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ABSTRACT

The purposes of the present study were to: 1) examine the receptive
and productive vocabulary size of Thai University students, 2) investigate the
readiness of the students’ vocabulary knowledge, 3) explore the relationship between
the students’ use of vocabulary learning strategies and their vocabulary size, and 4)
identify the students’ frequency of vocabulary learning strategy use. The subjects of
this study were 347 Prince of Songkla University students in the 6 fields of study who
would be highly affected by the upcoming ASEAN Economic Community (AEC) in
2015: medicine, dentistry, nursing, engineering, accounting, hospitality and tourism.
The research data were obtained through 4 instruments: the bilingual English-Thai
version of vocabulary size test, the productive vocabulary levels test, vocabulary
learning strategy questionnaire, and semi-structured interview. The study revealed
that the receptive and productive vocabulary size of the subjects in all fields were
5751.58 and 1609.56 word families, respectively. In terms of the readiness of the
subjects’ vocabulary knowledge, their receptive and productive vocabulary size was
below the sufficient levels for effective language use. Significant correlations were
found between the subjects’ use of vocabulary learning strategies and their receptive
and productive vocabulary size (p < .01). The subjects reported employing vocabulary

learning strategies at a low level.
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1. Introduction

With the launch of the ASEAN Economic Community (AEC) in 2015, the free
trade and services of all countries in South East Asia will be opened up and the
competition of economies in the region will rapidly increase from the expansion of
investment. Its effect will lead the labor market to become more open for member
countries’ workers. Skilled workers, especially in eight specific professions, namely,
engineering, nursing, medicine, dentistry, architecture, hotel & tourism, surveying,
and accounting will be allowed to work freely within the member countries. Thus,
both work skills and English proficiency will become important factors for the labor
force in terms of qualification requirement and employment opportunities. In
Thailand, there are many concerns regarding getting Thai workers ready for the AEC
and one of the concerns is their English proficiency (Saraithong & Chancharoenchai,
2012). To gain benefit from this open trade, it is necessary for Thai workers to be

competent in English communication.

It has long been recognized that English proficiency and vocabulary
knowledge are closely related (e.g., Laufer, 1998; Nation & Meara, 2002). Many
researchers have considered vocabulary knowledge as an essential element in
developing learners’ language proficiency (e.g., Laufer, 1986; Knight, 1994;
Hermann, 2003). According to Dubin and Olshtain (1986), a high vocabulary
repertoire is a key to effective language use and low word knowledge can prevent
learners from achieving language communication. Thus, vocabulary is an important

factor in reflecting learners’ English language skills.

There have been many attempts to distinguish between different types of
vocabulary knowledge. For instance, Henriksen (1999) classifies this knowledge into
three dimensional models: partial vs. precise, shallow vs. deep, and receptive vs.
productive. Palmer (1921) and West (1938) use the terms receptive and productive
vocabulary. Out of many proposed models of vocabulary knowledge, most models
distinguish between receptive and productive vocabulary knowledge (Laufer, 1998).
Nation (1990) and Schmitt (2010) define receptive vocabulary as the ability to

recognize word form and retrieve the meaning of words while listening or reading.



Productive vocabulary is the ability to retrieve and produce the appropriate forms
through speaking or writing. These two types of vocabulary represent different
aspects of knowledge; receptive word knowledge involves the ability to read or listen

while productive vocabulary involves the ability to write or speak.

The measuring of students’ receptive and productive vocabulary size is
important for a number of reasons. For instance, information about students’
vocabulary size can be a benefit for teachers to design a course syllabus or material
for each particular group of students. If teachers know students’ receptive and
productive vocabulary levels, they will be able to plan how much time they should
spend on teaching vocabulary or what type of vocabulary knowledge learners should
focus on. In addition, the results of learners’ vocabulary size can predict their
proficiency in other language skills. Research has shown that vocabulary is a crucial
component of any languages (Nation, 1993), so a lack of skill in this area can be the

cause of poor performance of language skills.

With regard to the above discussion, researchers have paid attention to
learners’ vocabulary size and the required vocabulary level for effective use of
language. A number of researchers have proposed ranges of necessary lexical
knowledge for achieving English language proficiency. For example, Waring and
Nation (1997) propose that 2000-3000 word families are needed for speaking and
writing. Schmitt et al. (2001) suggest that the vocabulary knowledge of 2000 word
families is necessary for oral communication and 5000 word families is needed for
reading authentic texts. Laufer (1992) supports that word knowledge of around 5000
word families, which allows learners to know 95% of the running words in a text,
enables students to read independently (Laufer, 1992). According to Hirsh and Nation
(1992) and Hu and Nation (2000), learners need to know 98% of running words in the
text for the adequate comprehension. Nation (2006) took the ideal text coverage of
98% to investigate the needed vocabulary size and the results showed that 6000-7000
word families are important for spoken text and around 8000-9000 word families are

adequate for written text.



The number of unknown words in spoken or written texts can affect learners’
reading and listening, so it is crucial to know what amount of text coverage is enough
for language comprehension. Text coverage refers to the number of running words in
spoken and written texts that are known by learners. Hirsh and Nation (1992) found
that if learners know 80% of words in a text, they would likely have 20 unknown
words in every 100 (or 2 unknown words per line). With text coverage of 90%, there
are 10 unknown words in every 100 (or 1 unknown word in each line). With text
coverage of 95%, there is 1 unknown word in every 20 (or 1 unknown word in every
2 lines). According to Hu and Nation’s study (2000) on text coverage and reading
proficiency, the ideal text coverage for comprehension was found to be 98% of
running words. Learners with the knowledge of 98% of text coverage will get 1
unknown word in every 50 (or 1 unknown word in every 5 lines). However, Carver
(1994) argued that text coverage of 98% does not usually make learners understand

the text easily.

Much research on L2 learners’ vocabulary size around the world has shown
that their receptive vocabulary knowledge is less than 6000 word families and their
productive vocabulary knowledge is lower than 2000 word families which are
considered the sufficient vocabulary size for receptive and productive language skills,
respectively (e.g., Laufer, 1998; Nurweni & Read, 1999; Zhiying, 2005). For
example, Laufer’s study (1998) showed that Israeli high school graduates have the
receptive vocabulary of 3500 word families. Nurweni and Read (1999) revealed that
the receptive vocabulary of Indonesian university students was at 1226 word families.
In addition, Zhiying (2005) found that Chinese university students had receptive and
productive vocabulary size of 3348 and 1456 word families, respectively, and
receptive and productive vocabulary size of Thai university students was 3021 and

1118 word families, respectively.

As discussed above, vocabulary knowledge has been proved to positively and
significantly affect learners’ language achievement. Thus, it is worthwhile to study
the receptive and productive vocabulary size of L2 learners as well as the readiness of
their vocabulary knowledge for each language skill. In addition, this present study

also aimed to contribute to the research on developing learners’ vocabulary



knowledge. Therefore, vocabulary learning strategies, which are one of the best tools
to enhance learners’ vocabulary size (e.g., Cunningworth, 1995; Nation, 2001), were

one of the main focuses of this present study.

This present study focused on a group of Prince of Songkla University
students studying in the 6 of 8 specific professional groups under the AEC
agreements: engineering, nursing, medicine, dentistry, hotel & tourism, and
accounting. University students were selected as participants in this study because
they were considered to be representatives of a large proportion of skilled workers for
the Thai labor market and the students in those 8 fields of study would be highly
affected by the opening up of trade in 2015. This present research was limited to only
6, instead of 8, fields of study because Prince of Songkla University, where the

research was conducted, offers only 6 fields of professionals.
2. Research Questions

1. How large is the receptive and productive vocabulary knowledge of

Prince of Songkla University students in the 6 fields of study?
2. Is the students’ vocabulary extensive enough?

3. Do vocabulary learning strategies contribute to the students’

vocabulary size?
4. What extent do the students employ vocabulary learning strategies?
3. Significance of the Study

The present research was conducted to explore the vocabulary size of Prince
of Songkla University students and their readiness of vocabulary knowledge for each
language skill. The students’ level of vocabulary learning strategy use and its
relationship to their vocabulary size was also investigated. The overall findings of this
study will be beneficial to language teachers, learners, and all parties involved
including the university, the students’ faculties, and the faculty responsible for

teaching English.



The results of the students’ vocabulary size will make teachers and all parties
concerned become aware of their vocabulary level. The students themselves will be
able to see the limitation of their own vocabulary knowledge. The findings about the
students’ vocabulary learning strategies will mainly provide useful information about

types of effective vocabulary learning strategies for both teachers and students.
4. Research Methodology
4.1 Subjects

The subjects of this study were third-year undergraduate students studying in
the 6 target fields of study which would be highly affected by the upcoming AEC in
2015, namely, medicine, dentistry, accounting, hospitality & tourism, engineering,
and nursing, at Prince of Songkla University. The numbers of subjects in each field of
study were 47 medical students, 29 dental students, 27 accounting students, 37
hospitality & tourism students, 152 engineering students, and 55 nursing students.
These 347 subjects were drawn from a population of 1,352 using a combination of

proportional stratified sampling and simple random sampling.
4.2 Research Instruments

The instruments used in this study were: 1) the bilingual English-Thai version
of vocabulary size test, 2) the productive vocabulary levels test, 3) vocabulary

learning strategy questionnaire, and 4) semi-structured interview.
4.2.1 The Bilingual English-Thai Version of Vocabulary Size Test

The bilingual English-Thai version of vocabulary size test, adapted from the
monolingual English version of vocabulary size test (Nation & Beglar, 2007), aimed
to measure learners’ receptive vocabulary size. It was a multiple-choice format
consisting of 140 items with 10 items from each of fourteen 1000 word levels. The
English-Thai version test kept all features of the monolingual English version test
except for the language used in the choices. In others words, the alternatives in the
English version test were translated into Thai. This translation decreases the influence

of the unknown words appearing in the choices and increases the validity of the test



(Lado, 1967; Laufer & Shmueli, 1997). Furthermore, the fifth option “I don’t know”
was added to the test to prevent guessing. The translation of the test from English into
Thai was checked by 2 experienced translation specialists. In this test, learners were
asked to choose the closest definition to the target word. Here is an example, item 45
from the 5™ 1000 word level.

45.  compost: We need some compost.

a. msmiuayunomaeadudui
' Yy X
b. $aeli3dnavy
o g o X a a o
C. Taquinhivunnfiutazaunsignauniy
A 4 a 1A A
d. asinannmsninilesvesiis
e. hinywdneu

4.2.2 The Productive Vocabulary Levels Test

This test was developed by Laufer and Nation (1999) aiming to measure the
learners’ productive vocabulary size. The test had 90 items with 5 word levels, 2000,
3000, 5000, 10000, and the university word list (UWL). Each word level contained 18
items. Each item contained one meaningful sentence with one missing word (target
word). The first letters of each target word were provided to prevent learners from
filling untargeted words. The UWL was not included in the test because this study
aimed to investigate learners’ productive vocabulary knowledge in general. In this
test, learners were asked to fill in the missing word. Here is an example of item 51
from the 5™ 1000 word level.

51. Nuts and vegetables are considered who food.
4.2.3 Vocabulary Learning Strategy Questionnaire

The questionnaire was mainly used as the tool to study students’ vocabulary

learning strategies. It was constructed in Thai language to avoid the confusion and



misinterpretation. The questionnaire was developed and given to the 2 experts on the
related research field for checking the appropriateness and validity. The questionnaire
was revised based on the comments of the experts before piloting them.

The questionnaire consisted of 66 items divided into 2 parts: 1) general
information and 2) vocabulary learning strategies. The first part of the questionnaire
aimed to gather general information of the subjects; there were 27 items in total. The
second part, developed based on the vocabulary learning strategy questionnaire of
Schmitt (1997) and Siriwan (2007), was used to investigate students’ frequency of
vocabulary learning strategy use. The total items of this part were 39 strategies
divided into 5 strategy categories: 11 items of memory category — connecting a new
word with formerly learned knowledge, 5 of cognitive category — similar to memory
strategies but focusing on manipulative mechanical process, 9 of metacognitive
category — processes of learning and making decisions about planning, monitoring,
and evaluating the best way to study, 7 of determination category — used by individual
to discover a word’s meaning without consulting other people, and 7 of social
category — a way to learn a new word by interacting with other people. The rating

scale covered six numbers ranging from 0 (never) to 5 (always).
4.2.4 Semi-Structured Interview

This semi-structured interview was used to get in-depth information about the
history of the subjects’ English language learning and attitudes towards English. Eight
high vocabulary subjects and 8 low vocabulary subjects on both receptive and
productive vocabulary tests would be interviewed for about 15 minutes each. The

interview was recorded and the researcher took notes during the interview.
4.3 Piloting Study

The pilot study was done before conducting the main research to test the
reliability of the vocabulary learning strategy questionnaire. Fifty third-year
undergraduate students majoring in Thai language at Prince of Songkla University

participated in this pilot study. The reliability of this questionnaire was .92.



4.4 Data Collection

First, all the 347 subjects were required to take the bilingual English-Thai
version of vocabulary size test and the productive vocabulary levels test. There was
no time limit for these two tests. The subjects could spend as much time as they want
because the objectives of the tests was to assess their vocabulary knowledge, not
their speed in completing the test. Approximately, 2 hours were spent on the two tests.
Later, the vocabulary learning strategy questionnaire was distributed to all subjects.
Finally, 8 high vocabulary subjects and 8 low vocabulary subjects on both receptive
and productive vocabulary knowledge tests were interviewed to get more information
about their history of English language learning and their attitudes towards English

language.
4.5 Data Analysis
4.5.1 Scoring Method of the Two Vocabulary Tests

In scoring the bilingual English-Thai version of vocabulary size test, a correct
answer got 1 point and an incorrect answer got zero. The subjects who selected all the

right answers from the 140 item test received full points of 140.

For the scoring of the productive vocabulary levels test, the subjects received
1 point for each correct word. The subjects got a score if though their answer was
grammatically wrong or had minor spelling mistakes which had the same
pronunciation or did not deform the word (“raor” was used in place of “roar”).
However, the word was marked as incorrect if its meaning did not match the provided

6‘17’

sentence. The subjects answering with wrong spelling such as confusing the use of

IR
T

and received zero.

4.5.2 Estimating Vocabulary Size

To establish the subjects’ receptive vocabulary size, their total scores from the
bilingual English-Thai version of vocabulary size test needed to be multiplied by 100
(Nation & Beglar, 2007). For the subject who scored 35 out of 140, his receptive

vocabulary size was 3500 word families.



The estimation of productive vocabulary size in this present study was based
on Laufer (1998). The subjects’ scores from the productive vocabulary levels test

were calculated as follows:

[(2000 productive score * 2) + 3000 productive score + 5000 productive score +
((3000 productive score + 5000 productive score) / 2) + ((5000 productive score +
10000 productive score) / 2 * 4) + 10000 productive score)] / 180 * 10000

4.5.3 Statistical Analysis

Descriptive statistics were used to compute the mean scores and standard
deviations of two research data: 1) the subjects’ receptive and productive vocabulary
size and 2) the subjects’ frequency of vocabulary learning strategy use. The
interpretation of data in the questionnaire was based on Best (1981). Scores below
1.50 were determined as “very low use”, 1.50 - 2.49 as “low use”, 2.50 - 3.49 as

“medium use”, 3.50 - 4.49 as “high use”, and scores above 4.49 as “very high use”.

Pearson correlation coefficient was applied to test the relationships between
the subjects’ vocabulary learning strategies and their receptive and productive
vocabulary size. The interpretation of the correlation coefficient was based on Ratner
(2011). The values 0 - 0.29 indicate a weak relationship, 0.30 - 0.69 a moderate

relationship, and 0.70 - 1.0 a strong relationship.
5. Results

Research Question 1: How large is the receptive and productive vocabulary

knowledge of Prince of Songkla University students in the 6 fields of study?
1. Receptive Vocabulary

Table 1 and Figure 1 illustrate the receptive vocabulary size of Prince of

Songkla University (PSU) student subjects in the six fields of study.
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Table 1: Receptive vocabulary size of PSU students in the 6 fields of study

Vocabulary Number of students
size Medicine Dentistry Accounting Hospitality Engineering Nursing All
(word &Tourism fields
families) N = 47 N =29 N = 27 N =37 N = 152 N=55 N=347
11000 0 i i ] ] ] )
(11000-11999) 2% 0.5%
10000 i . . ] ) ] ]
(10000-19999)
9000 0 0 . ] ) ] :
(9000-9999) 2% 3% 1%
8000 0 0 0 0 0 i o
(8000-8399) 2% 14% 4% 8% 4% 8%
7000 0 9 0 0 0 0 0
(7000-7999) 25% 28% 26% 19% 5% 7% 13%
6000 0 0 0 o 0 0 .
(6000-6999) 29% 28% 37% 19% 14% 16% 18%
5000 0 0 0 o 0 0 .
(5000-5999) 15% 24% 29% 27% 34% 27% 28%
4000 0 0 0 o 0 0 .
(4000-4999) 2% 3% 4% 11% 28% 35% 20%
3000 i i ] , ; ) )
(3000-3999) 16% 11% 13% 9%
2000 i i i ] ; ; :
(2000-2999) 3% 2% 2%
1000 i i i ] ; ] )
(1000-1999) 1% 0.5%
Mean 7236.17 6789.65 6411.11 5843.24 5197.37 5081.82 5751.58
S.D. 1270.64 1115.27 901.42 1523.62 1297.78 1113.90 1475.59

According to Table 1, the average receptive vocabulary size of the subjects in
the six fields was 5751.58 word families. The average receptive vocabulary size of the
subjects in each field was also considered. The subjects from medicine had the highest
vocabulary size among all fields (7236.17 word families), followed by the subjects
from dentistry (6789.65 word families), accounting (6411.11 word families),
hospitality and tourism (5843.24 word families), engineering (5197.37 word families),

and nursing (5081.82 word families), respectively.

