyzed by  using  the  t- test  to  

determine  significant  differences.  These statistics were also computed using the 

SPSS/PC (Statistic Package for the Social Sciences) program.          

          To answer the last research question, what students’ attitudes towards  explicit 

instruction in English pronunciation were, the experimental  group’s  responses  to  

the  questionnaire  were  calculated  for  means using the SPSS/PC  program.  The 

ranges of the mean scores for each level used for interpreting the level of agreement 

are presented in the following table. Then the overall findings from the analysis were 

explained in the following chapter. 

  

Table 5: Ranges of  Mean Scores Indicating Levels of Agreement      

 

 

 

 

 

Ranges of  Total Mean Value Interpretation 

of Preferences 

Levels of Agreement 

1.00-1.80 

1.81-2.60 

2.61-3.40 

3.41-4.20 

4.21-5.00 

Least 

Slightly 

Moderate 

Much 

Most 

Strongly disagree 

Disagree 

Uncertain 

Agree 

Strongly agree 



33 

 

 

 

CHAPTER 4 

 

FINDINGS AND DISCUSSION 

 

              This chapter presents the research findings and discussion. First, the findings 

on the pre-test of the two research groups before the explicit instruction are presented 

as their background knowledge of English pronunciation. Second, the comparison of 

the pre-test and the post test from the two groups is shown and discussed in order to 

determine whether explicit instruction in pronunciation of English unfamiliar 

consonant sounds was effective. Then the findings on the students’ attitudes towards 

explicit instruction in English pronunciation are presented and discussed in order to 

illustrate their points of view. And due to the fact that all of the sounds studied in this 

research function as phonemes or morphemes in English phonology, they are also 

referred to as phonemes and morphemes in some places.  

 

4.1   Students’ Background Knowledge of English Pronunciation 

 

            The first research question of this study put forward for investigation was to 

what extent students could correctly pronounce the target phonemes given in the pre-

test. The hypothesis put forward for investigation was that the students could rarely 

perform the target phonemes correctly. To test this hypothesis, the students’ 

performance on the pre-test was analyzed and discussed in table 8.  

           In this study, the pre- test consisted of three main parts: (1) a list of sentences 

consisting of 35 test-points dealing with the phonemes not existing in Thai 

phonology, (2) a dialogue containing 15 test-points comprising the phonemes 

representing the plural morphemes and (3) a passage containing 15 test-points 

composed of the phonemes representing the past morphemes.  

               In doing the pre-test, the students’ pronunciation was individually recorded 

by the researcher. Then the pre-test scores of the experimental group and the control 

group were analyzed and compared in order to find out the students’ background 



34 

 

 

 

knowledge of English pronunciation of the target phonemes before the experiment.  

Due to the fact that this research study comprised the three main sets of English 

phonemes: the phonemes that do not exist in Thai phonology /ɡ/, /v/, /z/, /ʃ/, /dʒ/, /θ/, 

/ð/;  the phonemes that represent the plural morphemes /s/,/z/, /iz/; and the phonemes 

that represent the past morphemes /t/, /d/, /id/, it was beneficial to analyze the pre-test 

scores of the experimental  group and the control group  set by set to see to what 

extent the students had the pronunciation background knowledge of  these target 

phonemes. 

 

4.1.1 Students’ Background Knowledge of Phonemes not Existing in Thai 

         Phonology 

 

           As generally agree upon, second language phonemes which do not exist in 

learners’ first language tend to be problematic for learners when pronouncing the 

words containing those phonemes. Richards and Renandya (2002) have stated that 

most foreign language learners are not able to pronounce the sounds without using the 

transferential knowledge of pronunciation features of their first language. In this 

study, it was predicted that  the  phonemes which do not exist in Thai phonology  (/ɡ/,  

/v/,  /z/,  /ʃ/,  /dʒ/,  /θ/,  /ð/) were rarely pronounced by both groups due to their 

absence in English . So, these seven phonemes were used to be the target phonemes in 

the pre-test in order to measure the subjects’ background knowledge of pronunciation.  

           In the following table, the pre-test results between the experimental and the 

control groups on the phonemes not existing in Thai phonology were analyzed and 

compared in order to find out the student’s background knowledge of English 

pronunciation of these phonemes before the experiment. 
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Table 6: Comparison  of  Pre-Test  Scores  on  Phonemes  not  Existing  in      

               Thai  Phonology  of  Experimental and Control Groups 

 

Target 

phonemes 

Subject group Mean S.D. T-

values 

Two-tailed 

test 

(N = 32) 

/ɡ/ Control  3.21 1.38 1.09 .282 

Experimental  3.53 1.07 

/v/ Control  0.59 0.79 -.902 .374 

 Experimental  0.41 0.71 

/z/ Control  2.81 1.14 .177 .861 

Experimental  2.87 1.38 

/ʃ/ Control  3.25 1.31 .457 .651 

 Experimental  3.43 1.74 

/dʒ/ Control  1.43 1.47 -.075 .941 

 Experimental group 1.40 1.47 

/θ/ Control group .50 1.10 -.870 .391 

 Experimental group 1.251 0.95 

/ð/ Control group 1.18 1.30 -.100 .325 

 Experimental group 0.90 1.02 

    Total scores of each phoneme = 5    

 

            Regarding to the data presented in Table 6,  it was found that both group could 

highly pronounced the voiced velar stop /ɡ/ and the voiceless alveo-palatal fricative/ʃ/, 
while the voiced labio-dental fricative, the voiced dental fricative and the voiceless 

were highly mispronounced by both groups. Although the mean scores of the 

experimental and control groups were slightly different, this difference was not 

statistically significant. The pre-test mean scores of the control and the experimental 

group were somewhat low and moderate, and they were not statistically different at 

0.01 level. This may indicate that before the experiment, students in both groups 
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could rarely pronounce most target sounds correctly, and they were at the same low 

levels of English pronunciation of the target sounds. 

             According to  the data shown in Table 6, it was found that the voiced  labio-

dental fricative consonant phoneme /v/ which was contained in the set of “the 

phonemes not existing in Thai phonology” was the most problematic phoneme for the 

subjects in both groups, that is, few students could correctly pronounce this phoneme. 

Besides, it was found that the voiced velar stop /ɡ/ and the voiceless alveo-palatal 

fricative /ʃ/ were correctly pronounced by most subjects. However, most phonemes in 

this section were highly mispronounced by the subjects in both groups.  Also, it was 

found that most students pronounced the voice labio-dental phonemes /v/ as the 

voiceless bilabial approximant phoneme /w/ which appears in both Thai phonology 

and Pattani Malay phonology and also has the most closed feature to the voiced labio-

dental fricative phoneme /v/.  This phoneme /v/ is predicted to be the most 

problematic for learners due to its absence in both Thai and Pattani Malay languages. 

Moreover, the voiceless dental fricative consonant phoneme /θ/ and the voiced dental 

fricative consonant phoneme /ð/ were also highly mispronounced by the subjects in 

both groups. They pronounced the voiceless dental fricative phoneme /θ/ and 

pronounced the voiced dental fricative phoneme /ð/ as the voiceless alveolar stop 

phonemes /t/ the voiced alveolar stop phonemes /d/ because these phonemes (/t/ and 

/d/ ) have the closest features in Thai language. As mentioned, the subjects in both 

groups had never been exposed to pronunciation teaching, so they had no chance to 

acquire and practice the pronunciation of these two phonemes correctly. This showed 

that providing explicit instruction on pronunciation to the subjects might help them to 

improve their pronunciation problems. 

            Based on the pre-test scores of two groups on each target phoneme, it was 

obvious that there was no statistically significant difference in students’ performance. 

This means the students’ background knowledge of English pronunciation was at the 

same low level. And due to the fact that the subjects in both groups could rarely 
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perform most target phonemes, the research hypothesis set before the experiment was 

accepted.  

 

4.1.2 Students’ Background Knowledge of Plural Morphemes 

 

              In English, there appear three allomorphs of the plural morpheme: the 

voiceless alveolar fricative consonant phoneme /s/, the voiced alveolar fricative 

consonant phoneme /z/ and the combination of the high-front vowel and the voiced 

alveolar fricative consonant phoneme /iz/. Among these plural morphemes, the voiced 

alveolar fricative consonant phoneme /z/ was found to be part of the phonemes not 

existing in Thai phonology as illustrated in Table 9.  In Table 9, the pre-test scores 

between the experimental and the control groups on the plural morphemes were 

analyzed and compared in order to measure students’ background knowledge of 

English pronunciation of the plural morphemes.  

 

Table 7:  Comparison of Pre-Test Scores on  Plural Morphemes of 

                Experimental and Control  Groups     
 

Target 

morphemes 

Subject group Mean S.D. T-

values 

Two-tailed 

test 

(N=32) 

/-s/ Control  0.37 1.03 -.356 .724 

 Experimental  0.28 0.95 

/-z/ Control  0.00 0.00 1.00 .325 

 Experimental  0.03 0.17 

/-iz/ Control  1.40 1.68 .744 .462 

 Experimental  1.71 1.63 

  Total scores of each phoneme = 5     

 

             As shown in Table 7, the pre-test mean scores of the control group on the 

plural morphemes /s/, /z/ and /iz/were 0.37, 0.00 and 1.40 respectively and those of 

the experimental group were 0.28, 0.03 and 1.71 respectively. Although there was 
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some difference in the mean scores of the experimental and control groups, this 

difference was not statistically significant, that is, the pre-test mean scores of the 

control and the experimental group were  low and not statistically different at 0.01 

levels. This may be assumed that before the experiment, students in both groups could 

rarely pronounce the plural morphemes correctly, and they were at the same low level 

of English pronunciation of the plural morphemes. 

               Based on the results shown in Table 7, the plural morpheme /-z/ which was 

preceded by the voiced sounds was mostly mispronounced in the subjects’ 

pronunciation due to their lack of voicing knowledge. As known that the plural 

morphemes were directly affected by the preceding phonemes, the subjects could not 

correctly pronounce the plural morphemes because they could not discriminate the 

preceding phonemes of the words as to whether they were voiced or voiceless sounds 

or they may not have been taught this knowledge. Besides, it may be assumed that the 

subjects were usually emphasized the grammatical forms of tenses and numbers rather 

than pronunciation. Also, it was found that the subjects in this research tended to 

ignore pronouncing the plural morphemes while speaking, which may lead to the 

fossilization of the wrong models of pronunciation. 

            Based on the pre-test scores of both groups, there was no statistically 

significant difference in students’ pronunciation. This showed the students’ 

background knowledge of English pronunciation of the plural morphemes were at the 

same low levels.  And due to the fact that the subjects in both groups could rarely 

perform the plural morphemes, the research hypothesis set before the experiment was 

accepted.  

 

4.1.3 Students’ Background Knowledge of Past Morphemes 

 

            In English, there appear three allomorphs of the past morpheme: the voiceless 

alveolar stop consonant phoneme /t/, the voiced alveolar stop consonant phoneme /d/ 

and the combination of the high-front vowel and the voiced alveolar stop consonant 

phoneme /id/. Among the past morphemes, the voiceless alveolar stop phoneme /t/ 
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and the voiced alveolar stop consonant phoneme /d/ were predicted by the researcher 

to be problematic for the subjects in both groups due to their lack of voicing rules. In 

Table 10, the pre-test scores between the experimental and control groups on the past 

morphemes were analyzed and compared in order to measure students’ background 

knowledge of English pronunciation of the past morphemes.  

 

Table 8: Comparison  of   Pre-Test   Scores   on   Past   Morphemes  of 

                Experimental and Control  Groups                

 
 

Target  

morphemes 

Subject group Mean S.D. T-values Two-tailed test 

(N=32) 

/-t/ Control  0.03 1.76 -1.00 .325 

Experimental  0.00 0.00 

/-d/ Control  0.03 0.17 .941 .354 

Experimental 0.15 0.72 

/-id/ Control  1.65 1.80 1.13 .263 

Experimental  2.03 1.65 

Total scores of each phoneme = 5     

 

              According to the data presented in Table 8, the pre-test mean scores of the 

control group on the plural morphemes /t/, /d/ and /id/were 0.03, 0.03 and 1.65 

respectively and those of the experimental group were 0.00, 0.15 and 2.03 

respectively. Although the mean scores of the experimental and control groups were 

slightly different, this difference was not statistically significant. The pre-test mean 

scores of the control and the experimental group were very low and not statistically 

different at 0.01 levels. This shows that before the experiment, students in both groups 

could rarely pronounce the past morphemes correctly, and they were at the same 

levels of English pronunciation of the past morphemes. 

                Based on the results shown in Table 8, the past morphemes /-t/ and /-d/ 

which were respectively followed by the voiceless sound and voiced sounds were 
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mostly ignored by both groups of subjects. This may have been caused by the 

students’ lack of voicing knowledge and also their lack of pronunciation teaching. 

From the results, the subjects in both groups mostly ignored the past morphemes 

when pronouncing. On the other hand, it was found that some subjects tried to 

pronounce all past forms with the past morpheme /id/ only. This obviously shows that 

the subjects needed to be taught voicing rules in order to correctly pronounce the past 

forms; they should be able to distinguish the final phoneme of the verbs whether they 

are voiced or voiceless. Also, the students needed to be exposed to the practice of 

pronunciation in order to improve their pronunciation of the target morphemes. The 

explicit instruction may be the appropriate way to teach specific pronunciation 

knowledge. 

               Based on the pre-test scores of both groups, there was no statistically 

significant difference in students’ pronunciation of the past morphemes. This means 

the students’ background knowledge of English pronunciation of the past morphemes 

was at the same low level. Owing to the fact that the subjects in both groups could 

rarely perform the past morphemes, the research hypothesis set before the experiment 

was accepted.  

             In conclusion, the total scores of the pre-test of  the experimental and control 

groups were analyzed and compared in Table 9 in order to find out students’ 

background knowledge of all the target phonemes studied in this current research.  

 

Table 9: Comparison of Pre-Test Scores of Experimental and Control groups           
 

Subjects Mean S.D. T-values Two-tailed test 

(N=32) 

Control group 17.53 5.70 .326 .747 

Experimental group 18.03 6.13 

Total scores = 65 

 

           With respect to the data presented in Table 9, the pre-test mean score of the 

control group was 17.53 and that of the experimental group was 18.03. Although the 
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mean score of the experimental group was slightly higher than that of the control 

group, this difference was not statistically significant. The pre-test scores of the 

control and the experimental group were low and not statistically different at 0.01 

level. It can be assumed that before the experiment, students in both groups could 

rarely pronounce the target phonemes correctly and were at the same low levels of 

English pronunciation of the target phonemes, so the research hypothesis set before 

the experiment was accepted. 

 

4.2  Effectiveness of Explicit Instruction in Pronunciation of English 

       Unfamiliar Sounds 

 

             The second research question put forward for investigation was to see 

whether the explicit instruction helped the learners to improve their pronunciation. 

And the hypothesis set for this question was that the explicit instruction on 

pronunciation of English unfamiliar sounds could help the learners improve their 

pronunciation. To test this hypothesis, the pre-test and the post test of both groups 

were compared and discussed as follows. 

              After the pre-test, the treatment which was the explicit instruction in English 

pronunciation of the target phonemes (using 4 lesson plans on basic phonetic 

knowledge and 10 lesson plans on pronunciation teaching) was given to the subjects 

in the experimental group while general instruction without phonetic knowledge and 

phonetic symbols was given to the subjects in the control group. However, the 

students in the control group were taught using the same materials (without phonetic 

symbols) and exposed to the same pronunciation by the same teacher throughout the 

semester. After the treatment, the post test which was the same test as the pre-test was 

given to both groups of subjects in order to see the differences in their pronunciation.  

