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ABSTRACT

The purposes of this study were threefold: 1) to investigate the effects
of using online dictionary and intensive involvement tasks on students’ learning verb-
noun collocations; 2) to study the learners’ retention rate of verb-noun collocations;
and 3) to explore the students’ strategies used in verb-noun collocation acquisition
and their opinions toward collocation learning. The researcher adopted a quasi-
experimental design and carried out the study with a group of 47 first-year students
studying at Prince of Songkla University, Hat Yai Campus in the academic year 2012.
The research instruments employed in the study were 1) the revision of parts of
speech; 2) an introduction to collocations; 3) pretest, posttest and retention test; 4) a
questionnaire; and 5) a group interview with 20 high and low proficiency students.

The research findings are as follows:

1. The effects of using the online dictionary in conjunction with the
intensive involvement tasks on Thai EFL learners’ knowledge of collocations
indicated that the participants made significant collocation gains, both in the
immediate posttest and retention test, with large mean effect size. In particular, the
receptive test result fared much better than that of the productive test. In addition,
three major factors which might have influenced the students’ knowledge gain were
teacher’ guidance, intensive involvement tasks, and practice effect.

2. The results of the questionnaire responses revealed that
consulting an online dictionary was the most used strategies followed by asking the

teacher while metacognitive strategy was the least used. The results obtained from
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the interview group showed that the high proficiency students employed an online
dictionary and consulted the teacher whereas the low proficiency students opted for
peer consultation during the intensive involvement tasks. The problems that the
students faced during learning were internet disconnection, time limitation,

insufficient examples in the online dictionary, and poor English language knowledge.
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1. INTRODUCTION

Acquiring collocations has proven to be problematic for learners of
English as a foreign language (EFL). The main problem that EFL learners have with
learning collocations is direct translation of Thai collocations into English. Usually,
learners expect words to collocate in a particular way in their first language; hence,
they may learn collocations by directly translating them into English (Bahns, 1993;
Laufer, 2011). If learners fail to use a correct collocation, even if their utterance is
grammatically and contextually correct, their English will still sound unnatural and
‘foreign’ to the extent that the addressee may not understand them at all. Another
major problem EFL learners face when learning collocations is incorrect
identification. When dealing with a text, many learners (especially those with low
English proficiency) usually focus on individual words that they do not know or are
unfamiliar with, rather than on collocations (Henriksen, 2010). This is because the
common way of learning vocabulary is to write the word (out of context and usually
without its collocates) in a vocabulary notebook with its L1 translation. Both
problems arise because of poor learner-training in collocation identification.
Learners, in fact, need to have collocations pointed out to them before they can be
expected to notice them by themselves. The more frequent notices the learners make,
the more collocations they learn (Doughty, 1991; Robinson, 1995; Schmitt, 1990,
1995).

One explanation as to why the acquisition of collocations is
problematic especially among EFL learners could be that collocation teaching is
ignored (Farghal & Obidedate, 1995) or collocations are not taught explicitly (Bahns
& Eldaw, 1993, cited in Farrokh, 2012). Nakhimovsky and Leed (1979, cited in
Semadja, 1993) suggested that productive acquisition of collocations is a daunting
task for EFL learners to master because collocations cannot simply be translated
word-for-word from their native languages. A similar view was also expressed by
Nesselhauf (2003) and Mahmoud (2005), who pointed out that the production of
collocations poses a number of serious problems to learners. The difficulties and
challenges that learners encounter could be partly due to different types of learning
strategies they use when learning and producing collocations. Without proper



guidance as to what collocations to learn and what strategies to employ, learners
would not be able to acquire useful collocations from the mass of possibilities.
Acquiring collocational knowledge is a cumulative process that involves a great deal
more than rote memorization. In order to retain the knowledge, learners should
engage in a language task which requires deep processing (Laufer & Hulstijn, 2001).

In learning collocations, lexical knowledge and deep-processing tasks
are important and crucial. Nation (1991) proposed different kinds of lexical
knowledge that a person should master in order to know a word. These include its
meaning, its written and spoken forms, its grammatical behaviors, its collocations, its
register, and lastly its frequency. These kinds of word knowledge are necessary for L2
learners to be able to use the language in various situations. This word knowledge is
conceptualized receptively and productively. Receptive knowledge refers to knowing
a lexical item well enough to extract communicative value from hearing, reading or
seeing, whereas productive knowledge involves knowing a lexical item well enough
to produce it in speech or writing within an appropriate context (Norbert, 2010). In
addition to lexical knowledge, deep processing tasks also play a significant role in
learning as they require learners to work out the meaning of the lexical item by using
their existing knowledge or they work on personalizing the meaning. For example, the
extraction of collocation meanings from dictionary which is considered as a semantic
processing related to pattern recognition which leads to more efficient and durable
retention of collocational knowledge. In other words, the deeper the mental
processing that learners engage in when learning a new lexical or collocational item,
the more likely they are to remember it (Schmitt & McCarthy, 1998).

At the cutting edge of computer technology, online and electronic
dictionaries have also played a crucial rule for L2 learners in the acquisition of
lexical knowledge (James-Catalano, 1996 & Nesi, 2000) because the process of
consulting an online dictionary is shorter when compared with that of a paper
dictionary, thus encouraging exploratory browsing. However, fast search stimulated
by electronic reference tools may not necessarily result in long-lasting educational
advantages because easily retrieved information which does not require deep
processing cannot be completely retained (Nesi, 2000). As described by Laufer and

Hulstijn (2001), Involvement load hypothesis is a condition of learning in which



unknown words can be retained through a considerable amount of involvement of
word learning. In other words, deeper and more elaborate processing results in
better word retention.

With regard to the contribution of online and electronic dictionaries to
collocation acquisition, much research has been carried to investigate benefits of such
tools in helping learners learn collocations more effectively. Laufer (2010), for
example, examined whether dictionary consultation would contribute to the
production and retention of collocations of high school L2 learners using four
dictionaries:  English-English-Hebrew  dictionary, Longman Dictionary  of
Contemporary English and either COBUILD, Oxford Advanced Learner’s Dictionary,
or Cambridge International Dictionary of English. The results showed that the use of a
dictionary significantly increased the number of correct collocations in a fill-in task.
After the task, the number of collocations decreased, but, by comparison with the pre-
test, there was some gain in collocation knowledge. In addition, learners reported that
dictionary help was very useful in helping them to find and learn correct verb-noun
collocations. Rayed (2011) investigated the productive and receptive knowledge of
collocations by advanced Arabic speaking ESL and EFL learners and found that ESL
learners had significantly higher scores than the EFL learners. In addition, the
participants’ productive knowledge of collocations lagged far behind their receptive
knowledge. The study also indicated that the participants performed much better in
verb-noun collocation rather than adjective-noun and verb-preposition collocations.

Language learning strategies also play a focal role in vocabulary and
collocation acquisition because they can assist EFL learners in gaining control of
their own learning (Oxford, 1990). According to Oxford, language learning strategies
can be divided into two main classes, direct and indirect, which are further subdivided
into six groups; Metacognitive, Affective, Social, Cognitive, Memory, and
Compensation strategies. Metacognitive strategies help learners to regulate their
learning, while Affective strategies are concerned with the learner's emotional
requirements such as confidence. Social strategies lead to increased interaction with
the target language; whereas Cognitive strategies are the mental strategies learners use

to make sense of their learning. Memory strategies allow learners to store information,



while compensation strategies help learners to overcome knowledge gaps to continue
the communication.

In addition to Oxford’s classification of language learning strategies,
Schmitt (1997) specifically proposes an extensive and comprehensive taxonomy of
vocabulary learning strategies and divides them into two groups; the ones to
determine the meaning of new words when learners encounter them the first time, and
the ones to consolidate meaning when learners encounter words again. The first
group includes Determination strategies (DET), which learners use to discover word’s
meaning themselves, and Social strategies (SOC), which allow learners to learn new
words through interaction with others. The other group related to meaning
consolidation include Memory strategies (MEM), which allow learners to link their
learning of new words to mental processing by associating their background
knowledge with the new words, Cognitive strategies (COG, which do not engage
learners in mental processing but learners use more mechanical means as study aids to
learn vocabulary. Examples of COG are taking notes in class, keeping vocabulary in a
notebook, or putting English labels on physical objects. The final strategies under the
last group were Metacognitive strategies (MET), which involve active monitoring and
consequent regulation of their vocabulary learning process, for example, using
English language media such as songs or movies to learn vocabulary or testing
themselves with word tests or skipping new words.

Several studies on vocabulary learning strategies adapted from
Schmitt’s taxonomy have been conducted. Riankamol (2008), for example, surveyed
vocabulary learning strategies of 27 Thai high school students. Based on Schmitt’s
taxonomy for vocabulary learning strategies, 27 sets of 25-item questionnaire were
distributed to the participants. The findings revealed that MET strategies were the
most frequently used by the students while the least frequently used were COG that is
the students showed less interest in learning vocabulary by listening to vocabulary
CDs. The commonly used strategies involved the students to engage themselves in
learning English through media such as listening to news or songs and vocabulary
cards reviewing.

Noor and Adubiab (2011) particularly investigated the strategies used

Saudi EFL Learners in producing English lexical collocations. Eighty-eight students



were divided into high proficiency students (HPS) and low proficiency students
(LPS). The taxonomy was divided into five major categories: retrieval, L1 based
strategies, L2 based strategies, reduction strategies, and test-taking strategies. The
results revealed that the participants relied more on L2 based strategies than other
strategies in producing acceptable lexical collocations and the two groups seemed to
have chosen. The same strategies and have not differed much in their total number of
use. The results also revealed that HPS and LPS differed significantly in their use of
strategies in producing acceptable collocations especially with regard to the retrieval
strategy, L2 based strategies and L1 based strategies in favor of the HPS
group. In the producing unacceptable collocations, on the other hand, there were
statistically significant differences between the two groups especially with reference
to the use of the reduction strategies and L2 based strategies in favour of the LPS
group.

Kasmani and Bengar (2013) attempted to investigate whether
vocabulary learning strategy has any effect on the listening comprehension of Iranian
EFL Undergraduate Learners using Schmitt's classification of VLSs. The participants
of the study were 35 male undergraduate university students majoring in English
Translation. The overall results showed the participants were medium strategy users
who used determination strategies most frequently and social strategies least

frequently.

2. OBJECTIVES OF THE STUDY

The aims of the current study were firstly to investigate the effects of
an online dictionary (Macmillan English Dictionary, hereafter MED) and intensive
involvement tasks on Thai university students’ collocation learning outcome. The
second aim was to explore EFL learners’ strategies and their problems in learning
verb-noun collocations. It is hoped that the experiment can contribute to the body of
research in the field. In particular, the study evaluated the effects of dictionary use
with intensive involvement tasks on EFL learners’ collocation knowledge. Going
beyond receptive tasks, rather than requiring students to merely extract information

from a dictionary, the current study required students to work out the meaning of



target collocations and extracted sample sentences. Its findings may thus give an
insight into pedagogical implications for English teachers, who wish to design
learning tasks which lead to better retention of collocations and their meaning.

Although there has been a vast interest among researchers in
examining how L2 learners resolve linguistic problems due to poor command of the
target language, not much emphasis has been placed on collocation learning
strategies applied by EFL learners with different proficiency levels. Furthermore, few
studies have investigated the learners’ methods in producing collocations. This study
also investigated what learning strategies a group of EFL university students
employed to learn collocations through tasks requiring deep processing. It also
explored problems the students had in learning collocations.

Three research questions were addressed as follows:

1. Do online dictionary use and intensive involvement tasks affect
EFL learners’ receptive and productive knowledge of the practiced collocations and

their retention of collocational knowledge?

2. What are the strategies that EFL Thai University students use in

learning verb- noun collocations?

3. What are the learners’ problems and opinions towards using an

online dictionary in acquiring collocation knowledge?



3. DEFINITION OF TERMS

3.1 Collocation
An expression consists of two or more words that habitually co-occur
or a sequence of words or terms that co-occur more often than would be expected by

chance.

3.2 Intensive involvement tasks
It refers to the tasks designed to facilitate the EFL learner in intensively
learning verb-noun collocations. It consists of the meaning and definition extraction

from the online dictionary, translation and sample sentence production activities.

3.3 Productive and receptive knowledge

Receptive knowledge is the ability to provide a specific L1 translation
of L2 words, whereas the ability to provide a specific L2 equivalent for L1 word is
known as productive knowledge. Productive knowledge is the ability to provide a
specific L2 equivalent for L1 word is known as productive knowledge (Waring,
1997).

3.4 Language learning strategies

These refer to specific actions, behaviors, steps, or techniques learners
use often consciously to improve their progress in comprehending, internalizing, and
using L2 (Oxford, 1994).

4. RESEARCH METHODOLOGY

4.1 Subjects of the study

Initially, 55 students were randomly chosen from 1,240 first year
students taking a course in Foundation English I on the basis of time availability.
These students had studied English for 12 years. Prior to the commencement of the

experiment, the participants were required to take an online vocabulary size test



(my.vocabularysize.com/) designed by Nation (2006). The average vocabulary size

was 4,836 word families, from which it can be inferred that the participants’ level
of proficiency was pre-intermediate. All of the participants are native speakers of
Thai. Since some of them missed the retention test, the test scores of only 47

students were valid.

4.2 Research Instruments

4.2.1 Target collocations

To select the target collocations, a collocation checklist was
designed based on the model proposed by Dale and O’Rourke (1986). The checklist
consisting of 250 verb-noun collocations was distributed to 5 teachers and 30 first
year university students to agree upon unknown items. 170 collocations were
identified as unknown. The researchers selected the following 12 unknown verb-noun
collocations on the basis of their high frequency to be target collocations in the
treatment: take charge, catch sight, express concern, keep track, take shape, cause
concern, make contribution, face fact, discuss matter, take shelter, have sympathy
and leave gap. The researchers also consulted the target online dictionary to make
sure that every chosen collocation could be found in the dictionary.

4.2.2 Online dictionary

Macmillan English Dictionary (MED) was chosen because it is a
free online version, showing exactly how words are used today. It provides
definitions which are written in plain English, using only the 2,500 most common
words. It also provides examples of usage notes as well as collocation lists. This was
the intended dictionary in the study. However, due to several uncontrollable
conditions, such as learners’ low proficiency of English language, availability of
online translation resources such as, bilingual dictionaries and Google Translator,
EFL learners themselves also opted to use other online dictionaries such as Longdo
(English-Thai dictionary) and Longman (English-English dictionary) to facilitate
their learning when doing the tasks, and the participants were expected to complete a


http://my.vocabularysize.com/

task which required a mental effort. Each task contained four verb-noun
collocations. The participants had to perform 6 sub-tasks within a period of one and
a half hours. The sub-tasks were 1. Looking up the meaning of each collocation in
English (receptive), 2. Providing the equivalent meaning of the collocation in Thai
(productive), 3. Copying two sentence examples from the dictionary (receptive), 4.
Giving the Thai equivalent of each sentence  (productive), 5.Producing one
sentence of their own in English (productive), and 6. Giving the Thai equivalent of

their own English sentence (productive).

