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ABSTRACT

This study aimed to find out the communicative levels of the improved
coursebooks used in China, students’ proficiency levels and oral communicative
abilities after using the new coursebooks and the relationship among them, addressing
four questions: 1. What are the communicative levels of the coursebooks used in
China? 2. What are students’ general proficiency levels after studying the coursebooks?
3. What are students’ oral communicative abilities after studying the coursebooks? 4.
What are the relationships among the communicative levels of the coursebooks,
students’ proficiency levels and students’ oral communicative abilities? One of the
two sets of the coursebooks named Senior English for China which was more widely
used was evaluated. The subjects were 59 third year senior high school students in
China. Three instruments were used: the task evaluation criteria, the oral
communication test and the National College Entrance Examination (NCEE).

The results showed that the coursebooks used were highly
communicative as a whole but with weaknesses in input and activity; the students’
proficiency levels were at the average level like before; the students’ oral
communication abilities were still very poor; there is no relationship between the
communicative levels of the coursebooks and students’ proficiency levels, and
students’ proficiency levels is not related to students’ oral communicative abilities,
either. The findings suggest that the weaknesses in input and activity of the

coursebooks may be one of the causes of students’ poor oral communicative abilities
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because of the lack of authentic input and communicative activities that require
students to exchange information and thus communicate. However, it was also

possible that other factors might have come into play.
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CHAPTER 1

INTRODUCTION

The main purpose of this chapter is to present introductory information of
the study. It consists of six main parts: rationale of the study, purpose of the study,
research questions, significance of the study, scope and limitations of the study and

definition of terms.

1.1 Rationale of the study

As English develops into a lingua Franca, more and more people from many
countries need to learn English for communication (Byrne, 1976). McKay (2002)
points out that young people and adults are studying English today in classrooms
around the world since English is an international language that plays important roles
in all aspects of life in our age of globalization. However, not all English language
learners are successful in their language used to communicate.

In China, many teachers and educators complain that Chinese students’ oral
communicative abilities are poor and it is difficult to make them communicate freely
or express their ideas clearly (Liu & Yu, 1998; Liao, 2004; Rao, 2001; Xu, 2004;
Zhuang, 2007). Even students complain about themselves on their inability to
communicate. In my experience in learning English as a foreign language in a
Chinese-speaking context for many years, I have noticed that many Chinese students
were very weak in oral communication in English. They have difficulties in English
oral communication, even those who can get high scores in English standardized
proficiency tests, such as TOEFL and IELTS. This is especially apparent when
Chinese students go to study abroad. Many found that they could not understand
others or express themselves in communication with others when they first went
abroad. This problem has been a concern to many teachers, students and experts in
China for a long time. In attempts to rectify this problem, many factors affecting

Chinese students’ oral communicative abilities, such as coursebooks, teaching



methodology, education system, National College Entrance Examination (NCEE),
learning styles and strategies have been discussed.

As this is a matter of serious concern, English education reform was called for
and the government has been devoting itself to the reformation for many years in
many aspects. Firstly, as the communicative language teaching (CLT) is widely
recommended and used, the Ministry of Education and schools promote many
activities and competitions to encourage teachers to apply CLT in their teaching (Liao,
2004). Secondly, the proficiency test (NCEE) which is used to evaluate students’
proficiency levels when they graduate from senior high schools has been improved to
be more communicative year by year. Thirdly, the coursebooks have been revised
many times to be more communicative. However, the Chinese students’ inability to
communicate orally is still common (Chen, 2009; Fan, 2009; Cai, 2009).

One of the causes of the problem of Chinese students’ inability to
communicate might be the coursebooks used, because coursebooks are the reflection
of teaching objectives and the tools used to achieve teaching objectives. Coursebooks
are very important in language teaching and learning (Richards & Renandya, 2002);
they facilitate the teaching. Cunningsworth (1995) argues that coursebooks are best
seen as a resource in achieving aims and objectives that have already been set in terms
of learner needs. In Communicative Language Teaching (CLT), not only teachers
need to teach communicatively, but also the coursebooks have to be communicative.
In this respect, authentic texts and communicative activities are very important.
Larsen-Freeman (2000) and Gatbonton & Segalowitz (2005) point out that adherents
of CLT advocate that the use of language materials authentic to native speakers of the
target language is the best way to overcome the typical problem that students cannot
transfer what they learn in the classroom to the outside world and to expose students
to natural language in a variety of situations. Hence, a good coursebook needs to
contain authentic materials to provide opportunities for students to be exposed to
authentic language. However, since there are lots of coursebooks available for use in
language teaching and learning, evaluation is needed to find out whether they serve
the purpose of teaching for communication. In order to check whether the materials
are communicative, Nunan (1989) deals at length with communicative tasks and

provides a framework for analyzing communicative tasks with the assumptions that



these tasks can facilitate the development of communicative ability.