               In this  study, three main areas of English unfamiliar sounds were explored: 

the phonemes not existing in Thai phonology (/ɡ/, /v/, /z/, /ʃ/, /dʒ/, /θ/ and /ð/),  the 

plural morphemes (/s/,/z/ and /iz/), and  the past morphemes  (/t/, /d/ and /id/). So, the 
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results  from the pre-test and the post test  on each set were analyzed and discussed 

step by step as follows. 

 

4.2.1   Effectiveness of Explicit   Instruction   in   Pronunciation   of      

            English Phonemes not Existing in Thai Phonology 

 

           The pre-test and post test mean scores between the experimental and control 

groups on the phonemes not existing in Thai phonology were analyzed and discussed  

to order to investigate the effectiveness of the explicit instruction on pronunciation of 

those phonemes after the experiment. 

 

Table 10:  Comparison  of  Scores  from Pre-Test and Post Test  on Pronunciation 

                  of English Phonemes not Existing in Thai Phonology of Both Groups      

Target 

phonemes 

Subjects Test Mean S.D. T-

values 

Two-

tailed test 

(N=32) 

 

/ɡ/ 

Control           

group 

Pre-test  3.21 1.38 2.555 .016 

Post-test  2.71 1.14 

Experimental 

group 

Pre-test  3.53 1.07 -6.333 .000 

 Post-test  4.71 0.63 

 

/v/ 

Control           

group 

Pre-test  0.59 0.79 1.063 .296 

 Post-test             0.40 0.83 

Experimental 

group 

Pre-test  0.40 0.71 -8.949 .000 

 
Post-test  2.68    1.22 

 

/z/ 

Control           

group 

Pre-test  2.81 1.14 1.321 .196 

 
Post-test  2.46 1.31 

Experimental 

group 

Pre-test  2.87 1.38 -7.445 .000 

 
Post-test  4.40 0.71 
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Target 

phonemes 
Subjects Test Mean S.D. T-

values 

Two-

tailed test 

(N=32) 

 

 

 

/ʃ/ 

Control           

group 

Pre-test 3.25 1.31 1.123 .270 

Post-test 2.84 1.52 

Experimental 

group 

Pre-test 3.43 1.74 -3.849 .001 

 
Post-test 4.65 0.60 

 

 

/dʒ/ 

Control           

group 

Pre-test               1.43 1.47  

3.191 

     .003 

 
Post-test  0.65 1.09 

Experimental 

group 

Pre-test  1.40 1.47  

 -8.637 

.000 

 
Post-test  3.62 1.21 

 

 

 

/θ/ 

Control           

group 

Pre-test  1.50 1.10  

2.104 

     .044 

 
Post-test  1.00 0.95 

Experimental 

group 

Pre-test  1.25 0.95  

 -8.803 

.000 

 
Post-test  3.75 1.16 

 

 

 

/ð/ 

Control           

group 

Pre-test  1.18 1.30  

0.668 

     .509 

 
Post-test  1.03 1.17 

Experimental 

group 

Pre-test  0.90 1.02  

 -8.752 

.000 

 
Post-test 3.06 1.13 

Total scores of each phoneme = 5       

          

            With respect to the data shown in Table 10, there was no statistically 

significant difference between the pre-test and the post test mean scores in the control 

group . The pre-test mean scores of the control group on the phonemes not existing in 
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Thai phonology /ɡ/, /v/, /z/, /ʃ/, /dʒ/, /θ/, and  /ð/ were 3.21, 0.59, 2.81, 3.25, 1.43, 0.50 

and 1.18 respectively, and the post test mean scores of the control group on those 

phonemes were 3.2.71, 0.40, 2.46, 2.84, 0.65, 1.00 and 0.90 respectively. This means 

the control group performed better in the pre-test than in the post-test. Although there 

was a slight difference between the mean scores of the pre-test and the post-test, that 

difference was not statistically significant. 

              On the other hand, the results showed that the difference between the pre-test 

and the-post mean scores in the experimental group was statistically significant at 

0.01 level. The pre-test mean scores of the experimental group on the phonemes not 

existing in Thai phonology /ɡ/, /v/, /z/, /ʃ/, /dʒ/, /θ/, and  /ð/  were 3.53, 0.40, 2.87, 

3.43, 1.40, 1.20 and 0.90  respectively, and the post test mean scores of the 

experimental group on those phonemes were 4.71, 2.68, 4.40, 4.65, 3.62, 3.75 and 

3.06 respectively. This means the experimental group’s performance was significantly 

different before and after the explicit instruction.  

           The pre-test and the post test mean scores of both groups revealed that students 

who received different instruction and activities performed differently in the post test. 

The students who received the explicit instruction as their treatment could perform all 

the target sounds in the post test significantly different than in the pre-test. Especially, 

the phonemes being problematic for both groups in the pre-test such as the voiced 

fricative labio-dental consonant phoneme /v/, the voiceless dental fricative consonant 

phoneme /θ/ and the voiced dental fricative consonant phoneme /ð/ were dramatically 

improved by the subjects in the experimental group in the post test. When compared 

the post test mean scores with the pre-test means scores, all phonemes which were in 

the set of phonemes not existing in Thai phonology were pronounced significantly 

better by the subjects in the experimental group in the post test than the subjects in the 

control group. This could indicate that the explicit instruction in English 

pronunciation could help the students improve their English pronunciation of the 

phonemes not existing in Thai phonology, and the research hypothesis set before the 

experiment was accepted. 
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4.2.2  Effectiveness   of   Explicit   Instruction   in   Pronunciation   of  

           Plural Morphemes 

 

            The pre-test and post test mean scores between the experimental and control 

groups on the plural morphemes were analyzed and compared in Table11. 

 

Table 11: Comparison of Scores from Pre-Test and Post Test on  

                  Pronunciation of Plural Morphemes of Both Groups         

 
 

Target 

morphemes 

Subjects Test Mean S.D. T-

values 

Two-

tailed test 

(N=32) 

 

     /-s/  

Control           

group 

Pre-test  0.37 1.03 .432 .669 

Post-test  0.28 0.85 

Experimental 

group 

Pre-test  0.28 0.95 -4.984 .000 

Post-test  1.65 1.71 

 

      /-z/              

Control           

group 

Pre-test  0.00 0.00 -1.184 .245 

Post-test             0.18 0.89 

Experimental 

group 

Pre-test  0.03 0.17 -7.337 .000 

Post-test  2.37 1.80 

 

/-iz/               

Control           

group 

Pre-test  1.40 1.68 .875 .388 

Post-test  1.12 1.75 

Experimental 

group 

Pre-test  1.71 1.63 -4.762 .000 

Post-test  2.34 1.92 

Total scores of each phoneme = 5   

              

            With regard to the data shown in Table 11, there was no statistically 

significant difference between the pre-test and the post test mean scores in the control 

group . The pre-test mean scores of the control group on the plural morphemes /s/, /z/ 

and /iz/ were 0.37, 0.00 and 1.40 respectively, and the post test mean scores of the 

control group on those plural morphemes were 0.28, 0.18 and 1.12 respectively. 
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Although the mean scores of the pre-test and the post-test on the plural morphemes 

was slightly different, the difference was not statistically significant. This means the 

subjects in the control had no improvement in their pronunciation of plural 

morphemes. 

             On the other hand, the results showed that the difference between the pre-test 

and the post test mean scores in the experimental group was statistically significant at 

0.01 level. The pre-test mean scores of the experimental group on the plural 

morphemes /-s/, /-z/ and /-iz/ were 0.28, 0.03 and 1.71 respectively, and the post test 

mean scores of the experimental group on those plural morphemes were 1.65, 2.37 

and 2.34 respectively. This means the experimental group performed significantly 

different between the pre-test and the post test after the explicit instruction.  

               Based on the results, it was found that the plural morpheme /z/ which 

appeared to be most problematic for the subjects in both groups in the pre-test (with 

the mean scores of 0.00 in the pre-test of the control group and with the mean scores 

of 0.03 in the pre-test of the experimental group) was dramatically improved in the 

post test by the subjects in the experimental group while the subjects in the control 

group gained no significant difference in their post test scores. Also, the other two 

plural morphemes /s/ and /iz/ were better pronounced by the experimental group than 

the subjects in the control group. From the results, it was found that the students 

receiving different instruction and activities performed differently in the post test, that 

is, the students who received the explicit instruction with the knowledge of voicing 

could show the significant improvement in their pronunciation of the plural 

morphemes than the students receiving the normal instruction. This could be assumed 

that the explicit instruction could help the students improve their English 

pronunciation of plural morphemes. So, the research hypothesis set before the 

experiment was accepted. 
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4.2.3  Effectiveness  of  Explicit  Instruction  in  Pronunciation  of    

          Past Morphemes 

 

            In the following table, the pre-test and post test mean scores between the 

experimental and control groups on the phonemes representing the past morphemes 

were analyzed and compared in order to see the differences in their pronunciation of 

past morphemes. 
 

 

Table 12: Comparison of Scores from Pre-Test and Post Test on Pronunciation 

                  of  Past Morphemes of  Both  Groups    
 

Target 

morphemes 

Subjects Test Mean S.D. T-

values 

Two-

tailed test 

(N=32) 
 

    /-t/               
Control           

group 

Pre-test  0.03 0.17 -.941 .354 

Post-test  0.15 0.72 

Experimental 

group 

Pre-test  0.00 0.00 -8.610 .000 

Post-test  2.84 1.86 

 

     /-d/               

Control           

group 

Pre-test  0.03 0.17 -1.191 .243 

Post-test             0.25 1.01 

Experimental 

group 

Pre-test  0.15 0.72 -11.460 .000 

Post-test  3.46 1.62 

 

     /-id/ 

Control           

group 

Pre-test  1.65 1.80 1.848 .074 

Post-test  1.09 1.55 

Experimental 

group 

Pre-test  2.03 1.65 -4.710 .000 

 Post-test  3.84 1.79 

 Total scores of each phoneme = 5          

             

                 With reference to the data shown in Table 12, there was no statistically 

significant difference between the pre-test and the post test mean scores in the control 

group. The pre-test mean scores of the control group on the past morphemes /t/, /d/ 
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and /id/ were 0.03, 0.03 and 1.65 respectively, and the post test mean scores of the 

control group on those past morphemes were 0.15, 0.25 and 1.09 respectively. 

Although the subjects in the control group could perform slightly better in the post 

test on some plural morphemes such as /s/ and /z/, the improvement was not 

statistically significant different.  

               On the other hand, it was obviously shown that the difference between the 

pre-test and the-post mean scores in the experimental group was statistically 

significant at 0.01 level. The pre-test mean scores of the experimental group on the 

past morphemes /t/, /d/ and /id/ were 0.00, 0.15and 2.03 respectively, and the post test 

mean scores of the experimental group on those past morphemes were 2.84, 3.46 and 

3.84 respectively. This means the experimental group performed significantly better 

in the post test than they did  in the pre-test after the explicit instruction.  

            Also, it was found that the past morphemes (/t/ and /d/) were correctly 

pronounced only among the subjects in the experimental group as shown in the post 

test. Furthermore, all past morphemes were significant better pronounced by the 

subjects in the experimental group than the subject in the control group. So, the 

students given explicit instruction showed much better improvement in the 

pronunciation of the past morphemes than the students given normal instruction. This 

implied that explicit instruction could help the students develop their English 

pronunciation of the past morphemes. Thus, the hypothesis set before the experiment 

that explicit instruction could be effective for the students was accepted.           

           In sum, the pre-test and the post test scores of both groups on all the target 

phonemes including the phonemes not existing in Thai phonology, the plural 

morphemes and the past morphemes were analyzed and compared in order to find out 

the overall ability of the students’ pronunciation after the experiment. The results 

were shown in the following table. 
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Table 13: Comparison of Pre-Test and Post Test Scores of Both Groups              
 

Subjects Test Mean S.D. T-

values 

Two-

tailed test 

(N=32) 

Experimental group Pre-test 18.03 6.13 -13.459 .000** 

 Post-test 44.46 10.08 

Control group Pre-test 17.53 5.70 2.578 .015 

 Post-test 14.18 8.47 

   Total scores: 65                                                               ** significant at 0.01 level  

 

             The data in Table 13 show that there was no statistically significant difference 

between the pre-test and the post test mean scores in the control group.  Based on the 

results, the control group gained the mean scores of 17.53  in the pre-test and 14.18  in 

the post test. This means the control group performed better in the pre-test than in the 

post test. Although there was a slightly difference between the mean scores of the pre-

test and the post test of the control group, this difference was not statistically 

significant.  

               On the other hand, the results showed that the difference between the pre-

test and the post test mean scores in the experimental group was statistically 

significant. The experimental group gained the mean scores of 18.03 in the pre-test 

and 44.46 in the post-test; this means the experimental group had the pronunciation 

improvement after the explicit instruction. Besides, it was found that the students who 

received different instruction and activities had different rate of achievement, that is, 

the students who received explicit instruction could better pronounced the target 

phonemes in the post test than the students who received the normal instruction. 

Besides, the control group got the lower mean scores on the post test. This can be 

assumed that the control group had no improvement due the fact that they were not 

given the explicit instruction in the basic phonetic knowledge as the pre-treatment. So, 

they had no enough knowledge to extending their pronunciation in the treatment class 

in which they unconsciously received pronunciation instruction. This factor might be 

the major cause of their failure in learning. This indicates that explicit instruction 



50 

 

 

 

could obviously help the students improve their English pronunciation of English 

unfamiliar consonant sounds. So, the research hypothesis set before the experiment 

that the explicit could help the students improve their English pronunciation of the 

target phonemes was accepted.  

 

4.3 Pronunciation Achievement  

 

              The most important issue was that there was a different in pronunciation 

achievement between the two groups of the students. This can be seen in comparing 

the mean scores on the post test of the two groups. Although there was no significant 

difference in the pre-test between both groups, the difference in the post test would be 

sufficient to establish the difference in their achievement.  

              To answer the research question, whether the explicit instruction helps the 

learners improve their English pronunciation of the target phonemes, the post test 

scores of the two groups were analyzed and compared by using the t-test to determine 

the differences in their pronunciation achievement after the treatments which were the 

explicit instruction for the experimental group and the normal instruction for the 

control group. 