4.2.3 Intensive involvement tasks

The actual task that the participants were required to complete for

each collocation is shown below.

Leave gap = (Meaning in ENg.)............cc v ettt ot e e eee e e e e e e aee aee e
= (Meaning in TRAI... ... ... ... .. cov v e ot et e e e eee e eee eee eee eee vee ee vee e e

Examples

(TRATD) ... v e e e e e e e et et e et e e e et et e een ee eee eee e ee tee ee tee ae ae e s s

(TRAT) ... v e e e e e e e e et et et et s e et et e een ee eee eee eee tae tee ee vae bae ae an s s

Your own sentence example

(TRATD) ... v e e e e e e e e et et e e s e et et ees ee eee eee 2ee tee tee ae vae bae ae e s e e ens

4.2.4 Pretest, posttest and retention tests

Three tests and a retrospective questionnaire were used to data
collection. The identical pretest, posttest and retention tests measured the
participants’ receptive and productive collocation knowledge. Each test contained
the 12 target collocations. The receptive test was in multiple choice format; the
participants were required to choose either a collocate or node provided, for

example,
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1. We were happy when John arrived and ............. charge of the project that
we were handling at the time.

a. took b. got C. obtained d. received

For the productive test, the participants demonstrated their
understanding of the collocations by completing sentences, selecting and inserting

correct collocations from a given list, for example,

take shape discuss the matter face the fact
expressed their concern take charge
1. Tomhas to .............. and realize that his life has changed forever after breaking

up with his wife.

2. While he was talking with his friends about their dreams and families, a story
began to .............. in his mind.

4.2.5 Questionnaire and group interview

After their learning tasks, retrospective questionnaire containing
learning strategies and possible problems in learning collocations were distributed to
the participants. The question items in the questionnaire were designed and written
based on different strategies, namely, determination, memory, social, cognitive, and
metacognitive strategies. The structure of the questionnaire consisted of 7 items for
DET, 1 item for SOC, 7 items for COG, 2 items for MEM and 2 items for MET. Most
items were especially invented for DET and COG because both largely contribute to
receptive and productive knowledge acquisition. The main purpose of the interview
was to gather qualitative data about participants’ use of strategies and challenges in
producing verb- noun collocations. The interview also helps validate the reliability of
the questionnaire. It can also help analyze the learners’ thought processes and
strategies by asking learners to reflect on their thoughts after having carried out a

predetermined activity (Gass & Mackey, 2000). The interview was conducted to



http://it/
http://arrived/
http://arrived/
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explore if there was any difference of learning strategies between the low and high
proficient students when learning and acquiring verb-noun collocations. Ten students
who obtained high test score and ten students who obtained low test score were

selected to take part in the group interview.

4.3 Data Collection and Analysis

The whole procedure, conducted by a trained teacher', took 7 periods;
each period lasted one and a half hours. The experiment itself was divided into two
phases; orientation and treatment. The orientation phase was for grammar revision on
parts of speech, introduction to collocations, and the use of the dictionary to learn
collocations. The grammar revision on parts of speech was considered essential for the
participants to perform the tasks because they had to, at least, be able to correctly
identify the verbs and nouns of each verb-noun collocation. They also had to construct
their own sentences using the collocations given. Without the basic knowledge of
parts of speech, the participants might have encountered such linguistic problems.

During each period, the teacher helped clarify aspects which were
problematic for the participants. When, for example, the participants did not know
how to find collocations from MED, the teacher demonstrated the procedure again
and reminded them about the node and the collocate. When, for example, the
participants did not know how to find collocations from MED, the teacher
demonstrated the procedure again and reminded them about the nodes and collocates.
Or when the participants had difficulties in understanding the meaning of
collocations, the teacher discussed with the whole class how to decipher the meaning.
Immediately after the treatment, the participants were given the posttest, followed by
the retrospective questionnaire. Two weeks after the completion of the treatment, the
participants were required to sit for the retention test to ascertain how many
collocations they had retained. Two weeks interval is the minimum time to measure
learners’ retention rate which is recommended by Haynie, (1990) and Nungester &

Duchastel, (1982). For data analysis, it used descriptive statistics and T-test.

1 a student undertaking a Master’s degree in Teaching English as an International Language Program
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5. FINDINGS AND DISCUSSION

The research findings of this study are divided into three parts. The
first part deals with the effects of online dictionary use and intensive involvement
tasks on learning verb-noun collocations, while the second part investigates further if
the EFL learners were able to retain the collocational knowledge they had learnt. The
final part critically explores their learning strategies and identifies the problems they

experienced in learning verb-noun collocations.

5.1 Effects of online dictionary use and intensive involvement tasks

on learning verb-noun collocations

Online dictionary and involvement tasks play a significant role in
learners’ acquisition of collocations; thus, it is worth investigating the effects of
these tools on the acquisition of these collocations. The overall results show that the
EFL students gained knowledge of collocations after doing the tasks and using the

dictionary.

Table 1: Results of pretest and posttest for receptive and productive knowledge

Pre-test Post-test

Test type <D, <D, t df  Sig. (Igf?f:e]:tn ;sizctle)
(2-tailed)
RT (12 items) 449 180 1030 200 17.316** 46 001 3.09
PT (12 items) 109 106 179 130 2.865** 46 001 0.60
Overall (24items) 557 200 1200 229 15659** 46  0.01 3.07

Notes: RT = receptive test, PT = productive test

Table 1 presents the descriptive statistics for the results of collocation
knowledge on pre- and posttest shows that all the differences were at 0.01 with a
large mean effect size (d = 3.07). By comparison, the participants obtained much

higher posttest score for RT than PT (10.30 and 1.79 respectively), thus reflecting
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different effect sizes (d = 3.09 and 0.60 respectively). However, it can be concluded
that there was a significant increase in all the test results, which indicates that the
use of MED and the task had a positive effect on the participant collocation
knowledge, and more on RT than PT.

Apart from the comparison of the pre and posttest scores, the learners
also had retained the knowledge of the verb-noun collocations they have acquired.
The retention of knowledge is very important in learning; hence, measuring their
retention should have been performed to analyze and investigate if they still can

retain what they have been trained.

Table 2: Results of posttest and retention test of receptive and productive knowledge

Post-test Retention
Sig. Cohen’s d
Test type ) R df (Effect Size)
(2-tailed)
RT (12 items) 10.30 | 2.00 | 11.09 | 1.10 | 2.551%* | 46 0.01 0.50
PT (12 items) 179 | 1.30 | 3.89 | 2.74 | 5.034%+ | 46 0.01 0.99
Overall (24items) | 1509 | 229 | 14.98 | 3.14 | 5.472%« | 46 0.01 1.06

The comparison of post and retention test results indicates that there
was a significant increase in all aspects of the participants’ performance after the
treatment (11.09, 3.89, and 14.98 respectively). It is worth noticing that there was a
higher gain in PT than in RT. The mean effect size for the RT was large (d= 1.06),
likewise for the PT (d =0.99). It could also be inferred from the results that the use of
MED and the task could help the participants retain their collocation knowledge two
weeks after the treatment. Despite the significant gains in participants’ learning
outcome, it is worth pursuing the investigation further to discover the learning
strategies the participants employed when learning verb-noun collocations and their
opinions towards learning the collocations. These opinions included what factors
positively influenced their performance, and the problems they have experienced

when learning the collocations.
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Since there is a very positive effect of using the dictionary and tasks, it
would also be wise to investigate what learning strategies the EFL learners employed
when learning collocations. The learning strategies were measured through the
retrospective questionnaire and interview, which allowed the researcher to determine

their learning styles and opinions toward learning verb noun collocations

5.2 Overall strategies used by EFL students in learning verb-noun

collocations

Table 3: Rank order of overall collocation learning strategy use

Strategies N Min Max Mean SD
Determination Strategies (DET) 47 043 4.00 350 0.90
Social Strategies (SOC) 47 0.43 4.00 3.50 0.90
Cognitive Strategies (COG) 47 1.00 4.00 3.40 0.85
Memory Strategies (MEM) 47 0.00 350 216 0.86
Metacognitive Strategies (MET) 47 0.00 400 245 111
Grand Total 47 0.14 3.80 2.76 0.92

Table 3 demonstrates that the level of frequency of strategy use falls
in between occasionally and frequently (mean = 2.76). It can be inferred from the
overall result that using learning strategies was not quite common among the
students under study. However, when considered more closely, DET (mean = 3.50)
were reported as the most frequently used strategies by all the students followed by
SOC (mean = 3.40), while MET was found to be the least frequently used
strategies (mean = 2.76).

Beside the overall identified strategies used by EFL learners, it was
also found that there were other sub-categories of the strategies used by the learners
especially under DET. DET and SOC are the most frequently used strategies;
therefore, it would be worth examining the subcategories of the strategies. Under
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DET, using English —Thai bilingual dictionary was the most frequent while others

such as looking up only the node of collocation first has similar frequency. Table 4

below shows these sub-categories in detail.

Table 4: Rank order of sub-categories of collocation learning strategy use

Learning Strategies

. - N Min Max | Mean SD

Determination Strategies ( DET)
1. Using English-Thai dlctlona_ry to look up the 47 1 4 374 0.79
meanings of the target collocations
2. Looking up only the node of collocation first 47 1 4 3.7 0.81
3. Using electronic dictionaries to look up the their 47 1 4 3.62 0.87
meanings and the vocabulary | do not know
4: L_ooklng up the target collocations in an online 47 0 4 355 0.93
dictionary
5. Looking up collocation entries (e.g. take charge)
from MED 47 0 4 3.36 0.97
6. Looking up the target collocations in an online
dictionary then guessing their meanings from the 47 0 4 3.3 0.93
sentence examples provided
7. Looking up only the collocate of collocation first 47 0 4 3.19 1.01

Total 47 043 | 4 35 0.9
Social Strategies ( SOC)
8. Asking the meanings of collocations from 47 1 4 34 085
classmates or teacher

Total 47 1 4 3.4 0.85

Notes: 0 (never), 1 (Rarely), 2 (occasionally), 3 (frequently), 4 (very frequently)

Table 4 displays the learning strategies used in learning collocations ,

the questionnaire revealed that the level of frequency of strategy use falls between

occasionally and frequently (mean = 2.76). It can be inferred from the overall result

that using learning strategies is not quite common among the students under study.

However, when considered more closely, DET (mean = 3.50) were reported as the

most frequently used strategies by all the students followed by SOC (mean = 3.40),
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while MET was found to be the least frequently used strategies (mean = 2.76). The
different uses of online dictionary employed by the learners allow us to know the
different patterns used in learning the collocations, detailing how they used the
dictionary learn the collocation s. For example, using a bilingual dictionary to look
up the meanings in their first language, looking up only the node of collocation
first, then later looking for its collocate. It also revealed that that HPS employed
more strategies than LPS to learn target collocations. However, both groups of
students relied more on DET. It is apparent that both groups also used “Google
Translate” to arrive at the meanings of both words and sentences. Interesting enough,
LPS consulted only their classmates to get word meanings, but not teacher. Also they
never showed an attempt to verbally repeat the target collocations.

In addition to investigating the effects of online dictionary use and
intensive involvement tasks on learning the collocations, the current study also
attempted to explore the learning strategies used by the EFL learners in learning and
producing verb-noun collocations. The learners were introduced to the notion of
collocations and how to use dictionaries to aid them in the production of
collocations. The overall results indicated that DET (consulting a bilingual
dictionary) were the most used strategies followed by SOC (asking teachers). The
least used strategy by the students in this study was MET which involve mental
processing. This finding was confirmed by the results of group interviews with HPS
and LPS in that the HPS reported that they employed more DET than SOC. It was
also found that the HPS used more strategies than the LPS; the two common
strategies they used were using a bilingual dictionary and using “Google Translate”.
While HPS consulted the teacher to about the production of collocations, LPS opted
to ask classmates. As a result, we can see that consultation with peers and stick to
one learning strategies give less contribution to the collocational learning. As for
problems they faced while learning, all agreed that Internet disconnection, which was
a technical one, disrupted their learning. Most important of all, their English
proficiency was the major factor contributing to the learning process.

These results are similar to the ones obtained by Riankamol (2008),
Kamol and Sripetpun (2011), Asgari (2010), Noor and Adubiab (2011), and
Kasmani Bengar (2013), which also demonstrated that DET is the most frequently
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used vocabulary learning strategy while the results concerning the least used strategy
seemed to vary probably due to learners proficiency levels. That is, the present study
revealed that MET was the least used strategy, but the studies conducted by Kamol
and Sripetpun (2011) and Kasmani and Bengar (2013) discovered that SOC was the
strategy that the students used the least, and Riankamol (2008) found that COG was
the least used strategy by the students.

There are reasons that can explain why DET, especially using
dictionary, tends to be the most preferred vocabulary learning aid. Using dictionaries,
particularly bilingual ones, is the easiest way to find the meaning of a new word
(Hulstijin, 1993; Kasmani & Bengar, 2013). Baxtor (1980) and Bensoussan, Sim and
Weis, 1984; Atkins and Knowles, 1990 (cited in Koren, 1997) maintained that most
students prefer a bilingual to a monolingual dictionary because the bilingual
dictionary enables them to understand (or to believe they understand) the meaning of
the word quickly. Also, they prefer the electronic format to the printed dictionary
because the electronic format facilitates quick search and can be used in the absence
of teachers. Following Grabe and Stoller (1994), using bilingual dictionaries
consistently and appropriately is greatly beneficial to language learners.

As for the ability to produce sentences containing target collocations,

it was revealed that most of the students under study had encountered a high degree
of difficulties which could possibly be due to low language proficiency. This is in
agreement with the study carried out by Laufer and Girsai (2008), which also
demonstrated the difficulty of improving collocational knowledge the productive
level. In current study for instance, the learners partially extracted the definitions of
collocations, thus resulting in mistranslation and inaccuracy in the production of
utterances. A clear example of wrong sentences show in figure 1 below was the
example containing the collocation “leave a gap”. LPS copied the entire sentence
example from the definition entries in the Macmillan dictionary without carefully

checking the lexical chunk. Figure 1 below provides the aforementioned example.
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Figure 1: Sentence example from Macmillan dictionary

5. tonotuse an area of something
leave a spaceligap: Leave pienty of space between you and the carin front.