The majority of the subjects (28%) in all fields had a receptive vocabulary
level of 5000 word families. For consideration of the subjects in each field, the
majority of subjects from dentistry (28%) had a receptive vocabulary level of 7000
word families, the majority of subjects from medicine and accounting (29%, 37%,
respectively) acquired a receptive vocabulary level of 6000 word families, the

majority of subjects in the two fields, namely, hospitality and tourism and engineering
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(27% and 34% , respectively) had a receptive vocabulary level of 5000 word families,
and the majority of the subjects from nursing (35%) acquired a receptive vocabulary
level of 4000 word families.
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The results of the subjects’ highest and lowest receptive vocabulary levels are

presented in Table 2.

Table 2: Maximum and minimum receptive vocabulary levels of PSU students in the

6 fields of study
Maximum vocabulary size Minimum vocabulary size
Fields of study (N) Word Number of Word Number of
families students families students
Medicine (47) 11000 2% 4000 2%
Dentistry (29) 9000 3% 4000 3%
Accounting (27) 8000 4% 4000 4%
Hospitality & Tourism 8000 8% 3000 16%
(37)
Engineering (152) 8000 4% 1000 1%
Nursing (55) 7000 7% 2000 2%
All fields (347) 11000 0.5% 1000 0.5%

The highest receptive vocabulary level of the subjects in the six fields was
11000 word families. Only 0.5 percent of subjects scored at this level. The lowest
receptive vocabulary level was 1000 word families. Zero point five percent of the

subjects scored at this level.

When the highest and lowest receptive vocabulary knowledge of the subjects
in each field was examined, the findings showed that the subjects from medicine had
the highest level at 11000 word families, which was the highest level among all fields,
dentistry at 9000 word families, accounting, hospitality and tourism, and engineering
at 8000 word families each. The subjects from nursing acquired the highest receptive

vocabulary level of 7000 word families, being the lowest compared to the other fields.

The lowest receptive vocabulary level of the subjects from medicine, dentistry,
and accounting was 4000 word families each, hospitality and tourism 3000 word
families, nursing 2000 word families, and engineering 1000 word families, being the

lowest compared to other fields of study.
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2. Productive Vocabulary

The analytical results of productive vocabulary knowledge of Prince of
Songkla University (PSU) student subjects in the six fields of study are shown in
Table 3 and Figure 2.

Table 3: Productive vocabulary size of PSU students in the 6 fields of study

Vocabulary Number of students
size Medicine Dentistry Hospitality Accounting Engineering Nursing All
(word &Tourism fields
families) N =47 N =29 N =37 N =27 N = 152 N =55 N=347
6000 0 ) ) ) ) ) o
(6000-6999) 2% 0.5%
5000 0 ) ) ) ) ) o
(5000-5999) 2% 0.5%
4000 0 0 ) ) o ) o
(4000-4999) 6% % 1% 2%
3000 0, 0, 0, - 0, - 0,
(3000-3999) 24% 28% 19% 3% 9%
2000 0, 0, 0, 0, 0, - 0,
(2000-2999) 55% 31% 49% 15% 8% 20%
1000 0, 0, 0, 0, 0, 0, 0,
(1000-1999) 11% 34% 32% 63% 41% 44% 37%
Below 1000 ) ) 0 0 0 0
(0-999) 22% 47% 56% 31%
Mean 2826.83  2599.14 2324.32 1466.05 1135.42 947.47  1609.56
S.D. 999.15 841.11 786.92 513.41 740.37 359.43  1020.60

As shown in Table 3, the average productive vocabulary size of the subjects in
all six fields equaled to 1609.56 word families. When a closer look was taken at the
productive vocabulary size of the subjects in each field, it was found that the subjects
in medical field had the highest average productive vocabulary size (2826.83 word
families), followed by the subjects in dentistry (2599.14 word families), hospitality
and tourism (2324.32 word families), accounting (1466.05 word families),
engineering (1135.42 word families), and nursing (947.47 word families),

respectively.

The majority of the subjects in all fields (37%) had a productive vocabulary
level of 1000 word families. When each field of study was considered, the majority of
the subjects from medicine, and hospitality and tourism (55% and 49%, respectively)

acquired a productive vocabulary level of 2000 word families, the majority of the
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subjects from dentistry and accounting (34% and 63%, respectively) 1000 word
families, and the majority of the subjects from engineering and nursing (47% and
56%, respectively) below 1000 word families.
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Table 4 presents the highest and lowest productive vocabulary levels of the

subjects in the six fields of study.

Table 4: Maximum and minimum productive vocabulary levels of PSU students in

the 6 fields of study
Maximum vocabulary size Minimum vocabulary size
Fields of study (N) . Number of . Number of
Word families Word families

students students
Medicine (47) 6000 2% 1000 11%
Dentistry (29) 4000 7% 1000 34%
Hospitality & Tourism (37) 3000 19% 1000 32%
Accounting (27) 2000 15% Below 1000 22%
Engineering (152) 4000 1% Below 1000 47%
Nursing (55) 1000 44% Below 1000 56%
All fields (347) 6000 0.5% Below 1000 31%

As shown in Table 4, only 0.5 percent of the subjects in all fields acquired the
highest productive vocabulary level at 6000 word families, while 31 percent of them

had the lowest levels of below 1000 word families.

When the highest and lowest productive vocabulary levels of the subjects in
each field were considered, the findings showed that the subjects from medicine had
the highest vocabulary level of 6000 word families, which was the highest level
compared to the other fields. The subjects from dentistry and engineering had the
highest productive vocabulary level of 4000 word families, hospitality and tourism
3000 word families, accounting 2000 word families, and nursing 1000 word families

which was the lowest among all fields.

The lowest productive vocabulary level of the subjects from medical, dental,
and hospitality and tourism fields was the same, at 1000 word families. Furthermore,
the lowest productive vocabulary of the other three fields, namely, accounting,
engineering, and nursing was below 1000 word families which was the lowest

compared to the other fields. It is interesting to note that the highest productive
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vocabulary level of the subjects from nursing was equal to the lowest level of the
subjects from medicine, dentistry, and hospitality and tourism.

According to the results of the receptive and productive vocabulary size of the
subjects in each field, it could be seen that the subjects in the medical field obtained
the highest level of both types of vocabulary knowledge, followed by subjects from
dentistry, while the subjects from nursing had the lowest level of both types of
vocabulary compared to the subjects in the other fields.

Research Question 2: Is the students’ vocabulary extensive enough?

Receptive vocabulary knowledge affects learners’ reading and listening skills.
Those with high receptive vocabulary knowledge are more successful in reading and
listening than those with low receptive vocabulary knowledge (Golkar & Yamini,
2007). In order to listen and read effectively, a reader or listener should have receptive
vocabulary knowledge that covers 98 % of the running words in texts (Hu & Nation,
2000). According to the 98% coverage level, a receptive vocabulary of at least 6000
word families is required for effective listening and 8000 word families for reading
(Nation, 2006).

In addition, a productive vocabulary level is critical to the ability to speak and
write (Laufer & Nation, 1995; Schmitt, 2000; Daller et al., 2003). The productive
vocabulary knowledge that is sufficient for writing and speaking is more than 2000
word families (Waring & Nation, 1997). Productive vocabulary knowledge of below

2000 word families made it difficult for students to speak or write effectively.

The percentages of the subjects obtaining a receptive and productive
vocabulary of above the sufficient vocabulary for reading, listening, speaking, and

writing are shown in Table 5.
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Table 5: Number of PSU students with a receptive vocabulary size of above 6000 and

8000 word families and with the productive vocabulary size of above 2000

word families
Receptive vocabulary size Productive vocabulary size
) (word families) (word families)
Fields of study (N)
above 6000  above 8000 above 2000
Average Average
(> 6000) (>8000) (>2000)
Medicine (47) 7236.17 83% 29% 2826.83 89%
Dentistry (29) 6789.65 73% 17% 2599.14 66%
Accounting (27) 6411.11 67% 4% 1466.05 15%
Hospitality &
] 5843.24 46% 8% 2324.32 68%
Tourism (37)
Engineering (152) 5197.37 23% 4% 1135.42 12%
Nursing (55) 5081.82 23% 0% 947.47 0%
All fields (347) 5751.58 40.5% 9.5% 1609.56 32%

The results shown in Table 5 demonstrate that the average receptive
vocabulary size of the subjects in all six fields was 5751.58 word families. This
amount of receptive vocabulary was lower than 6000 and 8000 word families
considered to be the needed size for listening and reading, respectively. There were
40.5 percent of the subjects, who acquired receptive vocabulary knowledge higher
than 6000 word families, and only 9.5 percent had receptive vocabulary knowledge
higher than 8000 word families. In terms of productive vocabulary, the average
productive vocabulary size of the subjects was 1609.56 word families, which was
lower than 2000 word families considered to be sufficient for speaking and writing.
Only 32 percent of the subjects had productive vocabulary knowledge higher than

2000 word families.

As a result, 59.5 percent of the subjects in all six fields would have problems
with listening, 90.5 percent with reading, and 68 percent with speaking and writing.
These problems occurred because the subjects had a receptive and productive
vocabulary size lower than the required amount in the various English skills. Of the

347 subjects in the six fields of study, it was found that the subjects with sufficient
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vocabulary and with no problems in listening were medical students (7236.17 word
families), dentistry students (6789.65 word families), and accounting students
(6411.11 word families). Fields with adequate vocabulary size to use in speaking and
writing were medicine (2826.83 word families), dentistry (2599.14 word families),
and hospitality and tourism (2324.32 word families). It is interesting to note that the
subjects of all fields would have difficulty with reading because their average
receptive vocabulary size was lower than 8000 word families.

In each field of study, the subjects from medical field acquired an average
receptive vocabulary size of 7236.17 word families which was higher than the
adequate level for listening at 6000 word families, but still below the needed level for
reading at 8000 word families. Eighty-three percent of the subjects from medicine had
a receptive vocabulary size of more than 6000 word families, and 29 percent had a
receptive vocabulary size above 8000 word families. Regarding productive
vocabulary, the average productive vocabulary size of the subjects from this field was
2826.83 word families, which was higher than the needed amount for speaking and
writing at 2000 word families. There were 89 percent who acquired productive

vocabulary higher than 2000 word families.

It may be concluded that two thirds of the subjects from medicine would have
difficulty with reading because they had receptive vocabulary knowledge of less than
8000 word families. Although their average vocabulary size was enough for listening
(7236.17 word families), speaking and writing (2826.83 word families), 17 percent of
them would have problems with listening, and 11 percent would have problems with

speaking and writing.

The subjects in dental field acquired the average receptive vocabulary size of
6789.65 word families which was higher than 6000 word families considered to be
essential for listening but still below the sufficient level for reading at 8000 word
families. Only 17 percent of the subjects in this field had receptive vocabulary
knowledge higher than 8000 word families while 73 percent higher than 6000 word
families. A closer look at the amount of productive vocabulary knowledge of the

subjects showed that their average size was 2599.14 word families, which was higher
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than the sufficient level to speak and write at 2000 word families. There were 66
percent of the subjects who had a productive vocabulary size of more than 2000 word

families.

So, based on the data mentioned above, it may be concluded that 4 in 5 of the
subjects in dentistry would face problems with reading which was caused by a lack of
receptive vocabulary knowledge at 8000 word families. Although their average
receptive and productive vocabulary was adequate for listening (6789.65 word
families), speaking and writing (2599.14 word families), one third of them had
vocabulary less than the adequate vocabulary size to be used effectively in the skills

of listening, speaking, and writing.

The average receptive vocabulary size of the subjects from accounting was
6411.11 word families. This was higher than 6000 word families which is essential
for effective listening but less than the sufficient level for effective reading at 8000
word families. Sixty-seven percent of the subjects acquired receptive vocabulary
knowledge of more than 6000 word families, and only 4 percent had receptive
vocabulary of more than 8000 word families. Their average productive vocabulary
knowledge was 1466.05 word families which was below the sufficient size for
speaking and writing at 2000 word families. Only 15 percent acquired a productive

vocabulary size of above 2000 word families.

Therefore, based on their receptive and productive vocabulary knowledge, 96
percent of the subjects from accounting would have difficulty with reading, 85
percent with speaking and writing. Although the average amount of their vocabulary
was enough for effective listening, one third of them acquired receptive vocabulary

knowledge of below 6000 word families, and this results in a problem with listening.

The subjects from hospitality and tourism had the average receptive
vocabulary size of 5843.24 word families which was below the level that could be
used in effective listening (6000 word families) and reading (8000 word families).
Forty-six percent of them acquired a receptive vocabulary size of above 6000 word

families, and only 8 percent had a receptive vocabulary of above 8000 word families.
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In terms of the average productive vocabulary of the subjects in this field, their
average productive vocabulary size was 2324.32 word families which was higher than
the adequate number for speaking and writing at 2000 word families. Out of all these
subjects, there were sixty-eight percent who had a productive vocabulary size of more
than 2000 word families.

From the two types of vocabulary knowledge, it may be concluded that 92
percent of the subjects from hospitality and tourism would have problems using
vocabulary in reading, 54 percent would have problems with adopting vocabulary in
listening because of a lack of the adequate receptive vocabulary knowledge. Although
the average amount of the subjects’ productive vocabulary size did not demonstrate
the problems of subjects’ speaking and writing (2324.32 word families), there were
still many individual subjects, one of three, who would have problems with speaking

and writing.

In terms of the receptive and productive vocabulary knowledge of the subjects
from engineering, it was found that they acquired the average receptive vocabulary
size 0of 5197.37 word families that fell below the required vocabulary size in the skills
of listening and reading which required vocabulary knowledge of 6000 and 8000
word families, respectively. There were only 23 percent of the subjects who had a
receptive vocabulary size greater than 6000 word families and only 4 percent had
vocabulary more than 8000 word families. The average productive vocabulary
knowledge of the engineering subjects was 1135.42 word families. It was lower than
the adequate number of 2000 word families required for effective speaking and
writing. Only 12 percent of the subjects had a productive vocabulary size higher than

2000 word families.

It may be concluded that as many as 77 percent of the subjects from
engineering would have problems with listening, 96 percent with reading, and 88
percent with speaking and writing due to a low level of their receptive and productive

word knowledge.
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Last, the average receptive vocabulary of the subjects from nursing field was
5081.82 word families which was less than the 6000 and 8000 word families
necessary for the English skills of listening and reading. Out of all subjects in this
field, only 23 percent of them had receptive vocabulary knowledge of above 6000
word families and no subjects had a receptive vocabulary size of more than 8000
word families. According to the average productive vocabulary size, the findings
showed that their average vocabulary size was 947.47 word families, which was lower
than the adequate size for speaking and writing at 2000 word families. Of all subjects
in this field, no subject had a productive vocabulary size of more than 2000 word

families.

Based on these results, two third of the subjects in nursing field would have
trouble with listening. It is interesting to note that all subjects in this field would face

problems with the skills of reading, speaking and writing.

Research question 3: Do vocabulary learning strategies contribute to the students’

vocabulary size?

To see the contribution of vocabulary learning strategies to the subjects’
vocabulary size, the relationships between students’ use of vocabulary learning
strategies and their receptive and productive vocabulary size were examined. In data
collection, the vocabulary learning strategy questionnaire was used. However, only

257 from 347 subjects completed and returned the questionnaires.

The correlation analysis between 257 subjects’ use of vocabulary learning
strategies and their receptive and productive vocabulary size are shown in Table 6.
The interpretation of the correlation coefficient was based on Ratner (2011). The
values 0 - 0.29 indicate a weak relationship, 0.30 - 0.69 a moderate relationship, and

0.70 - 1.0 a strong relationship.
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Table 6: Relationships between vocabulary learning strategies and vocabulary size

Relationships between vocabulary learning strategies and

vocabulary size

Strategies Receptive vocabulary Productive vocabulary
Level of Level of
' Correlation ' Correlation
Memory 373** moderate .209** low
Cognitive 275** low .093* low
Metacognitive .395** moderate .264** low
Determination .355** moderate 243** low
Social .333** moderate .168** low
Overall .388** moderate 217** low
** Significant at the .01 level * Significant at the .05 level

In Table 6, the correlations between the two sets of data: 1) the subjects’ use
of vocabulary learning strategies and their receptive vocabulary size and 2) the
subjects’ use of vocabulary learning strategies and their productive vocabulary size
were found to be significant at a moderate level and a low level, respectively (r =
0.388 and .217, p < .01). It means that students with high frequency of vocabulary
learning strategy use had higher receptive and productive vocabulary size, and vice

Versa.

The use of four strategy categories: metacognitive, memory, determination,
and social strategies were significantly correlated with the subjects’ receptive
vocabulary size at a moderate level (r = .395, .373, .355, and .333, respectively; p «
.01) while cognitive strategies were significantly related to their receptive vocabulary
size at a low level (r = .275, p < .01). The relationships between the subjects’ use of all
five main categories and their productive vocabulary size were significant at a low
level (metacognitive r = .264, p < .01; determination r = .243, p < .01; memory r =
.209, p < .01; social r = .168, p < .01; and cognitive r =.093, p < .05).
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Interestingly, among all strategy categories, metacognitive strategies had the
highest correlation with both receptive and productive vocabulary knowledge while
cognitive strategies had the lowest correlation with both types of vocabulary.

Research Question 4: What extent do the students employ vocabulary learning
strategies?

The frequency of vocabulary learning strategies used by 257 subjects is
presented in Table 7. The interpretation of ratings in the questionnaire was based on
Best (1981). Scores below 1.50 indicate as a very low use, 1.50 — 2.49 as a low use,
2.50 — 3.49 as a moderate use, 3.50 — 4.49 as a high use, and scores above 4.49 as a

very high use.