              Since this research study contained 13 target phonemes including the 

phonemes not existing in Thai phonology /ɡ/, /v/, /z/, /ʃ/, /dʒ/, /θ/, /ð/, the plural 

morphemes /s/,/z/, /iz/, and the past morphemes /t/, /d/, /id/,  the results  from the 

post test  on each set of the target phonemes were  discussed step by step as follows: 
 

 

4.3.1   Pronunciation Achievement on Phonemes not Existing in Thai     

           Phonology 

 

             The post test scores of the experimental and control groups on the phonemes 

not existing in Thai phonology were analyzed and compare by using the t-test in order 

to investigate the effectiveness of the explicit instruction in English pronunciation of 

the target phonemes after the treatment. The t-test results were given in Table 14. 
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Table 14: Comparison of  Post  Test Scores  on  Phonemes  not  Existing  in   

                Thai Phonology of Both Groups    
 

Target 

phonemes 

Subjects Mean S.D. T-

values 

Two-tailed 

test 

(N=32) 

/ɡ/ Control group 2.71 1.41 6.715 .000 

 Experimental group 4.71 0.63 

/v/ Control group 0.40 0.83 8.216 .000 

 Experimental group 2.68 1.22 

/z/ Control group 2.46 1.31 7.30 .000 

 Experimental group 4.40 0.71 

/ʃ/ Control group 2.84 1.52 6.597 .000 

 Experimental group 4.65 0.61 

/dʒ/ Control group 0.65 1.09 8.646 .000 

 Experimental group 3.62 1.21 

/θ/ Control group     1.00 0.95 11.182 .000 

 Experimental group 3.75 1.16 

/ð/ Control group 1.03 1.17 7.704 .000 

 Experimental group 3.06 1.13 

   Total scores of each phoneme: 5                                          significant at 0.01 level  

       

            Regarding to the data presented in Table 14, the post test mean scores of the 

control group on the voiced velar stop consonant phoneme /ɡ/ , the voiced labio-

dental fricative consonant phoneme /v/, the voiced alveolar fricative consonant 

phoneme/z/, the voiceless alveo-palatal fricative consonant phoneme /ʃ/, the voiced 

alveo-palatal affricate consonant phoneme /dʒ/, the voiceless dental fricative 

consonant phoneme /θ/, and the voiced dental fricative consonant phonemes /ð/ were 

2.71, 0.40, 2.46, 2.84, 0.65, 1.00 and 1.03 respectively and those of the experimental 

group were 4.71, 2.68, 4.40, 4.65, 3.62, 3.75 and 3.06 respectively. And they were 
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significantly different at  0.01 level. This indicates that the students who received the 

explicit instruction could much better perform the phonemes not existing in Thai 

phonology in the post test. There was a significantly different rate of achievement 

between the students given explicit instruction and the students given normal 

instruction. In conclusion, the explicit instruction could obviously help the learners 

improve their English pronunciation and could also produce the satisfied outcomes of 

pronunciation learning.  

            Based on the results, it was found that all target phonemes in the part of 

phonemes not existing in Thai phonology were significantly better performed by the 

subjects in the experimental group than the subjects in the control group. From the 

post test mean scores, the results indicate the significant difference in the achievement 

between the experimental group and the control group. This means the students who 

received different instruction and activities performed differently after the experiment 

and the subjects receiving the explicit had higher rate of achievement than the subject 

receiving the normal instruction in the post test.  This can be concluded that the 

explicit instruction helped the students fulfill their goals in pronunciation learning and 

can help them solve their pronunciation problems of the phonemes not existing in 

Thai phonology.  
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4.3.2   Pronunciation Achievement on Plural Morphemes  

 

             The post test scores of the experimental and control groups on the phonemes 

representing the plural morphemes were analyzed and discussed as follows. 

 

Table 15:  Comparison of Post  Test Scores on Plural Morphemes of  Both Groups                           
 

Target 

morphemes 

Subjects Mean S.D. T-values Two-

tailed test 

(N=32) 

/-s/ Control group 0.28 0.85 3.897 .000 

 Experimental group 1.65 1.71 

/-z/ Control group 0.18 0.89 6.543 .000 

 Experimental group 2.37 1.80 

/-iz/ Control group 1.12 1.75 5.499 .000 

 Experimental group 3.34 1.92 

Total scores of each phoneme = 5                                           significant at 0.01 level 

 

                The data in Table 15 shows that, there was a significant difference in the 

post test mean scores on the plural morphemes between the control and the 

experimental groups. The post test mean scores of the control group on the plural 

morphemes /s/, /z/, /iz/ were 0.28, 0.18 and 1.12 respectively, and those of the 

experimental group were 1.65, 2.37 and 3.34 respectively.  And the results revealed 

that the pronunciation of the plural morphemes which appeared to be problematic for 

learners in both groups before the experiment was pronounced significantly better by 

the subjects in the experimental group than the subjects in the control group. This 

implied that the students provided with the explicit instruction had the higher 

achievement in pronunciation of plural morphemes than the students provided with 

the normal instruction. Thus, the pronunciation problems of plural morphemes could 

be reduced by the explicit instruction of English pronunciation, especially the basic 
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knowledge of voicing which directly involved when pronouncing the plural 

morphemes. 

 

4.3.3   Pronunciation Achievement of on Past Morphemes  

 

            The post test scores between the experimental and the control groups on the 

phonemes representing the past morphemes were analyzed and discussed as follows. 

 

Table 16: Comparison of Post Test Scores on  Past  Morphemes of   Both   Groups                   
 
 

Target 

morphemes 

Subjects Mean S.D. T-values Two-

tailed test 

(N=32) 

/-t/ Control group 0.15 0.72 8.039 .000 

 Experimental group 2.84 3.86 

/-d/ Control group 0.25 1.01 10.718 .000 

 Experimental group 3.46 1.62 

/-id/ Control group 1.09 1.55 6.763 .000 

 Experimental group 3.84 1.79 

Total scores of each phonemes = 5                                   significant at 0.01 level 

 

              According to the data gained from Table 16, it was found that there was a 

statistically significant difference in the post test mean scores of the past morphemes 

between the experimental and control groups. The post test mean scores of the control 

group on the past morphemes /t/, /d/, /id/ were 0.15, 0.25 and 1.09 respectively, and 

those of the experimental group were 2.84, 3.46 and 3.84 respectively.  Although they 

were mostly ignored by both experimental and control groups in the pre-test, they 

were significantly improved by the subjects in the experimental group after receiving 

the treatment which was the explicit instruction. Based on the results, it indicates that 

the subjects receiving the explicit instruction could significantly better perform the 

target morphemes than the subject receiving the normal instruction. So, the explicit 

instruction could produce the satisfied outcomes in pronunciation learning. 
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            In sum, the post test scores between the experimental and control groups on 

the target phonemes including the phonemes not existing in Thai phonology, the 

plural morphemes and the past morphemes were analyzed and discussed in Table 17. 
 

 

Table 17: Comparison of Post Test Scores of Both Groups 

 
 

Test Subjects Mean S.D. T-

values 

Two-tailed 

test 

 

Post-test 

Control group 14.18 8.47  

14.083 

 

.000** 

N = 32 

Experimental group 44.46 10.08 

T Total scores =  65                                                               ** Significant at 0.01 level 

 

 

             According to the data presented in Table 17, the mean scores of the 

experimental group were much higher than that of the control group. The mean score 

of the control group was 14.18 and that of the experimental group was 44.46, and they 

were significantly different at the 0.01 level. This indicates that the students who 

received the explicit instruction could much better perform the target sounds in the 

post-test and also had the significantly different rate of achievement than the students 

who received the normal instruction. Based on the results, the explicit instruction 

could help the learners  improve their English pronunciation of the target phonemes 

and could also produce the satisfied outcomes of pronunciation learning. So, it can be 

assumed that the explicit instruction is an appropriate way in pronunciation teaching 

and learning which should be further developed and applied for classroom teaching. 

 

4.4   Students’ Attitudes towards Explicit Instruction in English    

        Pronunciation  

 

         The third research question put forward for investigation was to find out the 

students’ attitudes towards the explicit instruction in English pronunciation.  And the 

hypothesis set forwards for the investigation was that the students had positive 

attitudes towards the explicit instruction in English pronunciation. To test this 
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hypothesis, a questionnaire constructed by the researcher was administered only to the 

experimental group after they finished the post test at the end of the semester.           

The questionnaire consisted of two main parts: the questions on the students’ personal 

information (10 items) and the questions on students’ attitudes towards explicit 

instruction of English pronunciation. 

            The first part of the questionnaire (see appendix E) revealed that the subjects 

were all Muslim female students who had been learning English for eleven years on 

average. After having studied English for years, most of the subjects rated themselves 

at a moderate level of overall English frequency, a good level of listening and 

speaking abilities and a moderate level of reading and writing abilities. This indicated 

that they had the most confidence in listening and speaking skills when compared 

with the other skills. They also showed that, outside their English class, they had 

some opportunities to practice their English by listening to English songs (96.87%), 

reading English books (62.5%), watching English programs (50%), watching English 

soundtrack movies (46.87), speaking English with friends (46.87%), listening to 

English news (25%) , attending English camps (18.75), speaking English with 

foreigners (18.75%), reading English newspapers (15.6%), and writing English letters 

to their pen pals (9.37%). They also showed that they learned English due to these 

reasons: they wanted to use English in higher education (93.75%), they wanted to be 

able to use English in daily life (78.12%),  they wanted to broaden their knowledge 

(53.12%), and English subjects were the required courses at school (46.87%). Based 

on the results, It was indicated that the subjects valued English learning as they 

realized its benefits, and they also spent some times practicing English after class.  

 

 4.4.1 Students’ Attitudes towards Components of Explicit Instruction 

          in English Pronunciation 

 

            The second part of the questionnaire which contained 31 test-point items on 

the five–point Likert scale was used to find out the students’ attitudes towards the 

components of the explicit instruction in English pronunciation of stop, fricative and 

affricate consonant phonemes.  Before illustrating the questionnaire’s results, the 
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ranges of the mean scores for five-point Likert scale used for interpreting the level of 

agreement are stated as follows: 
 

             As presented, there were five ranges of the mean scores which represented the 

learners’ levels of agreement: 1.00-1.80, 1.81-2.60, 2.61-3.40, 3.41-4.20 and 4.21-

5.00. If the mean scores of the students’ response fell between 1.00-1.80, this meant 

the subjects strongly disagreed with the statement in that item.  If the mean scores of 

the students’ response fell between 1.81-2.60, this meant they disagreed with the 

statement in that item. If the mean scores of the students’ response fell between 2.61-

3.40, this meant they moderately agreed with the statement in that item. If the mean 

scores of the students’ response fell between 3.41-4.20, this meant they agreed with 

the statement in that item. If the mean scores of the students’ response fell between 

4.21-5.00, this meant they strongly agreed with the statement in that item. These 

ranges were used to interpret the mean scores from learners’ responses as illustrated 

in table 22. 

          The results from the 5-point Likert scale questionnaire on the students’ attitudes 

towards explicit instruction in English pronunciation showed that the students 

strongly agreed with seventeen items and agreed with fourteen items. The mean 

scores of the students’ response ranged from 3.8-4.6 which fell between levels of 

strongly agree and agree. The details in each level are explained as follows. 

 

 

 

Ranges of the Total                Levels of Agreement                    Interpretation of 

Mean Value                                                                                   Preferences 

1.00-1.80                             Strongly disagree                                  Least 

1.81-2.60                              Disagree                                               Slightly 

2.61-3.40                              Moderately agree                                 Moderate 

3.41-4.20                              Agree                                                    Much 

4.21-5.00                              Strongly agree                                       Most 
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Table 18: Attitudes towards Components of Explicit Instruction in English  

                Pronunciation (‘Strongly Agree’ Level) 

Item Statement x  
Level of 

agreement 

1. I think that pronunciation should be kept as teaching 

and learning activities in English class from now on. 

4.6 Strongly 

agree 

2. I like it when the instructor clearly demonstrated the 

pronunciation of individual English words. 

4.6 Strongly 

agree 

3. I like it when the instructor clearly demonstrated the 

pronunciation of individual English sentences. 

4.5 Strongly 

agree 

4. I was satisfied that the instructor was a good model 

for the correct pronunciation. 

4.5 Strongly 

agree 

5. I am satisfied with the way the instructor taught me 

to practice how to correctly place the speech organs. 

4.4 Strongly 

agree 

6. I like it when the instructor taught me individually to 

pronounce English words and sentences. 

4.4 Strongly 

agree 

7. I was satisfied with the way the instructor taught me 

to listen, observe and learn the correct pronunciation 

from my classmates in order to improve my 

pronunciation. 

4.4 Strongly 

agree 

8. I was satisfied with the way the instructor 

emphasized me to repeat the same words till I could 

pronounce them correctly and clearly. 

4.4 Strongly 

agree 

9. I like it when the instructor made us repeat English 

words and sentences in group or as the total class. 

4.3 Strongly 

agree 

 

10. I believe that phonetic knowledge will be a useful 

basis for my further study in the future. 

4.3 Strongly 

agree 

11. I like to imitate the instructor’s pronunciation of 

English words and sentences. 

4.3 Strongly 

agree 

12. I believe that the knowledge of manners of 

articulation is necessary for English pronunciation. 

4.3 Strongly 

agree 

13. I was satisfied with the way the instructor began with 

the easier contents and then moved to the more 

complicated contents.   Ex. She taught me individual 

sounds before grouping the sounds into words. 

 
4.3 

 
Strongly 

agree 

 

14. I was satisfied with the way the instructor taught me 

to practice reading aloud in order to test whether I 

correctly pronounced the words. 

 

4.3 
\ 

Strongly 

agree 
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Item Statement x  
Level of 

agreement 

15. I was satisfied with  the instructor’s praise whenever 

I correctly pronounced the words. 

4.3 Strongly 

agree 

16. I  was  satisfied  with  the  encouragement  of  the 

instructor whenever I mispronounced the words. 

4.3 Strongly 

agree 

17. I think that the instructor gave me enough classroom 

opportunities to practice English pronunciation in 

this E 42211 “English in daily life”. 

 

4.3 

 

Strongly 

agree 

 

            With reference to data gained from questionnaire items 1-31, the students 

strongly agreed with seventeen statements.  They strongly agreed with the extension 

of pronunciation teaching in English class, the instructor’s clear and correct 

pronunciation of English individual words and sentences which could help them 

improve their pronunciation. Also, they showed much satisfaction of teaching 

techniques, pronunciation practice used in explicit instruction as they liked to practice 

pronunciation in class through various activities such as reading aloud, repeating 

words and sentences individually or as the total class, listening, observing  and 

learning from their friends’ pronunciation. Importantly, they though that the instructor 

was a good model for leaning pronunciation as they liked to imitate the instructor’s 

pronunciation of English words and sentences. 

            Moreover, they showed their strong belief that pronunciation is a necessary 

skill which can be helpful for future study. Especially, they showed their satisfaction 

with the phonetic knowledge taught in the class (the knowledge of manners of 

articulation and speech sound production) and tended to keep on learning.  

Additionally, they strongly agreed with the instructor’s praise and encouragement 

whenever they correctly or incorrectly pronounced words or sentences in English. 

Finally, they were greatly satisfied with opportunities provided in the explicit 

pronunciation instruction.  It can be seen that the subjects showed their strong 

agreement with most questions, so they appeared to be satisfied with the 

pronunciation activities used in E 42211 “English in daily life” and had a positive 

attitude towards the components of explicit instruction.  
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Table 19: Attitudes towards Components of Explicit Instruction in English  

                Pronunciation (‘Agree’ Level) 

Item Statement x  
Level of 

agreement 

1. I was satisfied with the way the instructor explained 

the learning objectives of each lesson. 

4.2 Agree 

2. I believe that learning pronunciation in this course 

encouraged me to be more native-like in speaking 

English. 

4.1 Agree 

3. I believe that practicing pronunciation could help me 

have a better communication in English. 

4.1 Agree 

4. Using a mirror and focusing on how to learn by 

observing speech organs of the instructor and 

classmates helped me better memorize places of 

articulation. 

4.1 Agree 

 

5. I  believe  that  the  knowledge  about   places of 

articulation  is  necessary  for  my  English 

pronunciation. 

4.1 Agree 

6. I was satisfied with the way the instructor stimulated 

me to self-assess whether I reached the classroom 

objectives being told before teaching of each lesson. 

4.1 Agree 

7. I believe that phonetic knowledge is necessary for the 

correct English pronunciation. 