Thesaurus entry for this meaning of leave

However, the learners’ extraction was “Leave plenty of gap space
between you and the car in front”. Consequently, this has posed a problem in
producing acceptable collocations as in their produced sentence “Leave plenty of gap

space between you and him”. This indicated that the learners have no or little

knowledge of the (/) punctuation, and it is recommended for teachers to teach EFL
learners different types of punctuations. Using dictionary incorrectly might be
disadvantageous for learners especially those with low proficiency when learning and
identifying the collocations. Nesi and Meara (1994) discovered that adult EFL
learners who used dictionaries to help in writing sentences misinterpreted dictionary
entries; thus may pose a serious issue in extracting the definitions and examples from
the dictionary. Additionally, Hamad and Laohawiriyanon (2013) discovered that the
EFL learners performed better in receptive than productive tests, they were also
reported to have problem with producing collocations due to their level of English
proficiency and learning incompetency. In the study, teachers played an important role
in facilitating the students’ learning and this is helpful if the learners have low English

proficiency.

5.3 Factors contributing to collocation learning and problems
faced by EFL students in learning verb-noun collocations

Due to the positive effects of using online dictionary and intensive
involvement tasks on learning collocations, it would also be worth surveying the
learners’ opinions toward learning verb-noun collocations and exploring if they have
any problems or challenges in their learning. Table 5 discusses this in detail and
further analyzes the factors that help the learners learn collocations more effectively,
and Table 6 attempts to identify the problems that the learners experienced when

doing the tasks and learning collocations.
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Opinions (n = 47) Mean sd.

1. Explanation of collocations in the handouts made me aware of the 3.15 .55
benefits of collocations learning.

3. Additional explanation of collocations by the teacher 3.13 61
made me aware of the benefits of learning
collocations.

2. Teacher’s explanation of collocations helped me understand 3.04 .69
collocations more.

4. Internet disconnections causes problems in using MED. 3.00 78

13. I recalled the meanings of collocations better when using 3.00 .66
them in producing sentences in English.

14. Completing the translation task assisted me in learning 2.96 62
collocations.

12. Time for doing exercises was limited. 201 65

11. 1 asked my teacher for confirmation when | produced a 2.89 76
sentence in English.

15. | am still used to translating the meaning word by word 2.83 .76
instead of the whole chunk.

6. MED provided a few sentence examples containing 2.79 91
collocations.

9. I know only the meaning of collocation in the sentence 2.64 .70
examples, so looking up the meanings of the remaining
was discouraging.

10. I asked my friends when I produced a sentence in English. 2.60 88

7. Collocation examples contained in MED were difficult to 255 88
understand.

8. I amnot able to produce sentences in English. 243 83

5. Locating collocations in MED was complicated and boring. 238 82

Overall 2.83 32

Notes: 1 (disagree), 2 (moderately disagree), 3 (moderately agree) to 4 (agree)

Despite the significant gains in participants’ learning outcome, it is

worth pursuing the investigation further to discover whether the learners faced any

problems while learning the collocations and how would they account for their

collocation knowledge. The findings revealed that there are factors that play important

rule in their collocation performance. It can be surmised that that the participants were

dependent on teacher’s assistance in order to make sense of collocations. As for the
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intensive involvement tasks, the results indicated that the participants agreed that the

tasks aided their collocation learning.

Table 6: Problems in learning verb-noun collocations using online dictionary through the
intensive involvement tasks

Problems N Min Max Mean SD

1. Internet disconnection causes problem
in using online dictionaries.

2. Time for doing exercises was limited. 47 1 4 291  0.65
3. Online dictionary provides a few

47 1 4 3 0.78

sentence examples containing collocations. 47 1 4 279 091
4. 1 know only the meaning of collocation in

the se_ntence exampleg. !_ookmg up the 47 1 4 2 64 0.7
meanings of the remaining was

discouraging.

5. Collocations from online dictionaries 47 1 4 255 088

were difficult.
6. | cannot produce sentences in English. 47 1 4 243 0.83
7. Locating collocations in online dictionary

was complicated and boring. 47 1 4 238 082

Total 47 2.3 3.57 2.7 0.8

For the problems they experienced when learning collocations, it
was found that deficiency in English is the primary problem. However, in their
learning of verb- noun collocations, several problems were identified. The students
agreed that one problem they had while doing a task was technical i.e. Internet
disconnection. It was also revealed that the time given to complete the tasks was
limited. The responses also suggested that the student proficiency level was not high
enough to do the productive tasks. However, they had quite a positive attitude

towards learning collocations through online dictionaries.

6. CONCLUDING REMARKS AND RECOMMENDATIONS

In conclusion, the current research shows the positive effects of an
online dictionary and an intensive involvement task on Thai university English
learners’ receptive and productive knowledge of the practiced verb-noun
collocations. Considering the mean scores, there was a significant gain in the

participants’ learning outcome in both receptive and productive tests. These findings



21

are consistent with those in the previous studies showing that the use of a dictionary
and deep-processing tasks can lead to improvements in collocation knowledge of
EFL learners (Dziemianko, 2010; Laufer, 2010; Rayed, 2011).

There are at least three factors contributing to the learning of
collocations: teacher’s assistance, intensive involvement tasks, and the practice
effect. Firstly, judging from the participants’ English proficiency level, it can be
argued that the teacher’s assistance plays a key role in this study. This can be seen
from the questionnaire responses which indicate that most of them relied on the
teacher’s guidance. The second factor which accounts for the positive gain is the
intensive involvement tasks. The positive test results of the current study were
confirmed by the participants’ opinions obtained from the retrospective
questionnaire suggesting that task involvement assisted their understanding of
collocation and its meaning and yielded a satisfactory learning outcome. The final
factor is practice effect. The fact that the participants took the same test three times
may explain why the retention score was higher than the first two tests taken earlier
even though the retention test was taken two weeks after the post test.

With respect to the learning strategies used by Thai EFL students, the
overall results indicated that DET (consulting a bilingual dictionary) were the most
used strategies followed by SOC (asking teachers). The least used strategy by the
students in this study was MET. This finding was confirmed by the results of group
interviews with HPS and LPS in that the HPS reported that they employed more DET
than SOC. It was also found that the HPS used more strategies than the LPS; the two
common strategies they used were using a bilingual dictionary and using “Google
Translate”. While HPS consulted the teacher about the production of collocations,
LPS opted to ask classmates. As for problems they faced while learning the
collocations online, all agreed that Internet disconnection, which was a technical one,
disrupted their learning. Most important of all, their English proficiency was the
major factor contributing to the learning process.

The findings of this research could pose the recommendations
for EFL educators and further research as follows:

6.1 As this study was conducted with a small number of subjects, it

remains unknown if the treatment would lead to high gains in all aspects. Moreover,
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there are several online dictionaries and collocation dictionaries. The results of using
other dictionaries might be different from the results of the current study. Finally, it
still remains unknown if participants who have higher proficiency would
acquire verb-noun collocation knowledge differently.

6.2 Two main areas deserving an attention as a result of this study are
teaching collocations and teaching learning strategies to EFL learners. As it was
demonstrated in this study that the students’ ability to perform a task using
target collocations was unsatisfactory, it is advisable to find ways in which learners’
productive ability can be enhanced. To achieve this, early exposure to collocations
both explicit and implicit approaches to provide an L2 collocational input are
recommended from the earliest stages of L2 learning.

6.3 Students must be aware that learning more vocabulary is not
just learning new words; it is often learning words in chunks. Students should also

be taught how to notice and record such chunks from different L2 contexts. One
good resource in which learners can explore how words collocate together in
English are specialized dictionaries of English collocations. However, teachers
should teach them strategies to make good use of such dictionaries, especially
those learners with insufficient linguistic knowledge.

6.4 Teachers should develop learners’ awareness of combining
different learning strategies that suit their learning styles. This can be done through
various activities and tasks where a wide range of strategies are practiced. Moreover,
the tasks which are used to train learners should require deep processing so that
collocational knowledge can be retained in their long-term memory.

6.5 This study was conducted using 12 verb-noun collocations with
47 students. It remains unknown if a study which includes a larger number and
different types of collocations such as noun-noun collocations or adjective-noun
collocations would yield similar findings. It would also be of interest if other online
language resources such as concordancers which contain much larger examples

would be beneficial for learners to learn collocations.
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9 3uluusiaz

teagluszaulandsaniy ildinTewmane (v) Tudesdenanlasiiluudasde TldinTamaneiiie

YouRYAVIIUY WINYINUEINYRNTTYINNIUEINTANDTUIAMNKNIEY 17 NFNTEUAUNLIBYDIAT

Unngimduneiveludesdinly (dasgading)

NRN8LUR:
ﬁﬁﬂsﬂngs”mé’wia‘lﬂﬁlf]uﬁwé'ﬂLtazﬁalﬂﬂsxnaulﬂé’q&lﬁwmﬂ 21wy article a, the, an
WioAvenedue
| don't | have | can define/use Meaning in
heard/seen Thai
ltem# Collocations know - 2SUIYAIIUNUNY
‘13.']1/|i’1‘ULaEJ LAYLAULLAS 15 AUNAUNEY
wglagudu aelne
1 | cause trouble
2 | tell truth
3 | make use
4 | express | view
5 | pay visit
6 |take walk
7 | find way
8 |take step
9 | make stop
10 | tell story
11 | cause stress
12 | make success
13 | take test
14 | take time
15 | lose touch
16 | catch train
17 | take seat
18 | keep secret
19 | make sense
20 | take shape
21 | shrug shoulder
22 | give birth
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23 | catch sight
| don't | have | can define/use Meaning in
heard/seen Thai
fremi Collocations e o aSunBAUINgY
13~'Wli"l‘ULaEJ LAYLAULLAS ‘15 P—
wglagudu P,
24 | lose sight
25 | show sign
26 | develop | skill
27 | learn skill
28 | make sound
29 | deliver | speech
30 | make speech
31 | take interest
32 | set standard
33 | cause problem
34 | solve problem
35 | make progress
36 | keep promise
37 | break promise
38 | serve purpose
39 | ask question
40 | raise question
41 | answer | question
42 | give reason
43 | break record
44 | keep record
45 | hold record
46 | show respect
47 | get result
48 | miss opportunity
49 | ease pain
50 | take part
51 | take place
52 | make plan
53 | make point
54 | take position
55 | make mistake
56 | correct | mistake
57 | make money
58 | take opportunity




29

59 | admit \ mistake
| don't | have | can define/use Meaning in
heard/seen Thai
fremt Collocations know z aSuUNgAUVANEY
lsinsuiae Lﬂmﬁlu’jg i AUV
wnelagudu T,
60 | take note
61 | take notice
62 | make apology
63 | take office
64 | Express | opinion
65 | give opportunity
66 | tell lie
67 | take look
68 | make mark
69 | discuss | matter
70 | make bed
71 | break heart
72 | get idea
73 | find job
74 | lose job
75 | set example
76 | follow | example
77 | share experience
78 | face fact
79 | express | fear
80 | make friend
81 | set date
82 | have difficulty
83 | make difference
84 | cause disease
85 | keep distance
86 | have effect
87 | make effort
88 | take care
89 | face challenge
90 | meet challenge
91 | take chance
92 | make change
93 | attend class
94 | cause concern
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95 | express \ concern
| don't | have | can define/use Meaning in
heard/seen Thai
ltem# Collocations know - 2SUIYAIIUNUNY
lsinsuiae Lﬂm‘::mjg (5 ARG
e lasudy aenlne
96 | break contact
97 | have conversation
98 | make conversation
99 | take course
100 | cause damage
101 | make attempt
102 | attract attention
103 | pay attention
104 | pack bag
105 | break record
106 | make call
107 | keep track
108 | gain weight
109 | lose weight
110 | cause accident
111 | clear throat
112 | take action
113 | take risk
114 | make statement
115 | make suggestion
116 | offer suggestion
117 | make profit
118 | refuse | request
119 | take responsibilit
120 | run risk
121 | take photograph
122 | give interview
123 | tell joke
124 | learn lesson
125 | skip lesson
126 | take medicine
127 | bridge gap
128 | fill gap
129 | cause harm
130 | do harm
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131 | have \ impact
| don't | have | can define/use Meaning in
heard/seen Thai
ltem# Collocations know - BSUIYAMUNNNE
linsuiey Lﬂm‘::mjg e AaEne
wnelagudu awlne
132 | give impression
133 | make impression
134 | give instruction
135 | make enemy
136 | make excuse
137 | give explanation
138 | find fault
139 | do favour
140 | form friendship
141 | perform | Function
142 | Leave Gap
143 | make contribution
144 | make copy
145 | show courage
146 | have courage
147 | give credit
148 | commit | crime
149 | resolve | crisis
150 | make discovery
151 | take drug
152 | do duty
153 | take charge
154 | make comment
155 | reach conclusion
156 | make connection
157 | take shelter
158 | have shower
159 | commit | suicide
160 | undergo | surgery
161 | have sympathy
162 | extend sympathy
163 | ease tension
164 | make preparation
165 | take bath
166 | gain benefit
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167

make

reservation

168 | spread rumour
169 | commit | crime
170 | gain entry
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Appendix 2

Lesson 1: Revision of Parts of Speech

Duration: 60 minutes

Objectives: Students will be able to:
1. ldentify parts of speech including verbs, nouns, adjectives, adverbs,
prepositions, pronouns, conjunctions, and articles correctly

2. Summarize the functions of parts of speech correctly.

Materials: computers, worksheets, and whiteboard

Procedure:

1. The teacher explains the objectives of the lesson

2. The teacher warms up the class by asking the following question to check
the students” knowledge of parts of speech in English.

Q: How many parts of speech are there in English? Wait for the students’
response. Once they gave the answers, list down their answers in a piece of paper. Check if
the answers are correct and complete.

Display the following list of words on the whiteboard. Asking them to

identify the
parts of speech of the following items.
A handsome man is driving His
extremely nice car heading to Bangkok.
He and His wife should reach
there by noon today

3. Ask the whole class what are the functions of parts speech by
writing down the answers on the board

4. Teacher summarizes and explains how each parts of speech occurs in
sentences. This would give knowledge of the different types of occurrence that a collocation
may occur

5. Ask students to do exercise 4 to identify parts of speech

6. The teacher reveals the answer s to students and check the whole
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class if they still have any problem

7. Ask students to practice more by completing the exercise on
identifying parts of speech in order to identify verb and noun composition and
predication.

8. Teacher summarizes the whole lessons and check if students are

able to meet goal and objectives mentioned

Exercise: Identifying Parts of Speech

Instructions: identify and write the correct parts of speech of the following words in
the right column provided.

Adjective Adverb Article Conjunction Noun  Preposition
Verb

Item Part of Speech

Many

this

a

much

handsome

sometimes

house

nicely

the

thinking

met

shown

few
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ltem

Part of Speech

some

all

and

under

good

for

their

usually

a lot of

seven

better

shortest

always

here

almost

sad

team

she

on

your

man

happy
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Appendix 3

Lesson 2: Introduction to Collocation

Mwlng

mANusIniu.....