Table 7: Frequency of vocabulary learning strategy use

Strategies Mean S.D. Level of use
Memory 2.43 0.97 low
Cognitive 2.37 1.07 low
Metacognitive 2.58 1.06 moderate
Determination 2.80 1.02 moderate
Social 2.29 0.98 low
Overall strategies 2.49 0.91 low

According to Table 7, the subjects slightly employed the overall vocabulary
learning strategies with the mean score of 2.49 (S.D. = 0.91). In other words, the
subjects were found to be low strategy users for the overall vocabulary learning

strategies.

Among 5 main strategy categories, the subjects used determination strategies
the most (mean = 2.80, S.D. = 1.02), followed by metacognitive strategies (mean =
2.58, S.D. = 1.06), memory strategies (mean = 2.43, S.D. = 0.97), cognitive strategies
(mean = 2.37, S.D. = 1.07), and social strategies (mean = 2.29, S.D. = 0.98),

respectively. In terms of the levels of use, the subjects employed determination and



26

metacognitive strategies at a moderate level while memory, cognitive, and social

strategies at a low level.

The study also looked at the vocabulary learning strategies used by the
subjects with different vocabulary proficiency. According to Nation (2006), the
receptive vocabulary size of 6000 — 7000 and 8000 - 9000 word families is considered
a sufficient vocabulary size for listening and reading skills, respectively. Waring and
Nation (1997) suggest that the productive vocabulary size of 2000 — 3000 word
families is needed for speaking and writing. Therefore, the receptive vocabulary size
of above 6000 word families and the productive vocabulary size of above 2000 word
families were taken as a level to divide the 257 subjects into 2 groups: high and low
vocabulary subjects. There were 68 subjects in the high group and 189 subjects in the
low group. The frequency of vocabulary learning strategies used by the high and low

vocabulary subjects is presented in Table 8.

Table 8: Vocabulary learning strategies used by the students with high and low

vocabulary size

] High group (N = 68) Low group (N = 189)
Strategies
Mean S.D. Level of Mean S.D. Level of

use use
Memory 2.83 1.03 moderate 2.33 0.92 low
Cognitive 2.48 1.21 low 2.34 1.04 low
Metacognitive 3.08 1.04 moderate 2.45 1.03 low
Determination 3.22 1.07 moderate 2.49 0.98 low
Social 2.59 1.12 moderate 2.21 0.92 low
Overall 2.87 0.94 moderate 2.40 0.88 low

According to Table 8, the high vocabulary subjects employed the overall
vocabulary learning strategies at a moderate level (mean = 2.87, S.D. = 0.94) while
the low vocabulary subjects at a low level (mean = 2.40, S.D. = 0.88).

The high group used 4 strategy categories at a moderate level: memory (mean
= 2.83, S.D. = 1.03), metacognitive (mean = 3.08, S.D. = 1.04), determination (mean
= 3.22, S.D. = 1.07), and social (mean = 2.59, S.D. = 1.12) while cognitive category

at a low level (mean = 2.48, S.D. = 1.21). The low group used all strategy categories
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at a low level: memory (mean = 2.33, S.D. = 0.92), cognitive (mean = 2.34, S.D.
1.04), metacognitive (mean = 2.45, S.D. = 1.03), determination (mean = 2.49, S.D.
0.98), and social (mean = 2.21, S.D. = 0.92).

The interview

Eight high vocabulary subjects on both receptive and productive vocabulary
size tests and another 8 low vocabulary subjects on the two types of vocabulary tests
were chosen to take an interview about their history of English language learning and

their attitudes towards English language.

The history of English learning of the subjects interviewed revealed certain
interesting points. Four out of 8 high vocabulary subjects studied in an English high
school program where all courses were taught in English by foreign teachers except
for the Thai courses. The other 4 high vocabulary subjects studied in a normal Thai
program, one of which attended Christian schools, which focus on learning English.
Additionally, 5 high vocabulary subjects took extra English classes with English
native teachers; one had the opportunity to attend a summer course abroad every year.
In contrast, all 8 low vocabulary subjects studied in a regular Thai high school
program; only one took extra English classes.

In terms of attitudes towards English, the high vocabulary subjects tended to
have positive attitudes towards English while the low vocabulary subjects had
negative attitudes. Six out of 8 high vocabulary subjects liked English; the other 2
were neutral. However, only 1 out of 8 low vocabulary subjects liked English; 2

subjects were indifferent; and the other 5 did not like English at all.
6. Conclusion and Discussion
The research findings are summarized and discussed as follows:

6.1 Vocabulary Size and Readiness of Vocabulary Knowledge for
Language Skills

The receptive and productive vocabulary knowledge of Prince of Songkla

University subjects in the six fields of study showed that their vocabulary knowledge
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was below the sufficient vocabulary size, reflecting the fact that they were not yet
ready for effective communication in different language skills. Even among the
subjects in medicine and dentistry who had the highest and second highest vocabulary
size of all fields, 17 percent of medicine and 27 percent of dentistry had vocabulary
knowledge below the needed vocabulary size for effective listening, 71 percent of
medicine and 83 percent of dentistry below the adequate vocabulary for reading, and
11 percent of medicine and 34 percent of dentistry below the sufficient vocabulary for
speaking and writing. The subjects in nursing had the lowest receptive and productive
vocabulary size among all fields. No subjects from this field had the adequate amount
of vocabulary for effective reading, speaking, and writing; only 23 percent of them
had the sufficient vocabulary for effective listening.

The findings that Prince of Songkla University students had the receptive and
productive vocabulary knowledge below the sufficient vocabulary size for effective
language use are in line with many scholars who found that L2 learners’ receptive and
productive vocabulary size was below 6000 and 2000 word families which are
considered the needed vocabulary size for receptive and productive vocabulary skills,
respectively. For example, Nurweni and Read (1999) investigated the receptive
vocabulary knowledge of Indonesian university students and found that they had the
average vocabulary size of 1226 word families. Laufer (1998) found that Israeli high
school graduates acquired a receptive vocabulary size of 3500 word families. Zhiying
(2005) revealed that Chinese and Thai university students had a receptive vocabulary
size of 3348 and 3021 word families, respectively; their productive vocabulary size

was 1456 and 1118 word families, respectively.

This study revealed some factors that are likely to affect the amount of the
subjects’ vocabulary knowledge, both receptive and productive vocabulary.
Information obtained from interviews with 8 high vocabulary subjects and 8 low
vocabulary subjects showed that the factors likely to affect the vocabulary ability of
the subjects were their exposure to English language and their attitudes towards

English language.



29

The high vocabulary subjects had more opportunities to study abroad, study in
English programs, and had extra English classes with foreign teachers, so they had
more chances to practice English listening, speaking, reading, and writing. The use of
such skills would provide the opportunity to use both receptive and productive
vocabulary knowledge better. This is another way to incidental vocabulary learning
which is recognized by many researchers as the most effective way to develop
vocabulary knowledge (Nagy et al., 1985; Hucking & Coady, 1999; Ahmad, 2011).

The analysis suggests that attitudes towards English language played an
important role in the subjects’ success in learning vocabulary. The interview revealed
that the high vocabulary subjects tended to have positive attitudes towards English
language while the low vocabulary subjects tended to have negative attitudes towards
the language. There have been several studies that examined the influence of learners’
attitudes towards learning the target language, including research by Gardner and
Lambert (1972) and Ellis (1994) which notes that positive attitudes towards learning a
second language affect the development of learners’ language skills and could push
the learners to succeed in language learning. Nagative attitudes towards learning the
language are a barrier to the development of learners’ English language skills to the

expected level.
6.2 Vocabulary Learning Strategies

The subjects’ use of the overall vocabulary learning strategies was
significantly related to their receptive and productive vocabulary size. There were
significant correlations between all five categories and the two types of vocabulary
knowledge: receptive and productive vocabulary. Out of 5 main strategy categories,
the subjects’ use of metacognitive strategies had the highest contribution to their
receptive and productive vocabulary size while cognitive strategies had the lowest
contribution to both types of vocabulary knowledge. The subjects reported employing
the overall vocabulary learning strategies at a low level. The most frequently used
strategies were determination strategies, followed by metacognitive strategies,
memory strategies, cognitive strategies, and social strategies, respectively. The high

vocabulary subjects employed the overall vocabulary learning strategies more
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frequently than the low vocabulary subjects. The former used the vocabulary learning
strategies at a moderate level while the latter used them at a low level.

The significant relationships between the subjects’ use of vocabulary learning
strategies and their receptive and productive vocabulary size found in this present
research are in line with many researchers. For example, Gu and Johnson (1996),
Komol and Sripetpun (2011), and Waldvogel (2011) found that the use of vocabulary
learning strategies were correlated with learners’ receptive and productive vocabulary
size. In other words, learners with high frequency of vocabulary learning strategy use

have higher receptive and productive vocabulary size, and vice versa.

The subjects’ low frequency of vocabulary learning strategy use found in this
study is in consistent with Hamzah, Kafipour, and Abdulla’s (2009) and Asgari and
Mustapha’s (2011) study. These researchers reported that L2 learners tended to

slightly employ vocabulary learning strategies.

In this present study, the subjects’ low use of vocabulary learning strategies
may be caused by the lack of emphasis on vocabulary learning in Thailand. In Asian
countries, including Thailand, teaching four macro skills: reading, listening, speaking,
and writing has been highly emphasized while vocabulary skill is given little
emphasis (Carter & McCarthy, 1988; Fan, 2003; and Siriwan, 2007). As a result,
various techniques or strategies for learning new vocabulary are slightly introduced to
students, making students unfamiliar with many vocabulary learning strategies and

lead them to the low frequency of vocabulary learning strategy use.

Of all five main strategy categories, determination strategies were found to be
the most frequently used strategies among the subjects and social strategies were the
least frequently used. These findings are consistent with Sarani and Kafipour (2008),
Komol and Sripetpun (2011) who supported that learners seem to be interested in
using determination strategies more than the other strategy categories and social
strategies were usually found the least use among L2 learners. The low use of social
strategies may be because English learning in Thai context does not serve much social

learning. Thai teachers mostly employ the traditional teacher-centered method in
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classroom (Rattanavich, 2013). In this learning environment, teachers play a primary
role in class; the activities are mostly centered on teachers and students only follow
the teachers’ instructions. As a result, students would have a few opportunities to

discuss with classmates, to work with friends, or use other social activities in class.

The finding that the high vocabulary subjects employed the overall vocabulary
learning strategies more often than the low vocabulary subjects is in agreement with
previous research which showed that more successful learners reported employing
vocabulary learning strategies more frequently than less successful learners (e.g., Gu
& Johnson, 1996; Chen, 1998; Fan, 2003).

This present study reveals a possible factor which could be used to explain
why the high vocabulary subjects employed vocabulary learning strategies more
frequently than the low vocabulary subjects. This is the amount of English exposure.
The interview with the high and low vocabulary subjects, 8 each, revealed that the
high vocabulary subjects had more opportunities to practice English skills than the
low vocabulary ones because most of the 8 high vocabulary subjects had studied in an
English high school program and attended extra English classes; one of them had
attended a summer course abroad. Their extra exposure to English could have
provided them with greater chances to employ various vocabulary learning strategies
more frequently than the low vocabulary subjects. The language activities such as
reading English textbooks, listening to English texts, speaking English with people
are activities which allow learners to get more English exposure and these activities

are part of strategies in vocabulary learning.
7. Implications

The results of this present research illustrated the vocabulary problems of 3rd
year students of Prince of Songkla University who will graduate and enter the
workforce in 2015. According to McCarthy (1990) and Waring and Nation (1997),
insufficient vocabulary knowledge will obstruct students to achieve high language
performances of 4 skills: reading, listening, writing, and speaking, thus students need

the high vocabulary size to use language effectively. These findings about the PSU
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students’ vocabulary size will be beneficial for all parties involved: the university, the
students’ faculties, and the faculty responsible for teaching English. They should be
aware of the students’ problems; more efforts should be put to develop students’
vocabulary knowledge to an adequate level for communication. Most importantly,
students themselves should be aware of the limitations of their own vocabulary
knowledge and try every possible way to improve their vocabulary knowledge to a

sufficient level for effective language use.

This present study revealed that there were a significant relationship between
the use of vocabulary learning strategies and the receptive and productive vocabulary
size. In other words, the use of vocabulary learning strategies can lead students to
large receptive and productive vocabulary size. As a result, all parties involved should
realize how and what important vocabulary learning strategies are and encourage
students to apply them in vocabulary learning. Students themselves need to be
informed of the benefits of vocabulary learning strategies and employ them more

frequently.
8. Further Studies

The main objectives in this study were to look at the subjects’ vocabulary size
and their vocabulary leaning strategies. First, this research aimed to quantify the
vocabulary knowledge of Prince of Songkla University students in 6 out of 8
professional groups under the AEC agreements. For future study, the research should
be done for all 8 professional groups and all universities. The obtained results can
then be compared and use to further improve new generations of Thai graduates.
Second, this study also investigated the vocabulary learning strategies used by Prince
of Songkla University students. For further investigation, research should be
conducted on students in other universities for greater understanding of vocabulary
learning strategies, which significantly contribute to learners’ vocabulary size. In
addition, more research instruments such as observation, journal writing, etc. together
with questionnaire and interview as used in this present study should be included in
future studies to get in-depth information about learners’ use of vocabulary learning

strategy. This may also allow researchers to discover other interesting aspects.
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APPENDIX A

The Bilingual English-Thai Version of Vocabulary Size Test

Instruction: Choose the letter a-e with the closest meaning to the key word in the question.

First 1000

1  see: They saw it.
a. An
b. se
C. 9/ woq
d. Sudu

e. linsudney

2 time: They have a lot of time.
a. Qu

b. ens
C. $2Tus
d. siteu

e. linswiaou

3 period: It was a difficult period.
a. Mo

b. 1
C. dandoah
@ A

d. misde

e. linswiaou

4  figure: Is this the right figure?

a. Maey
~
b. @i
C. nm
d. s

e. linswineu

5  poor: We are poor.
a. lifiidu
b. aaiianugy
C. Yanaulsodiann
d. lyeushaumin

e. linswineu

10

drive: He drives fast.
a. heth

b. Bouf

C. vhagnuea

d. dusosud

e. linswfmeey

jump: She tried to jump.
a. asgdunileiiuih
.
b. vsdmnituesasiaia
C. HYATHOUAATIVBUDIUY
I = S
d. waeuiiediia

e. linswfmaey

shoe: Where is your shoe?
a. Jiquanm

b. AsfiguldldGu

L o

C. ashnalHiou
g

d. asigualdnoh

e. linswfaey

standard: Her standards are very high.
a. vesiinnegldseuimedund

b. azunuaey
C. Swmkunive

o AY Yo A o Y
d. sedudgnldsunenld

e. linswfmeey

basis: This was used as the basis.
a. Moy

b. aomAdmsusinreu
Fa

C. vuaoude 11/

d. dmilsznevndn

e. linsufmeey



Second 1000
11 maintain: Can they maintain it?

a. $amn luanwiau
.
b. I luaiu
o da 1o 2
C. 11 unAn U
d. &, 1850

e. linsweaeu

12 stone: He sat on a stone.

A A <
RGN
v X &
imosznnvitla
Y
. Tequuuuiy

. daunilavesdu sy

® o0 o

. linswmeeu

13 upset: | am upset.

&
. lMUBY
ad o
RS RIGEN
Eaeld]

. aifinnwga

©® 00 T

. linswfaey
14  drawer: The drawer was empty.
. naesiiaunsaden w4

9 9 3 3
. ﬁmuwimaammmum

. AnlFmmsuAusamasues sy

o O T o

a o o
. NYVAITAI

e. linswineu

15 patience: He has no patience.

a. senpoedslilianugy

b. hifinaria

C. lufianuasnm

d. hifieslsAennuydsssn

e. linswneu

16

17

18

19

20

40

nil: His mark for that question was nil.

a. ugnne
b. Nifies'ls
C. Aung
d. nawq

e. lunsweey

pub: They went to the pub.

Ad g A o

L ADUNNHAUAULASYARNYN
{o o & o A

. gound MU neEu
day g

. ’t’]"lﬂﬁmuWﬂiﬁﬂJ‘V\NiWHﬂWNWﬂNWU

Hq90 o 1
. ﬂ1ﬂ13‘v]1%ﬁ1w5ﬂﬂ1531ﬂu1

T O O T o

. linswiaeu

circle: Make a circle.

. NINSIHIDY
Py

b. Wi

C. gisnnau

d. s9ualug

e. linswney

microphone: Please use the
microphone.

a. insesdmsuiliemsdon

A AHqw 4 9 a
b. wieslfiiuanuisveudes

. v v P
C. wsesiInasesgluinalngau
d. InsAwivnadndusunnm

e. linswiney

pro: He's a pro.

v 9 A A v o o
YANARYNINNUNDFAUANNAUTINTY

. Aaulavan
= H A ' @ A a L4
. AudeurvsounaNua1e Tuniladouw

. aui IdsumauEMUINMTIAUA

® 00 T o

. linswiaey



Third 1000

21

22

23

24

25

soldier: He is a soldier. 26

e
=5
=,

1 luAagINe

1wulunesing, nms

e
=1
=

a.
b.
C. A4 Tane
d.
e. hinswmaou

restore: It has been restored. 27

y

a. YABnAT

b. MWrudnaunia

C. wegnni/Tilusimignni
o q Y A -3

d. sl mileulnidnass

e. linsweaou
jug: He was holding a jug. 28

. MPUEAHT VNV LA
. myoddsenuy lidhmans
. HuINHNY

Hq Y a
. 91750 1552ida

O O O T o

. linswfaey

scrub: He is scrubbing it. 29

a. hlifag o

b. e

C. Fagesrausuiterhinnudzen
d. Manmiiueisiies

e. linswineu

dinosaur: The children were pretending 30
to be dinosaurs.

a. Tesdlduazanlunzia

A Aaa & Aa < 1oy
b. FaiFIavnadnniisamediuauuaiin
C. aslidiavuialug) Willlauagnulvl

o IR Aaa ) v
d. daiFaininogiiouiunud

e. linswneu

41

strap: He broke the strap.

a. suiudaan

b. shilashuuu

C. vty 4ldenns

d. Saaiifuduen 1sadmoadidroni

e. lunsweey

pave: It was paved.

a. M
] 3 '
b. wiwendudiug
C. linsounaem
Y o Aakf a
d. yJfoTagiiiiunia

e. linsweey

dash: They dashed over it.