4 Agree 

8. I think that my English pronunciation has improved 

after learning pronunciation in E 42211 “English in 

daily life”. 

4 Agree 

9. I believe that learning phonetic symbols could help 

me learn pronunciation better. 

4 Agree 

10. I believe that accompanying phonetic symbols with 

words could help me have better pronunciation and 

better memorize the word sounds. 

4 Agree 

11. I have better learned the characteristics of voiced 

sounds when the instructor taught me to use the back 

of my hand to test whether there was the vibration. 

4 Agree 

 

12. I believe that the knowledge of voiced and voiceless 

sounds is necessary for pronouncing English words.  

Ex. I understood the influence of the voiced and 

voiceless sounds on the following sounds. 

 

3.9 Agree 



61 

 

 

 

Item Statement x  
Level of 

agreement 

13. I like practicing English pronunciation in class at 

school. 

3.9 Agree 

14. I felt more confident in speaking English after 

learning pronunciation in E 42211 “English in daily 

life”. 

 

3.8 
 

Agree 

 

           Based on the results, there were fourteen items which fell into the “agree” 

level. The students agreed with the instructor’s explanation of classroom objectives, 

and were satisfied with English pronunciation practice. Also, they realized the 

importance of pronunciation instruction as they improved their pronunciation, had 

more confidence and became more native-like in speaking.  Also, they agreed that 

phonetic knowledge and phonetic symbols (accompanying with the target phonemes) 

could help them better pronounce and memorize word sounds in English. Importantly, 

they felt that they could communicate better in English after learning pronunciation 

and believed that phonetic knowledge (including places of articulation and voicing 

rules) is necessary for correct English pronunciation. 

           Besides, they believed that using a mirror and focusing on how to learn by 

observing speech organs of the instructor and classmates could help them better 

memorize places of articulation. Also, they stated that they better learned the 

characteristics of voiced sounds when the instructor taught them to use the back of 

their hand to test whether there was vibration of the vocal folds. Finally, they believed 

that the knowledge of voicing rules is necessary for English pronunciation and  agreed 

with the way the instructor stimulated them to self-assess whether they reached the 

classroom objectives being told before each class. 

           From responses gained from questionnaire item 1-31, the finding shows that 

students appeared to have positive attitudes towards explicit instruction in 

pronunciation of English unfamiliar sounds as the average mean of these thirty-one 

items was 4.3 which fell into the level of strong agreement. This could be concluded 

that the explicit instruction in pronunciation of English unfamiliar sounds was 

considered satisfactory amongst students. And these findings agreed with the results 



62 

 

 

 

of the study conducted by Madden & Moor (1997). They surveyed 49 intermediate 

students at a university and found that the students considered pronunciation to be 

very valuable and needed more emphasized in pronunciation learning. 

 

4.4.2  Students’ Opinions about Pronunciation Activities Used in  

          E 42211 “English in Daily Life” 

 

          After having completed the five-point Likert scale questionnaire, the students 

were given the open-ended questionnaire in order to find out their opinions about 

pronunciation activities used in E 42211 “English in daily life”. There was only one 

item in this open-ended questionnaire; however, it was divided into two sub-items: the 

benefits gained from the classroom activities and their suggestion for the 

improvement of those activities. The results from the open-ended questionnaire are 

presented in the two tables as follows. 

 

Table 20:   Benefits  Gained  from  Classroom  Activities  Used  in  E 42211 

                   “English in Daily Life” 

Opinion                                                                             Frequency      Percentage 

                                                                                                          (N = 32)   

1. They felt more confident in using English.                   24                    75% 

2. They felt that they could better pronounce English      21                     65.6% 

          words. 

3. They felt that they could better communicate in           16                     50% 

   English. 

4. They felt that phonetic knowledge would be                 22                    68.7% 

           useful for their future studies. 

5. They felt that the phonetic symbols would be useful     21                    65.6% 

          for English learning. 

 

            With regard to the data shown in Table 20, students showed that, after learning 

and practicing pronunciation in classroom, they felt that they had more confidence in 
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using English (75%), they could better pronounce English words which were difficult 

for them (68.7%), they could better communicate in English (65.6%), phonetic 

knowledge would be useful for their future studies (65.6%), and the phonetic symbols 

would be useful for learning English (50%). The results showed that the students had 

positive attitudes towards the explicit instruction as they stated their confidence in 

using English and their improvement in pronunciation which they linked to their 

improvement in communication. They also realized the importance of phonetic 

knowledge and phonetic symbols as they thought these would be useful for learning 

English in the future. 

           Based on the questionnaire results, it could be concluded that, after getting the 

treatment which was the explicit instruction on English pronunciation of stop, 

fricative and affricate consonant phonemes, the students in the experimental group 

showed their positive attitudes towards the explicit instruction as they gained much 

benefits from the explicit instruction. So, the explicit instruction not only helped the 

students reduce their pronunciation problems but also helped them have good 

attitudes towards explicit instruction and pronunciation learning.  

 

Table 21:  Suggestions  for  Improvement  of   Classroom   Activities   Used in 

                  E 42211“English in Daily Life” 

                                       Opinion                                         Frequency   Percentage 

                                                                                                           (N = 32)  

1. They  wanted  to  have  more  time  in  learning              30                93% 

            pronunciation. 

2. They preferred to learn pronunciation in smaller            22                 68.7% 

            groups. 

3. They wanted the instructor to provide them more          15                 46.8% 

            contents about pronunciation. 

4. They wanted the instructor to add more media in          11                 34.3% 

             learning such as the internet. 

5. They felt that pronunciation was sometimes                  10               31.2% 

difficult so they needed more time for practicing. 
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            According to the data shown in Table 21, the students stated their various 

suggestions for the improvement of classroom activities such as wanting to have more 

time to learn pronunciation (93%), preferring to learn pronunciation in the smaller 

group (68.7%), wanting the instructor to provide them more contents about 

pronunciation (46.8%), wanting the instructor to add more media in learning such as 

the internet (34.3%), and wanting  more time for practicing due to the fact that 

pronunciation was sometimes difficult for them (31.2%).  

               Based on the questionnaire results, it could be concluded that, after getting 

the treatment, the students in the experimental group not only showed positive 

attitudes towards the explicit instruction as they gained many benefits from it but also 

showed their needs in extending their pronunciation knowledge as they stated that 

they wanted more time, more contents and more media in pronunciation learning. 

Thus, the explicit instruction could help the students develop their English 

pronunciation of the target phonemes and could also help them have good attitudes 

towards explicit instruction and pronunciation learning.  

            From the responses appearing in both sections of the open-ended 

questionnaire, the data showed that the students had positive attitudes toward  explicit 

pronunciation instruction and activities as they expressed their confidence, 

satisfaction and needs for extending their pronunciation study after attending 

classroom activities. They also related their pronunciation achievement with the 

improvement of their English communication. These survey results obviously 

appeared to be consistent with the study of  Vitanova  &  Miller (2002), they found 

that students linked the mastery of pronunciation with improved communicative 

abilities, reflecting the value of learning both segmentals and suprasegmentals, and 

the importance in achieving confidence in communication. 

            In conclusion, the explicit instruction on English pronunciation had a positive 

effect on students’ achievement and their attitudes in learning. It can be one of 

effective and interesting ways that can be adapted and applied in many English 

classrooms.  Explicit instruction is helpful for learners who want to develop their 

specific pronunciation skills, due to its systematic way in teaching and learning. It 
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provides the learners enough opportunities for practice so that the learners can easily 

accomplish their goals in learning. Thus, the explicit instruction can help the learners 

improve their English pronunciation and also lead towards the goal of learners’ 

communicative competence. 
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CHAPTER 5 

 

SUMMARY OF THE STUDY, IMPLICATIONS AND 

RECOMMENDATIONS 

 

          This chapter presents the summary of the study, implications for language 

learning and teaching, and recommendations for further study. 

 

5.1 Summary of the study 

 

            The study can be summarized as follows: 

             Firstly, this research investigated  (1) the students’ background knowledge of 

the pronunciation of three set of English unfamiliar sounds; namely, the phonemes not 

existing in Thai phonology ( /ɡ/,/v/, /θ/, /ð/, /s/, /z/, /ʃ/, /dʒ/) the plural morphemes    

(/-s/, /-z/, /-iz/) and the past morphemes  (/-t/, /-d/, /-id/),  (2) the effectiveness of  

explicit instruction in  pronunciation of English  unfamiliar sounds and (3) the 

students’ attitudes towards explicit instruction in English pronunciation. This study 

was conducted during the first semester of the academic year 2009. The subjects of 

this study were sixty-four Mattayom Suksa 5 female arts students at Darussalam 

School in Narathiwat province. They were put into two classes: the experimental 

group and the control group, with thirty-two students in each group. In this study, five 

instruments were utilized in order to answer the three research questions. There were 

the pre-test, the four lesson plans on phonetic knowledge, the ten lesson plans on 

pronunciation teaching designed under the explicit instruction, the post test and the 

questionnaire.      

             In the first week of the semester, the pre-test was administered to measure 

students’ background knowledge of English pronunciation before the experiment. 

This test consisted of three main parts: a list of sentences, a dialogue and a passage. 

The first part consisted of 35 test-points dealing with the phonemes not existing in 
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Thai phonology, they were the voiced velar stop /ɡ/, the voiced labio-dental fricative 

/v/, the voiced alveolar /z/, the voiceless alveo-palatal fricative /ʃ/, the voiced alveo-

palatal affricate /dʒ/, the voiceless dental fricative /θ/, the voiced dental fricative /ð/. 

The second part contained 15 test-points dealing with the plural morphemes: the 

voiceless alveolar fricative /-s/, the voiced alveolar fricative/-z/, and the combination 

of the high-front vowel sound and the voiced alveolar fricative /-iz/. The last part 

contained 15 test-points dealing with the past morphemes: the voiceless alveolar stop 

/-t/, the voiced alveolar stop /-d/, and the combination of the high-front vowel sound 

and the voiced alveolar stop /-id/. All of these target phonemes were planned to be 

taught to the students in the treatment class after the pre-test.  

             In conducting the pre-test, the pronunciation of each student was individually 

recorded by the researcher in order to test students’ background knowledge of English 

pronunciation in the two groups. Then the four lesson plans on phonetic knowledge, 

consisting of 1) consonant sound production, 2) phonetic symbols, 3) voicing, and 4) 

the plural and past morphemes, were used and taught only to the students in the 

experimental group to make their background knowledge beneficial to the further 

steps in the treatment. Then the ten lesson plans on pronunciation teaching designed 

for explicit instruction were used as the instructional treatment for the experimental 

group throughout the semester. During this instructional treatment, some words in the 

text were adapted by accompanying phonetic symbols with the target phonemes only 

for the experimental group.  After the experiment, the pre-test was again used as the 

post test to measure the subjects’ accurate pronunciation of English unfamiliar sounds 

in the last week of the semester. After the post test, the students in the experimental 

group were asked to complete the questionnaire about the components of explicit 

instruction in order to find out their attitudes towards explicit instruction in English 

pronunciation.  

             Then the scores of the pre-test and the post test of both experimental group 

and control group were analyzed by using the SPSS/PC program. A paired-sample t-

test was used to determine the difference between the mean scores on the pre-test and 
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the post test in order to find out students’ background knowledge of English 

pronunciation and to examine the effectiveness of explicit instruction in pronunciation 

of English unfamiliar sounds. The responses to the questionnaire were also analyzed 

for means by using an SPSS/PC  program. 

          The findings of this study can be concluded as follows: 

          1. Based on the pre-test results, the subjects in both control and experimental 

groups could rarely perform the target phonemes, especially the labio-dental fricative 

consonant phoneme, which does not exist in either Thai or Malay. The plural and past 

morphemes were mostly mispronounced by the subjects due to their lack of voicing 

knowledge. Due to this fact, the research hypothesis put forward the investigation that 

all subjects could rarely perform the target phonemes was accepted in this current 

study. 
 

         2. After the experiment, the subjects in the experimental group showed a 

significantly higher difference in their post test performance while the subjects in the 

control group gained lower mean scores in their post test. Besides, all target 

phonemes, especially the phonemes being problematic and ignored by most subjects 

in the pre-test such as the voiced labio-dental fricative consonant phoneme /v/ and the 

plural morpheme  /z/ and the past morphemes /t/ and /d/, were dramatically improved 

in the post test by the subjects in the experimental group as opposed to the subjects in 

the control group. This can indicate that explicit instruction is very helpful for learners 

who want to fulfill their goals in the specific learning of pronunciation. Also, explicit 

instruction can be used as the appropriate way for students who are rarely exposed to 

pronunciation instruction and have less ability in pronunciation as EFL learners in 

Thailand. Due to its effectiveness, the research hypothesis put forward the 

investigation that explicit instruction can reduce the students’ problems in English 

pronunciation was accepted in this current study. 
 

          3. After the experiment, the subjects who received the explicit instruction in 

English pronunciation of the target phonemes had positive attitudes towards explicit 

instruction. Out of a total of thirty-one questionnaire items, the students in the 
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experimental group showed their strong agreement with seventeen items and their 

agreement with fourteen items. The average mean of these thirty-one items was 4.3 

which fell into the level of strong agreement. In the open-ended questionnaire, they 

also showed their confidence, satisfaction and needs for continuing their 

pronunciation learning after receiving explicit instruction. This indicated that explicit 

instruction not only helped the students improve their English pronunciation but also 

encouraged and sustained their effort in pronunciation learning. So, the research 

hypothesis put forward the investigation that the students had positive attitudes 

towards the explicit instruction of English pronunciation was accepted in this current 

study. 

 

5.2  Implications for Language Teaching and Learning 

 

       This study has implications for language teaching and learning in the following 

issues: 

         1. Since it was found that the phonemes not existing in the learners’ mother 

tongue tended to be problems when appearing in the learners’ second language, the 

teacher should be more concerned, pay more time and give more focus on teaching 

these phonemes by using the explicit instruction in order to help the students improve 

their English pronunciation of these problematic phonemes. 

         2. From the research results, the plural and past morphemes appeared to be 

highly ignored by the students in both experimental and control groups before the 

treatment, but these morphemes were better pronounced by the students in the 

experimental group after getting the treatment with voicing knowledge. As we know, 

the last sounds of the words will directly affect the following plural and past 

morphemes so that learning voicing can help the students to correctly pronounce the 

plural and past morphemes. This could indicate that the plural and past morphemes 

were the improvable areas if the teacher did focus more on pronunciation teaching 

and voicing knowledge in English classes. 
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         3. In this current study, it was found that the explicit instruction was effective 

for pronunciation learning due to its intensive and systematic sequence in teaching.  It 

is appropriate for the students who have low performance and have been rarely 

exposed to pronunciation teaching in the classroom environment.  It can be assumed 

to be an effective approach for basic and isolated skills which involves teacher-

student interaction. Due to these reasons, explicit instruction can be an appropriate 

choice for Thai learners in learning pronunciation as they are given enough 

opportunities in practice. 

        4. Based on the questionnaire results, the students in the experimental group had 

positive attitudes towards explicit instruction in English pronunciation. This indicated 

that the explicit instruction was found to have a positive effect on students’ attitudes 

and could also lead to their achievement in learning. So, explicit instruction can be 

predicted to be an effective and interesting way that can be adapted and applied in the 

Thai classroom environment. For example, the teacher should explain the classroom 

objectives of each class, introduce the students to basic phonetic knowledge such as 

places of articulation, manners of articulation, voicing, etc., demonstrate how to place 

speech organs and how to produce each sound by real performance, teach them to use 

the back of their hand to test the vibration of the voiced consonant sounds, ask the 

students to use a mirror to observe their own production, accompany the phonetic 

symbols with the words, demonstrate the pronunciation of individual words and 

sentences, teach them to pronounce words and sentences individually or as a total 

class, begin with the easier contents then move to the more complicated contents, 

teach them to observe their friends’ pronunciation, repeat the same sounds till the 

students correctly pronounce those sounds, encourage the students when 

mispronouncing the words, compliment them when pronouncing the words correctly 

and stimulate them to self-access their own pronunciation. 