Januinantiluns......
Beudeu
LARIAIILLATT

KTt

YS!

asetlym

Wi

AnTuULN

Teuselowu

ANITY
walnun
WAAIINDIS
JuUsEMIULN

MAAngURLA

LUURNIA

NYDING Y
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aneun mMelng AYIBINGY

17 a519mnuduITuS

18 felona

19 TAuuzun

20 WdLULeNENT

AUsINg I
Tymngiseunwdanguliaunsadeanslanuuinsgiuresiiveaniw

W TEURLIS e FALuuRenenlllafnwisnnudululafiednriusdazen
ansaldsunula

Admriluntsdanguanlngazgnlfdunguenldlgunddwriusaz
Sessaiulu demnuludnuvaziferiuniwilve nquadianan Bond fusIngIm wse
(Collocation)

Ausngsmndudiiiwesnudelfidunnsgu wazldmduinunuvie

adunulale faugiAmldunuagiamnuminewvilouiu ysalnameaiuAnIL
NNNAAIUTING TN I wive Tunwlne Arunesdnsadusiiumus

Auladla fogramu i ane Ure 1Bu Aulveazlinndn 1@ ane Wies Uie 8y A1 vise duen
wiin au elidnndn duman vie lus

AUIINgEINaeUssNsEasaTlunauasianssialul

Usztan faae19
1. A3Y7 +ATUNL attend a meeting
2. ANUIL+NTEN price rises
3. ATILAY+AINTEN go smoothly
4. ANSE+ATYNUY depend on
5. AAANA+AUIY strong tea
6. ATUN+ATUNY credit card
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absolutely right

1 a & £ o | o a o = & J
LLG]GLU‘UVILiEJ‘L!u Li’?"\]%Lu‘LIﬂ’TlJi’]ﬂg;]i'JiJ‘Ui%LﬂVlﬂ’]ﬂiﬂ’WLLﬁgﬂ’]‘U’m FILUUAN

Using i isnldiuuniigawazisiaunsailioudiusingsaulanaleusunaugudiogig

sioluil

AUTINg 3 AYEY ANB3UNY
Make many friends many 1 Adjective wnveny
Make a lot of money a lot of i1 Article and adjective
At eleven o’clock he paid brief visit to his brief 1 Adjective un
old school. Y LAy ANNIEN
He is showing respect to elders. Ing Using present
The progress we have made during the past | Article “the” and | l¥n3engUedin
three vears “we have”
If you know how to play football well, you ing a@ﬂugﬂﬂ%mﬁlﬁm ing
may want to think about taking part in this
football match.
| cause many problems to you many 1 Adjective wnveny
This is a healthy way to gain weight. to infinitive
Start losing weight if you are fat. ing 1 Adjective 1818
Students should make best use of e- best i1 Adjective 1818
learning resources
The excuse that he has made cannot be That he has 31 phrase 119818
accepted.
John lost _his_job as a teacher after he did his 1 Adjective 1818

not come to teach at the school for

7 days.

He is always telling lie to me.

Always and ing

31 adverb Way ing 11

Please tell the truth wherever you are.

the

3 Article 11wy

While he was taking medicine, his

mobile phone ranges.

)

“was” and “ing’

1381978 “was” way

¢ »

ing

Driving fast can cause acar accident.

:(an and :(Carn

3 article wag AWINUN

It is not easy to form a healthy

relationship with friends.

“a” and healthy

= . o
il article wag AN

Adjective 11 2818
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We would like
to take_this opportunity to say "Thank
you" to all our customers, past and

present.

this

Adjective uve18

AUsINg I

ANVEY

A1asu1e

Mechanic offered some good

lsomeJ “goodv ((Sn

0 adjective , 11818 Lay

suggestions for fixing car problem

plural suffix -s

He is requested to make ten clear copies of

“Ten” and “clear”

i1 adjective ,11ve7Y
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Appendix 4

Lesson 1: How to Use Online Dictionary

Duration: 150 minutes (3 periods)

Goals:

1. To introduce the Dictionary as the useful aid in learning collocations

2. To explain the benefits from using the Dictionary

3. To teach the students how to work with the concordance

Objectives: Students will be able to:

1. understand the concept of Dictionary

2. perceive the advantages of using Dictionary in learning

3. know the functions of the Dictionary

4. search the target collocations from the Dictionary

Materials:

1. computers

2. white board

3. work sheet activities and

4. online dictionary http://www.macillandictionary.com

Procedure:

1. Review the previous lesson by asking the students about the parts of
speech.

2. Write down the word ‘take’ on the whiteboard and ask the
students that what is the part of speech of this word? How is it occurred in the
sentence?

3. Ask the students that if they don’t know how to use the word what
do they do?

How can they find the example used of the word?

4.

The teacher tells the students that one way to check the

numerous authentic examples is from using a dictionary

5.

Let the students look at the handout and explain them the


http://www.macillandictionary.com/
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meaning of the concepts in using the dictionaries to learn collocations

6. The teacher together with the students accesses the dictionary and
the teacher explains how to use it. The students will be provided handout showing
the guideline how to use it

7. The students follow the teacher instruction step by step
and also look given guideline on how to use dictionary handout.

8. Tell the students to type the word “take” in the dictionary

9. Ask them what we can get from the dictionary search .

10. The teacher shows the ways to learn collocations from the
dictionary search outputs, and get students to look at the examples.

11. The teacher presents how to see the whole sentence of the keyword
in context

12. The teacher give the further explanation how to search
collocations with together (with associated) and present the students how to work
with them

13. The teacher summarizes the lesson and let the students practice
working with dictionary by using the target verb-noun collocations as well as
exercises.

14. During the practice using the dictionary teacher tries to
elicit students choose the keyword and the associated word from the exercises.

15. Teacher walks around the class to check whether

students can use dictionary to learn collocation.

Key Terms:

Dictionary: A dictionary (also called a wordbook, lexicon or vocabulary) is
a collection of words in one or more specific languages, often listed alphabetically,
with usage information, definitions, etymologies, phonetics, pronunciations, and
other information or a book of words in one language with their equivalents in
another, also known as a lexicon. The popular dictionary used by ESL/EFL
learners are Oxford Advanced Learner's Dictionary, Cambridge Advanced Learner's
Dictionary, Longman Dictionary of Contemporary English, Merriam-Webster's

Advanced Learner's English Dictionary - Macmillan English Dictionary for


http://en.wikipedia.org/wiki/Oxford_Advanced_Learner%27s_Dictionary
http://en.wikipedia.org/wiki/Oxford_Advanced_Learner%27s_Dictionary
http://en.wikipedia.org/wiki/Cambridge_Advanced_Learner%27s_Dictionary
http://en.wikipedia.org/wiki/Cambridge_Advanced_Learner%27s_Dictionary
http://en.wikipedia.org/wiki/Longman_Dictionary_of_Contemporary_English
http://en.wikipedia.org/wiki/Longman_Dictionary_of_Contemporary_English
http://en.wikipedia.org/wiki/Merriam-Webster%27s_Advanced_Learner%27s_English_Dictionary
http://en.wikipedia.org/wiki/Merriam-Webster%27s_Advanced_Learner%27s_English_Dictionary
http://en.wikipedia.org/wiki/Merriam-Webster%27s_Advanced_Learner%27s_English_Dictionary
http://en.wikipedia.org/wiki/Macmillan_English_Dictionary_for_Advanced_Learners
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Advanced Learners.

Macmillan English Dictionary: is a free dictionary online. It was created by the
teams of lexicographers who studied real spoken and written text, showing
exactly how and when words are used today. It has audio recordings of all headwords
which are available in both British and American English accents. It is also featured
with the most common 7,500 words of English that are highlighted in red, and are
graded with stars to show their frequency. It provides clear definitions which are
written in plain

English and learners can be confident that they will understand all definitions first
time. Also it provides list of new words and real examples of usage as well as usage
notes. Thesaurus is also one of its major features that allow learners to find words

that have the similar meanings.

Guideline for Using Macmillan
Dictionary

1. Type the dictionary site address http://www.macillandictionary.com

in the address bar of an internet browser as shown below.

D MACMILLAN

ICTIONARY

2. Search the target word in the search box. For example, the word
“commit”, we

can see the following search results once we hit search button.

commi] Search D\'L'\CMILL-\N

[CTIONARY

Dicsonary


http://en.wikipedia.org/wiki/Macmillan_English_Dictionary_for_Advanced_Learners
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The search results of the word ‘commit’ “would appear as per below.

1 [TRansiTvE] to do something illegal or morally wrong
commit a crimelan offence: The study aims to find out what makes people commit
crimes.
commit murderfa robbery etc: conspiracy to commit murder
commit adultery: He had admitted fo commitiing adultery.
commit suicide: Reports suggest that the singer committed suicide.

B Thesaurus entry for this meaning of commit

* Getlt Right!

2 [TRANSITIVE] to make someone agree or promise to do something
commit someone to (doing) something: The sgresment commits them to & minimum number of performances per year.
Thesaurus eniry for this meaning of commit

a. [INTRanSTIVE] to promise to do something
commit to (doing) something: He would have fo commit fo spending several thousand pounds.
I do not want to commit fo any particular date.
Thesaurus entry for this meaning of commit

3. Identify collocations of the word searched ( look at the underlined
groups of words)

1 [TRansiTvE] to do something illegal or morally wrong
commit a crimelan offence: The study aims fo find out what makes people commif
crimes.
commit murder/a robbery etc: conspiracy to commit murder
_commit adultery: He had admitted to commitiing adultery.
commit suicide: Reports suggest that the singer committed suicide.

* Getlt Right!

Thesaurus enfry for this meaning of commit

2 [mransTivE] to make someone agree or promise to do something
commit someone to (doing) something: The agreement commits them fo & minimum number of performances per year.
Thesaurus entry for this meaning of commit

a. [INTRanNSITIVE] to promise to do something
commit to (doing) something: He would have fo commit fo spending several thousand pounds.
I do not want to commit to any particular dafe.
B Thesaurus entry for this meaning of commit

4. Write down 3 sentence examples extracted from the dictionary onto

the exercise worksheet

5. Highlight the target collocation and its sentence example then
translation translate them into Thai based on the exercise given.

Example of collocation: commit suicide

6. Give the equivalent meanings of the 3 extracted verb-noun
collocations and the sentence examples in Thai and provide 1 example of your own (1
example ONLY?!)
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Example of collocation:

commit suicide’J epcrts suagest that the singer commlted suicice.

1. Commit Suicide:

Sentence example Reports suggest that the singer commit suicide

Meaning IN Thai. ... ..o e e,
Your own
3 1011 o] LT )

Meaning IN Thai. ... ..ot e



45

Appendix 5

Intensive Involvement Tasks-A

Instruction: Please look up the following collocations in the
online dictionary then copy THREE sentence examples and underline the
collocations.  Next, translate them into Thai to show that you understand them.
Finally you are required to produce your own example.

Time: 1 period (60 minutes)

1. Take Charge
a Meaning iNThai........coooiiii e

b. Sentence examples from the dictionary and the translations

2. Catch sight
a Meaning INThai........ooooiiiii e

b. Sentence examples from the dictionary and the translations



46

3. Express concern

a. Meaning iNThai..........ooiiii e,
b. Sentence examples from the dictionary and the translations

4. Keep track
A Meaning INThai........coooiiiii i
b. Sentence examples from the dictionary and the translations
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Intensive Involvement Tasks-B

Instruction: Please look up the following collocations in the online dictionary
then copy THREE sentence examples and underline the collocations. Next,
translate them into Thai to show that you understand them. Finally you are required
to produce your own example.

Time: 1 period (60 minutes)

1. Take shape
a. Meaning in

2. Cause concern

a. Meaning in
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3. Make contribution
a. Meaning in

4. Face fact
a. Meaning in
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Intensive Involvement Tasks-C

Instruction: Please look up the following collocations in the online
dictionary then  copy = THREE sentence examples and underline the
collocations.  Next, translate them into Thai to show that you understand them.
Finally you are required to produce your own example.

Time: 1 period (60
minutes)

1. Discuss matter
a. Meaning inThai............ooiiii i
b. Sentence examples from the dictionary and the translations

2. Take shelter
a. Meaning in
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3. Have sympathy
a. Meaning iNThai...........oooiiii e,

b. Sentence examples from the dictionary and the translations

4. Leave gap
a. Meaning iNThai...........oooiiii e,

b. Sentence examples from the dictionary and the translations
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Appendix 6

Receptive Test

Instructions: Circle the word which fits in each sentence below.

1. We were happy when John arrived and ............. charge of the
project that we were handling at the time.

a. took b. got C. obtained d. received

2. Bimmy................ sight of her former teacher while she was

out shopping today, but then she turned round the corner and did not see him.

a. had b. caught c. got d. took

3. Amelia is currently on diet. She usually .............................. a
gap between her meals. However, the doctor advised her not to forget the main

meals in a day as this may cause a stomach pain.

a. skips b. has c. leaves d. provides
4. Teachers have............. their concerns about the students’ English
exam results that have been going down.

a. expressed b. felt C. given d. shown

5. Bank reports helpyou ............... track of your money because

they provide a written record of your income.

a. save b. keep c. store d. retain

6. While he was talking with his friends about their dreams and

families, a story beganto .............. shape in his mind.

a. take b. produce c. make d. build


http://it/
http://arrived/
http://arrived/
http://charge/
http://charge/
http://project/
http://project/
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7. Richard .......... no sympathy for Jan as it is all her fault and he
does not care for her feelings at all.
a. gives b. provides c. has d. grants

8. The living cost that has increased is now ............ concerns to
Thai people, especially those who do not make enough money to support their
families.

a. causing b. making c. giving d. producing

9. Lindaalways .............. huge financial contributions to charity.
Each year, she gives more than 100 million dollars to poor people around the world.

a. gives b. makes C. provides d. offers

10. Abraham has to .............. the fact and realize that his life has
changed forever after breaking up with his wife.

a. experience b. meet C. receive d. face

11. | believe we have already ............. this matter yesterday, so

today we should be talking about something else.

a. discussed b. said c. spoken d. told

12. While on his way to the hospital to visit a relative who is now
under treatment in an Intensive Care Unit (ICU) due to a car crash accident, Suchart
had to stop his bike at a roadside and decide to ................. shelter from a sudden
rain.

a. seek b. take c. get d. have
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Appendix 7

Productive Tests

Instructions: Choose the correct verb noun collocations from each box provided.
The chosen verb-noun collocation must best complete the sentence in the blank.

PART A: 1-4
build shape express make much contribution
take charge get charge catch sight
1. John wants his students to.................cccooevenn.n. of their own

learning. In other words, the students should decide for themselves what they want

to learn and how to learn in order to achieve their learning goals.