I = ) 2
. IAADUNDYNITIALIN
A4 A 4 g
L AAADUNDY T
vy
aog

. 499061937

® 00 oo

. linswiaey

rove: He couldn't stop roving.

2
. i
. indeullil-n
. m3ahn

. UNND

®© O O T o

. linswiaey

lonesome: He felt lonesome.

a. lidiinluynynw
A

b. wilesun

C. M

d. @iu'ldrends

e. linswfmaey



Fourth 1000

31

32

33

34

35

compound: They made a new 36
compound.

. MIANAY, ToAnad
. aedszaeudds 2 diu Wieuan

. NQUANATIIEIN

o O T o

o L =
. msmaen lagendetlseaumsal luoan

e. linsweaeu

latter: | agree with the latter. 37

Y=t o s A o
- AnvhauluTuadnsemeansng

Hq. 9
. iquan 19
. Sunas, sugae

. A0

O O O T o

. linswmeeu

candid: Please be candid. 38

a. szainszda
< <
b. naasmnmiiveniiule
y
C. Wanugdsssuruvisanathe
d. waludsiquaniian

e. linswiaeu

tummy: Look at my tummy. 39

a. i lengquAse
9

b. ieq

C. dailvuvinadn
2 o VA

d. fivfaiile

e. linswineu

quiz: We made a quiz. 40

a. aaildhdu/1aqnes

b. Aawanafieusa

C. yamay

d. ndesdmiuliuniss

e. linswineu

42

input: We need more input.

doya, nawny wazdug #ldvietdewd

. AL
. Yaquszaugnladn luitogazesuite 1y

. {u

® 00 T

. linswaey

crab: Do you like crabs?

o < 4 o
a. dainzadundoudlumeduta
b v 2 <
. IRFUUNVIAEN
< [
C. vasnnoudedantiv
Ao o A oAy o A
d. waddmdmingidudesdeslunamau

e. linsweey

vocabulary: You will need more
vocabulary.

e 0 oo
=
Se
=
ee

e. linswney

remedy: We found a good remedy.

a. msunilam
Ao A
b. somdsudsemuemnsluiamnsue
C. FFMSIAT OIS
A9 Y0 o o o
d. ngldmsudwan, duas

e. linswney

allege: They alleged it.

o

a. dvanuiludrveslaslildtimsiign

a A
b. vTuganuAnAudY

a o

C. Wdaifivnsuieiign

3 a d o o
d. Tdudsdferfiansenmivayuiu

e. linswfmaey



Fifth 1000

41

42

43

44

45

deficit: The company had a large deficit. 46

. ennansesuesann
. 51A10AAIBENNN
a Y1 Ay Yya o
. Turumslenendels@usiuaunnn

. BRuswnalusunms

T O O T o

. linswfaey

weep: He wept. 47

. WNANGAT
. Fodld
me

. 1A

©® 00 T

. linswmeeu

nun: We saw a nun. 48

€

a. Adiialanyuzrens Hedvegluau
Y
5

C. assFulfiidmunanmauediunsnia
' 4a X ¥
d. wasahalsznaaiiiaiunuieth

e. linswinou

huant: The house is haunted. 49

< v A '
. Lﬁilvlﬂﬂ’lﬂ!ﬂiﬂ\iﬂmmﬁ
a oy
. UANTILRAN

MM

. 1du'lden

©® o0 oo

. linswfeey

compost: We need some compost. 50

. mymfuayuumaesudini
Y
. $wlRTandau

Y
aqui v iuazAunsenauni

A 4 a A A
. asinannmsilesvesivy

® 00 T o

. linswfaey

43

cube: | need one more cube.

2 a yA A Y Y o
. ﬁwadmﬂm%uﬁwmmmaﬂu

'3

< 4 A
aumammgﬂﬁmaﬂu

e D),

Yednpuzge lilinuses

3 o &
. NITAHUYINUATY

T 00 oo
!

. linswaey

miniature: It is a miniature.

A 4 < 4 o
a. asntivnadninagiefeunuvesues

A

v
amuﬁmﬂ‘”u%uauq
o v A 3
. qﬂﬂimmmugmﬁuawmmaﬂ
ana <

. ?fmmwummaﬂmm

9 3 A A " e oo A a g A
. iduvinaaniyeuneaionysnvewiluaieile

®©® O O T

. linswimaeu
peel: Shall I peel it?

y
a. urlni 3 unamu
b. denuldeneen
. Mlvduaunm

o g £
d. dailuzuune

e. linswney

fracture: They found a fracture.

a. MIuAn, J98UAN
2 <

b. Fuvnadn
2 y

C. ionquau

d. msswassren

e. linswney

bacterium: They didn't find a single
bacterium.

2 a

a. AiFIavnnadngeildinalsa

bazﬁn = A

meﬂaﬂmmmm%ﬁ'u

IR

v
C. dafgaussnmiil3uumnds

d. asiignuluenaziiliviede Wit

e. linswfmaey



Sixth 1000

51

52

53

54

55

devious: Your plans are devious. 56

a1 A
yantviagy

& o oA
- FINAUTNIDYNA

. nam3lasaseq

o o0 o

a o o
. muwanuanusuiu

e. linsweaeu

premier: The premier spoke for an 57
hour.

d.
. aunhauluma

o a @
. ﬂﬁ]ﬁﬂiuﬂ‘lﬂ’;%ﬂﬁiﬂ

oD o0 o
ge
=
>
=
=)
=

. linswmeeu

butler: They have a butler. 58

a. auldde
A v v £
b. wiesdaduld
C. AgaRUAINAD
Y A g A 1Y qoua v
d. #ediianazidu fegyuldauvearhu

e. linswineu

accessory: They gave us some 59
accessories.

. enanseyana Ifidlszima
. MAINNTIBNT

a =1 o o Y A Y
. anuAamudg sy lhaenly

2 dyya
. sudldimun

O O O T o

. linswfeaey

threshold: They raised the threshold. 60

a. 539
Ay A a =
b. yvieduiiiAamsnlasu
C. nasmludlems
' a =) a
d. asssuienlumsutu

e. linswineu

44

thesis: She has completed her thesis.

a. swaumsanuunaiiiel$szneums fuSaan
b. swoawesfimnuuiiosumsfinsanad

C. Tusnvesmsmnulugiugeinsd

d. msveenaesmsinm

e. linswmeaey

strangle: He strangled her.

a. siuselagmssane

b. Wmndmneduiisedosms
C. duse 1y Tasmsiiany

d. Fusmsesdraunn

e. linswdeey

cavalier: He treated her in a cavalier
manner.

a. hilald vse ligua
b. egragam
C. 0819§ud1W
P oAA & o
d. steiifimenunileansayi

e. linswaey

malign: His malign influence is still
felt.

¥
RPNl

o) Re.

a.
C. @A
d. duanuduy

e. linswney

veer: The car veered.

a. wasunaniweanunau
A A &
b. indouiedaliiunag
C. Hudasaann
d. loasenduihe Taviideluldmyuau

e. linswfmaey
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61 olive: We bought olives.

o

YL
a. waligadivhgiu
2 A a A
b. aenlfdaumieuns inaunen
)
C. ganeigye
< o @ v A
d. eunsaldmivyanouiuily

e. linsweaeu

62  quilt: They made a quilt.

: ' v v I
a. dornudeszyinglanas lasuniwdau
Ay wa & Aa
oo sauiaidoTia
9 P
b. deanadiimiveu
C. Maguigmuuazougu
d. Ynniheinvuun

e. linswdney

63  stealth: They did it by stealth.

a. myl¥eiRusiaunn
b o ¥ yd ' v¥ 9 o
. hfedouedranniugiudeseousun
C. wdoulmidug deanusiasziuas
ANUREVDE19IN
d. hidunaiiidym, Tifniidam

e. linswinou

64  shudder: The boy shuddered.

Y
+ WANYITYAUUI

A v
. INBUILHNAY
au

2 Ao
TN

©® 00 oo

. linswfmeaey

65  bristle: The bristles are too hard.

a. Mo
Ao = )
b. vunidnvasudaazdy
C. mouuuriyld
X D)
d. #usewh

e. linswineu

66

67

68

69

70

45

bloc: They have joined this bloc.

-
. WA
. nquii Tue

g A D = T Y
. nsnguianiignaaiiedluinu

' L o a2 o
. ﬂqui:mﬁmmﬂmmﬂmmnu

T O O T o

. linswaey

demography: This book is about
demography.

¥
A A

= A4 o 9

. ﬂﬁﬁﬂHWLﬂfJ’Jﬂ‘lJETJLLTJTJﬂﬁGl%Wuﬂ
= 9 Y 3 a A o 9o

. ﬂﬁﬁﬂ}ﬂﬂﬁsl"]fﬂWWGluﬂﬁLlﬁﬂﬂjﬂmﬂﬂiﬂlﬂﬂ’mﬂﬂ’!mm
= a4 o 4 A 3

. MIANHUNYINVNITAADUNUYDIUN

= a4 o
. msAnyuneInbYsEIINg

T O O T Qo

. linswimaeu

gimmick: That's a good gimmick.

A dgya A o Ad X a
a. anldgumonanlunfganniugu
2 3 da H. o W LA
b. dwesnadn Atinszidhdmiuladu
C. msnszrimisedsiildiieonnnuaule
A It
d. unun3enagniimynain

e. linswiney

azalea: This azalea is very pretty.

Y 99 g a TR
. aulfunadn teenilure

H a
aoimdnuhnndulesssuna

e

a
v

2 A a a a '
YUY mwiywnaumamﬂa

=2 ' Y
. voedalisUs1enaen

@

®©® 0O 0 T ®
Ze

. linswaaeu
yoghurt: This yoghurt is disgusting.

o A Gy .2
a. Taanwamdany 1dnduiin
b. uraidlaiighid
N "
C. wudaduilsmnifFor damnnihianas
Matyaasaea
L3
i

d. wali¥aihannaluaiadiiietiy

e. linswimaey



Eighth 1000

71

72

73

74

75

erratic: He was erratic.

a. Lififeunnses

b. ugunn

C. gmwun

d. B nldeumlacie

e. linsweaeu

palette: He lost his palette.

. azndrdmivlads
. ATWOYINBTNS
X 4 { g a
. fegiluiouiidludndean

o 4 a
. NURANTURIAAYY

O O O T o

. linswmeeu

null: His influence was null.

a. lAwadwing
b. Tuivsz o
C. lifimalan

d. s1u, duen

e. linswineu

kindergarten: This is a good
kindergarten.

a. massuimIdaadunnuig

aa Yo o & & 122 I
b. ﬁmuwL:‘ngmmmﬂnwmq‘lnmmm«w

Y =
whlsasen
C. nszidhmssgaudass MHazmonds
A A o A v
d. sawiifiquiumisde’ld

e. linswineu

eclipse: There was an eclipse.

. AULLSY

2 oA a a 2 2
 AFYIPNNNANNITNUNAINTENUU
. mMIandausiuaumn

. ane1iadgnarinsziite

O O O T o

. linswfaey

76

77

78

79

80

46

marrow: This is the marrow.

13 @ d o -
a. dydanwaihlsnvesiiy
b. @nnjuqasanasvesnszgn
C. 1509/ umInIAUIAG 03D
2o
d. msvutufou

e. lunsweey

locust: There were hundreds of locusts.

. wyasiin
PR} W Yo 1

. el lasumaouuny
ydy 1a A o o

. fnlifwiledal

Asa o

. ﬂﬂﬂllfllﬂW Miadueonuaala

T O O T o

. linswimaeu

authentic: It is authentic.

BOEN]

o
NGNS
. uf, 1m

. iaiiounziansne

®© O O T Qo

. linswiaey

cabaret: We saw the cabaret.

. )
a. nmmai lvtlemiviue
b. msuaaimsfoanasazmady
=]
C. UuAIAIHYIALEN
As o = = a
d. aunidnpaugaialar a3amdean

e. linswney

mumble; He started to mumble.

. Anednlasnsos

. duedrniuguliog
VY o gA '

. agdmdagouadiunn

o W
. ya hidadosdash

O O O T Qo

. linswiaey
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81

82

83

84

85

hallmark: Does it have a hallmark? 86

o & v R
a. fnﬁ'ﬂﬁ:’/W']Jﬁﬁ“Wﬂﬁ5ulqﬁ1ﬂ1§1ﬂf\i1uﬂlﬂﬂﬁﬂq Hu

= 2

b. M5UERUATUNDIAAIDINUNINUDIF VB

a

¢ 2
2 o

4 § ' o o o
C. wisanmenlFuaasnauinldsumssuseslaesviad
d A A A M Yy A
. IATeINevsesesesiausenlyld Idive
Joarumsideunuy

e. linswiaeu

puritan: He is a puritan. 87

. gheuldgouauls
L Y =
. fnsanialufasssuassen
. ferdoegluthuiausanaeudials

. yanag livouldaedy

O O O T o

. linswmeeu

monologue: Now he has a monologue. 88

s A 9 A qgua o X
a. mudandn lraeansIiviugsaiu
a a3
b. msyalasauaudoniiuszoznatnuu Tag
Tifimsvadanae

C. dumianignadaaia
4 v X Yo o o ¥ aad
d. awiafvulaglddsnysdeny dre3snanle

e. linswiaou

weir: We looked at the weir. 89

Y A

a. gnliwganssuulans

i

A 4z ) a0 & aa ¥ X
b. wunduludelnay, Aoty uaziifanihvu

A A o

C. wsesauasiimnlanglusia aulasmsih

d A 4 9 YA
+ TINATNVINUNUT INDAIUAY

e. linswineu

whim: He had lots of whimes. 90

a. mysgneelusm
b. funmile
C. avwdnafiulan Taelusiaungrsousegale
d. & & 4 <
. fowiieNuIuuAwEzY

e. linswineu

47

perturb: I was perturbed.

a. gmisduIdeensunsonanasduoen
b. nduls, Aale
C. Ysznmaleognaunn

d. dleninn

e. lunsweey

regent: They chose a regent.

. Uﬂﬂaﬁdeﬂﬂ]WN%ﬂaﬂ%ﬂﬂ

y
pamssamstszguiiunsen

|
o 2 v a
o

9
N
9 o
+ FAUIVTIYMTUNUNTENINEATY

9 3 @ J
. yanadiludumungu

T O O T Qo

. linswimaeu

octopus: They saw an octopus.

a. unvalug Amaulunainaiu
4 & & o Yy Fuy

b. Befaunsamndeudinieldieai’a

C. isnvinsaeiiuTaemsviyuvesluia
A dca qyy ¥ da

d. aaiFialdieni 7l 8 n

e. linswney

fen: The story is set in the fens.

Foa g 2

a. i Hundmnagudinil
R :

b. dudga aldulina

Y °

C. nauthugamwaluwadiog

] a

A EJ
d. dovmanuds

e. linswiney

lintel: He painted the lintel.

a. mugsegmilelszguioniida
A =3 Yo @ a
b. Gevnadnlddmiuiaunianin
Y D
Solngjiuds

a

C. au'lfaneny Al nLazNadie)
d. snueaalulssazag

e. linswfmaey
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91

92

93

94

95

awe: They looked at the mountain with awe.

a. Anunda
b. anwauls
C. anulanly
d. anumsn

e. linsweaeu

peasantry: He did a lot for the peasantry.

a. auitesnu
Adqy
b. aawiildaswym
C. amAwingsne
' Yt 9 9
d. 31715 sungdiseldies

e. linswdney

egalitarian: This organization is egalitarian.

a. hidlamedoyavessvndiulngde
MBI UTY
b. Lireumsnlasunlag
C. Wnfewalimarodaduni
d. Y§iRrennaulufiinussiiuiifoudi

e. linswiaou

mystique: He has lost his mystique.

' o I3
+ INNWINUFUNINWLUILT
an® o X o qYYh A ¥ A wa
. Tﬁananmwﬂwgauwmmﬂﬂaguunwamﬂu
a 4 g o a4 o v
' Wiyﬂ/llﬂuﬂuiﬂ‘ﬂﬁ)iﬂﬂ VUSNVIUNTTYULAD

A a A
. unwIamies i nuu

O O O T Qo

. linswfeaey

upbeat: I'm feeling really upbeat about it.

a. limnela

Fnduia

Y=

. Janduau

. linswfaey

96

97

98

99

100

48

cranny: We found it in the cranny!

a. myvnedumn lideamsuds
Y

<
b. wenidnwenios
A Y o 9
C. mnuvasldndanni
' 9 '
d. ndeslfuunalng)

e. linsweaou
pigtail: Does she have a pigtail?

A a v A Y ¥ o
. NIIRNUNNAVINNITONUNDYINNLVIAIYNU
9 o a‘ 'y o &
+ ANUIUIIANUVIUBYATUHAUTD YA
Y o Yt d o '
. mu'lnmn%aﬂaﬂﬁuﬁwmaau

AUSN

©® 00 o

. linswiaeu

crowbar: He used a crowbar.