        5. Introducing and teaching phonetic symbols is necessary and helpful for the 

students in memorizing word sounds.  So, accompanying the phonetic symbols with 

words could help the students better learn pronunciation. 
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        6. The knowledge of places of articulation is important and useful for the 

students in producing the word sounds. So, the students should be provided enough 

knowledge of places of articulation in order to be able to use this knowledge in 

pronunciation learning and further study.  

        7.  Due to the fact that different sounds may represent different meanings, the 

teachers should teach the voicing rule to the students in order to let them know how to 

distinguish the voiced and voiceless sounds in English. Also, the teacher should pay 

more attention when the students ignored the correct pronunciation while speaking 

and learning. This avoidance may lead them to fossilize the incorrect pronunciation 

and also lead them to have communicative failure. 

         8. The manners of articulation should be taught to the students in order to let 

them know the characteristics of each sound which will help them have better 

understanding of how each sound is produced.  So, the manners of articulation are 

helpful for the students to learn how to pronounce English sounds correctly.     

         9. For the curriculum makers, pronunciation should be concerned more in 

classroom teaching and learning. As pronunciation was not contained in Thai school’s 

curriculum, it should be set to be one of necessary skills for English language learners 

because correct pronunciation can help the learners prevent a breakdown in 

communication. 

         10. The teachers should have a certain level of pronunciation knowledge in 

order to deliver the correct knowledge and instruction to the students. So, the 

educational administrators should provide pronunciation training for English language 

teachers in order to develop their pronunciation skills before teaching. 

 

5.3    Recommendations for Further Study 

 
 

          Based on the current study, some recommendations for both teaching in 

practice and further studies in this area might be proposed as follows:           

             1. This study dealt only with the students in Mattayom Suksa 5 at Darussalam 

School who might have different characteristics compared with students in other 
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levels at other schools. To confirm the results of the study, the study should be 

replicated with more students at different educational level. 

           2. This current study is limited in time, small sample sizes, and some 

intervening variables e.g. gender, learning style and language aptitudes, the inference 

about a more general population is hypothetical and would need to be substantiated by 

further study.   

            3. Pronunciation is not a skill which can be easily developed in a short period 

of time, and the learners need enough opportunities and much more time for practice 

in order to extend their abilities in this skill. Also, the instructor should have a certain 

level of pronunciation knowledge and training in order to prevent incomplete learning 

which can lead students to fossilize the wrong models of pronunciation.  

           4. A pronunciation test is somewhat difficult to collect, score and analyze, so  

the researcher should make great effort in conducting experimental research in this 

area. 

          5. There are many notable and interesting areas of pronunciation which learners 

may have difficulties with, such as vowels (segmental level), stress, connected speech 

(suprasegmental level) which are also important for learners’ communication. These 

areas of pronunciation still need many researchers to shed light and work on. 

           6. This current study aims to find out evidence of the effectiveness of 

pronunciation teaching through explicit instruction in English unfamiliar consonant 

sounds, but there are still questions that need answers as to how and why it works. 

This underlying process still needs the attention and work of many researchers. 
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Schedule: Semester 2009 (May, 15
th

 –September 25
th

, 2009) 

week Experimental Group Control 

Group 

1 Pre-test     Pre-test 

2-3 Explicit instruction in the basic knowledge of pronunciation  

(4 lesson plans on phonetic knowledge used in this instruction: 

speech sound production (120 min.), phonetic symbols (90 min.), 

voicing (90 min.), and plural & past morphemes (90 min.). 

--------- 

Speed up  

 Lesson (90 min.) Page Consonant Sounds  

Regular 

Teaching 

4 1. Home & Abroad: 

- English Worldwide 

9  Phonemes not existing in Thai  

 phonology: [ θ, ʃ , ð] 

 Plural morphemes: [-s,-z, iz ] 

 Past morphemes: [-id] 

5 1. Home & Abroad: 

-Second Generation 

11 Phonemes not existing in Thai  

 phonology: [ θ, ð, ɡ, ʃ ]  
Regular 

Teaching 

6 2. A Family on TV: 

- Dark Hair     

14 Phonemes not existing in Thai  

 phonology: [ θ, ʃ , ɡ, dʒ] 

Plural morphemes: [-s,-z, -iz] 

Regular 

Teaching 

7 2. A Family on TV: 

- What’s on TV 

16 Plural morphemes: [-s,-z, -iz] 

Past morphemes: [-t, -d, -id] 

Regular 

Teaching 

8-9 Midterm Exam 

10 4. The Local Shop:     

- A Hundred and One  

   Thing 

28 Phonemes not existing in Thai  

 phonology: [  ʃ, θ ]  
 Plural morphemes: [-s,-z, -iz] 

 

Regular 

Teaching 

11 4. The local shop:              
31 

Phonemes not existing in Thai   Regular 
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- The Paper Boy  phonology: [v, ʃ, θ, ð, dʒ]  

 Plural morphemes: [-s,-z, -iz] 

Teaching 

12 5. The Changing Year:             

- The Countryside 

35 Phonemes not existing in Thai  

 phonology: [v,  ʃ, θ, dʒ ] 
 Plural morphemes: [-s,-z, -iz] 

Regular 

Teaching 

13 5. The Changing Year:              

- Weather Forecasts 

37 Phonemes not existing in Thai  

 phonology: [ ʃ, ʒ, dʒ, θ, ð] 

Regular 

Teaching 

14 6. Detectives 

(Fact& Fiction ): 

-Stories 

  43 Phonemes not existing in Thai  

 phonology: [v, ɡ, dʒ ] 
 Plural morphemes: [-s,-z, -iz] 

Regular 

Teaching 

15 6. Detectives 

(Fact& Fiction ): 

- Catch a thief 

44 Phonemes not existing in Thai  

 phonology: [ v, ɡ, θ, ð ] 
 Plural morphemes: [-s,-z, -iz] 

 Past morphemes: [-t, -d, -id] 

 

Regular 

Teaching 

16 Post test & Questionnaire Post-test 
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APPENDIX B 

 

Pre-Test & Post Test  
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Test (Students’ version) 

 

Direction: Read the sentences, the dialogue and the passage.  

 

 A) Read the following sentences.  

 

1. On Valentine’s Day, Zam was given flowers by his lover at the zoo  

           where a musician played  romantic music. 

2. This Friday, my father  will go to the garage to fix my bicycle     

       gears.             

3. Sherry, who lived near the seashore, went to a clothing shop with  

       her Mom to buy a new bathing suit.                                       

4. Every evening, Jack, who usually wears a red jacket with blue 

           jeans, likes jogging on the bridge to see the sunset. 

5. Next Thursday, my mother will fly to California  and stay there for 

       three days to deal with some important business.                                          

6. Shane was shocked because he saw his girlfriend dating  another 

     guy. 

 

B)  Read the following dialogue.  

 

Jame: Hey Jina! what are you doing here? 

Jina:   I have an appointment with Max. He wants to buy a new pair of   

           shoes and pants for tonight’s party. And you?            

Jame:  I came to fix my eyeglasses, and buy new jeans and shirts.                                   

           Jina, can you help me find some new dresses for my girlfriend?                                                               

Jina:   Sure, what kinds of dresses does she like?                                    

Jame:  She likes modern and sporty styles.                 

Jina:    I think these light blue dresses would suit her.                                                   

Jame:  I think so, thanks Jina                                  

Jina:    I am pleased to help you. 

   Well, don’t forget to buy her a bunch of flowers.                                                                            
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Jame:  Sure. I’ll buy her a bunch of red roses.  

    Well, see you at the party.                                          

Jina:    Bye. 

Jame:  Bye. 

 

C) Read the following passage.  

 

            A long time ago, there lived three little ducks near the river. They fished, 

played and enjoyed their lives every day until one night. A hungry tiger journeyed 

along  the  woods,  passed  the  river  and  found  them  sleeping  there  happily. The 

tiger, who needed some food, decided to catch the ducks. Luckily, a kind owl waked 

them up and warned them before they were caught. They thanked the kind owl and 

wanted to be his friends. So, they invited him to their house and asked him to live 

with them. The kind owl accepted and then they became friends forever. 
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Test (Teacher’s version) 

 

 

 

Direction: Read the sentences, the dialogue and the passage.  

                (65 points) 
 

A) Read the following sentences. (35 points)  
 

 * The target sounds are the unfamiliar sounds: [g, v,  z, ʃ, d�  , θ, ð] . 

 
 

    - On Valentine’s Day, Zam was given flowers by his lover at the zoo  

       1. [v]                    2. [z]          3. [v]                         4. [v]        5.[z] 

      where a musician played  romantic music. 

                    6. [z]                                  7. [z] 

    - This Friday, my father will  go to the garage to fix my bicycle gears. 

    8.[ð]                      9.[ð]      10.[g]       11.[g ]                             12.[g]                                

    - Sherry, who lived near the seashore, went to a clothing  shop with  

 13.[ʃ]             14.[v]                 15.[ʃ]                               16.[ʃ]   17.[θ]                                    

       her Mom to buy a new bathing suit. 

                                           18.[ð]     

   - Every evening,  Jack, who usually wears a red jacket with blue jeans,  

19. [v]             20.[d�]                                      21.[d�]     22.[θ] 23.[d�] 

      likes jogging on the bridge to see the sunset. 

      24. [d�]                  25. [d�] 

  - Next Thursday, My mother will fly to California  and stay there for  

        26.[θ]                   27.[ð]                                               28. [ð]      

     three days to deal with some important business. 

29.[θ]                       30. [θ]                      31. [z] 

  - Shane was shocked because he saw his girlfriend dating another guy. 

32.[ʃ]       33. [ʃ]                                  34. [g]                             35. [g] 
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B) Read the following dialogue. (15 points) 
 

*The target sounds are plural morphemes [-s, -z, -ɪz ]. 

 

Jame: Hey Jina! what are you doing here? 

Jina:   I have an appointment with Max. 

          He wants to buy a new pair of shoes and pants for tonight’s party.  

                  1.[-s]                                  2.[-z]        3.[-s] 

          And you ? 

 

Jame:  I came to fix my eyeglasses, and buy new jeans and shirts. 

                                               4.[-iz]                       5.[-z]         6.[s] 

            Jina, can you help me find some new dresses for my girlfriend? 

                                                                    7.[-iz] 

Jina:  Sure, what kinds of dresses does she like? 

                              8.[-z]      9.[-iz] 

Jame: She likes modern, and sporty styles. 

        10.[-s]                                11.[-z] 

Jina:  I think these light blue dresses would suit her. 

                                        12.[-iz] 

Jame: I think so, thanks Jina. 

                      13.[-s]    

 

Jina:  I am  pleased to help you. 

 Well, don’t forget to buy her a bunch of  flowers.  

                                                                      14.[-z] 

Jame: Sure. I’ ll her buy a bunch of red roses.  

                                                     15.[-iz] 

   Well, see you at the party. 

Jina:    Bye. 

Jame:  Bye. 
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C) Read the following passage. (15 points) 
 

*The target sounds are past morphemes [ -t, -d, ɪd]. 

 
 

           A long time ago, there lived three little ducks near the river. They  

                                               1. [-d]                                                               

fished,  played  and  enjoyed  their  lives  every day  until one night.     

2. [-t]      3. [-d]             4. [-d]                                                                                       

A hungry tiger journeyed along the woods, passed  the  river  and  found   

                                 5. [-d]                             6. [-t]                                                               

them sleeping there happily. The tiger who needed some food decided to  

                                                                       7. [-id]                     8. [-id]                                                                 

catch the ducks. Luckily, a kind owl waked them up and warned them  

                                                             9. [-t]                       10. [-d]                                                                                           

before they were caught.  They thanked  the kind owl and wanted  to be  

                                                      11. [-t]                             12. [-id]                                                                              

his friends.  So, they invited  him to their house and asked him to live  

                                 13.  [-id]                                    14. [-t]                                                           

with them. The kind owl accepted and then they became forever friends. 
                                           15. [-id] 
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APPENDIX  C 

 

Answer  Sheet 
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Answer Sheet 
 

       Name:_______________________ Number:______ Class:________ 
 

    Direction: Read sentences, a dialogue and a passage. (65 points) 

  Part A: Read the following sentences. (35 points) 
 

         

 

Items 

Sounds [[[[ɡ]ɡ]ɡ]ɡ] [v][v][v][v] [[[[zzzz]]]] [ [ [ [ ʃʃʃʃ ]]]] [d[d[d[dʒʒʒʒ]]]] [θ][θ][θ][θ] [ð][ð][ð][ð] 
1.        

2.        

3.        

4.        

5.        

6.        

7.        

8.        

9.        

10.        

11.        

12.        

13.        

14.        

15.        

16.        

17.        

18.        

19.        

20.        

21.        

22.        

23.        

24.        

25.        

26.        

27.        

28.        

29.        

30.        

31.        

32.        

33.        

34.        

35.        

 

Scores for 

each 

 

       

 

      Total   
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            Part B: Read the following dialogue. (15 points) 

 

Items Sounds 

[[[[----s]s]s]s] [[[[----z]z]z]z] [[[[----
z]
z]
z]
z] 
1.    

2.    

3.    

4.    

5.    

6.    

7.    

8.    

9.    

10.    

11.    

12.    

13.    

14.    

15.    

Scores for 

each 

   

      Total  

 

 

            Part C: Read the following passage. (15 points) 

 

Items Sounds 

[[[[----t]t]t]t] [[[[----d]d]d]d] [[[[----
d]
d]
d]
d] 
1.    

2.    

3.    

4.    

5.    

6.    

7.    

8.    

9.    

10.    

11.    

12.    

13.    

14.    

15.    

Scores for 

each 

   

Total 
 

 

 
 

 

 

 

 

           Part A B C 

          Scores for each    

           Total scores  
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APPENDIX  D 

 

 

Questionnaire (English version) 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 



93 

 

 

                     Questionnaire 

 

General statement  

 

               This  questionnaire  aims  to  investigate  the  attitudes  of  Mattayom  

suksa 5  female arts students at upper secondary level towards the explicit 

instruction in English pronunciation at Darussalam School in Narathiwat 

Province. The information obtained will be beneficial as a guideline for solving 

problems in pronunciation teaching and learning at upper secondary school 

level in the future. 

 

The questionnaire is divided into two parts: 

Part 1: General background of the respondents 

Part 2: Students’ attitudes towards the explicit instruction in English 

pronunciation             

 

                Please respond to all questions with facts. The information obtained 

from the responses  will  be  used  only  in  this  study  and the results  will  be  

presented  as  overall views. Thus, the responses will not affect your grades at 

school. 

 

 

 

                                                           Thank you for your participation 

                                                                   Nurhaswanee   Boto 

                                                      Graduate student, MTEIL program 

                             Department of Language and Linguistics, Faculty of Liberal Arts 

                                               Prince of Songkla University, Hat Yai Campus 
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Part 1: General background of the respondents 

Instruction: Fill in the blank or  tick (√ )   the box .               