2. 1 was lucky enough to ................ceeeeee of a jelly fish in the
water as we sat down on some rocks waiting for the ferry. Usually, there are not a
lot of jelly fish around and this was quite unusual.

3. Maria did not have much money so she did not..................... to
the church. She only helped collect the money given by the people from any Asian

countries.

4. The school report ...................... about mobile chat services
that students are now using because it would be quite difficult for parents to

supervise their children who would have access to the service from anywhere.
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PART B: 5-8
make contribution take charge take shape
cause concern face fact keep track
5. My father always uses his small notebook to ....................... of

his daily expenses. Whenever he buys something, he writes down the amount of the

money that he has spent in the book.

6. While Anan was talking with his friends about their studies,
future careers, and their families, story of his life in the past began to

........................ in his mind.

7. The oil prices that have increased ....................... to Thai
people. They now rarely use cars or motorcycles when travelling. They are using

public transports instead.

8. Maryis going to..................... that her boyfriend is not going
to marry her. His boyfriend’s father does not like her because she is from a poor

family. She cannot do anything and has to accept her fate.
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PART C: 8-12
commit suicide discuss financial matter express fear
leave huge gap take shelter gain entry
9. France, Germany, Italy, Japan, and Canada hold quarterly
meetings to............. Money matter is one of the popular issues at the meetings.

10. When stopping their cars at the red traffic light, some
drivers........oooeue. ... between their cars and the ones that are in front of them to avoid

accidents.

11. Parents have ..............cccoeiivininnn, after having heard of many
cases of murder in the area. Police warned them to be careful and take a very good

care of their children and themselves.

12. Tornado has destroyed over thousand buildings and damaged many
others, including Westmont College. The college students were forced to

................ in the gymnasium.
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Retrospective Questionnaire (Thai version)
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wuUaeUnINRTUTRBIN1TEOUAINNAIENITEBUSANUIING I ANAATIUY DIV
son1ssey  Ausngsulegldnauiynsueeulal nsneuwuvasuauvewiulilinansenulagdena

m3seuredi njanmeunuaNIduTse

1. NAIFNSLIBUIAIUTINIIUN1EIDING W
Y

@

m'mﬁ'
Lalae| uug |vieads | vos |
O] afa | ) | Usgdn

PdmAuwlavesrnusngsamainnauiynsy eaulal
AU LA

2. PWAMAUaYIAUTING TINAINNAWIYNTY BINGY-
Inegrglunisuia

3. wdmnausingsulunauynsunwdingy seulal
waasladunwlnelagnisnanuvaigainlselen
f798719

4. MANUAILUATBIAIUTING TINNLNEU

5. wdldnaunynsun1wdingy-nedue wWwann
InsAniletie 3o Talking-dictionary leuaAlua
ANUMLNEYBIANUTING T wazAANYIBua Nt LS

Y

6. UIMAIMAITINGTINAT (WU take charge) 91N
WAUYNTUN W Ingwoaulatiiimueln

7. DMAIMNAIUIINGTINAT (WU take charge) 91N
WAUIYNIUNWSINGLOaULANINNIUIUNTUDY

8. TMAMAUTINGIIWNAMAN (node) AN WAUYNTY
mwdinguesulatneu Welufidewdida manasing

A (collocate)

9. PmImAIUTINgE (collocate) MNNAWTLNTUAT
ganguesulatnou Welufidwa@wnaindvan

(node)

10. PrdliguiUsng sasalatuiinAdnivseniio
LANLNBNUNIUAILDN

11. PmdnduiinAusngsuaslunissau MP3
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12. Frndwiossdnngsumwdounnumnesuate s
m’mﬁ'
o g : . lsivae | wwq |uwads | vey | Du
1. nadBnsEEuIAUTINg TINBIBINgY o o | @ e
(3)
(1) (4)
13. DI WTBUAIUIINGIUNFTaNAIUNINETUNTZAY WAD
wlguuntisluiaueou
14, Srudniessislssleniegvesiusng s
NWiouAUINY
15. FmdwiinsmunngsadetufinanuauasSeeh
dnws A-Z
16 i Iaduldvioniedesmneaindfmusingsia Tu
aynantuiin
17. frmidudsiusngsauildFeunlrduunnasuni
V93
18. PmiARaenAUTINg TINnaNMIng 19U lunasEyn
Juiin
19 dmdmnlemalunislidmunngsmiisousnlunisyn vio
nMssuluInnwdingy
20 A ldingSmdiFeusndeasiven
iaUszinaiiou viieaudug
21, PiBouidunngsulaemsmihiivesdivin ua
AUIINYIIMAINNIWIYNTUATW8INg waeulall
22, 3 (WITATEY oo
AUNARLTAY
e 4 e 4. , . Tty | Aoudne| deude | iuday
2. AMUWIUNEANUNISEEUAIUIING I BTN 8 Y iy |l
Tngldwauynsuaauladl M| | e (@
1) L] (3)
@)
1. mesuieuazsitegsluonalsnisaau (handout)
Rerfudusngmdesenadila
2. Mosusuaiogdlulenansnisaeu (handout) ey
musingsautelidmidiiulsslevdvenis Boud
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Appendix 9
Retrospective Questionnaire (English version)

Instructions: please give the information by ticking (3) in appropriate

boxes or columns and giving short answers where needed.

Frequency
1. Strategies in Leaning English Never | Seldom | Sometimes | Often | Always
Collocations (0) 1) ) ©)) (4)

1. 1look up the target collocations in online
dictionary.

2. 1 use English-Thai dictionary to look up the
meanings of English collocations.

3. I'look up the target collocations in online
dictionary then | Try to find the equivalent
meanings in
Thai by guessing their meanings from the
sentence examples provided.

4. | ask the meanings of colocations from
peers and friends.

5. 1 use other types of electronic dictionaries to
look up collocations such as a talking
dictionary to find out their meanings and
other vocabulary | do not know.

6. | look up collocation entries inclusive of the
whole elements (e.g. take charge) from the
online
dictionary provided.

7. 1look up collocation entries inclusive of the
whole elements (e.g. take charge) from the
online
dictionary provided and other dictionaries.

8. I look up only the node of collocation
first, and if it does not exist, then |
would consider looking up the its collocate
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Frequency
1. Strategies in Leaning English Never| Seldom |Sometimes| Often |Always
Collocations (0) €h) ) () (4)

9. | look up only the collocate of
collocation first, and if it does not exist,
then | would consider
looking up its node.

10. 1 wrote down the colocation entries
in my notebook or small cards for later
revision

11. 1 record the collocation entries in
MP3 players.

12. 1 always say the collocations together with
their meanings out loud.

13. | write down collocation entries and
their meanings in piece of paper and paste
it on my bedroom wall.

14.1 memorize the collocations
and their meanings.

15. I make learning cards containing
colocations arranged alphabetically.

16. 1 color-underline the collocation entries in
my notebook.

17.1 write poems using the collocations
I have learnt for later memorization.

18. | copy the sentence examples that contain
collocations in my notebook.

19. 1| will find an opportunity to use the
collocations | have learned by speaking
and writing in my English classes.

20. 1 use collocations | have learned to
communicate with foreign friends and
others.

21. | learn English collocations by looking
at main function of the words and

collocations from online dictionary.

22. Others (Please specify)




61

2.

Opinions towards English Collocation
Learning from Online Dictionary

Opinion Scale

Disagree

€]

Quite
Disagree

2

Quiet
agree

®)

Agree
(4)

1.

Instructions and explanation in
the handouts about collocation were
easy to understand.

Instructions and Illustrating
examples in handouts about
collocations made me aware of
the benefits of collocations
learning.

Additional explanation of
collocations by the trainer and teach
made me understand

collocations more.

Additional explanation of
collocations by the trainer and teach
made me aware of the

benefits of learning collocations

Teacher and trainer’s explanation
on how to use online dictionary was
easier to understand

I had skills in Using online dictionary

I am skilled at using a computer

Internet disconnection causes problem
in using online dictionary

Slow internet connection caused
problem in using online dictionary.

10.

Ways to find collocations in online
dictionary was complicate and
boring.

11.

Not many sentence examples containing
collocations in online dictionary

12.

Collocation examples extracted from
online dictionary were difficult.

13.

lam not able to produce Sentences in
English

14.

| know only the meaning of collocation
but not the meanings of the other
words in the sentence examples, So |
had to look up the meanings of the
other words as well and this made me
desperate.

15.

| need help from my friends
when | write sentences in English
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2. Opinions towards English Collocation
Learning from Online Dictionary

Opinion Scale

Disagree

€]

Quite
Disagree

2

Quiet
agree

®)

Agree
(4)

16. | need help from my teacher and trainer
when | want to write sentences in
English and also always need
dictionary to help me write better.

17. There was a limited time for doing
collocation exercises

18. Writing sentences helped make me able to
remember the meanings of collocations
better.

19. Doing Collocation exercises helped me
learn more collocation entries.

20. | read the teacher comments and
corrections after the teacher returned
the exercise sheets to me.

21. The explanations of the teachers in the
collocation exercises, were easy to
understand

22. Others (Please specify

Additional comments and suggestions

Thank you for your cooperation
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Effects of Online Dictionary Use and Intensive

Involvement Tasks on Learning Verb-Noun Collocations

1. Muhammadsorlaeh Hamad, M.A. Student in Teaching English as an International
Language, Department of Languages and Linguistics, Faculty of Liberal Arts, Prince of
Songkla University

2. Chonlada Laohawiriyanon, Assistant Professor, Ph.D. in Applied Linguistics, Department
of Languages and Linguistics, Faculty of Liberal Arts, Prince of Songkla University

Abstract

This paper reports the results of a small-scale quasi-experiment
investigating the effects of the use of an online dictionary in conjunction with an
intensive involvement tasks on Thai EFL learners’ knowledge of collocations. Forty-
seven students from Prince of Songkla University, Hat Yai Campus, and Thailand
participated in the experiment. Over the course of 7 weeks, they were exposed to
twelve verb-noun collocations with the aid of the dictionary. During the exploration
of the meaning of the target collocations, the participants were required to complete
a task in which they had to decipher the collocation meanings themselves. Three
scores were compared: pre, post and retention tests using Paired sample t- test and
effect size estimate. A retrospective questionnaire was also employed to inquire
about the participants’ opinions towards the dictionary consultation and task.
Results indicated that the participants made significant collocation gains, both in the
immediate posttest and retention test, with large mean effect size. In particular, the
receptive test result fared much better than that of the productive test. In
addition, three major factors contributing to their collocation improvement were

teaching method, intensive involvement tasks, and practice effect.

Keywords: Collocation, Online Dictionary, Receptive Knowledge,
Productive Knowledge, Task
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Introduction

Acquiring collocations has proven to be problematic for L2 learners. The major
problem that L2 learners have with learning collocations is L1 transfer. Frequently, the learners
expect that a word should collocate something in a particular way in their L1; hence, they
may learn collocations by directly translating them into English (Bahns, 1993; Laufer, 2011). If
learners fail to use a correct collocation, even if their utterance is grammatically and
contextually correct, their English will still sound unnatural and ‘foreign’ to the extent that
the addressee may not understand them at all. An example of L1 transfer in the case of Thai
students is when they say ‘close the light” instead of ‘turn off the light. This negative transfer due
to L1-L2 difference could possibly cause problems in collocation acquisition especially in verb-
noun collocation. To avoid negative L1 transfer, Bahns (1993) pointed out that L2 learners
should focus on collocations which cannot be translated directly. In the list of different kinds of
word knowledge proposed by Nation (1991), collocations are considered an important aspect of
vocabulary knowledge. Equipped with collocation knowledge, L2 learners would speak more
fluently, make their speech more understandable and their writing more natural (Lewis, 2001,
2002).

Another problem that L2 students experience when learning collocations is
incorrect identification. When dealing with a text, many learners (especially those who have
lower level of English proficiency) tend to focus on individual words that they do not know or are
unfamiliar with, rather than on collocations (Henriksen 2010). This is because the usual way
of noticing and recording vocabulary is to write the word (out of context and without its
collocates) in a vocabulary notebook with its L1 translation. Alternatively, more advanced
learners may think that they already know a particular word and move on without checking for
any collocates within the text. Both of these problems arise from poor learner- training in
noticing. Learners, in fact, need to have collocations pointed out to them before they can be
expected to notice them for themselves. The more frequent notices the learners made, the more
collocations they learn (Doughty 1991; Robinson 1995; Schmidt 1990,

Nation (1991) proposed different kinds of lexical knowledge that a person should
master in order to know a word. These include its meaning, its written and the spoken forms, its
grammatical behaviors, its collocations, its register, and lastly its frequency. These kinds of
word knowledge are necessary for L2 learners to be able to use the language in various
situations. This word knowledge is conceptualized into receptive and productive. Receptive
knowledge refers to knowing a lexical item well enough to extract communicative value
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from hearing, reading or seeing, whereas productive knowledge involves knowing a lexical
item well enough to produce it in speech or writing within an appropriate context (Norbert,
2010).

Waring (1997) defined receptive knowledge as the ability to provide a
specific L1 translation of L2 words, whereas the ability to provide a specific L2 equivalent
for L1 word is known as productive knowledge. For Webb (2008), receptive knowledge is
the ability to recognize the form of a word, to define and search for synonyms for it. On the
other hand, recalling the form and meaning of L2 is a part of productive knowledge.
Examples of situations that L2 learners have receptive knowledge of a collocation is when they
are able to identify the correct collocate of a node from the given choices; and when they are able
to produce a collocation and use them correctly, they are said to have productive collocation
knowledge. Without a sufficient command of receptive and productive word knowledge, L2
learners are considered lexically incompetent.

At the cutting edge of computer technology, electronic dictionaries have been
regarded valuable for language learners in the quest for word knowledge (James-Catalano,
1996; Nesi 2000) because the process of consulting an electronic dictionary is shorter when
compared with that of a paper dictionary, thus encouraging exploratory browsing.However,
fast search stimulated by electronic reference tools may not necessary result in long-
lasting educational advantages because easily retrieved information which does not require
deep processing cannot be retained (Nesi 2000). As described by Laufer and Hulstijn (2001),
Involvement Load Hypothesis is a condition of learning in which unknown words can be
retained through a considerable amount of involvement of word learning. In other words,
deeper and more elaborate processing results in better word retention.