' 2 Aa? o o v
a. unamanilrhminmnniiaaulangIae
b. Felaou
C. wnaiiadmiumzmi

Y 9 o 1 o
d. Ifwivhenn Tanzsiminuwn

e. linswney

ruck: He got hurt in the ruck.

a. Ahesyrinszmnzemsuas Tauan
. MINANAZMIAU

C. nquiiduFagudougnuoaluinud
AmiiauTasldgnuea

d. msuedudanuiive

e. linswney

lectern: He stood at the lectern.

a. wiunemisdeluszaudmsumsen

b. TzrieuniulFdmsumeisyn uTuad
do o X 4 4

C. amuiidmSusamseny

d. gaveu, Suga

e. linswfmaey
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101

102

103

104

105

excreted: This was excreted recently. 106

a. wdn ¥ie dven

b. ilfazon, Faau

C. gnAunudIeItnaaesmainermans
d. sawswswiodeRangmi

e. linsweaeu

mussel: They bought mussels. 107

) 2 ] ¢
- anuoalinIvHIalan 1%’1uﬂ15mumuﬁ
AN da A
. ﬁﬁ'!uﬁnw’!ﬂﬂlllﬂﬁﬂﬂ

. wa lfdinavalug)

o O T o

. nrzajulFdmiudesniimiaorszning
Fuilsemuerms

e. linswiaou

yoga: She has started yoga. 108

. nifiierh lasmsandule
. mIvenmaImesianiia ioanimenaziale
. inudmaduTaoazgnuulnsenadiauasau

Y o & o o
. maguisznnis Nnnndszmemiegiuesn

O O O T Qo

. linswfaey

counterclaim: They made a counterclaim. 109

a. Yeisonfevesganurhonilaliaeandeani
9 A Y a0y =
doitoneavednrhonile

A A YR Ao A

b. msveAudumFaiidnil

C. doanasszning 2 v lumsuannldouau
Y =

d. fnquisa

e. linswineu

puma: They saw a puma. 110

9 < P A & o
. thuvnedn a3 9n8gaesihnnlnau
. ' ldnnlszmmuaiouazuda

. anfiindsge Fegannasedieiogluduniaisiumig

o O T o

. unthunalng

e. linswineu
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pallor: His pallor caused them
concern.

guwgiismengnIlng

. msnaanuanlalugndmnedi
o

. nguiiveu

. ANUINFAYDIAINT T8

® 00 T

. linswdaey

aperitif: She had an aperitif.

v @ &

y .
imdemdmTueuuey IRinuyumilsdm
AzaauiounaId I

. vwanvnalvg dnavune

- S - §
. ATOIAUBIANNDUNDDINT

® o0 oo

. linswimaeu

hutch: Please clean the hutch.

. unuTanggaldruaeanisnadlylune
A dg do +

. WuitesosuddmSunansedh
)

. Fuamlang asedINNaNvedeINTe

. nsedmsudatuadn
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. linswiaey

emir: We saw the emir.

Ao v
. unfvumelneen

Y a 9 3 3 @
AngadquaanianTulszmanianz fueen
Y

. gaseauns Tulszmans Tueonnang

Y & 9 ¥y %
- VIUNTTWNINADUUILUS
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. linswiaey

hessian: She bought some hessian.

L LY ao
a. dargaihiniumnn ddaeudiesuy

S Y

b. faghadeanugule
v &
C. AuUDYOIL
" e Ay -
d. swilysamnada 19zadsanaenns

e. linswfmaey



Twelfth 1000

111

112

113

114

115

haze: We looked through the haze. 116

9 < A
a. wiheegunsanan vnadnuuiEe
b. evmauynui
C. wiulihFaurumanadney 1dfantheg
o a4
d. WaFswie

e. linsweaeu

spleen: His spleen was damaged. 117

. NIZYMN
o i 9
. odgrzeglndnszimzerms
’
. Weszunetindueenaindariu

. Hudedes

O O O T o

. linswmeeu

soliloguy: That was an excellent soliloquy! 118

Y

. masdmsuiealay 6 AU
o ¥ S = X
. MAVTU) NUANUUUYANE
o a dqu = 2 =
. Aanutiuie Aluastuazdesauailseney

. mayavoinuaasiitaainudeminlulsazns

O O O T Qo

. linswfaey

reptile: She looked at the reptile. 119

a

A aoA & ' '
NUITOIVIUND BINDIYINLLD

aa @ < Y
ant U WAINUALUIYNTNNY
Y a 9 4

duedud fiaglszgauthu

e o o
e
a
Dp
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2
@a

e

] ' v
Uam fAhvuTaemstzAatlzaetudiu

< 2 Ao Y Y o
YuAang Felaanadneay

e. linswineu

alum: This contains alum. 120

a. aalinsnnfiving 1dm lyilawiie
o a1 o X ] o ¢
b. Samin svunmduledunsied
C. mnduiiionoulddmiugainluluayn
d. amsisznoumaniilunguegiiiion

e. linswineu
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refectory: We met in the refectory.

a. fesfudszmuemns
b. dninaudmsumsaanuluenms
NINGMIY
C. #oauauIIN
A 9 o =
. iFeunszandmiulgniy

e. lunswmeey

caffeine: This contains a lot of
caffeine.

X o q Y '
. Mg IdeIms e
-
. dulennludiviuda
a & ' F)
. anwAnaligndes

&2 o g ga A o o
. e e msaudaznsERUNTLIRg
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. linsweaey

impale: He nearly got impaled.

o A Ay Y
NANUUAAAIUDUIFULLI

B) D

Afn
EJ a
. UNIAIBVBINAY

S ' @ Y
. g luanudands

® o0 oo

. linswiaey

coven: She is the leader of a coven.

N =
NIDINQULAN
a wa ﬂ Y a

= A 9 (a
. 09 Wqﬂmmma@ﬂgum HIRUDININIT

. FNANaY

o o0 oo

. ngudwaledUfiAnunanmaniedie
INSIATA

e. linswiney

trill: He practised the trill.

. druasuluauas
. Fiaveunsesauailszanane

an 9
- ATNTVINGNUDD

o O T o

v Y o ' =
. maay TagldnsvyudiedasiaEium
v
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e. linswfmaey
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121

122

123

124

125

ubiquitous: Many weeds are ubiquitous.

. AN
~ <
. fsnenuezudass
. wuldludlsemadaulng)

. melurggrun

®© O O T o

. linswfaey

talon: Just look at those talons!

+ YAFIVOIYN
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. yanagaheslsud Tae lifan
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. linswmeeu

rouble: He had a lot of roubles.

a. fiuduas NlaAnn
b. an@vn
C. Ruaswesdszmasaido
Y= a A o & a
d. anudEndaveurieanuendnnnduai
y
inaulule

e. linswiaeu

jovial: He was very jovial.

a ° o
. Taouzmludeny
a S A o a9y
. ¥OUINTAINS DI VRGO
. flddreanuaynaunu

. Wludias

O O O T o

. linswfeaey

communiqué: | saw their communiqué.

v A o o

a. esnudngieInenns
= a 3. Y
b. awdansavareauluguuihusves
C. afinilFdmiums lawan
d. m3dszmavesnianms

e. linswineu
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o1

plankton: We saw a lot of
plankton.

o A aa & o & <
+ AFNFUNHBIVIIINUTDYNNTIALT Y
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. @umumm‘wwuﬂummmamuaau

@ O O T Q2
s
=
=
b
Lo
2,
e
Zhe
)
z
=
Lo

. linswaey

skylark: We watched a skylark.

. M3aaansiuma lnuveunsediu

o A ¢ vy X &4 4,
NNNUYBIATNUY mmaaumgiaﬂaﬂ

faunarieadennuaynauy
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. linswiaeu

beagle: He owns two beagles.

s A { o o
a. sosudinfeuiii Tndsni'ld
A 1R g ga P
b. FuwnalvaaslFsaunasanldodie
=
570152
=1
C. wnvmaan fige
y =y Ao
. thussaaluaouivindeu

e. linswiney

atoll: The atoll was beautiful.

a. imzinannmsnemvetlsmsaligilsn
A = 3 < s
mileraunau Taelinziarinduegasinaia
b. nusadyimanndamenmdredude
< o @ '
C. mngunadnszaudosyudiiin
= = ' A
Faass aamlalunanaisay
A4 13 ' oA =
d. anwifiuwii lvarugasiuaug %
diuldredeufiuvunalug

e. linswinaey

didactic: The story is very didactic.

Y a

. Tanunensuesrannie 1¥ideda
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. Wouludnvazimliaueu binile
NreanuNeeals

e. linswfmaey
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131
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canonical: These are canonical examples.

. Aredniiunnng sz

o O T o

o 1 Ay 4 g &
 AIDYNNAUNVINBLIINU

e. linsweaeu

atop: He was atop the hill.

. Muavee
v

. MUUUURY
v Y

. Mutaves

Y A
. Mudieg lnaves
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. linswmeeu

marsupial: It is a marsupial.
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. linswfeey

augur: It augured well.

. dyanieznadd luoung

. fhuldawanumanda
Ay X Y oo A4

. iddugaudhnnaedu

. linadealavas sz
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. linswfeaey

bawdy: It was very bawdy.

a. mamsar Wla, liaunsamamsel 1

b. vdundamau
C. 1535u
d. nerwme

e. linswneu

o 1 dAyy o A A
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gauche: He was gauche.

. WAN
=) ' v
. Banguld

MTRAEY

o O T o

. aaau o

e. lunsweey

thesaurus: She used a thesaurus.

a. wounynaulszannii
b. #s1lszneumeansiadl
C. FBmsnAuUUTIAY

d. msfah lIdRama

e. linswmeey

erythrocyte: It is an erythrocyte.

a. suiteannnuia
' A a A
b. dwndvduasveudsn
C. Tang@ua00n1ag
d. aunFnvesnseuasiarnm

e. linswney

cordillera: They were stopped by
the cordillera.

a. ngrnediay
A a

b. Gednens

C. uunitonan

d. Tesanulavesntnsd

e. linswiney

limpid: He looked into her limpid
eyes.

a. Yanuriola
y 1

b. 1hasae
a2 9

C. aumaiy

d. aeau

e. linswfmaey
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APPENDIX B

The Productive Vocabulary Levels Test

Instruction: Complete the underlined words as in the following example.
He was riding a bi

He was riding a bicycle.

THE 2,000 WORD LEVEL

1 They will restore the house to its orig state.

2 My favourite spo s football.

3 Each room has its own priv___ bath and WC.

4 Thetot  number of students at the university is 12,347.

5 They mettoele  a president.

6 Many companies were manufac computers.

7 In AD 636 an Arab army won a famous vict __ over another army.

8 The lakes become ice-free and the snow mel )

©

They managed to steal and hi some knives.

10 I asked the group to inv her to the party.

11 She shouted at him for spoi __ her lovely evening.
12 You must spend less until your deb  are paid.
13 His mother looked at him with love and pri .
14 Thewindroa  through the forest.

15 Therewas fle_ and blood everywhere.

16 Sheearnsahighsal  asa lawyer.

17 The sick child had a very high tempe :

18 The bir of her first child was a difficult time for her.



THE 3,000 WORD LEVEL

19 They need to spend less on adminis  and more on production.

20 Hesawanang  from heaven.

21 The entire he of goats was killed.

22 Two old men were sitting on a park ben and talking.

23 She always showed char towards those who needed help.

24 He had a big house in the Cape Prov .

25 OhHarold darl __, I am sorry. | did not mean to upset you.

26 Judy found herself listening to the last ec _ of her shoes on the hard floor.

27 He cut three large sli of bread.

28 He sat in the shade beneath the pa  trees.

29 Hehadacrazysch  for perfecting the world.

30 Theygetabigthr  out of car-racing.

31 At the beginning of their journey they encoun an English couple.

32 Nothing illus his selfishness more clearly than his behaviour to his wife.

33 He took the bag and tos it into the bushes.

34 Every year she looked forward to her ann holiday.
35 There is a defi date for the wedding.

36 His voice was loud and sav___, and shocked them all to silence.
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37

38

39

40

41

42

43

44

45

46

47

48

49

50

51

52

53

54

Some people find it difficult to become independent. Instead they prefer to be tied
to their mother'sap  strings.

After finishing his degree, he entered upon a new ph __in his career.

The workmen cleaned up the me _ before they left.

On Sunday, in his last se___in Church, the priest spoke against child abuse.
I saw them sitting on st at the bar drinking beer.

Her favorite musical instrument wasa tru .

The building is heated by a modern heating appa .

He received many com  on his dancing skill.

The government raised extra rev through tax..

At the bottom of a blackboard there isa le _ for chalk.

After falling off his bicycle, the boy was covered with bru .

The child was holding a doll in her armsand hu it

We'll have to be inventive and de  a scheme for earning more money.
The picture looks nice; the colours bl really well.

Nuts and vegetables are considered who  food.

The garden was full of fra_ flowers.

Many people feel depressed and gl about the future of the mankind.

She ski happily down the path.
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56

57

58

59

60

61

62

63

64

65

66

67

68

69

70

71

72

He wasn't serious about art. He just da___in it.
Her parents will never acg to such an unsuitable marriage.
Pack the dresses so that they won't cre .

Traditionally, men were expected tonu _ women and children.
Religious people would never bl against God.

Thecarsk  on the wet road.

The politician delivered an arrogant and pom _ speech.

The Romans used to hire au __ troops to help them in their battles.
At the funeral, the family felt depressedand mo .

His pu__little arms and legs looked pathetic.

Avol  person will change moods easily.

The debate was so long and tedious that it seemed int .

Drink it all and leave only the dre .

A hungry dog will sa___ at the smell of food.

The girl's clothes and shoes were piled up ina ju __ on the floor.
Some monks live apart from society in total sec

The enemy suffered heavy cas  in the battle.

When the Xmas celebrations and rev____ ended, there were plenty of drunk people

everywhere.
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APPENDIX C

Vocabulary Learning Strategy Questionnaire

The main objective of this questionnaire is to study the vocabulary learning
strategies of Prince of Songkla University students in the six fields of study who would be
highly affected by the upcoming AEC in 2015: medicine, dentistry, nursing, engineering,
accounting, and hospitality & tourism. This questionnaire is divided into 2 parts as follows:

Part I. Students’ personal information and their English language skills

Part Il. Students’ vocabulary learning strategies

Part I: General Information

1. Personal Information

Instruction: Please provide information or put v* in the space with true information

1. FirstName: ....oooovviiii i Last NamMe: ..o,
AQE: Sex [ Female [J Male
Email address: ........ccoooeeeiiii.. Contact Number: .......ccovveeeiiiiian..

2. What is your field of study?
[J Medicine [J Dentistry [J Nursing

[J Engineering [J Management [J Hospitality and Tourism



2. English Language Skills

Instruction: Please assess your English proficiency by putting the mark v” in the space

according to your opinions.

Statement

Level

Very
High

High

Medium

Low

Very
Low

1 | Your level of English skills

Listening

Speaking

Reading

Writing

Vocabulary

Grammar

2 | Your readiness to use English skills

Listening

Speaking

Reading

Writing

Vocabulary

Grammar

3 | Your confidence in using English skills at work

Listening

Speaking

Reading

Writing

Vocabulary

Grammar




Part 11: Use of Vocabulary Learning Strategies

59

Instruction: Please rate your frequency of use of each vocabulary learning strategy below

with a “v” in the corresponding space. The rating scale covers six numbers ranging from 0

to 5.

5= Always (you use the vocabulary learning strategy every day or almost every day)

4 =0Often  (you use the vocabulary learning strategy 3 — 4 times a week)

3 =Sometimes (you use the vocabulary learning strategy 1 — 2 times a week)

2 =Seldom (you use the vocabulary learning strategy less than once a week but

more than once a month)

1=Rarely (you use the vocabulary learning strategy less than once a month)

0=Never (you have never used the vocabulary learning strategy)

Strategies

Level of Use

4

3

2

1

Memory Strategies

1 | Study words with pictures

2 | Make a group of words by topic for reviewing

3 | Make a group of words by alphabetical order for
reviewing

4 | Say words aloud when studying

5 | Stick the word and its meaning in a place where it can
be obviously seen

6 | Use words in sentences

7 | Connect words to personal experiences

8 | Learn words of an idiom together

9 | Connect the word to its synonyms and antonyms
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Strategies

Level of Use

4

3

2

1

10

Associate the word with other words you have learned

11

9% e

Remember the word from its “root”, “prefix”, and

“suffix”

Cognitive Strategies

12 | Learn words through verbal repetition

13 | Learn words through written repetition

14 | Listen to a tape of word lists

15 | Keep a vocabulary notebook wherever you go
16 | Use vocabulary flashcards

Metacognitive Strategies

17

Listen to English songs

18

Watch English television programs / English films

19

Use English printed matter

20

Use English websites

21

Test yourself with word tests

22

Translate the meanings of words from English into
Thai

23

Translate the meanings of words from Thai into

English

24

Play vocabulary games

25

Study words over time

Determination Strategies

26

Analyze parts of speech to guess the meanings of

words

27

Analyze affixes and roots to guess the meanings of

words

28

Guess the meanings of words from textual context

29

Analyze any available pictures or gestures to

understand the meanings of words
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Level of Use

Strategies
5(14(3|2]1]|0
30 | Look up words in an English-English dictionary
31 | Look up words in an English-Thai dictionary
32 | Look up words in a Thai-English dictionary
Social Strategies
33 | Ask teachers to translate the meanings of words
34 | Ask classmates to translate the meanings of words
35 | Ask other people to translate the meanings of words
36 | Discover new meanings through group work activities
37 | Interact with classmates
38 | Interact with English teachers
39 | Interact with native English speakers
Strategies in learning English vocabulary apart from the above (if any, please specify)

40

41 From the list above, which vocabulary learning strategies do you like the most? Please

specify 3 strategies.