 

1.  Name: ___________________________,  Age :_______years, Class :________          

2.  Religion:  Buddhism                            Christianity                               Islam              
                   Others (please specify) ___________________________________ 

3.  I have been learning English for ________ years. 

4.  My overall English proficiency is______________________________________. 

      very good              good             moderate             poor           very poor        

5.  My English speaking skill is__________________________________________. 

      very good              good             moderate             poor           very poor        

6.  My English listening skill is__________________________________________. 

      very good              good             moderate             poor           very poor        

7.  My English reading skill is___________________________________________. 

      very good              good             moderate             poor           very poor        

8.  My English writing skill is___________________________________________. 

      very good              good             moderate             poor           very poor        

9.  Excluding  classroom activities, I have opportunities to learn English by_______. 

     (More than one answer is possible.) 

      listening to English songs                        listening to English news     

      watching English programs                     watching English soundtrack movies     

      speaking English with my friends           speaking English with foreigners  

      reading English newspapers                    reading English books  

      writing English letters to my pen pals     attending English camps                        

      others (please specify) ____________________________________________ 

10. I learn English because_____________________________________________. 

   (More than one answer is possible.)  

      It is a required course at school                  I want to use it in daily life         
      I want to broaden my knowledge               I want to use it in higher education  

      others (please specify) ____________________________________________ 
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Part 2:  Students’  attitudes  towards   explicit  instruction  in   English 

             pronunciation.                        

 

     Instruction: With  the  following  statements,  state  the  levels of  your  

                           agreement about classroom activities used in E 42211    

                         “English in daily life”.  

                           Please tick (√ )  the column that implies  your agreement.    

                            Levels of  agreement are as follows: 

                            5 = strongly agree          4 = agree           3 = moderately agree 

                            2 = disagree                    1 = strongly disagree 

 

Item 

 

Statement 

Levels of  

Agreement 

 

5 

 

4 

 

3 

 

2 

 

1 

1. I was satisfied with the way the instructor explained the 

learning objectives of each lesson. 

     

2. I like practicing English pronunciation in class at 

school. 

     

3. I think that my English pronunciation has improved 

after learning pronunciation in E 42211 “English in 

daily life”. 

     

4. I felt more confident in speaking English after learning 

pronunciation in E 42211 “English in daily life”. 

     

5. I believe that learning pronunciation in this course 

encouraged me to be more native-like in speaking 

English. 

     

6. I believe that practicing pronunciation could help me  

communicate better in English. 

     

7. I believe that phonetic knowledge is necessary for  

correct English pronunciation.  

     

8. I believe that learning phonetic symbols could help me 

learn pronunciation better. 

     

9. I believe that accompanying phonetic symbols with 

words could help me have better pronunciation and 

better memorize the word sounds. 

     

10. I believe that phonetic knowledge will be a useful basis 

for my further study in the future. 

     

11. I am satisfied with the way the instructor taught me to 

practice how to correctly place the speech organs. 
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Item 

 

Statement 

Levels of  

Agreement 

5 4 3 2 1 

12. Using a mirror and emphasizing on how to learn by 

observing the speech organs of the instructor and 

classmates helped me better memorize places of 

articulation. 

     

13. I believe that the knowledge about places of 

articulation is necessary for English pronunciation. 
     

14. I liked it when the instructor clearly demonstrated the 

pronunciation of  individual English words. 
     

15. I liked it when the instructor clearly demonstrated the 

pronunciation of individual English sentences. 

     

16. I liked it when the instructor taught me individually to 

pronounce English words and sentences. 

     

17. I liked it when the instructor made us repeat English 

words and sentences in a group or as the total class. 

     

18. I was satisfied that the instructor was a good model for 

the correct pronunciation. 

     

19. I like to imitate the instructor’s pronunciation of 

English words and sentences. 

     

20. I believe that the knowledge of manners of articulation 

is necessary for English pronunciation. 

     

21. I have better learned the characteristics of voiced 

sounds when the instructor taught me to use the back 

of my hand to test whether there was vibration. 

     

22. I believe that the knowledge of voiced and voiceless 

sounds is necessary for pronouncing English words.  

e.g. I understood the influence of the voiced and 

voiceless sounds on the following sounds. 

     

23. I was satisfied with the way the instructor began with 

the easier contents and then moved to the more 

complicated contents.   e.g. She taught me individual 

sounds before grouping the sounds into words. 

     

24. I was satisfied with the way the instructor taught me to 

practice reading aloud in order to test whether I 

correctly pronounced the words. 

     

25. I was satisfied with the way the instructor taught me to 

listen, observe and learn the correct pronunciation 

from my classmates in order to improve my 

pronunciation. 
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Item Statement Levels of 

Agreement 

5 4 3 2 1 

26. I was satisfied with the way the instructor got me to 

repeat the same words till I could pronounce them 

correctly and clearly. 

     

27. I was satisfied with the instructor’s encouragement  

whenever I mispronounced  words. 

     

28. I was satisfied with the instructor’ praise whenever I 

correctly pronounced  words. 

     

29. I think that the instructor gave me enough classroom 

opportunities to practice English pronunciation in   

E 42211 “English in daily life”. 

     

30. I was satisfied with the way the instructor stimulated 

me to self-assess whether I reached the classroom 

objectives being told before  each lesson. 

     

31. I think that pronunciation should be kept as teaching 

and learning activities in English class from now on. 
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   32.  What are your opinions about the pronunciation activities used in E 42211  

           “English in daily life” ? 

           Part A:  Benefits gained from pronunciation activities 

                  1)_________________________________________________________ 

                     2)_________________________________________________________ 

                     3)_________________________________________________________ 

                     4)_________________________________________________________ 

                     5)_________________________________________________________ 

           Part B: Suggestions for improvement. 

                    1)_________________________________________________________ 

                     2)_________________________________________________________ 

                     3)_________________________________________________________ 

                     4)_________________________________________________________ 

                     5)_________________________________________________________ 

 

 

 

 

 

 

 

 

              …………………………………………… 
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APPENDIX E 

 

Questionnaire (Thai version) 
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1.  -���-���#: _____________________________  ��"�: ____ �4  -

�: _____ 

2.  �����  :     ���3                                    �� ���                                     � �#��               

                    ����9 (���@�����) _________________________________                
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��'����#2���:���#�_________�4 

4.  (2���72�� 1�!�����������,����,-2&����
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�JJJJJJ. 
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�JJJJJJJ 
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�JJJJJJ.. 

     1����              1�                 ����#��               �!��              �!����� 

9.  ���7��,�)2�����"��#2� (2���72���6����,-2&����
��'�,��������@��!�0���
..JJJJ.. 
     (�������#���012�����!�)����(2�) 

     L;���#�&����
��'�                                 L;�(!��&����
��'�         

     18��"���&����
��'�                                18&��"���������"�,�LP#����:�&����
��'�                

     �81&����
��'��
�������                             �81&����
��'��
�-���!��-��             

     �!��)�
����� ���&����
��'�                        �!��)�
�����!���#!�&����
��'�         

     �(�"�71)��")���������:�&����
��'�              �(2��!��� 7��������+&����
��'�    
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��'� 

(��(2���72�1�(�
���!��1 � 
7. (2���72��-����!������82����
������� (phonetics) ��:�� ��7A���:��A�)�
����������"�

&����
��'�,)2�8��2�� 
8. (2���72��-����!�������"��82�
��
��� (phonetic symbols) -!�",)2(2���72����"�������

���"�0121�(�
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��
��
�������A��
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���	��� 
',-��	���	&-!./� 

1 2       3  4 5 

13. (2���72��-����!������82������a������� 1���"� (places of articulation) 7A���:��!�������
���"��A�,�&����
��'� 

14. (2���72��82���-���������8��3 ����������"�&����
��'���:���"�A��"!��-
1�7� 
15. (2���72��82���-���������8��3 ����������"�&����
��'���:���"���6"� 

�"!��-
1�7� 
16. (2���72��82���-���������8?82�����2�,)2�
����"�������"��A�)������6"���:�

��"����# 
17. (2���72��82���-������������

���8?82�����2�,)2(2���72��#�������9������"��A�

)������6"���2���
��

�-

����"� 
18. (2���72���,7,���������8?82�����"� -���
��:�����"!�����������"�����8��2�� 
19. (2���72�-���#�"�������������"��A��#����6"�,�&����
��'�,)2�)����

���������"�(����8?82��� 
20. (2���72��-����!������82������� 3������P1-!���!��,�����#�����
��
��#�!�#�(@�

��#!����"���!#����"� (manners of articulation) 7A���:��!����������"��A� 
,�&����
��'� 

21. (2���72�012���"��82����"��
���@���
� (�����"��2�����(�
� �������8�������1���
���"��2��61"������)#
����������#A����!��� 1����
��)���0�! 

22. (2���72��-����!������82���������"��2���#�0�!�2��7A���:��!����������"��A�,�
&����
��'� �-!� �(2�,7� �3 �#(�����"��2���#�0�!�2���!����"��������� 

23. (2���72���,7,���������8����������!�"�!��������������/
�/2����!� 
�-!� ������"��1��"��!�� �#2�7���������A����"�������
���:��A� 

24. (2���72���,7�����8012,)2(2���72�$%��!��������"�1
�9 ������1������������"�
&����
��'�(��(2���72��!��8��2��)���0�! 

25. (2���72���,7,�� 3�������(����8���,)2L;� �
���� �#����"��82���������"����
�8��2��7��������������
g�����������"�(��(2���72�,)21�(�
� 

26. (2���72���,7,�� 3�������(����8�����2�"
A�������61"���,)2��#!����"��1 �
/
A�97���!�7�������"�012-
1�#��8��2�� 

27. (2���72���,7,�� 3����,)2�A�#
�,7(����8�����(2���72�������"�? 1 
28. (2���72���,7,�� 3����-�(����8�����(2���72�������"��8��2�� 

 

     



104 

 

 

��� 
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1 2       3  4 5 

29. (2���72�� 1�!���8?82���012��P16����,)2(2���72�$%�$����������"�&����
��'�
7��� 7����,�-

����"���"� -� � 42211 �"!�����"��� 

30. (2���72���,7�����8012�����2�,)2(2���72������ �������!�?!���
���������� 
�����������8012�72�0�2����2�-
��6�����"�)���0�! 

31. (2���72�� 1�!����7���������"����������������"�,�-

����"�&����
��'� 
����!�90� 

 

        32.  ����� 1�)R�(���!������"��
�� 7�������������������"�&����
��'�,���"� -� � 42211 

     ������ 1:  (2�1� 

       1)_________________________________________________ 

       2)_________________________________________________ 

       3)_________________________________________________ 

       4)_________________________________________________ 

       5)_________________________________________________ 

          ������ 2:  (2������
����� 

       1)_________________________________________________ 

       2)_________________________________________________ 

       3)_________________________________________________ 

       4)_________________________________________________ 

       5)_________________________________________________ 
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Lesson Plan 1 
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Topic                   :  Consonant sound production 

Student      :   Mattayom Suksa 5 female students 

Objectives           :   Students must be able to understand the five basic factors used in    

                                consonant sound production ; airstream, states of glottis, states  of  

                                the velum, places of articulation and manners of  articulation.                                 

Materials       :  Audio-CD, diagram (see Appendix 1) and handout  

                               (see Appendix 2) 

Teaching aids       : CD player, whiteboard and markers 

Allocated time     :  120 minutes (2 phases, 60 minutes per each) 

 

TIME STAGE PROCEDURE 

20 

mins 

Warm-up  - The teacher asks the students to listen to consonant sounds and 

brainstorms ideas as towhether they know how the consonant sounds 

are produced.  

   Ex.  [p],  [f], [θ], [n], [j] and [ɡ] 

 

Questions Possible answers 

1. Do you know when the consonant  

    sounds are produced? 

1. They are produced when we     

     breathe out. 

2. Do you know why each sound is   

     produced when we breathe out? 

 2. Because we need the air in  

     producing each sound. 

3. How do you move your lips when   

    you pronounce the  sound [p]? 

 3. Our lips are brought together. 

4. How do you move your lower lip   

    when you pronounce the sound [f]?   

4. The lower lip is raised against  

     the upper teeth. 

 

5. How do you move your tongue  

    when you pronounce the sound [θ]? 

5. The tongue is moved close  to 

the upper teeth. 

          

6. Which part of the tongue is raised  

    against the alveolar ridge when you  

6. The tip of the tongue is raised  

against the alveolar ridge. 
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    pronounce the sound /n/?       

 

7. Which part of the tongue is raised  

     towards the hard palate when you  

     pronounce the sound /j/? 

7. The front of the tongue is 

raised   towards the hard palate. 

      

8. Which part of the tongue is raised  

     towards the velum when you  

     pronounce the sound /ɡ/? 

8. The back of the tongue is 

raised  towards  the velum. 

  40 

mins 

Presentation 

 

- The teacher gives the students the handouts ( see appendix 2) and 

asks them to take note of the five basic concepts.   

- The teacher shows the students the diagram of speech production 

(see appendix 1) in order to explain the five basic factors of  

   consonant sound production through diagram.   

- The teacher shows them the examples of consonant sounds.  

   Ex.  1.   All consonant sounds are made by the airstream when we  

                 breathe out. [p, t, k, ɡɡɡɡ, v,  z,  ʃʃʃʃ, ʒʒʒʒ, dʒʒʒʒ, θ, ð...] 

2. State of the glottis: Voiced sounds are made by the 

vibration of the vocal folds  [b, d,    ɡɡɡɡ, v, ðððð, z, ʒʒʒʒ , dʒʒʒʒ, m, n,  

 ŋ, l, r, w, j ],  and voiceless sounds are made by no  

 vibration of the vocal fold [ p, t , k, f,    θθθθ, s, ʃʃʃʃ, t t t t ʃʃʃʃ    ]]]].          
2. State of the velum: Nasal sounds are made by the raised  

velum [m, n, ŋ]. 

3. Places of articulations: The sounds made by both lips are 

called bilabial [p, b, m, w], the sounds made by lower lip 

and the upper teeth are called labio-dental [f, v ], the 

sounds made by the tip of tongue with tooth ridge are 

called alveolar [ t, d, n, s, z, l, r ], the sounds made by 

blade of tongue with hard palate are called alveo- palatal    

[  ʃʃʃʃ, ʒʒʒʒ, t , t , t , t ʃʃʃʃ, d, d, d, dʒʒʒʒ, j , j , j , j ], and the sounds  made by back of tongue 

with soft palate are called velar [ k, ɡɡɡɡ, ŋ]. 
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4. Manners of articulation: The  sounds  made  by  the  

complete obstruction of the air stream are called stops [ p, 

b, t, d, k,    ɡɡɡɡ, m, n, ŋ ], the sounds made by the partial 

obstruction of the air stream are called [ f, v,    θθθθ, ðððð, s, z,    ʃʃʃʃ, ʒʒʒʒ], 

the sounds made by the combination of  stop and fricative 

characteristics are called affricates [t t t t ʃʃʃʃ, d, d, d, dʒʒʒʒ    ],   
the sounds made by the obstruction of the air stream at a 

point along the centre of the oral tract, but with the 

incomplete closure between one or both sides of the tongue 

and the roof of the mouth are called lateral [l], and the 

sounds made when one articulator approached toward 

another, but without the tract being narrowed are called 

approximants [w, r, j]. 

20 

mins 

Practice  - The teacher divides the students into 5 groups and asks each group  

   to be  responsible for explaining five the basic concepts to the class. 