It could be argued that the use of collocations can be aided by a dictionary if a dictionary
entry includes the most frequent collocates of the headword and provides suitable examples
to illustrate the various collocational combinations of the headword. Recently, some
research has been carried out to investigate whether the use of dictionary, being paper or
electronic, would help develop learners’ collocation knowledge. Dziemianko (2010)
compared the effects of online and paper COBUILD dictionaries on university EFL learners’
receptive and productive knowledge of collocations. The results of pre, post and recall tests
indicated that COBUILD online dictionary largely enhances both passive and active recalls.
Laufer (2010) examined whether dictionary consultation would contribute to the production
and retention of collocations of high school L2 learners using four dictionaries: English-
English-Hebrew dictionary, Longman Dictionary of Contemporary English and either
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COBUILD, Oxford Advanced Learner’s Dictionary, or Cambridge International Dictionary of
English. The results showed that the use of a dictionary significantly increased the number of
correct collocations in a fill-in task. After the task, the number of collocations decreased, but, by
comparison with the pre-test, there was some gain in collocation knowledge. In addition, learners
reported that dictionary help was very useful in helping them to find and learn correct verb-noun
collocations. Rayed (2011) conducted a study on the productive and receptive knowledge of
collocations by advanced Arabic speaking ESL and EFL learners and found that ESL learners had
significantly higher scores than the EFL learners. In addition, the participants’ productive
knowledge of collocations lagged far behind their receptive knowledge. The study also indicated
that the participants performed much better in verb-noun collocation rather than adjective-noun
collocations.

Studies suggest that the use of dictionaries coupled with a certain type of deep
processing task such as translation or paraphrasing is an effective way to enhance receptive and
productive collocation knowledge of EFL learners. This current study thus aims to investigate the
effect of an online dictionary (McMillan English Dictionary, hereafter MED) and intensive
involvement tasks on Thai university students’ collocation learning outcome.

It is hoped that the experiment can contribute to the body of research in the
field. In particular, the study evaluated the effects of dictionary use with intensive involvement
tasks on EFL learners’ collocation knowledge. Going beyond receptive tasks, rather than requiring
students to merely extract information from a dictionary, the current study required students to
work out the meaning of target collocations and extracted sample sentences. Its findings may thus
give an insight into pedagogical implications for English teachers, who wish to design learning

tasks which lead to better retention of collocations and their meaning.

Research Questions

The study attempted to answer the following research questions:

1. Do online dictionary use and intensive involvement tasks affect EFL
learners’ receptive and productive knowledge of the practiced collocations?

2. Does the use of a dictionary affect the retention of the practiced
collocations after completing the above task?

3. What are the learners’ opinions towards using an online dictionary to

acquire collocation knowledge?
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Research Methodology

Participants

Initially, 55 students were randomly chosen from 1,240 first year
students taking a course in Foundation English I on the basis of time availability. These
students had studied English for 12 years. Prior to the commencement of the
experiment, the participants were required to take an online vocabulary size test

(my.vocabularysize.com/) designed by Nation (2006). The average vocabulary size

was 4,836 word families, from which it can be inferred that the participants’ level of
proficiency was pre-intermediate. They were native speakers of Thai. Since some

participants missed the retention test, the test scores of only 47 students were valid.

Target collocations

For the purpose of target collocation selection, a collocation checklist
was designed based on the model proposed by Dale and O’Rourke (1986). The
checklist consisting of 250 verb-noun collocations was distributed to 5 teachers and
30 first year university students to agree upon unknown items. 170 collocations were
identified as unknown. The researchers selected the following 12 verb-noun
collocations on the basis of their high frequency to be target collocations used in the
treatment: take charge, catch sight, express concern, keep track, take shape, cause
concern, make contribution, face fact, discuss matter, take shelter, have sympathy
and leave gap. The researchers also consulted the target online dictionary to make

sure that every chosen collocation could be found in the dictionary.

Online dictionary and intensive involvement tasks
MED was chosen because it is a free online version; showing exactly how

words are used today. More importantly, it provides definitions which are written in
plain English, using only the 2,500 most common words. It also provides examples of
usage notes as well as collocation lists.

With the aid of the dictionary, the participants were expected to complete a task
which required a mental effort. Each task contained four verb-noun collocations. The participants
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had to perform 6 sub-tasks within a period of one and a half hours. The sub-tasks were 1.
Looking up the meaning of each collocation in English (receptive), 2. Providing the
equivalent meaning of the collocation in Thai (productive), 3.Copying two sentence examples
from the dictionary (receptive), 4. Giving the Thai equivalent of each sentence (productive), 5.
Producing one sentence of their own in English (productive), and 6. Giving the Thai equivalent of
their own English sentence (productive). The actual task that the participants were required to

complete for each collocation is shown below.

Leave gap = (Meaning it ENG.) ... ... ... cceveu ot et et et it e e et e e ettt e eee e vt e e
S (Meaning in TRQI... ... ... ... cccvee e et it e e et e e ettt ee e et e e 2en stae een as e aen e
Examples

(TRAL) ... o e et et e et et e et et e et ettt een e et een e sae een e sae 2en e et ten e e een e e e
(TRAL) ... o v et e e et et e et et e et et e et e e et een e sae ten e sae ten e sae ten e ean been aen eens

Your own sentence example
1.

77 ) PR

Data collection instruments

Three tests and a retrospective questionnaire were used to collect. The identical
pretest, posttest and retention tests measured the participants’ receptive and productive
collocation knowledge. Each test contained the 12 target collocations. The receptive test was in
multiple choice format; the participants were required to choose either a collocate or node

provided, for example,

We were happy when John arrived and ......................... charge of the project that we
were handling at the time.

a. took b. got c. obtained d. received

For the productive test, the participants demonstrated their understanding of
the collocations by completing sentences by selecting and inserting correct collocations from a

given list, for example,

Proceedings

April 27th, 2013 Faculty of Liberal Arts, Prince of Songkla University


http://it/
http://arrived/
http://arrived/
http://charge/
http://charge/

70

take shape, discuss the matter, face the fact, expressed their concern , take charge

1. Tomhasto .............. and realize that his life has changed forever after breaking up
with his wife.
2. While he was talking with his friends about their dreams and families, a story began

1O v in his mind.

In addition, after the completion of the treatment, the participants received a 4-
point Likert scale retrospective questionnaire in which they were asked whether they benefited
from the treatment, encountered any difficulties, and how they solved the problems they had during
the course of treatment, and the techniques they used to learn collocations using an online

dictionary.

Procedure

The whole procedure, conducted by a trained teacherl, took 7 periods; each
period lasted one and a half hours. The experiment itself was divided into two phases;
orientation and treatment. The orientation phase was for grammar revision on parts of speech,
introduction to collocations, and how to use a dictionary to learn collocations. The grammar
revision on parts of speech was considered essential for the participants to perform the tasks
because they had to, at least, be able to correctly the verbs and nouns of each verb- noun
collocation. They also had to construct their own sentences using the collocations given.
Without the basic knowledge of parts of speech, the participants might have encountered such
linguistic problems. During each period, the teacher helped clarify aspects which were
problematic for the participants. When, for example, the participants did not know how to find
collocations from MED, the teacher demonstrated the procedure again and reminded them
about the node and the collocate. Or when the participants had difficulties in understanding
the meaning of collocations, the teacher discussed with the whole class how to decipher the
meaning.

Immediately after the treatment was over, the participants were given the posttest,
followed by the retrospective questionnaire. Two weeks after the completion of the

1 a student undertaking a Master’s degree in Teaching English as an International Language Program
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treatment, the participants were required to sit for the retention test to ascertain how
many collocations they had retained. Two weeks interval is the minimum time to
measure learners’ retention rate which is recommended by Haynie, 1990a; Nungester

& Duchastel, 1982. Figure 1: Research

Pretest (I hour) Grammar revision: Introduction to
-receptive > part of speech > collocations and
-productive (1.5 hours) dictionary usage
(1.5 hours)
Treatment (3 Posttest (1 hour) Questionnaire
sessions - receptive
< — - —_— &
(1.5 hrs/ session) - productive (.5 hour)
l 2 weeks I
Retention test
(1 hour)
- receptive
- productive
Results

Six sets of data (pretest, posttest, and retention test scores of
receptive and productive tests) were analyzed using Paired sample t-test. To
demonstrate the magnitude of the effect of dictionary use, effect size was also
calculated. Tables 1-2 present the descriptive statistics for the receptive and
productive knowledge test results. While Table 1 compares the pre and posttest
results, Table 2 compares the post and retention tests results. Table 3 demonstrates

the participants’ opinions towards to treatment.
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Table 1: Results of pretest and posttest for receptive and productive knowledge

Pre-test Post-test Cohen’s d
Sig. .
Test type . . t df '9 (Effect Size)
(2-tailed)
RT (12 items) 449 180 1030 200 17.316** 46 0.0l 3.09
PT (12 items) 109 106 179 130 2.865** 46 001 060
Overall 24items) 557 200 1209 229 15650** 46  0.01 3.07

Notes: RT = receptive test, PT = productive test

Table 1 presents the descriptive statistics for the results of collocation knowledge
on pre- and posttest. The results showed that all the differences were at 0.01 with a large mean
effect size (d = 3.07). By comparison, the participants obtained much higher posttest score for RT
than PT (10.30 and 1.79 respectively), thus reflecting different effect sizes (d = 3.09 and 0.60
respectively). However, it can be concluded that there was a significant increase in all test results,
which indicates that the use of MED and the task had a positive effect on the participant

collocation knowledge, and more on RT than PT.

Table 2: Results of posttest and retention test of receptive and productive knowledge

Post-test Retention
Sig. Cohen’s d
Test type -~ sp.| ~ sp| U df (Effect Size)
(2-tailed)
RT (12 items) 10.30 | 2.00 | 11.09 | 1.10 | 2.551%* | 46 0.01 0.50
PT (12 items) 179 | 1.30 | 3.89 | 2.74 | 5.034%+ | 46 0.01 0.99
Overall (24items) | 1509 | 229 | 14.98 | 3.14 | 5.472%« | 46 0.01 1.06

Notes: RT = receptive test, PT = productive test

For the comparison of post and retention test results, Table 2 clearly indicates
that there was a significant increase in all aspects of the participants’ performance after the
treatment (11.09, 3.89, and 14.98 respectively). It is worth noticing that there was a higher gain in
PT than in RT. The mean effect size for the RT was large (d= 1.06), likewise for the PT (d =0.99).
It could also be inferred from the results that the use of MED and the task could help the
participants retain their collocation knowledge two weeks after the treatment.
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Despite the significant gains in participants’ learning outcome, it is worth pursuing
the investigation further to discover the participants’ opinions whether they faced any problems while
learning and how would they account for their collocation knowledge. Table 3 below revealed the
results of the retrospective questionnaire.

Table 3: Participants’ Opinions toward learning verb-noun collocations from MED

Opinions (n = 47) Min Max Mean sd.

1.  Explanation of collocations in the handouts made me aware of the 2 4 3.15 .55
benefits of collocations learning.

3. Additional explanation of collocations by the teacher made 2 4 3.13 .61
me aware of the benefits of learning
collocations.

2. Teacher’s explanation of collocations helped me understand 1 4 3.04 .69
collocations more.

4. Internet disconnections causes problems in using MED. 1 4 3.00 78

13. I recalled the meanings of collocations better when using 1 4 3.00 .66
them in producing sentences in English.

14.  Completing the translation task assisted me in learning 2 4 206 62
collocations.

12.  Time for doing exercises was limited. 1 4 291 65

11. 1 asked my teacher for confirmation when | produced a sentence 1 4 2.89 76
in English.

15. lamstill used to translating the meaning word by word instead 1 4 2.83 .76
of the whole chunk.

6. MED provided a few sentence examples containing 1 4 2.79 91
collocations.

9. I know only the meaning of collocation in the sentence 1 4 2.64 .70

examples, so looking up the meanings of the remaining
was discouraging.

10. 1 asked my friends when | produced a sentence in English. 1 4 2.60 .88

7.  Collocation examples contained in MED were difficult to 1 4 255 88
understand.

8. |l am not able to produce sentences in English. 1 4 2.43 83

5. Locating collocations in MED was complicated and boring. 1 4 2.38 82

Overall 2.30 3.57 2.83 .32

Notes: 1 (disagree), 2 (moderately disagree), 3 (moderately agree) to 4 (agree)

The questionnaire revealed that several factors influenced the students’ gain
in collocation knowledge. It can be surmised from items 1-3 that the participants were dependent
on teacher’s assistance in order to make sense of collocations. As for the intensive involvement

tasks, items 13-14 indicated that the participants agreed that the task aided their
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collocation learning. For the problems they were facing when learning collocations, items 11- 12

clearly indicated deficiencies in their English proficiency
Conclusion and Discussion

The present study attempted to measure the effects of the use of an online
dictionary and an intensive involvement task on Thai university English learners’ receptive and
productive knowledge of the practiced verb-noun collocations. The study revealed that
there was a significant gain in the participants’ learning outcome in both receptive and
productive tests. Both post and retention test results yielded large mean effect sizes (3.07 for
the posttest and 1.06 for the retention test). Specifically, the performance in receptive test was
much higher than the productive test.

This finding is not surprising and is consistent with those in the previous studies
showing that the use of a dictionary and deep-processing task can lead to improvements in
collocation knowledge of EFL learners (Dziemianko, 2010; Laufer, 2010; Rayed, 2011). There
are at least three factors contributing to the findings of this study: teaching method, intensive
involvement tasks, and the practice effect.

Firstly, judging from the participants’ English proficiency level, it can be
argued that teacher’s assistance plays a key role in this study. This can be seen from the
questionnaire responses which indicate that most of them relied on teacher’s guidance. It
seems that previous research in this area has focused on investigating the effects of paper or
electronic dictionary consultation on learners’ collocation knowledge (Bahns, 1993; Dziemianko,
2010; Laufer, 2010; Nesi, 2000; Rayed, 2011) or comparing the effects of collocation acquisition
through dictionary and concordance outputs (Celik, 2011; Fontenelle, 1992), but little
attention has been paid to investigating the effects of the teaching methods employed in
collocation teaching process. The teaching methods employed are as important as the knowledge
of collocation itself. This is because collocations are problematic for EFL learners regardless of
years of instruction they have received in L2 (Laufer, 2011), therefore, learners must be taught
to identify collocations before they can do it themselves (Doughty 1991; Robinson 1995;
Schmidt 1990, 1995). This is the reason why the current study provided the introductory session
to collocations before having the participants embark on the task.

The second factor which accounts for the positive gain is the intensive involvement tasks. The
positive test results of the current study were confirmed by the participants’

Proceedings
. ©

April o7t , 2013 Faculty of Liberal Arts, Prince of Songkla University



75

opinions obtained from the retrospective questionnaire in that task involvement assisted
their understanding of collocation and its meaning. This finding can also be supported by the
results of the studies (Laufer & Hulstijn 2001; Laufer & Rozovski- Roitblat, 2011) which found
that a high degree of involvement in the performance of a task yielded a satisfactory learning
outcome. In this study, the participants were required to expend considerable effort in making
sense of the target collocations such as giving a Thai equivalent of each collocation for each
example sentence.