FIESt DI O ENCE: .o e

SECONA PrEf O BNCE: .. i

TR PrE O ONCE: .o i e,

** Thank you for your cooperation **
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APPENDIX D

Semi-Structured Interview

First NAmMEe: «.oooeeee e LaSE MAIME. <.ttt st

FacCulty: ..oveveicece e MAJOT: ettt e

1. How do you learn English and how much time do you spend?
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PAPER 1

Vocabulary Learning Strategies of Thai University Students and Its Relationship to

Vocabulary Size

[ Nirattisai, S. & Chiramanee, T. (2014). Vocabulary Learning Strategies of Thai
University Students and Its Relationship to VVocabulary Size. International Journal of
English Language Education. 2(1), 273-287. ]
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Abstract

The present study aimed to investigate vocabulary learning strategies employed by Thai
university students. The relationship between the students’ vocabulary leaming strategies and
their vocabulary size was also explored. The subjects of this study were 257 Prince of
Songkla University students in the 6 fields of study: medicine, dentistry, nursing, engineering,
accounting, hospitality and tourism which will be highly affected by the forthcoming ASEAN
Economy Community (AEC) in 2015. The research data were obtained from 2 instruments:
the vocabulary learning strategy questionnaire and the bilingual English-Thai version of
vocabulary size test. The study revealed that the subjects slightly employed the overall
vocabulary learning strategies. Out of 39 vocabulary learning strategies, the subjects
employed 2 strategies at a high level, 18 strategies at a moderate level, and 19 strategies at a
low level. The subjects” use of the overall vocabulary learning strategies was moderately
correlated with their vocabulary size. Seventeen vocabulary learning strategies were
correlated with their vocabulary size at a moderate degree while the rest at a low degree.

Keywords: Vocabulary learning strategies, vocabulary size, Thai university students
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1. Introduction

English is a common language in many different fields including business and education
(Crystal, 1997). No one denies the prominence of English language in the present time as a
universal language. With the effect of AESAN Economic Community (AEC) in 2015,
English will increasingly become more important for member countries’ workers in terms of
employment opportunities, especially Thais, whose English proficiency was founded to be at
“a very low proficiency level™ according to the EF English Proficiency Index (EF EPI, 2013).
In order to take the benefit of this open trade, Thai workers need to have an adequate English
proficiency for communication.

English proficiency has been found to be closely related to vocabulary knowledge (e.g..
Laufer, 1998; Nation and Meara, 2002). This strong relationship can be explained by the role
of vocabulary in language learning. Vocabulary is considered as a very essential component
of any languages (Waring and Nation, 1997). To be able to achieve high language
performance, learners need large and rich vocabulary repertoire to use language effectively
(McCarthy, 1990 and 1998). Lack of vocabulary obstructs learners’ language development as
a higher language level requires a higher amount of words (Waring and Nation, 1997, Hu and
Nation, 2000). Nandy (1994) asserts that “The more words one is able to use correctly, the
better one will be able to express oneself easily and with self-confidence and to understand
the world one lives in” (p. 1). Insufficient vocabulary emerges as a major problem among L2
learners, including Thai learners, causing their poor language performance in 4 skills: reading,
listening, speaking, and writing skills (Sawangwarorose, 1984 and Sukkrong, 2010).

Consequently, in recent years many researchers have paid more attention on finding ways to
develop learners’ vocabulary level. Using vocabulary learning strategies is one of effective
tools to enhance learners’ vocabulary size (e.g., Cunningsworth, 1995; Nation, 2001).
According to Nation (2001), large vocabulary can be acquired with the help of vocabulary
learning strategies and they are useful for learners in all language proficiencies.
Cunningworth (1995) also stated that helping learners develop their vocabulary learning
strategies is a powerful approach to help learners acquire large vocabulary repertoire.

The main advantage of vocabulary learning strategies is that they allow learners to take more
control of their own learning (Scharle and Szabo, 2000; Nation, 2001) and also develop
“learner autonomy, independence, and self-direction™ (Oxford and Nyikos, 1989, p. 291). A
number of scholars, for example, Gairns and Redman (1986) and Sokmen (1997), have
recognized the importance of learners’ independence in vocabulary learning. According to
Gairns and Redman (1986), after the elementary level where students are provided with
plenty of new English words in class, it is difficult for teachers to select all useful words to
them, so learners must have more responsibilities for their own learning of vocabulary.
Sokmen (1997) believes that it is impossible for learners to remember all words they need in
class and to acquire large vocabulary they need to take responsibilities for their own learning.

As discussed above, vocabulary learning strategies have been shown to help learners develop
their vocabulary knowledge. Thus, it is worthwhile to study vocabulary learning strategies
used by Prince of Songkla University students and to see the relationship between vocabulary
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learning strategies and the students’ vocabulary size.
2. Literature Review
2.1 Definition and Classification of Vocabulary Learning Strategies

Vocabulary leamning strategies are considered a part of language learning strategies (Nation,
2001). For Cameron (2001), vocabulary learning strategies are “the actions that learners take
to help themselves understand and remember vocabulary items™ (p. 92). Catalan (2003),
based on Rubin’s (1987), Wenden's (1987), Oxford’s (1990), and Schmitt’s (1997) definition,
defines vocabulary learning strategies as “the mechanism used in order to leam vocabulary as
well as steps or actions taken by students (a) to find out the meaning of unknown words. (b)
to retain them in long-term memory. (c) to recall them at will. and (d) to use them in oral or
written mode™ (p. 56). According to Intaraprasert (2004). vocabulary learning strategies are
“any set of techniques or learning behaviors, which language learners reported using in order
to discover the meaning of new word, to retain the knowledge of newly-learned words, and to
expand one’s knowledge of vocabulary™ (p. 53).

Many classifications of vocabulary learning strategies have been proposed by scholars (e.g.,
Oxford, 1990; Gu and Johnson, 1996: Schmitt, 1997). Among these classifications, one of the
well-known and well-accepted among researchers (e.g.. Hamzah and Kafipour and Abdulla,
2009: Sripetpun, 2000) is that by Schmitt (1997) who divides vocabulary learning strategies
into 5 sub-categories: (1) memory strategies — connecting a new word with formerly learned
knowledge. (2) cognitive strategies — similar to memory strategies but focusing on
manipulative mechanical process, (3) metacognitive strategies — processes of learning and
making decisions about planning, monitoring, and evaluating the best way to study, (4)
determination strategies — used by individual to discover a word’s meaning without
consulting other people, and (5) social strategies — a way to learn a new word by interacting
with other people.

3. Research Questions

1. What is the frequency of vocabulary leamning strategy used by Prince of Songkla
University students?

2. What are the relationships between vocabulary learning strategies and vocabulary
size?

4. Methodology
4.1 Subjects

The subjects of this study were 257 Prince of Songkla University students in the 6 fields of
study which will be highly affected by the opening of ASEAN Economy Community (AEC).
These 257 subjects were 39 from medicine, 29 from dentistry, 48 from nursing, 90 from
engineering. 25 from accounting. and 26 from hospitality and tourism.
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4.2 Research Instruments
4.2.1 Vocabulary Learning Strategy Questionnaire

The purpose of this questionnaire was to investigate students’ frequency of vocabulary
learning strategy use. The questionnaire was adapted from that of Schmitt (1997) and Siriwan
(2007). The reliability coefficient of this questionnaire was .92. All 39 items in the
questionnaire were divided into 5 main categories of vocabulary learning strategies: 11 items
in memory category, 5 items in cognitive category, 9 items in metacognitive category, 7 items
in determination category, and 7 items in social category. The rating scale covered six
numbers ranging from 0 (never) to 5 (always).

The interpretation of ratings in the questionnaire was based on Best (1981). Scores 0 - 1.5
indicate as a very low use, 1.50 — 2.49 as a low use, 2.50 — 3.49 as a moderate use, 3.50 —
4.49 as a high use, and 4.50 — 5.00 as a very high use.

4.2.2 The Bilingual English-Thai Version of Vocabulary Size Test

The bilingual version of vocabulary size test adopted from the monolingual English version
of vocabulary size test by Nation and Beglar (2007) was used to measure students’
vocabulary size. This bilingual version test was a multiple-choice format consisting of 14th
1000 word levels with a total of 140 items — there were 10 items from each 1000 word level.
In this test, learners were asked to choose the closest definition to the target word. Here is an
example, item 45 from the 5th 1000 word level.

45. compost: We need some compost.

a , R e oy |
a. numivayuIsmdeod i
. auys ad
b. v lijanavu
o o o o a a o
C. Saquia i mitumaz A wHamiu
dda cd
d. aviniavimnniviloovaiiy

¢. linswidmon

To estimate students’ vocabulary size, their total scores from the bilingual English-Thai
version of vocabulary size test need to be multiplied by 100. If a student scores 35 out of 140,
their vocabulary size will be 3500 word families (Nation and Beglar, 2007).

4.3 Data Collection

The vocabulary learning strategy questionnaire and the bilingual English-Thai version of
vocabulary size test were distributed after the research purposes were explained to 257
subjects. Then, the subjects completed these 2 research instruments.

4.4 Data Analysis

To answer the first research question, descriptive statistics was used to compute the mean and
standard deviations of the subjects’ use of vocabulary learning strategies. To answer the
second research question, Pearson correlation was applied to test the relationship between
vocabulary learning strategies and vocabulary size.
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5. Results

Research Question 1: What is the frequency of vocabulary learning strategy used by Prince
of Songkla University students?

The frequency of vocabulary learning strategy use reported by 257 Prince of Songkla
University students is presented in Table 1.

Table 1. Frequency of vocabulary learning strategy use

Strategies Mean S.D. Level of use
Determination 2.80 1.02 Medium
Metacognitive 2.58 1.06 Medium

Memory 243 0.97 Low

Cognitive 237 1.07 Low

Social 2.29 0.98 Low
Overall strategics 2.49 091 Low

In Table 1, Prince of Songkla University subjects used the overall vocabulary leaming
strategies at a low level with the mean score of 2.49 (S.D. = 0.91). In other words, the
students were found to be low strategy users for the overall vocabulary learning strategies.

Determination strategies were the most frequently used strategies by the students (mean =
2.80, S.D. = 1.02), followed by metacognitive strategies (mean = 2.58, S.D. = 1.06), memory
strategies (mean = 2.43, S.D. = 0.97). cognitive strategies (mean = 2.37, S.D. = 1.07), and
social strategies (mean = 2.29, S.D. = 0.98), respectively. In terms of levels of use, the
subjects employed the determination and metacognitive strategies at a moderate level while
memory, cognitive, and social strategies at a low level.

There were a total of 39 vocabulary learning strategies under the 5 above-mentioned strategy
categories. The subjects employed 39 strategies at different degrees: a high degree, a
moderate degree, and a low degree.

Table 2 shows the vocabulary learning strategies which were highly employed by the subjects.

Table 2. The high frequently used strategies

No. Strategies Category Mean  S.D.
1 Look up words in an English-Thai dictionary Determination 3.56 1.19
2 Listen to English songs Metacognitive 3.55 1.35

As table 2 displays, there were only 2 out of 39 vocabulary learning strategies which were
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highly used by the subjects and these 2 strategies were “listen to English songs™ (Item 1) in
metacognitive category. and “look up a word in an English-Thai dictionary™ (Item 2) in
determination category.

The vocabulary learning strategies moderately employed by the subjects are shown in Table

3.

Table 3. The moderate frequently used strategies

No. Strategies Category Mean S.D.
3 Use English websites Metacognitive 3.41 1.41
4 Watch English television programs / English  films Metacognitive 3.21 1.54
5 Learn words through verbal repetition Cognitive 3.00 1.13
6  Ask classmates to translate the meanings of words Social 298 1.24
7  Guess the meanings of words from textual context Determination 2.96 1.32
8  Learn words through written repetition Cognitive 2.86 1.23
9  Look up words in a Thai-English dictionary Determination 2.85 1.23
10 Say words aloud when studying Memory 2.82 1.26
11 Analyze affixes and roots to guess the meanings of  Determination 2.80 1.39

words
12 Make a group of words by topic for reviewing Memory 2.77 1.12
13 Analyze parts of speech to guess the meanings of  Determination 2.77 1.37
words
14 Study words with pictures Memory 2.75 1.07
15 Analyze any available pictures or gestures to  Determination 2.74 1.31
understand the meanings of words
16 Translate the meanings of words from English into  Metacognitive 2.72 1.24
Thai
17  Use English printed matter Metacognitive 2.69 1.40
18 Play vocabulary games Metacognitive 2.62 1.38
19 Associate the word with other words you have learned Memory 2.59 1.34
20 Connect words to personal experiences Memory 2.54 1.39

In Table 3, of these 18 vocabulary learning strategies which were moderately employed by
the subjects, 5 strategies were in memory category (Items 10, 12, 14, 19, and 20), 5 strategies
in metacognitive category (Items 3. 4, 16, 17, and 18). 5 strategies in determination category
(Items 7, 9, 11, 13, 15, and 17), 2 strategies in cognitive category (Items 5 and 8), and 1
strategy in social category (Item 6).

The strategies slightly employed by the subjects are displayed in Table 4.
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Table 4. The low frequently used strategies
No. Strategies Category Mean S.D
21  Remember the word from its “root”, “prefix”, and Memory 2.41 1.38
“suffix”
22 Discover new meanings through group work activities Social 2.40 1.21
23 Connect the word to its synonyms and antonyms Memory 2.38 1.24
24 Ask teachers to translate the meanings of words Social 235 1.28
25 Translate the meanings of the words from Thai into  Metacognitive 2.30 1.30
English
26  Look up words in an English-English dictionary Determination 2.25 1.33
27  Test yourself with word tests Metacognitive 2.23 1.30
28  Learn words of an idiom together Memory 221 1.45
29  Make a group of words by alphabetical order for Memory 2.17 1.22
reviewing
30 Listen to a tape of word lists Cognitive 2.14 1.27
31 Keep a vocabulary notebook wherever you go Cognitive 2.14 1.34
32 Interact with classmates Social 2.19 1.29
33  Use words in sentences Memory 2.09 1.23
34 Stick the word and its meaning in a place where it can Memory 2.03 1.38
be obviously seen
35 Interact with an English teacher Social 1.95 1.42
36 Ask other people to translate the meanings of words Social 1.97 1.36
37 Interact with native English speakers Social 1.94 1.36
38  Study words over time Metacognitive 1.88 1.19
39  Use vocabulary flashcards Cognitive 1.70 1.41

From these 19 vocabulary learning strategies slightly used by the subjects, 6 strategies belong
to memory category (Items 21, 23, 28, 29, 33, and 34). 6 strategies belong to social category
(Items 22, 24, 32, 35, 36, and 37), 3 strategies belong to cognitive category (Items 30, 31, and
39). 3 strategies belong to metacognitive category (Items 25, 27, and 38). and 1 strategy
belongs to determination category (Item 26).

Research Question 2: What are the relationships between vocabulary learning strategies and
vocabulary size?

The correlations between the 257 subjects” use of vocabulary learning strategies and their
vocabulary size are shown in Table 5. The interpretation of the correlation coefficient was
based on Ratner (2011). The values 0 to 0.3 indicate a weak relationship, 0.3 to 0.7 a
moderate relationship. and 0.7 to 1.0 a strong relationship.
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Table 5. Relationship between vocabulary learning strategies and vocabulary size

Strategies r Sig Level of correlation
Metacognitive 395 .000** Moderate
Memory 373 .000%* Moderate
Determination 355 .000%* Moderate
Social 333 .000%* Moderate
Cognitive 275 .000%* Weak
Overall .388 .000%* Moderate

** Significant at the .01 level

As shown in Table 5, the correlation between the subjects’ use of the overall vocabulary
learning strategies and their vocabulary size was significant at a moderate level (r = 0.388, p
< .01). In other words. subjects with high frequency of vocabulary learning strategy use had
greater vocabulary repertoire, and vice versa, indicating that the higher use of vocabulary
learning strategies leads subjects to the greater vocabulary size.

The 4 strategy categories: metacognitive, memory, determination, and social strategies were
correlated with vocabulary size at a moderate level (r = .395, .373. .355, and .333).
respectively: metacognitive strategies had the highest correlation among them. Only
cognitive strategies were correlated with vocabulary size at a weak level (r =.275).

The relationships between 39 vocabulary learning strategies and vocabulary size were at two
different levels: a moderate level and a low level. Table 6 shows the vocabulary learning
strategies which have a moderate contribution to the subjects” vocabulary size.

Table 6. The vocabulary learning strategies which moderately contributed to the students’
vocabulary size

No. Strategies categorics r Sig

1  Remember the word from its “root”, “prefix”, and Memory 414 .000**
“suffix”

2 Guess the meanings of words from textual context Determination 397 .000**

3 Analyze affixes and roots to guess the meaning of words  Determination .388 .000**

4  Learn words through verbal repetition Cognitive 386 .000%*

5  Use English printed matter Metacognitive 386 .000**

6  Analyze parts of speech to guess the meanings of words ~ Determination 371 .000%*

7  Learn words of an idiom together Memory 357 .000%*

8 Associate the word with other words you have Memory 354 .000%*
learned

** Significant at the .01 level
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Table 6. (Continued)
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No. Strategies categories r Sig
9 Watch English relevision programs / English films Metacognitive ~ .346  .000%*
10 Use English websites Metacognitive 344 .000%*
11 Connect the word to its synonyms and antonyms Memory 338 .000%**
12 Listen to English songs Metacognitive 335 .000%*
13 Connect words to personal experiences Memory 332 .000%*
14  Learn words through written repetition Cognitive 318 .000%*
15  Use vocabulary flashcards Cognitive 316 .000%*
16 Interact with English teachers Social 352 .000%*
17  Play vocabulary games Metacognitive 305 L000%*

** Significant at the .01 level

In Table 6, 17 out of 39 vocabulary learning strategies were correlated with the subjects’
vocabulary size at a moderate level: the strategy “remember the word from its root, prefix,
and suffix” had the highest correlation with the subjects” vocabulary size; the strategies
“guess the meanings of words from textual context™ and “analyze affixes and roots to guess
the meaning of words™ had the second and the third highest correlation. The rest of the other
strategy items were correlated with the subjects’ vocabulary size at a weak level.

It should be noted that among these 17 strategies. only one social strategy “interact with
English teachers™ was found to be moderately correlated with the subjects™ vocabulary size
while the others were slightly correlated with their vocabulary size.