-  The students in each group prepare, discuss and practice for     

    presentation. 

20 

mins 

Production - The teacher randomly chooses 1-2 groups to present one of five  

   factors of speech sound production  in front of the class.   

- The teacher gives the students comments and suggestions after their  

   presentation. 

20 

mins 

Evaluation - Teacher asks the students questions about the production of the 

consonant sounds they have produced while doing the last activity 

(creating words) in order to check their understanding of the 

consonant sound production. 

 

Question Possible answer 
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1. What is the place of articulation?  

 

1.  The place of articulation is  

      where the sounds are     

      produced. 

2.  What is the manner of  

     articulation? 

 

2.  The manner of articulation is  

      how the sounds are produced. 

3.  What are the active articulators?  

 

3.  The active articulators are the     

      moveable parts/organs in the  

      mouth.     

4.  What are the passive articulators? 

 

4.  The passive articulators are the  

      unmovable parts/organs in the   

      mouth. 

5.  What is the place of articulation  

       of [b] in bee? 

5.  Bilabial 

 

6.  What is the place of articulation   

      of [k] in key? 

6.  Velar 

 

7.  What is the manner of articulation        

      of [ʃʃʃʃ] in shop? 

7.  Alveo-palatal 

 

8.  What is the manner of articulation  

      of [v] in van? 

8.  Labio-dental 

 

9.  What is the manner of articulation   

      of [dʒʒʒʒ] in job? 

9.  Alveo-palatal 

 

10. What is the air stream? 

 

 

10. The air stream is the air moving  

       out from the lungs used as the  

       initiator in the speech sound   

       production. 

11. Which organ causes voiced and   

       voiceless sounds? 

11. Vocal folds 

 

12. Which organ causes nasal   

      sounds? 

12. Velum 
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   APPENDIX 1 (Lesson Plan 1) 

 

Diagram of Speech Sound Production 
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APPENDIX  2 (Lesson Plan 1) 

 

                    The Production of the Consonant Sounds 

 

                 The speech sounds are made by air moving outward from the lungs 

through the mouth or nose, and different speech sounds result when the air stream 

is altered in some way by the positioning of various parts of the mouth. The 

movable parts of the mouth that are involved in the production of speech sounds 

such as the bottom lip, the bottom teeth, the tongue and the jaw are referred to as 

the articulators, and the unmovable parts of the mouth involved in the production 

of the speech sounds are referred to as places of articulation.  

                   The consonant phonemes can be distinguished along three main 

dimensions: places of articulation (places in the mouth where the airstream is 

obstructed), manners of articulation (the way in which the airstream is obstructed), 

and voicing (whether the vocal folds are vibrating). However, there are some other 

factors which directly concern  human sound production. The five basic concepts 

of speech production according air stream mechanism, state of glottis, state of 

velum, places of articulation and manners of articulation are described as follow: 

 

1.  Air stream mechanism  

 

            Generally, there are three types of air stream mechanism which are the 

pulmonic air stream mechanism, glottalic air stream mechanism and velaric air 

stream mechanism.  
 

             In English, all speech sounds require a pulmonic air stream for their 

production; alternative means of producing an airstream are occasionally used in 

certain language. Besides, the air stream used for speech sounds in English is 

always aggressive, that is, moving around  the lungs and up the trachea.   
 

              In the production of sounds, air from the lungs passes through one or both 

passageways: the oral cavity (mouth) or the nasal cavity (nose), depending on 

whether the nasal passageway is blocked off. It is useful to differentiate between 
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the articulator and the point or place of articulation, which is where the contact 

with the articulator occurs.  

 

2. States of the glottis (voicing)  

 

                         The way in which consonants  differ from each other is voicing. Voicing 

can be referred to as the audible vibration with the voiced sound caused by the 

vocal folds.  The sounds produced with the vibration of the vocal folds are called 

voiced sounds, as opposed to the sounds produced with no vibration of vocal folds 

which are called voiceless sounds. The voiceless sounds are [ p, t , k, f, θ, s, ʃ, t ʃ ], 
and the voiced sounds are [b, d, ɡ, v, ð, z, ʒ , dʒ, m, n, ŋ, l, r, w, j ].   

 

 

Voiceless 

consonant 

sounds 

 

  They are produced without  

the vibration of the vocal 

folds 

p, t , k, f,    θ, s, ʃ, t ʃ 
Voiced  

consonant  

sounds 

 

They are produced with the 

 vibration of the vocal folds 
b, d, ɡ, v, ð, z, ʒ , dʒ, m, 

n, ŋ, l, r, w, j 

 

 

3. States of the velum  

            It was stated that after the air stream has passed through the larynx and the 

pharynx, it can go either into the nasal tract or into the oral tract depending on 

whether velum is raised against the back of pharynx. The air stream within the 

vocal tract can be divided into the oral tract within the mouth and the pharynx, and 

the nasal tract within the nose.  Oral sounds occurr when the raised velum prevents 

the entry of the air into the nasal tract, so the air stream emerges through the oral 

tract. The nasal sounds occurre when the velum is not raised, so the air stream has 

accessed the oral cavity.  
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4. Places of articulation  

             Avery and Ehrlich (1992) explained that there are six places of articulation 

in English in which sounds are made: both lips called bilabial [ p, b, m, w], lower 

lip with upper teeth called labio-dental [f, v ], tip of tongue with teeth called 

interdental [θ, ð], tip of tongue  

with tooth ridge called alveolar  [ t, d, n, s, z, l, r ], blade of tongue with hard palate 

called alveopalatal [  ʃ, ʒ, t ʃ, dʒ, j ], and back of tongue with soft palate called velar 

[ k, ɡ, ŋ]. 

 

Active articulators  bottom lip, bottom teeth, tongue and the jaw, etc. 

Passive articulators  upper lip, upper teeth, hard palate, etc. 

         

            5. Manners of articulation  

            In English, there are five manners of articulation ; 1) stop consisting of oral 

[p, b, t,  d, k, ɡ,] and nasal [m, n, ŋ ],  stops in which  the air stream is completely 

obstructed due to the complete closure of the articulators 2) fricatives in which the 

airstream is partially obstructed  and the turbulent airflow is produced due to the 

close approximation of the articulators [ f, v, θ, ð, s, z, ʃ, ʒ ], 3) affricates in which 

the consonant sounds are complex  due to the combination of stop and fricative 

characteristics [t ʃ, dʒ ], 4) lateral which involves the obstruction of the air stream 

at a point along the centre of the oral tract, but with the incomplete closure 

between one or both sides of the tongue and the roof of the mouth [l], and 5) 

approximants in which one articulator approaches another, but without the tract 

being narrowed to such an extent that a turbulent airstream is produced [w, r, j].  
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 For the manners of articulation, three main areas will be focused on as 

follows: 

 

1)  Stops: The airstream is blocked or stopped completely before its release,    so 

the consonants are formed when the airstream is stopped by the two lips, causing 

pressure to build slightly before being released through the mouth. 
 

2)   Fricatives: the air passage from lungs is not always completely stopped. In this 

case, the air moves through a narrow passageway created when the articulatory 

organs approach but do not touch each other. Thus, the air is forced through this 

passage caused friction. 
 

3)   Affricates: The sounds are a combination of a stop and a fricative. In the 

production of these sounds, air pressure is first built up. Rather than being released 

freely as in the production of a stop, the air is released through a narrow 

passageway like a fricative. 

Manners of articulation 
Stop Fricative Affricate Nasal Lateral Approximant 

p, b, 

t, d, 

k, ɡ, 

f, v, θ, ð, 

s, z, 

ʃ, ʒ 

tʃ, dʒ    m, n, ŋ l w, r, j 
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Lesson Plan 2 

 

Topic                   :  The phonetic symbols of consonant sounds 

Student      :   Mattayom Suksa 5 female students 

Objectives           :   Students must be able to relate the consonant sounds with the  

                                phonetic symbols.                            

Materials      :   Audio-CD, chart (see appendix 1) and handouts (see appendix 2,  

                                3, 4) 

Teaching aids      :  CD player, whiteboard and markers 

Allocated time    :   90 minutes 

 

TIME STAGE PROCEDURE 

10 

mins 

Warm-up  - The teacher  asks the students to listen  and repeat the words they  

   heard.  (e.g. garage, gear, music, zoo, father, mother, three,  

   Thursday,  live, love, shop, shock, job, bridge) 

20 

mins 

Presentation 

 

- The teacher shows the students the chart of phonetic symbols   

  to test their background knowledge of  English pronunciation.  

- The teacher gives the students the IPA chart ( see appendix 1)  

   and asks the students to take note of it.    

- The teacher demonstrates how to pronounce each symbol in the   

  IPA chart and asks the students to repeat them.  

- The teacher  gives the students the handout of  phonetic symbols   

  and examples ( see appendix 2) demonstrates how to pronounce  

  the examples   of each sound  and asks them to repeat them. 

25 

mins 

Practice  - Teacher gives the students exercise 1 (see appendix 3) and asks   

  them to write down the symbols of  the underlined consonants.   

- Teacher writes down all symbols on the blackboard and asks the   

  students to pronounce each symbols. 

20 

mins 

Production - The teachers gives the students exercise 2 (see appendix 4)and  

  asks them to give one or two examples for each symbol and  

  demonstrate  the pronunciation of  each symbol in front of the    

  class. 
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TIME STAGE PROCEDURE 

15 

mins 

Evaluation - The teacher gives the students comments and suggestions after   

   their presentation. 

- The teacher lists the symbols which the students have  

  mispronounced the and models them again. 
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Appendix 1 ( Lesson Plan 2) 

 

 

IPA Chart 

 
 

Places  of 

                  Articulation        

 

Manners 

of Articulation 

                 

Bilabial Labio 

dental 

Inter  

dental 

Alveolar 

 

Alveo -

palatal 

Velar Glottal 

 

Stop  

 

/p, b/   /t, d/  /k, g****/ / / 

fricative  /f, v*/ /θ*, ð*/ /s, z*/ /ʃ*, � */  /h/ 

Affricate     /tʃ, d�*/   

Nasal /m/   /n/  /ŋ/  

Lateral    /l/    

Approximant /w/   /r/ /j/   

 * = Sounds not existing in Thai phonology     

 
 

 

 

 

 

 

 



118 

 

 

Appendix 2 (Lesson Plan 2) 

 

Phonetic Symbols and Examples 
 

IPA: English Consonants 
 

Phonetic symbol 

 

Example 

 

Transcription 

Position 

Initial Final 

pppp ppppen, pennnn        √    
bbbb webbbb webbbb        √    
tttt betttt betttt        √    
dddd ddddo ddddu:    √        
ttttʃʃʃʃ chchchchip ttttʃʃʃʃip    √        

ddddʒʒʒʒ bridgedgedgedge briddddʒʒʒʒ        √    
kkkk ccccat kkkkæt    √        
ɡɡɡɡ gggget ɡɡɡɡet    √        
ffff ffffull fffful    √        
vvvv havvvve hævvvv        √    
θθθθ ththththing θθθθiŋ    √        
ðððð ththththat ððððæt    √        
ssss ssssee ssssi: √        
zzzz zzzzoo zzzzu:    √        
ʃʃʃʃ shshshshop ʃʃʃʃ�p    √        
ʒʒʒʒ garagggge gə �rɑ����  √ 

hhhh hhhham hhhhæm    √        
mmmm mmmman mmmmæn    √        
nnnn tinnnn tinnnn        √    
ŋŋŋŋ singngngng siŋŋŋŋ  √ 

llll lllland llllænd    √        
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IPA: English Consonants    
 

Phonetic symbol 

 

Example 

 

Transcription 

 

Position    
Initial Final 

rrrr rrrrun rrrr�n    √        
wwww wwwwe wwwwi:    √        
j you ju: √     
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Appendix 3 ( Lesson Plan 2) 

 

 

Exercise 1 
 

 

 Direction: Transcribe  the  words  with  the  underlined  consonants   

                    by consulting monolingual dictionaries. 

 

 

                                                    Let’s go to England 

          Next month, I will fly to London because Mandy who is my best friend there 

wants me to be her bridesmaid at her wedding ceremony. London is the city where I 

used to live a long time ago, so I have a lot of good friends there. I was born in 

England and then moved to Thailand where my father works. Also, I plan to visit my 

younger sister who is studying at the University of London.  I also plan to visit my 

friends in Liverpool. We plan to attend a big match between the Liverpool  and the 

Manchester United that will be held at Anfield stadium next month. So, I am looking 

forward to my trip to England. I wish to have a lot of fun there. 
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Word Transcription 

1. month /m�nθθθθ/ 
2. London  

3. best  

4. there  

5. wedding  

6. city  

7. live  

8. good  

9. England  

10. to  

11. father  

12. plan  

13. younger  

14. University  

15. visit  

16. match  

17. Liverpool  

18. held  

19. month  

20. looking  

21. wish  
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Appendix 4 (Lesson Plan 2) 

 

Exercise 2: 

 

 Direction:  Write down three examples for each phonetic symbol by consulting 

                     monolingual dictionaries. 

 

IPA: English Consonants 

Phonetic symbol Example p pool, pot, top b  t  d  tʃ  dʒ  k  ɡ  f  v  θ  ð  s  z  ʃ  ʒ  h  m  n  ŋ  l  r  w  j  
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Lesson Plan 3 

 

Topic                  : Voicing 

Student     :  Mattayom Suksa 5 female students 

Objectives    :  Students must be able to distinguish between the voiced and the  

                              voiceless consonant sounds. 

Materials     :  Audio-CD, diagram (see appendix 1 of lesson plan1) and handout  

                              (see appendix 1, 2, 3) 

Teaching aids     :  CD player, whiteboard and markers 

Allocated time    :  90 minutes 

 

TIME STAGE PROCEDURE 

10 

mins 

Warm-up  - The teacher asks the students to listen to the consonant sounds and asks   

  them whether they can distinguish between the voiced and the voiceless  

  consonant sounds. 

  (Ex. back/bag, fan/van, love/laugh, through/though, sue/zoo, sat/sad) 

25 

mins 

Presentation 

 

- The teacher asks the students to see the diagram of speech sound 

  production given in the first class (see appendix 1 of lesson plan 1).   

- The teacher shows the students the diagram of speech production and  

   points out where in the diagram the voiced and the voiceless sounds are  

   produced.  

- The teacher shows the students the chart of the voiced and the voiceless  

  consonant sounds (see appendix 1) in order to be clear which consonant 

  sound is voiced or voiceless. 

-The teacher pronounces each sound and asks the students to repeat. 

20 

mins 

Practice  - The teacher gives the students exercise 1 (see appendix 2) and asks them  

   to write down  whether the underlined consonants are voiced or  

   voiceless.       
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TIME STAGE PROCEDURE 

  
- The teacher writes down the symbols on the blackboard and asks the  

   students to  pronounce each symbol one by one.   

20 

mins 

Production - The teacher gives the students exercise 2 (see appendix 3) asks them to  

  look for the words from each voiced and voiceless sound from   

  dictionaries.  

- The teacher asks the students to pronounce the words they gave in front  

   of the class.  

15 

mins 

Evaluation - The teacher gives comments and suggestions after their presentation.   