Finally, it can be said that the practice effect might be another contributing factor.
The fact that the participants took the same test three times may explain why the retention score was
higher than the first two tests taken earlier even though the retention test was taken two weeks
after the post test.

Implications for further studies
As this study was conducted with a small number of subjects, it remains unknown
if the treatment would lead to high gains in all aspects. Moreover, there are several online dictionaries
and collocation dictionaries. The results of using other dictionaries might be different from the results
of the current study. Finally, it still remains unknown if participants who have higher proficiency

would acquire verb-noun collocation knowledge differently.
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Strategies Used by Thai EFL University Students in Learning
English Verb-Noun Collocations

Muhammadsorlaeh Hamad® and Chonlada Laohawiriyanon?

Abstract

This study investigates the verb-noun collocation learning strategies
used by Thai EFL students at Prince of Songkla University, Thailand. Forty-seven
students participated in the study, and 12 selected verb-noun collocations were
employed in the learning tasks. The tasks included extraction of the collocation
definitions and sentence examples, translation, and sentence production. The learning
taxonomy of the strategies, adapted from Schmitt (1997) was divided into
determination strategies (DET), social strategies (SOC), memory strategies (MEM),
cognitive strategies (COG) and metacognitive strategies (MET). The students were
introduced to the notion of collocations and how to use dictionaries to aid them in the
production of collocations. The overall results indicated that DET (consulting a
bilingual dictionary) were the most used strategies followed by SOC (asking
teachers). The least used strategy by the students in this study was MET. This finding
was confirmed by the results of group interviews with HPS and LPS in that the HPS
reported that they employed more DET than SOC. It was also found that the HPS
used more strategies than the LPS; the two common strategies they used were using a
bilingual dictionary and using “Google Translate”. While HPS consulted the teacher
to assist them in the production of collocations, LPS opted to asked classmates. As for
problems they faced while learning, all agreed that Internet disconnection, which was
a technical one, disrupted their learning. Most important of all, their English

proficiency was the major factor contributing to the learning process.
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Introduction

Vocabulary is an indispensable aspect of knowledge language learners
need to acquire. The importance of vocabulary in communication cannot be
underestimated, as pointed out by Wilkins (1972) that —without grammar, very
little can be conveyed, and without vocabulary nothing can be conveyedl. Another
scholar who thinks along the same line as Wilkins is Gass (1998). He postulated that
grammatical errors still result in understandable structures, while lexical errors
may disrupt communication. Perhaps this has led to an upsurge of interest in L2
vocabulary over the last two decades, after having been a somewhat neglected
aspect in linguistic research (Meara, 1980)

Vocabulary knowledge consists of two facets—meaning and word
form (Norbert, 2000), but the potential knowledge that can be known about the
word can be complex. Nation (1991:31) proposed different kinds of lexical
knowledge that a person should master in order to know a word. These include its
meaning, its written and the spoken forms, its grammatical behaviors, its
collocations, its register, and lastly its frequency. These kinds of word knowledge are
necessary for L2 learners to be able to use the language in the wide variety
of language situations. This various types of word knowledge are interrelated
and so organizing different word knowledge levels. This word knowledge is
conceptualized receptively and productively. Receptive knowledge refers to
knowing a lexical item well enough to extract communicative value from
speech or writing, while productive knowledge involves knowing a lexical item well
enough to produce it when it is needed to encode communicative content in speech or
writing (Norbert, 2010:87).

Waring (1997) defined receptive knowledge as the ability to
provide a specific first language (L1) translation of second language (L2), whereas
the ability to a specific L2 equivalent for L1 word is productive knowledge.
Laufer (2004) described descriptive knowledge as retrieval of the word
meaning while Webb‘s (2008) study regards receptive knowledge as the ability
to recognize the form of a word, to define and search for synonyms for it. On the
other hand, recalling the form and meaning of L2 is a part of productive knowledge.
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Examples of situations which L2 learners have receptive knowledge of a collocation
is when they are able to identify the correct collocate of a node from the given
choices whereas if they are able to produce a collocation and use them
correctly, then they are said to have produ ctive collocation knowledge. Without
a sufficient command of receptive and productive word knowledge, L2 learners
are considered lexically incompetent . In the list of different kinds of word
knowledge proposed by Nation, collocations, usually acquired in chunks, are
considered as an important aspect of vocabulary knowledge. Equipped with
collocational knowledge, L2 learners would speak more fluently, make their
speech more understandable, and write more native-like (Lewis, 2001, Wray,
2002).

Collocation is one of the vocabulary categories that EFL learners
should learn in order to be lexically competent and to have a native like command of
the English language. According to Nation (1991), collocations, usually acquired in
chunks, are also considered an important aspect of vocabulary knowledge.
Collocation is an expression consisting of two or more words that correspond to some
conventional way of saying things (Firth, 1957). Cruse (1986) gives a more concise
definition, describing it as “sequences of lexical items which habitually co-occur.
Examples of English collocations are: ‘thick eyebrows’, 'sour milk', 'to collect
stamps', 'to commit suicide’, 'to reject a proposal'. These are some of verb-noun
collocations

Collocation learning is problematic for language learners due to large
number of lexical chunks to be learned , while native speakers carry hundreds of
thousands ready to draw upon in order to produce fluent, accurate and meaningful
language (Lewis, 1997). One explanation as to why the acquisition of collocation is
problematic especially among EFL learners could be that collocation teaching is
ignored (Farghal & Obidedate, 1995) or is not taught explicitly (Bahns & Eldaw,
1993, cited in Farrokh, 2012). Nakhimovsky and Leed (1979 cited in Semadja 1993)
suggested that productive acquisition of collocations is a more daunting task than the
receptive acquisition for EFL learners to master because this type of combination is
particularly problematic for students in their linguistic production because

collocations cannot simply be translated word-for-word they would say in their native
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languages. A similar view was also expressed by Nesselhauf (2003) and Mahmoud
(2005) who pointed out that the production of collocations poses a number of serious
problems to learners. The difficulties and challenges that learners encounter could be
partly due to different strategies they use when learning and producing them. Without
proper guidance as to what collocations to learn and what strategies to employ,
learners would not be able to acquire useful collocations from the mass of
possibilities. Acquiring collocational knowledge is a combined process that involves
a great deal more than rote memorization. In order to retain the knowledge, learners
should engage in a language task which requires deep processing (Laufer & Hulstijn,
2001).

In learning collocations, languages learning strategies and involvement
tasks have been considered very helpful in second language acquisition (SLA)
because they can assist EFL learners in gaining control of their own learning (Oxford,
1990). In general, learning strategies, as defined by Oxford (1994), refer to specific
actions, behaviors, steps, or techniques learners use often consciously to improve their
progress in comprehending, internalizing, and using L2. These strategies can make
learning easier, faster, more enjoyable, self-directed, effective, and transferable to
new situations. Cohen (2007) describes learning strategies as conscious mental
activities that must include an action, a goal and a learning situation. According to
Crookall (1989), learning strategies include learning techniques, actions, learning to
learn, problem-solving, or learning skills. Ellis (1985) makes a distinction between
learning strategies and learning processes. While the former refers to plans for
controlling the other in which a sequence of operations is to be performed, the latter
are operations involved in the development or realization of a plan. In relation to these
definitions, we can see that language learning strategies play a very crucial role in
SLA and are considered essential language learning process learners should possess in
order to learn L2 effectively.

Learning tasks also play a crucial role in learning collocations and
provide solution to the collocation learning problems. Nunan (2004) for example,
describes a task as a piece of classroom work that involves learners in
comprehending, manipulating, producing or interacting in the target language while

their attention is mainly focused on mobilizing their grammatical knowledge to
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express meaning rather than to manipulate form. Williams and Burden (1997) define a
task as an activity that learners engage in to further the process of learning a language.
Nunan believes that task-based language learning plays a crucial role in helping
learners focus on both learning process and language features. Estaire and Zanon
(1994 cited in Littlewood, 2003) works with broad definition of task but differentiate
between communication and enabling task. The former focuses the learners’ attention
on the meaning rather than form while the later emphasizes the linguistic aspects such

as grammar, vocabulary, pronunciation, function and discourse.

Vocabulary Learning Strategies

By definition, vocabulary learning strategies (VLSs) are the learning
methods used by language learners to acquire new English words. A variety of
vocabulary learning strategies have been proposed by different researchers (Gu, 2003;
Nation, 2000; and Stoffer, 1995). For instance, Rubin (1981) defines vocabulary
learning strategies as the methods in which information is obtained, stored, retrieved
and used.

There are various classifications of language learning strategies.
According to O'Malley (1985), there are two major categories of strategies: direct and
indirect. These two categories can be further divided. That is, direct strategies
subsume “Memory”, “Cognitive”, and “Compensation” while indirect strategies
include “Metacognitive”, “Affective”, and ‘Social” strategies.

Direct strategies, which are more directly associated with the learning
and the use of the target language in making good judgment that they require the
mental processing of the language, include Memory strategies which help learners
store and retrieve new information while Cognitive strategies enable them to
understand and produce new language by many different means”, ranging from
repeating and analyzing expressions to summarizing. Compensation strategies allow
learners to use the language despite their often large gaps in knowledge (Oxford,
1990). On the contrary, Indirect strategies, which help the learning process internally
support, and manage language learning without directly involving the target language,

include the metacognitive strategies which allow learners to control their own
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cognition; the affective strategies, which help learners regulate emotions, motivations,
and attitudes; and social strategies, which allow learners to learn through interaction
with others” (Oxford 1990).

Based on Oxford’s taxonomy which is predominant and one of the
inventory methods for learning strategies, Schmitt (1997) divided vocabulary learning

strategies into five categories below.

a. Determination strategies (DET) are strategies learners use to
discover word’s meaning themselves, for instance, guessing meaning from contextual
clues, using a monolingual, bilingual dictionary to look up the definitions of a word
or using word list, or flash cards.

b. Social strategies (SOC) are strategies learners learn new words
through interaction with others, for instance, asking classmates or teachers for the
meanings of a word, discovering the meanings of word through a group discussion or
activity or interacting with native speakers.

c. Memory strategies (MEM) allow learners to link their learning of
new words to mental processing by associating their background knowledge with the
new words. These include learning words by paraphrasing the meanings, using
physical actions when learning a word, using pictures instead of definitions to help
remember words, composing a rhyme.

d. Cognitive strategies (COG) do not engage learners in mental
processing but learners use more mechanical means as study aids to learn vocabulary,
for example, taking notes in class, keeping vocabulary in a notebook, or putting
English labels on physical objects.

e. Metacognitive strategies (MET) involve active monitoring and
consequent regulation of their vocabulary learning process. In other words, learners
can think and make conscious decisions about the learning process. Examples are
using English language media such as songs or movies to learn vocabulary, testing

themselves with word tests or skipping new words.
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Related studies

Several studies on vocabulary learning strategies have been conducted.
Riankamol (2008) surveyed vocabulary learning strategies of 27 Thai high school
students. Based on Schmitt’s taxonomy of vocabulary learning strategies, 27 sets of
25-item questionnaire were distributed to the participants. The result revealed that
MET strategies were the most frequently used by the students, while the least
frequently used were COG. That is, the students showed less interest in learning
vocabulary by listening to vocabulary CDs. The commonly used strategies involved
the students in learning English through media such as listening to news or songs and
reviewing vocabulary cards.

Kamol and Sripetpun (2011) investigated the vocabulary learning
strategies use in relation to vocabulary size by Thai EFL university students. The
result of their study indicated that DET were the most frequently used whereas SOC
were less often used by all subjects. This might be because using English-Thai
dictionary is the simplest way to find the meaning of a new word. Furthermore, good
learners are more likely to consults a bilingual dictionary to confirm their
guesses about the meaning of words, it was not quite clear in this study of the high
vocabulary size students used this strategies for the same purposes. In addition,
correlation analysis showed that there was a correlation between vocabulary learning
strategy use and vocabulary size score.

Asgari (2010) for example, examined the types of vocabulary learning
strategies used by Malaysian ESL students through interviews and found that four
main strategies were commonly used: memory, determination, cognitive,
metacognitive strategies respectively. It was also found that the students were
enthusiastic to use them. They used at least one of the most popular strategies such as
using monolingual dictionary, guessing from the context, and learning through the
English language media.

Noor and Adubiab (2011) particularly explored the strategies used by
Saudi EFL Learners in producing English lexical collocations. Eighty-eight students

were divided into high proficiency students (HPS) and low proficiency students
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(LPS). The taxonomy was divided into five major categories: retrieval, L1 based
strategies, L2 based strategies, reduction strategies, and test-taking strategies. In this
study, this classification is based because it focused on syntagmatic, lexical, and
semantic features of the produced combinations, deviation in tense aspect, and
spelling mistakes were disregarded. The results revealed that the participants relied
more on L2 based strategies than other strategies in producing acceptable lexical
collocations. The results also showed that the two groups seemed to have chosen the
same strategies and have not differed much in their total number of use. The results
revealed that HPS and LPS differed significantly in their use of strategies in
producing acceptable collocations especially with regard to the retrieval strategy, L2
based strategies and L1 based strategies in favor of the HPS group. In the production
of unacceptable collocations, on the other hand, there were statistically significant
differences between the two groups especially with reference to the use of the
reduction strategies and L2 based strategies in favour of the LPS group.

Kasmani and Bengar (2013) investigated whether vocabulary learning
strategy has any effect on the listening comprehension of Iranian EFL Undergraduate
learners using Schmitt's classification of VLSs. The participants of the study were 35
male undergraduate university students majoring in English Translation. The overall
results showed the participants were medium strategy users, who used determination
strategies most frequently and social strategies least frequently. According to their
results, medium use of strategies by Iranian students was due to their slight awareness
of the vocabulary learning strategies. Determination strategies are the most frequently
used because of existence of an extensive number of commercially produced
educational materials. Today, dictionary, internet and other electronic resources are
easily accessed. Moreover, looking up the meaning, reviewing and informal
testing is an activity which can easily be performed without presence of a
teacher.

Although there has been a vast interest among researchers in
examining how L2 learners resolve linguistic problems due to poor command of the
target language, not much emphasis has been placed on collocation learning strategies
applied by EFL learners with different proficiency levels. Furthermore few studies

have investigated the learners’ methods in producing collocations. This paper reports
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the results of a study investigating what learning strategies a group of EFL university
students employed to learn collocations through tasks requiring deep processing. It
also explored problems the students had in learning collocations. The vocabulary
learning strategies that the current study based was the five categories proposed by
Schmitt (1997) because of their predominance learning vocabulary.

The paper addressed the following research questions:

1. What are the strategies that Thai EFL University students use in

learning and producing verb-noun collocations?

2. Do high and low proficiency students use vocabulary learning

strategies differently when learning and producing verb-noun collocations?

3. What are the challenges or problems in learning and producing

verb-noun collocations?