6. Conclusion
The findings of the present investigation are summarized as follows:

1. Prince of Songkla University subjects employed the overall vocabulary leaming strategies
at a low level. The most frequently used strategies were determination strategies. followed by
metacognitive strategies, memory strategies, cognitive strategies, and social strategies,
respectively. Among 39 vocabulary learning strategies, the subjects highly used 2 strategies,
moderately used 18 strategies, and slightly used 19 strategies.

2. The overall use of vocabulary learning strategies was moderately correlated with the
subjects’ vocabulary size. Seventeen out of 39 vocabulary learning strategies were correlated
with vocabulary size at a moderate level while the rest of the strategy items at a low level.

7. Discussion

The finding that the subjects employed the overall vocabulary leaming strategies at a low
level is consistent with previous studies (Hamzah and Kafipour and Abdulla, 2009; Asgari
and Mustapha, 2011) which found that L2 learners tend not to highly employ vocabulary
learning strategies. The subjects” low frequency of vocabulary learning strategy use may be
due to the low attention on teaching and learning vocabulary. Carter and McCarthy (1988),
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Fan (2003), and Siriwan (2007) stated that in Asean countries including Thailand, vocabulary
is usually given little emphasis in teaching and learning context; the focus is mostly on
reading, listening, speaking, and writing skills. As a result, teachers do not pay attention to
introducing students to various learning techniques or strategies to develop vocabulary
knowledge, making students unfamiliar with many vocabulary learning strategies and lead to
their low frequency of use.

Moreover, English learning in Thai context is primarily a teacher—centered approach. In this
learning environment, students rely heavily on teachers and slightly on themselves
(Rattanavich, 2013). It seems that teacher-centered approach makes Thai students take fewer
responsibilities or initiations of their own learning and this could impact students’ low level
of vocabulary learning strategy use. According to Oxford and Nyikos (1989). vocabulary
learning strategies are methods that allow learners to enhance their learning autonomy,
independence. and self-direction so the level of vocabulary learning strategy use highly
depend on students themselves. Students with more control of their own learning will employ
strategies more frequently.

Among 5 main strategy categories, the subjects reported that determination strategies were
the most frequently used strategies and social strategies were the least used strategies. This
finding is in line with several studies (e.g.. Sarani and Kafipour, 2008; Komol and Sripetpun,
2011) which supported that learners are interested in using determination strategies more than
other strategy categories and the social strategies were generally found the least use among
L2 learners. The least use of social strategies may be because Thai educational university
curriculum does not provide much social learning context. Thai university teachers generally
adopted the more traditional teacher-centered or lecture-based approach in classroom
(Rattanavich, 2013): the activities in class are mostly centered on teachers and students only
follow the teachers’ instructions. Thus, students would have fewer opportunities to use social
strategies such as discussion or group work in their learning, including vocabulary learning.

The finding that there was a moderate relationship between the overall vocabulary learning
strategies and vocabulary size is in agreement with many scholars, e.g.. Gu and Johnson
(1996) Komol & Sripetpun (2011), and Waldvogel (2011), who supported that the use of
vocabulary learning strategies seems to relate to learners’ vocabulary knowledge. In the other
words, students with high frequently use of vocabulary learning strategies have greater
vocabulary size, and vice versa.

Among 17 vocabulary leaming strategies with a moderate contribution to vocabulary size,
only one strategy “listen to English songs™ was highly employed by the subjects. The high
level of use of this strategy may be because songs are readily available and easy to access.
Moreover, the researchers such as Bada and Okan (2000), Ghada et al. (2011) found that L2
students have highest preference for auditory learning and listening to songs is one of the
activities that students prefer.

Interestingly, the subjects reported employing the strategy “look up a word in an English-Thai
dictionary™ at a high degree while this strategy only slightly contributed to their vocabulary
size. The finding about the high use of this strategy is in line with Schmitt (1997) who found
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that L2 learners utilize a bilingual dictionary as a useful resource in learning vocabulary and
they often consult a bilingual dictionary when they encounter unfamiliar words. However,
Komol and Sripetpun’s (2011) revealed that Thai university students tend to have problem
with finding the right words from an English-Thai dictionary. Thus, this problem might
explain the low contribution of this strategy to learners’ vocabulary size.

The subjects moderately employed 11 out 17 effective vocabulary learning strategies. These
strategies were “analyze parts of speech to guess the meanings of words™, “analyze affixes
and roots to guess the meanings of words™, “learn words through verbal repetition™, “use
English printed matter”, “guess the meanings of words from textual context™, “associate the
word with other words you have learned™, “watch English television programs / English
films™, “use English websites”, “connect word to personal experiences”, “learn words
through written repetition™, and “play vocabulary games™.

The subjects slightly used 5 out of 17 high effective vocabulary learning strategies. They
were “remember the word from its root, prefix, and suffix”, “learn words of an idiom
together”, “connect the word to its synonyms and antonyms™, “use vocabulary flashcards™,
and “interaction with English teachers™.

It is interesting that although the strategy “remember the word from its root, prefix. and
suffix” was the most important contribution to students’ vocabulary size compared to other
vocabulary leamning strategies, it was slightly employed by the subjects. The low frequency
of use may be because students had difficulty with identifying word parts or were not taught
to make use of roots, prefixes. and suffixes. There are three types of word parts: prefixes,
roots, and suffixes which put together to create a thousand of words. The knowledge of word
parts will help students to remember unknown words. However, it is not easy to unlock them.
This is because there are a number of prefixes, suffixes in English language and some word
parts are not recognized by students. Moreover, the prefixes and suffixes of some words are
hardly identified such as the words decode (de + code), relative (relate + tive). Laufer (1990)
and Kocic (2008) also found that suffix synforms tended to be major problems for L2
learners. Thus, this strategy needs to be effectively taught to students.

The findings that the subjects employed many vocabulary learning strategies at a low level
might not be due to the fact that they did not realize the contribution of vocabulary learning
strategies to their vocabulary knowledge. Although, a number of studies on vocabulary
learning strategies have been conducted in Thailand, the findings about their significant roles
are not known to general learners. In addition, vocabulary learning is not a subject in school
itself. students learn vocabulary as a part of other skills such as reading, listening. writing,
and speaking. In other words. vocabulary is not explicitly taught as a subject. Students learn
them as assigned in their other language subjects or even expected to acquire incidentally or
their own.

As aresult, teachers should realize how and what important vocabulary learning strategies are
and encourage learners to apply them in vocabulary learning. Students themselves need to be
informed of the benefits of vocabulary learning strategies. to know their limitation in using
vocabulary learning strategies, and to take more responsibility for their own vocabulary
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learning. The use of vocabulary learning strategies can lead students to large vocabulary size.
According to McCarthy (1990) and Hu and Nation (2000), insufficient vocabulary knowledge
will obstruct students to achieve high language performances of 4 skills: reading, listening,
writing, and speaking, thus students need the high vocabulary size to use language
effectively.

8. Further Studies

This study aimed to examine the vocabulary learning strategies of Prince of Songkla
University students. More research should be done with various groups of university students
to better understand the roles of vocabulary learning strategies. In addition to using the
questionnaire, further studies should include other methods such as interview, observation,
journal writing in order to get in-depth information about students” use of vocabulary learning
strategies. This may also allow researchers to discover further aspects such as students’
attitudes towards learning English, students’ problems with the use of vocabulary learning
strategies, etc.
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Abstract

The present study aimed to investigate the relationship between students’ vocabulary
learning strategies and their vocabulary size. The frequency of vocabulary learning strategies
used by the high and low vocabulary students was also explored. The subjects of this study
were 257 Prince of Songkla University students in the 6 fields of study who would be highly
affected by the opening of ASEAN Economic Community (AEC) in 2015: medical, dental,
nursing, engineering, accounting, and hospitality and tourism fields. The research instruments
were the vocabulary learning strategy questionnaire, the bilingual English-Thai version of
vocabulary size test, and a semi-structured interview. The results revealed that the subjects’
use of vocabulary learning strategies was moderately correlated with their vocabulary size.
The subjects in the high vocabulary group employed certain strategies significantly more
often than those in the low vocabulary group (p<.01). Determination strategies were the most

frequently used strategies and social strategies were the least used strategies.

Keywords: Vocabulary learning strategies, vocabulary size, relationship, contribution,

university students
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Introduction

English is considered a prominent language in different fields, including international
trade, banking, education, industry, and diplomacy (Crystal, 1997). With the effect of
ASEAN Economic Community (AEC) in 2015, English has increasingly become a more
important factor for Thai workers in terms of qualification requirements and job
opportunities. To take the benefits of this open trade, Thai workers need to have certain level
of English proficiency.

Vocabulary knowledge plays an important role in effective language use (Nation,
1993). Inadequate vocabulary knowledge has been repeatedly found to be one of the factors
that influence learners’ unpleasant language performance (McCarthy, 1998; Fan, 2003). A
lack of sufficient vocabulary knowledge tends to be one of the major problems among Thai
learners, causing their difficulties in reading, listening, speaking, and writing skills
(Sawangwaroros, 1984; Sukkrong, 2010).

Much research to date has focused on exploring ways to develop learners’ vocabulary
knowledge; one of best methods employed is to use vocabulary learning strategies. It has long
been recognized that vocabulary learning strategies are an effective tool to improve learners’
vocabulary skill (e.g. Cunningsworth, 1995; Gu and Johnson, 1996; Nation, 2001). According
to Nation (2001), learners can obtain large vocabulary repertoire with the help of vocabulary
learning strategies and these strategies will be useful for learners in all language levels.
Cunningworth (1995) also states that a powerful approach to improve learners’ vocabulary
knowledge is to develop their own vocabulary learning strategies. Furthermore, Gu and
Johnson (1996) indicate that successful vocabulary learners tend to use vocabulary learning
strategies more frequently than less successful ones.

Vocabulary learning strategies allow learners to take more control of their own
vocabulary learning (Nation, 2001) and also to develop their learning autonomy,
independence, and self-direction (Oxford and Nyikos, 1989). A number of researchers have
acknowledged the importance of learner independence in vocabulary learning. Sokmen
(1997), for example, asserts that it is not possible for learners to remember all words they
need in the classroom. So, in order to acquire large vocabulary repertoire, learners need to
take their own responsibilities in vocabulary learning. Gairns and Redman (1986) also believe
that learners must take responsibilities of their learning. This is because, after elementary
level, learners will encounter thousands of unfamiliar words and it would be very difficult for
teachers to choose which words are useful for students. In Ranalli’s view (2003), learners’

vocabulary learning process will be better when they choose words to remember themselves.
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Since vocabulary learning strategies have been shown to enhance vocabulary
knowledge, it is worthwhile to study vocabulary learning strategies employed by Prince of
Songkla University students. The objectives of this present study were to examine the
relationship between the students’ vocabulary learning strategies and their vocabulary size.
The frequency of vocabulary learning strategies employed by the high and low vocabulary

students was also investigated.

Literature Review

1. Definition of vocabulary learning strategies

Vocabulary learning strategies are considered a part of language learning strategies
(Nation, 2001). The different definitions of vocabulary learning strategies have been proposed
by many scholars (Sokmen, 1997; Camerol, 2001; Catalan, 2003). Sokmen (1997) defines
vocabulary learning strategies as the learners’ action used to help them to know the meaning
of words. Cameron (2001) describes vocabulary learning strategies as “the actions that
learners take to help themselves understand and remember vocabulary items” (p. 92).
According to Intaraprasert (2004), vocabulary learning strategies refer to “any set of
techniques or learning behaviors, which language learners reported using in order to discover
the meaning of new word, to retain the knowledge of newly-learned words, and to expand
one’s knowledge of vocabulary” (p. 53).

2. Classification of vocabulary learning strategies

There have been many taxonomies of vocabulary learning strategies proposed by
researchers, for example, Oxford (1990), Schmitt (1997), Nation (2001). Among these many
classifications, Schmitt’s vocabulary learning strategy taxonomy is widely known and well
accepted among scholars in the field of vocabulary acquisition (e.g., Hamzah, Kafipour, and
Abdullah, 2009; Sripetpun, 2000). Schmitt’s taxonomy consists of five sub-categories: (1)
memory strategies — connecting a new word with formerly learned knowledge, (2) cognitive
strategies — similar to memory strategies but focusing on manipulative mechanical process,
(3) metacognitive strategies — processes of learning and making decisions about planning,
monitoring, and evaluating the best way to study, (4) determination strategies — used by
individual to discover a word’s meaning without consulting other people, and (5) social

strategies — a way to learn a new word by interacting with other people.
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Research Questions

1. What are the relationships between the students’ use of vocabulary learning strategies and
their vocabulary size?

2. What is the frequency of vocabulary learning strategies employed by the high and low
vocabulary students?

Subjects

The subjects of this study were 257 third-year undergraduate students consisting of
39 medical students, 29 dental students, 48 nursing students, 90 engineering students, 25
accounting students, and 26 hospitality & tourism students at Prince of Songkla University.
Students in these 6 fields of study were chosen to participate in this study because they would
be highly affected by the upcoming AEC in 2015.

Research Instruments

1. Vocabulary Learning Strategy Questionnaire

The questionnaire was used to investigate students’ frequency of vocabulary learning
strategy use. It was developed based on the vocabulary learning questionnaire of Schmitt
(1997) and Siriwan (2007). The reliability coefficient of the questionnaire was .92. The total
items of this questionnaire were 39 strategies divided into 5 categories of vocabulary
strategies: 11 items of memory category, 5 of cognitive category, 9 of metacognitive
category, 7 of determination category, and 7 of social category. The rating scale covered six
numbers ranging from 0 (never) to 5 (always).

The interpretation of data in the questionnaire was based on Best (1981). Scores
below 1.50 were determined as “very low use”, 1.50 - 2.49 as “low use”, 2.50 - 3.49 as
“medium use”, 3.50 - 4.49 as “high use”, and scores above 4.49 determined as “very high
use”.

2. The bilingual English-Thai version of vocabulary size test

The bilingual English-Thai version of vocabulary size test adapted from the
monolingual English version of the vocabulary size test by Nation and Beglar (2007), aimed
to measure learners’ receptive vocabulary size. It was a multiple-choice format consisting of
140 items with 10 items from each of fourteen 1000 word levels. The English-Thai version
test kept all features of the English version test except for the language used in the choices. In
other words, the alternatives in the English version test were translated into Thai. This
translation decreases the influence of the unknown words appearing in the choices and
increases the validity of the test (Lado, 1967). Furthermore, the fifth option “I don’t know”
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was added to the test to prevent guessing. The translation of the test from English into Thai
was checked by 2 experienced translation specialists. In this test, learners were asked to
choose the closest definition to the target word. Here is an example, item 45 from the 5™ 1000
word level.

45, compost: We need some compost.
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3. Semi-structure Interview

The interview was used to get in-depth information about vocabulary learning
strategy use and attitudes towards English of 8 high and 8 low vocabulary subjects. This
semi-structured interview took about 15 minutes for each subject. It was recorded and the

researcher took notes during the interview.

Data Collection

The two instruments: the vocabulary learning strategy questionnaire and the bilingual
English-Thai version of vocabulary size test were administered to the 257 subjects.
Furthermore, 8 subjects who were randomly selected from 99 high vocabulary subjects and
another 8 subjects from 158 low vocabulary subjects were interviewed to get more

information about the use of vocabulary learning strategies and attitudes towards English.

Data Analysis

Pearson correlation coefficient was calculated to see the relationship between the
subjects’ vocabulary learning strategies and their vocabulary size. Descriptive statistics was
used to compute the mean scores and standard deviations of the high and low subjects’
frequency of vocabulary learning strategy use. The independent sample t-test was used to test
the differences in the level of vocabulary strategy use between the high and low vocabulary

subjects.
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Results
Research Question 1: What are the relationships between the students’ use of vocabulary
learning strategies and their vocabulary size?

The correlation analysis between 257 subjects’ use of vocabulary learning strategies
and their vocabulary size is shown in Table 1. The interpretation of the correlation coefficient
was based on Ratner (2011). The values 0 to 0.3 indicate a weak relationship, 0.3 to 0.7 a
moderate relationship, and 0.7 to 1.0 a strong relationship.

Table 1: Relationships between vocabulary learning strategies and vocabulary size

Strategies r Sig evel ?f
Correlation

Memory 373 .000™ moderate
Cognitive 275 .000” low
Metacognitive 395 .000™ moderate
Determination 355 .000™ moderate
Social 333 .000™ moderate
Overall .388 .000™ moderate

“ Significant at the .01 level

In Table 1, the correlation between the subjects’ overall vocabulary learning
strategies and their vocabulary size was significant at a moderate level (r = 0.388, p < .01). It
means that students with high frequency of vocabulary learning strategy use had a higher
vocabulary size, and vice versa.

The use of four categories: metacognitive, memory, determination, and social
strategies were correlated with the vocabulary size at a moderate level (r = .395, .373, .355,
and .333, respectively); metacognitive strategies had the highest correlation among all four
types. Only cognitive strategies had a low correlation with the vocabulary size (r = .275).

Table 2 shows the correlation levels between the subjects’ use of 39 vocabulary

learning strategies and their vocabulary size.