- The teacher lists the symbols which the students have mispronounced    

   the  most and models them again.    
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Appendix 1 (Lesson Plan 3) 

 

Voiceless Consonant Sounds and Examples 

 

Voiceless Consonant Sounds 

 

Phonetic 

symbol 

 

Example 

 

Transcription 

Position 

Initial Final 

p pen pen     √    
t bet bet     √    
k cat kæt √        
h ham hæm √     
f full ful √        
θ thing θiŋ √        
s see si: √        
ʃ shop ʃʃʃʃ�p √        
tʃ chip tʃʃʃʃip √     
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Voiced Consonant Sounds and Examples 

 
 

Voiced Consonant Sounds 

 

Phonetic 

symbol 

 

Example 

 

Transcription 

Position 

Initial Final 

b webbbb webbbb        √    
d ddddo ddddu:    √        
dʒ bridgedgedgedge briddddʒʒʒʒ        √    
ɡ gggget ɡɡɡɡet    √        
v havvvve hævvvv        √    
ð ththththat ððððæt    √        
z zzzzoo zzzzu:    √        
ʒ garagggge gə �rɑ����  √ 
m mmmman mmmmæn    √        
n tinnnn tinnnn        √    
ŋ singngngng siŋŋŋŋ  √ 
l lllland llllænd    √        
r rrrrun rrrr�n    √        
w wwwwe wwwwi:    √        
j youyouyouyou jjjju:    √        
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Appendix 2 (Lesson Plan 3) 

 

Exercise 1 

 
 

 Direction: Transcribe the words with the underlined consonants. 

                    Identify whether they are voiced or voiceless. 

 

 

The Wolf in Sheep's Clothing 

 

 
                 A Wolf found great difficulty in getting at the sheep owing to the  

 

vigilance  of  the shepherd and his dogs.  But one day it found the skin of  a sheep  

 

that had been flayed and thrown aside, so it put it on over  its own pelt and strolled  

 

down among the sheep. A lamb that belonged to the sheep whose skin the wolf was  

 

wearing began to follow the Wolf in sheep's clothing. So, leading the lamb a little  

 

apart, he soon made a meal off  her - and for  some  time   he   succeeded   in  

 

deceiving  the  sheep,  and  enjoying  hearty  meals. 
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Word 

 

Transcription 

Voicing 

Voiced Voiceless 

1. wolf /w/ √ 
 

2. sheep    

3. shepherd    

4. but    

5. the    

6. sheep    

7. thrown    

8. over    

9. among    

10.  belonged    

11.  wolf    

12.  began    

13.  lamb    

14.  he    

15.  time    

16.  in    

17.  deceiving    

18.  enjoying    
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Appendix 3 (Lesson Plan 3) 

 

Exercise 2: 

 
 Direction 1: Write down three examples for each voiced consonant  

                       sound. 

           

 

Voiced Consonant Sounds 

 

Phonetic 

symbol 

 

Example 

b bbbboy, bee, bear 

d  

dʒ  

ɡ  

v  

ð  

z  

ʒ  

m  

n  

ŋ  

l  

r  

w  

j  
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Lesson Plan 4 

 

Topic                 :   Plural and past morphemes 

Student              :   Mattayom Suksa 5 female students 

Objectives         :   Students must be able to pronounce the plural and past  

                               morphemes clearly and correctly. 

Materials     :   Audio-CD, diagram (see appendix 1 of lesson plan 1) chart (see  

                               appendix 1 of lesson Plan 3 ) and handout (see appendix 1, 2, 3, 4) 
                    

Teaching aids     :   CD player, whiteboard and markers 

Allocated time    :   90 minutes 
 

TIME STAGE PROCEDURE 

10 

mins 

Warm-up  -  The teacher asks the students to read sentences which contain 

    plural and  past morphemes (see appendix 1) in order to test  

    their pronunciation of plural and past morphemes.   

25 

mins 

Presentation 

 

- The teacher asks the students to see the diagram of the speech  

   sound production (see appendix 1 of lesson plan 1) in order to  

   review their  voicing knowledge. 

- The teacher shows the students the chart of the voiced and   

   voiceless consonant sounds again (see appendix 1 of lesson plan  

   3) in order to introduce the students the plural and past   

   morphemes.       

- The teacher gives the students handout (see appendix 2),   

   demonstrates the example of plural and past morphemes given  

   in the handout and   asks them to repeat them.  

    (e.g. jobs, cats, rooms, guns, rings, balls, and etc.) 

    (e.g. looked, fished, lived, scored, needed, wanted, and etc.) 

20 

mins 

Practice  - The teacher gives the students exercise 1 (see appendix 3 )and  

  asks them to  write down  the plural morphemes of each word  

  and the past morphemes of each verb. 

- The teacher writes down the answers on the blackboard and  

   asks the  students to  repeat the words one by one.   
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TIME STAGE PROCEDURE 

20 

mins 

Production - The teacher gives the students exercise 2 (see appendix 14 ) and  

   asks them to create words from each voiced and voiceless  

   sound. 

- The teacher asks the students to pronounce the words in front of   

   the class. 

15 

mins 

Evaluation - The teacher gives comments and suggestions after their  

   presentation. 

- The teacher lists the symbols which the students have  

   mispronounced the most and models them again. 
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Appendix 1 (Lesson Plan 4) 

 

 
   Warm-up: Read aloud activities 

 

 

1. Columbus discovered U.S.A. more than 400 years ago 

2. My brothers traveled to China last year. 

3. Jenny talked to the Browns two days ago. 

4. Lilly walked to school with her friends this morning. 

5. Max  retired from the army the  last two months 

6. Mike visited his grandparents two months ago. 

7. Two dogs barked at me last night 

8. Jane borrowed my new jeans yesterday. 

9. Jack has stayed in Chiang Mai for two weeks. 

10. My twin brothers graduated from high school last month. 
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Appendix  2 ( Lesson Plan 4) 

 

 

Charts of Plural and Past Morphemes 

 

1. Plural morphemes 

 

Plural morpheme /-s/ 

 

Preceding sound 

 

Word 

 

Transcription 

p cups /k�ps/ 

t cats /kæts/ 

k rocks /r�ks/ 

θ months /m�nθs/ 

 

 

Plural morpheme /-z/ 

 

Preceding sound 

 

Word Transcription 

b jobs /j�bbbbzzzz/ 

d kids /kiddddzzzz/ 

ɡ dogs /d�ggggzzzz/ 

v knives /nɑivvvvzzzz/ 

ð breathes /bri:ððððzzzz/ 

m rooms /ru:mmmmzzzz/ 

n guns /g�nnnnzzzz/ 

ŋ rings /riŋŋŋŋzzzz/ 

l balls /b�llllzzzz/ 

r cars /kɑ:(rrrr)zzzz/ 

w grows /grouzzzz/ 
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**the words ending with this sound rarely appear in English 

 

 

 

  2. Past Morphemes 

Past morpheme /-t/ 

 

Preceding sound 

 

Word 

 

Transcription 

p stopped /st�pppptttt/ 
 

k looked /lukkkktttt/ 

θ **  

s passed /pæsssstttt/ 

ʃ fished /fiʃʃʃʃtttt/ 

tʃ watched /w�ttttʃʃʃʃtttt/ 

f laughed /læfffftttt/ 

 

**the words ending with this sound rarely appear in English 

 

 

 

 

 

 

 

Plural morpheme /-iz/ 

 

Preceding sound 

 

Word 

 

Transcription 

s glassess /glæsizsizsizsiz/ 
 

z roses /rouzzzziziziziz/ 
 

ʃ dishes /diʃʃʃʃiziziziz/ 
 

ʒ  **  

tʃ watches /w�ttttʃʃʃʃiziziziz/ 
 

dʒ bridges /bridddd����iziziziz/ 



135 

 

 

 

Past morpheme /-d/ 

 

Preceding sound 

 

Word 

 

Transcription 

 

b grabbed /græbbbbdddd/ 
 

ɡ dragged /dræggggdddd/ 

v lived /li:vvvvdddd/ 

ð **  

m screamed /skri:mmmmdddd/ 
 

n learned /lə:(r)nnnndddd/ 

l called /k�lllldddd/ 
 

r scored /sk�rrrrdddd/ 

w bowed /bɑudddd/ 
 

**the words ending with this sound rarely appear in English 

 

 

Past morpheme /-id/ 

 

Preceding sound 

 

Word 

 

Transcription 

 

t wanted /w�nttttidididid/ 
 

d needed /ni:ddddidididid/ 
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Appendix 3 (Lesson Plan 4) 

 

Exercise 1 
 

Direction:  Transcribe the words with the underlined consonants. 

                    Identify whether they are plural or past morphemes. 

 

The Two Frogs 

 

                    Two frogs were friends and neighbors.  One  inhabited a deep  

 

pond,  far  removed  from  people’ s views;  the   other   lived  in  a  gully  

 

containing little water, and traversed by a country road.   The  frog  that  

 

lived in the pond warned his friend to change his residence and entreated  

 

him to come and live with him, saying that he would enjoy greater safety  

 

from  dangers  and more food.  The  other  refused, saying  that  although  

 

there  were many comfortable  places  to  live,  he  felt  it  so very hard to  

 

leave  a  place  to  which   he   had  become  accustomed.    A  few  days   

 

afterwards  two  wagons  passed  through  the  gully and  crushed  him to  

 

death under theirs wheels. Finally, two snakes passed by and ate his dead  

 

body.  
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Word 

 

Transcription 

Morphemes 

Plural Past 

1. frogs /-z/ √  

2. friends    

3. neighbors    

4. inhabited    

5. views    

6. traversed    

7. lived    

8. warned    

9. entreated    

10.  dangers    

11.  refused    

12.  places    

13.  days    

14.  wagons    

15.  passed    

16.  wheels    

17.  snakes    
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Appendix 4 (Lesson Plan 4)          

 

Exercise 2 
 

 

 Direction 1: Give eight examples for each plural morpheme. 

 

Plural morphemes 

/-s/ /-z/ /-iz/ 

1.   

2.   

3.   

4.   

5.   

6.   

7.   

8.   

 

 

Direction 2: Write down eight examples for each past morpheme. 

 

Past morphemes 

/-t/ /-d/ /-id/ 

1.   

2.   

3.   

4.   

5.   

6.   

7.   

8.   
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Lesson Plan 1 (Speed up) 

Topic                  :  English worldwild 

Target sounds     :  Phonemes not existing in Thai phonology [θ], [ð], [ʃ], 

                               Phonemes representing plural morphemes [s], [z], [iz] 

                               Phonemes representing past morphemes    [id] 

Student      :  Mattayom 5 female students 

Objectives           :  Students must be able to pronounce the target sounds clearly and  

                               correctly 

Materials      :  Audio-CD  and handouts (see appendix 1, 2, 3) 

Teaching aids      :  CD player, whiteboard and markers 

Allocated time    :   90  minutes 

TIME STAGE PROCEDURE 

10 

mins 

Warm-up  -The teacher gives the list of words and reading text (see  

 appendix 1) to  the students.  

-The teacher asks the students to listen to the tape and read the  

reading text aloud along with the CD. 

20 

mins 

Presentation -The teacher gives the reading text with phonetic symbols to the  

 students (see appendix 2). 

-The teacher reads the text and emphasizes the target sounds  

  while reading. 

25 

mins 

Practice  -The teacher divides the students into small groups and gives  

  each group one paragraph with exercise sheets  

  (see appendix 3). 

-The teacher asks the students to practice reading and  

  brainstorm ideas to answer the questions for each paragraph. 

25 

mins 

Production  - The teacher asks the students in each group to read aloud and  

   explain the given paragraphs to the class. 

 - The students share their answers to the questions of each  

    paragraph. 
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TIME STAGE PROCEDURE 

10 

mins 
Evaluation - The teacher lists the words which the students  have  

  mispronounced on the blackboard. 

- The teacher pronounces the listed words and asks the students  

  to repeat each word one by one. 

- The Teacher explains the reading text and pronunciation of  

  the target words. 
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Appendix 1 (Speed up) 

 

Sheet 1 
 

Lists of words containing the target phonemes: 

    -three        -the           -English     -scientists     -speakers    -languages     -estimated            

    -third        -mother      -Spanish                         -quarters 

    -forth        -there         -Bristish                          -thirds 

    - with        -other        -Shakespeare                   -countries 

    -thousand                    - communication             -knows 

    -south                                                                    -words                                                                                                

                                             

 

 

Reading Text: Languages of the world 

 

 

           The language with the most mother-tongue speakers in the world is Mandarin 

Chinese with an estimated one thousand million speakers. English is second with 

350 million, Spanish is third with 250 million speakers, mainly in Latin America. 

Hindi is forth with 200 million. 

 

           When Shakespeare wrote Romeo and Juliet, there were only about 5 million 

English speakers, mostly British people. Now there are around 350 million English 

speakers in the USA, Canada, Britain, Australia, Ireland and other countries. About 

400 million other people speak English as a second language, for example, in India, 

Kenya and South Africa. 

 

           English is used worldwide for business, communication and entertainment. 

Over 2/3 of the world’s scientists write in English, and more than 3/4 of the world’s 

mail and computer data is in English. Almost everyone knows a few words in 

English, for example, cowboy, passport, and bar. 
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Appendix 2 (Speed up) 

 
 

Sheet 2 

 

 
 

Reading Text : Languages  of  the world 

                           [iz]        [ð] 

 

 

                                         

           Paragraph 1:  The language with the most mother-tongue speakers in  
                                    [ð]                        [θ][ð]                 [ð]                             [z]     

the world is  Mandarin Chinese with an estimated one thousand million   

 [ð]                                                   [θ]               [-id]     [θ]                                                                 

speakers.  English  is second with 350 (three hundred and fifty) million,  

           [z]         [ʃʃʃʃ]                     [θ]          [θ]                                                                                 

Spanish is third with 250 million. speakers, mainly in Latin America.  Hindi is  

         [ʃʃʃʃ]    [θ]        [θ]                                [z]                                                                                                      

forth with 200 million.            

     [θ]   [θ] 
      

 

         Paragraph 2: When Shakespeare wrote Romeo and Juliet, there were only  

                                         [ʃʃʃʃ]                                                         [ð]                                      

about 5 million English speakers, mostly British people. Now there are around  

                                  [ʃʃʃʃ]           [-z]                    [ʃʃʃʃ]                     [ð]                                                

350 (three hundred and fifty) million English speakers in the USA, Canada,  

         [θ]                                                        [ʃʃʃʃ]          [-z] 

Britain,Australia, Ireland and other countries. About 400 million other people  

                                                  [ð]              [-z]                                [ð]                                 

speak English as a second language, for example, in India, Kenya and South            

                   [ʃʃʃʃ]                                                                                                 [θ] 

 

Africa.                          
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              Paragraph 3: English is used worldwide for business,  communication    

                                           [ʃʃʃʃ]                                                                       [ʃʃʃʃ]                            

and entertainment. Over 2/3 (two thirds) of the world’s scientists write in  

                                                       [θ]  [z]     [ð]                           [s]                                            

English, and more than 3/4 (three quarters)of the world’s mail and computer  

        [ʃʃʃʃ]                                 [θ]               [z]                                                                                          

data is in English. Almost everyone knows a few words in English, for  

                        [ʃʃʃʃ]                                       [z]                [z]            [ʃʃʃʃ]       

 

example, cowboy, passport and bar. 
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Appendix 3 (Speed up) 

 

 

Sheet 3 
 

 

 Exercise: Answer these questions. 

 

- Questions for paragraph 1 

 

1. Which four languages have the most mother tongue speakers? 

2. Which language is mainly used in Latin America? 

   -   Questions for paragraph 2 

 3. In which countries is English the first language of most people? 

 4. In which countries is English an important second language? 

    -   Questions for paragraph 3 

 5. What is English used for around the world? 

 6. Which English words do most people in your country know? 
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