Methodology

Participants

Initially, 55 students were randomly chosen from 1,240 first year
students taking a course in Foundation English | on the basis of time
availability. These students had studied English for 12 years. Prior to the
commencement of the experiment, the participants were required to take an online

vocabulary size test (my.vocabularysize.com/) designed by Nation (2006). The

average vocabulary size was 4,836 word families, from which it can be inferred that
the participants’ level of proficiency was pre-intermediate. All of the participants
were native speakers of Thai. Since some of the participants missed the

retention test, the test scores of only 47 students were valid.


http://my.vocabularysize.com/
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Target collocations

To select the target collocations, a collocation checklist was designed
based on the model proposed by Dale and O’Rourke (1986). The checklist
consisting of 250 verb-noun collocations was distributed to 5 teachers and 30 first
year university students to agree upon unknown items. 170 collocations were
identified as unknown. The researchers selected the following 12 verb-noun
collocations on the basis of their high frequency to be target collocations used in the
treatment: take charge, catch sight, express concern, keep track, take shape, cause
concern, make contribution, face fact, discuss matter, take shelter, have sympathy
and leave gap. The researchers also consulted the target online dictionary to make

sure that every chosen collocation could be found in the dictionary.

Online Dictionaries and Tasks

Macmillan English Dictionary (MED) was chosen because it is a free
online version, showing exactly how words are used today. It provides definitions
which are written in plain English, using only the 2,500 most common words. It also
provides examples of usage notes as well as collocation lists. This was the intended
dictionary in the study. However, due to several uncontrollable conditions, such as
learners’ low proficiency of English language, availability of online translation
resources, such as bilingual dictionaries and Google Translator, EFL learners
themselves also particularly opted to use other online dictionaries such as Longdo
(English—Thai dictionary) and Longman (English-English dictionary) to facilitate
their learning when doing the tasks, and the participants were expected to complete a
tasks which required a mental effort. Each task contained four verb-noun collocations.
The participants had to perform 6 sub-tasks within a period of one and a half hours.
The sub-tasks were 1. Looking up the meaning of each collocation in English
(receptive), 2. Providing the equivalent meaning of the collocation in Thai
(productive), 3. Copying two sentence examples from the dictionary (receptive), 4.
Giving the Thai equivalent of each sentence (productive), 5.Producing one sentence
of their own in English (productive), and 6. Giving the Thai equivalent of their own

English sentence (productive).
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Leave gap = (Meaning in ENQ.) ....c.oveiie oot e e e e e et e e e e e

= (Meaning in Thai) ......c et oo e et e e et e e e e e e e

Examples
(Thai)
QLU T PP
Your own sentence example
QL= L S PSPPSR

Retrospective Questionnaire and Interview

After their learning tasks, retrospective questionnaire containing
learning strategies and possible problems in learning collocations was distributed to
the participants. The question items in the questionnaire were designed and written
based on different strategies namely determination, memory, social, cognitive, and
metacognitive strategies. The main purpose of the interview was to gather qualitative
data about participants’ use of strategies and challenges in producing verb-noun
collocations. The interview also helps validate if the responses to the questionnaire
were reliable and valid. It can also help analyze the learners’ thought processes and
strategies by asking learners to reflect on their thoughts after they have carried out a

predetermined activity (Gass & Mackey, 2000).

Data collection procedure

The data analysis of the study were mainly based the EFL leaners
responses to the questionnaire exploring their learning strategies in general. The
questionnaire distributed to 47 Thai EFL students and before the sets of the

questionnaire were distributed, students were expected to do the intensive
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involvement tasks to investigate how the do the tasks while learning verb-noun
collocations.

Results

The results of the study included the descriptive statistics which were
obtained first to see the overall patterns of VLS used by the Thai EFL students (See
Tables 1-2). Then various types of analyses including a comparison of strategies used
by HPS and LPS were performed (See Table 3). Finally the problems that EFL

learners faced when learning collocations were reported (See Table 4).

Table 1: Rank order of overall collocation learning strategy use

Strategies N Minimum Maximum  Mean SD
Determination Strategies ( DET) 47 0.43 4.00 3.50 0.90
Social Strategies ( SOC) 47 0.43 4.00 3.50 0.90
Cognitive Strategies (COG) 47 1.00 4.00 3.40 0.85
Memory Strategies ( MEM) 47 0.00 3.50 2.16 0.86
Metacognitive Strategies ( MET) 47 0.00 4.00 2.45 1.11

Grand Total 47 0.14 3.80 2.76 0.92

Notes: O (never), 1 (Rarely), 2 (occasionally), 3 (frequently), 4 (very frequently)

As revealed in Table 1, overall it was found that the level of frequency
of strategy use falls between occasionally and frequently (mean = 2.76). It can be
inferred from the overall result that using learning strategies is not quite common
among the students under study. However, when considered more closely, DET
(mean = 3.50) were reported as the most frequently used strategies by all the students
followed by SOC (mean = 3.40), while MET was found to be the least frequently used
strategies (mean = 2.76).

Table 2 below shows more detailed results of the top two frequently

used strategies by the students.
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Table 2: Rank order of sub-categories of collocation learning strategy use chosen by EFL

learners.
Learning Strategies .
Determination Strategies ( DET) N | Min | Max | Mean | - SD

1. Using Engll_sh-Thal dictionary to look up the meanings of the 47 1 4 374 | 079
target collocations
2. Looking up only the node of collocation first 47 1 4 37 0.81
3. Using electronic dictionaries to look up the their meanings
and the
vocabulary I do not know 47 1 4 3.62 0.87
4. Looking up the target collocations in an online dictionary 47 0 4 355 0.93
5. Looking up collocation entries (e.g. take charge) from MED 47 0 4 336 0.97
6. Looking up the target collocations in an online dictionary
then guessing their meanings from the sentence examples 47 0 4 33 0.93
provided
7. Looking up only the collocate of collocation first 47 0 4 319 101

Total 47 1043 ] 4.00 | 350 | 0.90
Social Strategies ( SOC)
8. Asking the meanings of collocations from classmates or
teacher 47 1 4 3.4 0.85

Total 47 [1.00 | 400 | 340 | 0.85

Notes: 0 (never), 1 (Rarely), 2 (occasionally), 3 (frequently), 4 (very frequently)

According to Table 2, a more detail analysis under each sub- strategy

of DET shows that the students had a slightly higher tendency to learn the meanings

of the target collocations from a bilingual dictionary (mean = 3.74) than from a

monolingual dictionary (mean = 3.55). ltem 3 suggests that the students used

dictionaries to look up meanings of words other than target collocations (mean =

3.62). Asking classmates or teacher was reported as a frequently used strategy (mean

= 3.40).
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Apart from collecting the students’ opinion from the questionnaire, the
researcher also interviewed two groups of students (high and low proficiency) based

on their test score in order to compare their strategy use, as shown in Table 3.

Table 3: HPS and LPS collocation learning strategies

High Proficiency Students ( HPS) Low Proficiency Students (LPS)

1. Using an English-Thai dictionary to look up the 1. Using an English-Thai dictionary to look up the
meanings of collocations ( DET) meanings of collocations ( DET)

2. Using a monolingual dictionary to look up the 2. Asking classmates (SOC)
meanings of collocations ( DET)

3. Using “Google Translate” to arrive at meanings 3. Using “Google Translate” to arrive at meanings
of both words and sentences ( DET) of both words and sentences ( DET)

4. Asking teacher (SOC)

5. Verbally repeating the target collocations
(COG)

6. Guessing meaning from either nodes or
collocates
(DET)

It can be seen from Table 3 that HPS employed more strategies than
LPS to learn target collocations. However, both groups of students relied more on
DET. It is apparent that both group also used “Google Translate” to arrive at the
meanings of both words and sentences. Interesting enough, LPS consulted only their
classmates to get word meanings, but not teacher. Also they never showed an attempt
to verbally repeat the target collocations.

It is also important to note that the students might have encountered
some difficulties when learning collocations. To shed light on problems the students
had while learning collocations using online dictionaries, the researcher asked them to

respond to the questionnaire. The results were presented in Table 4.



92

Table 4: Problems in learning verb-noun collocations using online dictionary through

intensive involvement tasks

Problems N Minimum Maximum Mean SD
1. Internet disconnection causes problem in
using online dictionaries 47 1 4 3 0.78
2. Time for doing exercises was limited. 47 1 4 201 065
3. Online dictionary provides a few sentence 47 1 4 279 0091
examples containing collocations. ' '
4. | know only the meaning of collocation in
the sentence examples. Looking up the 47 1 4 2 64 0.7
meanings of the remaining was discouraging. ' '
5. Collocation examples from online 47
dictionary were difficult. 1 4 2.55 0.88
i i 47
6. | cannot produce sentences in English. 1 4 243 0.83
7. Locating collocations in online dictionary
was complicated and boring. 47 1 4 2.38 0.82
Total 47 2.3 3.57 2.7 0.8

Notes: 1 (strongly disagree), 2 (disagree), 3 (agree), 4 (strongly agree)

Based on Table 4, the students agreed that one problem they had while

doing the task was technical i.e. Internet disconnection. It was also revealed that the

time given to complete the tasks was limited. Taken together, items 2 and 6 suggest

that the student proficiency level was not high enough to do productive tasks.

However, they had quite a positive attitude towards learning collocations through

online dictionaries (items 4 and 7).
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Discussion and Conclusion

The present study attempted to investigate the learning strategies used
by 47 university Thai EFL students in learning and producing verb-noun collocations.
The students were introduced to the notion of collocations and how to use dictionaries
to aid them in the production of collocations. The overall results indicated that DET
(consulting a bilingual dictionary) were the most used strategies followed by SOC
(asking teachers). The least used strategy by the students in this study was MET
because these strategies involve active monitoring and consequent regulation of their
vocabulary learning process but the students were t among the pre-intermediate level
of English proficiency. This finding was confirmed by the results of group interviews
with HPS and LPS in that the HPS reported that they employed more DET than SOC.
It was also found that the HPS used more strategies than the LPS; the two common
strategies they used were using a bilingual dictionary and using “Google Translate”.
While HPS consulted the teacher to assist them in the production of collocations, LPS
opted to asked classmates. As for problems they faced while learning, all agreed that
Internet disconnection, which was a technical one, disrupted their learning. Most
important of all, their English proficiency was the major factor contributing to the

learning process.

These results are similar to the ones obtained by Riankamol (2008),
Kamol & Sripetpun (2011), Asgari (2010), Noor and Adubiab (2011), and Kasmani &
Bengar (2013) which also demonstrated that DET is the most frequently used
vocabulary learning strategy while the results concerning the least used strategy
seemed to vary. That is, the present study revealed that MET was the least used
strategy, but the studies conducted by Kamol and Sripetpun (2011) and Kasmani and
Bengar (2013) discovered that SOC was the strategy that the students used the least,
and Riankamol (2008) found that COG is the least used strategy by the students.

There are reasons that can explain why DET, especially using
dictionary tends to be the most preferred vocabulary learning aid. Using dictionaries,
particularly bilingual ones, is the easiest way to find the meaning of a new word
(Hulstijin, 1993; Kasmani & Bengar, 2013). Baxtor (1980), Bensoussan, Sim and



94

Weis, 1984; Atkins and Knowles, 1990 (cited in Koren, 1997) maintained that most
students prefer a bilingual to a monolingual dictionary because the bilingual
dictionary enables them to understand (or to believe they understand) the meaning of
the word quickly. Also, they prefer the electronic format to the printed dictionary
because the electronic format enables quick search almost effortlessly and can be used
in the absence of teachers. Following Grabe and Stoller (1994), using bilingual

dictionaries consistently and appropriately is greatly beneficial to language learners.

As for the ability to produce sentences containing target collocations, it
was revealed that most of the students under study had encountered a high degree of
difficulties which could possibly be due to low language proficiency. This is in
agreement with the study carried out by Laufer & Girsai (2008), who also
demonstrated the difficulty of improving collocational knowledge at the productive
level. For instance, they partially extracted the definitions of collocations thus
resulting in mistranslation and inaccuracy in production of utterances. A clear
example of wrong sentence example showed in the table was the example containing
the collocation “leave a gap”. LPS copied the entire sentence from Macmillan
Dictionary without carefully checking the lexical chunk. In figure 1, the dictionary

provides following example:

Figure 1: Sentence example from MamMillian Online Dictionary

b, tonotuse an area of something
leave a spacel/gap: Leave plenty of space between yvouw and the carin front.
Thesaurus entry for this meaning of leave

However, the learners’ extraction was “Leave plenty of gap space
between you and the car in front”. Consequently, this has posed a problem in
producing acceptable collocations as in their produced sentence “Leave plenty of gap

space between you and him”. This indicated that the learners have no or little
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knowledge of the (/) punctuation. Using dictionary incorrectly might be
disadvantageous for learners especially those with low proficiency when learning and
noticing the collocations. Nesi and Meara (1994) discovered that adult EFL learners
who used dictionaries to help in writing sentences misinterpreted dictionary entries;
thus may pose a serious issue in extracting the definitions and examples from the
dictionary. Additionally, Hamad and Laohawiriyanon (2013) discovered that the EFL
learners performed better in receptive than productive tests, they were also reported to
have problem with producing collocations due to their level of English proficiency
and learning incompetency. In the study, teachers played an important role in
facilitating the students’ learning and this is helpful if the learners have low English

proficiency.

Pedagogical Implications and Recommendations for Future Research

Two main areas deserving an attention as a result of this study are
teaching collocations and teaching learning strategies to EFL learners. As it was
demonstrated in this study that the students’ ability to perform a task using target
collocations was unsatisfactory, it is advisable to find ways in which learners’
productive ability can be enhanced. To achieve this, early exposure to collocations,
both explicit and implicit approaches to provide an L2 collocational input are
recommended from the earliest stages of L2 learning (Hill, 2000; Lewis, 1993).
Students must be aware that learning more vocabulary is not just learning new words;
it is often learning words in chunks. Students should also be taught how to notice and
record such chunks from different L2 contexts. One good resource that learners can
explore how words collocate together in English are specialized dictionaries of
English collocations. However, teachers should teach them strategies to make good
use of such dictionaries, especially those with insufficient linguistic knowledge.
Teachers should develop in learners’ awareness of combining different learning
strategies that suit their learning styles. This can be done through various activities
and tasks where a wide range of strategies are practiced. Moreover, the tasks which
are used to train learners should be tasks requiring deep processing so that

collocational knowledge can be retained in their long-term memory.
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This study was conducted using 12 verb-noun collocations with 47
students. It remains unknown if a study which includes a larger number and different
types of collocations such as noun-noun collocations or adjective-noun collocations
would yield similar findings. It would also be of interest if other online language
resources such as concordancers which contain much larger examples would be

beneficial for learners to learn collocations.
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