Table 2: Relationships between 39 vocabulary learning strategies and vocabulary size
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Items Strategies r Level (_)f
correlation

Memory strategies

1 Study words with pictures 155" weak

2 | Make a group of words by topic for reviewing 190 weak

3 Make a group of words by alphabetical order for reviewing 150 weak

4 | Say words aloud when studying 254" weak

5 Stick the word and its meaning in a place where it can be 226" weak
obviously seen

6 | Use words in sentences 2727 weak

7 Connect words to personal experiences 3327 moderate

8 | Learn words of an idiom together 3577 moderate

9 Connect the word to its synonyms and antonyms 338" moderate

10 | Associate the word with other words you have learned 354" moderate

11 Remember the word from its “root”, “prefix”, and “suffix” 4147 moderate
Cognitive strategies

12 Learn words through verbal repetition 386" moderate

13 Learn words through written repetition 318" moderate

14 | Listen to a tape of word lists .308™ weak

15 Keep a vocabulary notebook wherever you go 2957 weak

16 | Use vocabulary flashcards 3167 moderate
Metacognitive strategies

17 | Listen to English songs 3557 moderate

18 | Watch English television programs / English films 346 moderate

19 | Use English printed matter 386" moderate

20 | Use English websites 344 moderate

21 | Test yourself with word tests 2747 weak

22 Translate the meanings of words from English into Thai 300" weak

23 | Translate the meanings of words from Thai into English 258" weak

24 | Play vocabulary games 3057 moderate

25 | Study words over time 2387 weak
Determination strategies

26 | Analyze parts of speech to guess the meanings of words 3717 moderate

27 | Analyze affixes and roots to guess the meanings of words 3887 moderate

28 | Guess the meanings of words from textual context 3977 moderate

** Significant at the .01 level

* Significant at the .05 level
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Table 2: (Continued)

Items ) Level of
Strategies r )
correlation
29 | Analyze any available pictures or gestures to understand the 280" weak

meanings of words

Kk

30 Look up words in an English-English dictionary .236 weak
31 | Look up words in an English-Thai dictionary 2317 weak
32 Look up words in a Thai-English dictionary .002 weak
Social strategies
33 | Ask teachers to translate the meanings of words 150 weak
34 | Ask classmates to translate the meanings of words 2727 weak
35 | Ask other people to translate the meanings of words 246" weak
36 Discover new meanings through group work activities 236" weak
37 | Interact with classmates 238" weak
38 | Interact with English teachers 2737 weak
39 Interact with native English speakers 309 moderate
** Significant at the .01 level * Significant at the .05 level

The correlations between the subjects’ use of 39 vocabulary learning strategies and
their vocabulary size were between .414 and .002. The strategy “remember the word from its
root, prefix, and suffix” (Item 11) had the highest correlation among all strategies, “guess the
meaning of words from textual context” (Item 28) the second highest, and “analyze affixes
and roots to guess the meanings of words” the third highest. Out of 39 vocabulary learning
strategies, 38 strategies were found to be significantly correlated with subjects’ vocabulary
size (p < .05) while the strategy “look up words in a Thai-English dictionary” (Item 32) was
not significantly correlated with the vocabulary size.

As shown in Table 2, 17 out of 39 vocabulary learning strategies had a moderate
relationship with the subjects’ vocabulary size: 5 strategies in memory category (Items 7, 8, 9,
10, and 11), 3 in cognitive category (Items 12, 13, and 16), 5 in metacognitive category (ltems
17, 18, 19, 20, and 24), 3 in determination category (Items 26, 27, and 28), and 1 in social
category (Item 39). The rest of vocabulary learning strategy items were reported at a low

correlation.
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Research Question 2: What is the frequency of vocabulary learning strategies employed by
the high and low vocabulary students?

According to Nation (2006), the 6000 word families were asserted to be a minimum
sufficient vocabulary size for effective receptive skills. Therefore, this size was used to divide
students into 2 groups: high vocabulary students and low vocabulary students according to
their scores on the bilingual English-Thai version of vocabulary size test. There were 99
subjects in the high vocabulary group and 158 subjects in the low group. Table 3 illustrates
this.

Table 3: Vocabulary size of the high and low vocabulary groups

Vocabulary size High group (N = 99) Low group (N = 158)
Mean SD Mean SD

Total 7180.28 76.06 4761.95 59.27 25.38 .000**
(word families)

T-value Sig

** Significant at the .01 level

As shown in Table 3, the average vocabulary size of the high and low vocabulary
subjects was 7180.28 word families (SD = 76.06) and 4761.95 word families (SD = 59.27),
respectively. The vocabulary size of the high vocabulary subjects was significantly greater
than that of the low vocabulary subjects (p < .01).

The frequency of the vocabulary learning strategy use reported by the high and low

vocabulary subjects is presented in Table 4.

Table 4: The vocabulary learning strategies used by the students with high and low

vocabulary size

] High group (N = 99) Low group (N = 158)
Strategies
Mean SD Level of | Mean SD Level of | T-value Sig

use use
Memory 2.82 0.99 | medium | 2.19 0.87 low 5.330 | .000"
Cognitive 2.66 1.16 | medium | 2.18 0.98 low 3.577 | .000”
Metacognitive | 3.04 0.98 | medium | 2.29 1.00 low 5.939 | .000”
Determination | 3.21 1.01 | medium | 255 0.94 | medium | 5.330 | .000”
Social 2.63 1.07 | medium | 2.09 0.85 low 4.487 | .000”
Overall 2.87 091 | medium | 2.26 0.83 low 5.573 | .000"

“ Significant at the .01 level
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In Table 4, the high vocabulary subjects employed the overall vocabulary learning
strategies significantly more often than the low vocabulary subjects (mean = 2.87 and 2.26,
respectively; p < .01). Furthermore, the high vocabulary subjects used all five strategy
categories: memory (mean = 2.82 and 2.19), cognitive (mean = 2.66 and 2.18), metacognitive
(mean = 3.04 and 2.29), determination (mean = 3.21 and 2.55), and social categories (mean =
2.63 and 2.09) significantly greater than the low vocabulary subjects. Interestingly, both high
and low vocabulary subjects employed determination strategies the most while social
strategies the least.

In terms of the level of use, the high vocabulary subjects employed the overall
strategy categories at a moderate level while the low vocabulary subjects at a low level. The
former used all 5 strategy categories at a moderate level while the latter used only
determination strategies at a moderate level, the rest at a low level.

Table 5 shows the frequency of 39 vocabulary learning strategies employed by the

high and low vocabulary subjects.

Table 5: Thirty-nine vocabulary learning strategies used by the high and low vocabulary

students
High group Low group
Items Strategies (N'=99) (N=158) T-value
Mean Level of Mean Level of
use use
Memory strategies
1 Study words with pictures 2.90 | medium | 2.66 | medium | .068
2 Make a group of words by topic for 2.97 | medium | 2.65 | medium | .024"
reviewing
3 Make a group of words by alphabetical 2.29 low 2.09 low .205
order for reviewing
4 | Say words aloud when studying 3.16 | medium | 2.61 | medium | .001™
5 Stick the word and its meaning in a place 2.23 low 1.90 low .059
where it can be obviously seen
6 | Use words in sentences 2.45 low 1.87 low |.000™
7 Connect words to personal experiences 3.16 | medium | 2.16 low .000”
8 | Learn words of an idiom together 2.89 | medium | 1.79 low |.000™
9 | Connect the word to its synonyms and 2.84 | medium | 2.09 low |.000™
antonyms

“ Significant at the .01 level “ Significant at the .05 level
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High group Low group
Items Strategies (N'=99) (N=158) T
Mean Level of Mean Level of | value
use use
10 | Associate the word with other wordsyou | 3.13 | medium | 2.25 low |.000”
have learned
11 Remember the word from its “root”, 3.00 | medium | 2.04 low .000™
“prefix”, and “suffix”
Cognitive strategies
12 | Learn words through verbal repetition 3.43 | medium | 2.73 | medium | .000”
13 | Learn words through written repetition 3.19 | medium | 2.65 | medium | .000"
14 | Listen to a tape of word lists 2.44 low 1.95 low |.002”
15 Keep a vocabulary notebook wherever 2.33 low 2.01 low .062
you go
16 Use vocabulary flashcards 1.91 low 1.56 low .055
Metacognitive strategies
17 | Listen to English songs 3.94 high 3.00 | medium | .000™
18 | Watch English television programs / 3.74 high 2.79 | medium | .000™
English films
19 | Use English printed matter 3.27 | medium | 2.32 low |.000™
20 | Use English websites 3.81 high 2.84 | medium | .000™
21 | Test yourself with word tests 2.60 | medium | 2.00 low |.000™
22 Translate the meaning of words from 3.10 | medium | 2.48 low .000”
English into Thai
23 | Translate the meaning of words from Thai | 2.72 | medium | 2.04 low .000”
into English
24 | Play vocabulary games 3.05 | medium | 2.35 low |.000™
25 | Study words over time 2.20 low 1.67 low |.000™
Determination strategies
26 | Analyze parts of speech to guess the 3.34 | medium | 2.45 low |.000™
meanings of words
27 | Analyze affixes and roots to guess the 3.39 | medium | 2.43 low |.000™
meanings of words
28 | Guess the meanings of words from textual | 3.45 | medium | 2.65 | medium | .000"
context

“ Significant at the .01 level

“ Significant at the .05 level
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High group Low group
Items Strategies (N'=99) (N=158) T
Mean Level of Mean Level of | value
use use
29 | Analyze any available pictures or gestures | 3.19 | medium | 2.45 low .000”
to understand the meanings of words
30 Look up words in an English-English 2.56 | medium | 2.06 low .003™
dictionary
31 | Look up words in an English-Thai 3.97 high 3.04 | medium | .001™
dictionary
32 Look up words in a Thai-English 2.95 | medium | 2.79 | medium | .314
dictionary
Social strategies
33 | Ask teachers to translate the meanings of 2.48 low 2.27 low 217
words
34 | Ask classmates to translate the meanings 3.27 | medium | 2.79 | medium | .002”
of words
35 | Ask other people to translate the 2.61 | medium | 2.04 low |.001"
meanings of words
36 Discover new meanings through group 2.23 low 1.76 low .006™
work activities
37 | Interact with classmates 2.74 | medium | 2.19 low |.000”
38 | Interact with English teachers 2.57 | medium | 1.95 low |.000™
39 Interact with native English speakers 251 | medium | 1.60 low .000”

** Significant at the .01 level

* Significant at the .05 level

As shown in Table 5, the high vocabulary subjects employed the vocabulary learning

strategies with the mean frequency scores between 3.94 and 1.91 and the low vocabulary

subjects used the strategies with the frequency between 3.00 and 1.56. The strategy “/ook up

words in an English-Thai dictionary” (Item 31) was the most frequently used strategy by both

the high and low vocabulary subjects; the strategies “listen to English songs” (Item 17) and

“use English websites” (Item 20) were the second and the third most frequently used

strategies by both groups. The least frequently used strategy by both groups was “use

vocabulary flashcards”.
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Out of 39 vocabulary learning strategies, the high vocabulary subjects employed 32
strategies significantly more frequently than the low vocabulary subjects (p < .01). No
significant difference was found in the 6 strategies (Items 1, 3, 5, 15, 16, 32, and 33).

Eight high vocabulary subjects and another 8 low vocabulary ones were chosen to
take an interview about their vocabulary learning strategies. The interview was focused on
getting more in-depth information on the 3 most frequently used strategies employed by both
groups: “look up words in an English-Thai dictionary”, “listen to English songs”, and “use
English websites”. The interview was also aimed to investigate the subjects’ attitudes towards
English.

The results from the interview were consistent with the subjects’ questionnaire
responses which reported the high and low vocabulary subjects frequently employed these 3
vocabulary learning strategies: “look up words in an English-Thai dictionary”, “listen to
English songs”, and “use English websites”. However, 5 high vocabulary subjects and all low
vocabulary subjects revealed problems with “look up words in an English-Thai dictionary”.
They reported having problems finding the right words from an English-Thai dictionary.

The interview reveals the differences between the high and low vocabulary subjects
in 2 strategies: “listen to English songs” and “use English websites”. Five out of 8 high
vocabulary subjects tended to look up the meanings of unknown words appearing in songs
while only 2 low vocabulary subjects did. Four high vocabulary subjects tried to find the
meanings of unfamiliar words when they saw them on websites while only 2 low vocabulary
subjects did.

In terms of attitudes towards English, the high vocabulary subjects tended to have
positive attitudes towards English while the low vocabulary subjects tended to have negative
attitudes. Six out of 8 high vocabulary subjects liked English; the other 2 were neutral.
However, only one low vocabulary subject liked English; 2 subjects were indifferent; and the
other 5 did not like English at all.

Conclusion and Discussion

The findings of the present investigation are summarized as follows:

1. The subjects’ use of the overall vocabulary learning strategies was moderately
correlated with their vocabulary size. Of the 39 vocabulary learning strategies, 17 strategies
significantly and moderately contributed to the subjects’ vocabulary size while the others
slightly contributed to vocabulary size.

The finding that the subjects’ use of the overall vocabulary learning strategies and

their vocabulary size was correlated is consistent with much research which have revealed



93

that vocabulary learning strategies seem to relate to learners’ vocabulary size (e.g., Gu and
Johnson, 1996; Komol & Sripetpun, 2011; Waldvogel, 2011). This means that students with
high frequency of vocabulary learning strategy use have higher vocabulary size, and vice
versa.

Therefore, teachers should be aware of the importance of vocabulary learning
strategies in developing students’ vocabulary size and encourage students to use the strategies
more frequently. Students themselves should try to use the vocabulary learning strategies on
their own. Moreover, teachers should make students aware of 17 vocabulary learning
strategies which were found to have a moderate contribution to the subjects’ vocabulary size
and encourage them to frequently employ these strategies.

2. The high vocabulary subjects employed vocabulary learning strategies significantly
more frequently than the low vocabulary subjects. The determination strategies were the most
frequently used strategies and the social strategies were the least used strategies by the
subjects in both high and low vocabulary groups.

The finding that high vocabulary subjects employed the overall vocabulary learning
strategies significantly more often than the low vocabulary subjects is in line with previous
research which revealed that more successful learners reported employing vocabulary
learning strategies significantly more frequently than less successful learners (e.g., Gu and
Johnson, 1996; Chen, 1998; Fan, 2003).

This present study reveals a possible factor which could be used to explain why the
high vocabulary subjects employed vocabulary learning strategies more frequently than the
low vocabulary subjects. This is their attitudes toward English. The interview revealed that
the high vocabulary subjects seemed to have positive attitudes towards English while the low
vocabulary subjects seemed to have negative attitudes towards the language. Much research
(e.g., Gardner and Lamber, 1972; Littlewood, 1983; Haitema, 2002) supports that students
with positive attitudes towards the target languages are likely to put more effort to learn the
languages. This may mean that positive attitudes towards English make students frequently
employ the vocabulary learning strategies.

Moreover, the amount of English exposure may be another factor which affected the
subjects’ level of vocabulary learning strategy use. According to Nirattisai and Chiramanee’s
study (2014), high vocabulary subjects had more opportunities to practice English skills than
the low vocabulary ones because most high vocabulary subjects had studied in an English
high school program and attended extra English classes; one of them had attended a summer
course abroad. Their extra exposure to English could have provided them with greater

chances to employ various vocabulary learning strategies more frequently than the low



94

vocabulary subjects. The language activities such as reading English textbooks, listening to
English spoken texts, speaking English with people are activities which allow learners to get
more English exposure and these activities are part of strategies in vocabulary learning. It can
be concluded that learners with more exposure to English language tend to have greater
frequency of vocabulary learning strategy use.

Among all five main strategy categories, the findings that the determination strategies
were most frequently used by the two subject groups and social strategies were the least used
strategies are consistent with several studies (e.g. Sarani and Kafipour, 2008; Komol and
Sripetpun, 2011), which found that learners used determination strategies more frequently
than the other strategy categories and the social strategies were generally found the least used
among them. The low use of social strategies may be explained by Rattanavich (2013) who
found that Thai university teachers generally adopted the more traditional teacher-centered or
lecture-based approach in classroom. Thus, activities in class are centered on teachers;
students only follow the teachers’ instruction. This approach would cause students to have
fewer opportunities to use social strategies. Moreover, learners themselves probably are not
aware of the role of social strategies in their language learning.

Thus, in order to increase learners’ use of vocabulary learning strategies, teachers
should find teaching techniques or activities that would create students’ positive attitudes
towards English and encourage them to have wide exposure to English. Teachers should point
out to students the importance of using the social strategies and provide them with more
opportunities to use social vocabulary learning, such as classroom discussion, group work,
etc.

Of 39 vocabulary learning strategies, this present study found that the strategy “look
up words in an English-Thai dictionary” was the highest frequently used strategy by the two
subject groups; the strategies “listen to English songs” and “use English websites” were the
second and the third highest frequently used. The least frequently used strategy was “use
vocabulary flashcards”.

Interestingly, both groups reported employing the vocabulary learning strategy “look
up words in an English-Thai dictionary” at a highest level while this strategy only slightly
contributed to subjects’ vocabulary size. However, the high and low vocabulary subjects
reported having problems finding the right words from an English-Thai dictionary. This
problem may be caused by learners’ inadequate knowledge in using dictionaries. This finding
is in line with Sarani and Kafipour (2008), who reported that L2 learners did not use

dictionaries appropriately.
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Although “listen to English songs” and “use English websites” were found to be the
second and the third highest frequently used strategies for the two subject groups, the low
vocabulary subjects tended to ignore the meanings of unknown words appearing in songs and
on English website. This was not the case with the high vocabulary subjects who paid
attention to unfamiliar words. It seems that the low vocabulary subjects did not employ such
vocabulary learning strategies as effectively as the high vocabulary subjects. This is in
agreement with Nation (2001) who found that many vocabulary learning strategies are
misused by learners.

The strategy “use vocabulary flashcards” is the least used strategy among the high
and low vocabulary subjects in spite of the high correlation between this strategy and
vocabulary size. It can be said that the subjects were not aware of the high contribution of
using flashcards to their vocabulary size. The crucial role of this strategy is supported by
Nation (1990) who found that average learners can acquire a large number of words by using
vocabulary flashcards.

In short, learners, especially underachieving ones, need guidance or suggestions in
order to employ the strategies properly and effectively. Also, teachers should make students

aware of the role of vocabulary learning strategies in vocabulary acquisition.

Further Studies

This study aimed to investigate the vocabulary learning strategies used by Prince of
Songkla University students. For further investigation, research should be conducted on
learners in other universities for greater understanding of vocabulary learning strategies. In
addition, more research instruments such as observation, journal writing, etc. should be
included in future studies in order to get in-depth information about learners’ use of
vocabulary learning strategy. This may also allow researchers to discover other interesting

aspects.
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