Liu (2011), an expert of People’s Education Press, summarizes the coursebook
improvements that have been done in China as follows. From the late 1970s until now,
China high school English language education has experienced three major steps of
reformation. The first was the publication of the curriculum. The other two steps were
the reforms of the curriculum. Each of these three steps produced some new sets of
coursebooks, all of which had their own characteristics and concepts which were
improved from time to time with the development of the society and the world. The
three steps of reforms represent the development of the English teaching and learning
at senior high schools in China.

Coursebook is a factor affecting the achievement of the students. On the other
hand, another factor affecting students’ oral communicative abilities is teacher, since
teacher is the director in the classroom. Teacher organizes the class activities using
coursebooks and teaching methodology. Coursebooks provide source on the contents
and methods to use in teaching, but teacher is the user who can decides how to use the
coursebooks. He/She can adapt the content of the coursebook and different teaching
methodology to cultivate students’ abilities. So, teacher who uses the coursebook and
carries out class activities is another factor affecting students’ oral communicative
abilities.

Another factor that might have an effect on the outcome of the English
language teaching in China is National College Entrance Examination (NCEE), which
is a proficiency test used to evaluate students’ abilities when they graduate from high
schools. NECC is very important for Chinese students because it is nearly the only
way to decide whether they can go to colleges or what kinds of colleges they can enter.
The total score of the test is 150 and the passing point is 90 (60%). Most of the
students take the examination, and their scores are used as a criterion for college
admission. NCEE is the most important aim for the English teaching and learning at
senior high schools. Students spend most of their time in training themselves in
achieving high scores in the NCEE. Apart from that, since speaking test is not
included in the NCEE because of the different education resources of schools
different location, testing conditions and scoring fairness, speaking practice is not

emphasized in teaching and learning resulting in students’ low oral communicative



ability.

As there are many factors contributing to the students’ abilities to
communicate and coursebook is one of them that the government has focused on, this
study sets out to investigate the communicative levels of the coursebooks and whether
they could facilitate students’ learning to communicate. As there has been a concern
that Chinese students’ oral communicative abilities are poor even if they can achieve
high scores in the proficiency test, it is necessary to check whether this is true. To do
this, the level of their proficiency can be measured via the use of NCEE. However, as
the speaking part is not included in the NCEE, it is necessary to conduct an oral
communication test to ascertain students’ oral communicative abilities. The
information about students’ oral communicative abilities and proficiency levels
together with the coursebook evaluation results may help reflect how effective the

coursebooks are on students’ ability to communicate.

1.2 Purpose of the study

The main purposes of this study are:

(1) to investigate the communicative levels of the coursebooks widely used
at many senior high schools in China,

(2) to find out students’ proficiency levels after studying the coursebooks,

(3) to ascertain students’ oral communicative abilities after studying the
coursebooks,

(4) to explore the relationships among the communicative levels of the
coursebooks used, students’ general proficiency levels and oral

communicative abilities.

1.3 Research questions

Four research questions were addressed in this study:
(1) What are the communicative levels of the coursebooks used in China?
(2) What are students’ general proficiency levels after studying the

coursebooks?



(3) What are students’ oral communicative abilities after studying the
coursebooks?

(4) What are the relationships among the communicative levels of the
coursebooks, students’ proficiency levels and students’ oral

communicative abilities?

1.4 Significance of the study

This study can help teachers and scholars in many senior high schools in
China to understand the communicative levels of the coursebooks and whether the
coursebooks can help to enhance students’ proficiency levels and oral communicative
abilities.

Through the comparison of students’ proficiency levels and oral
communicative abilities and matching the levels of coursebooks, students’ proficiency
and oral communicative abilities, it may be possible to see whether the coursebooks is
one of the causes of students’ inabilities to communicate. These will provide some
suggestions for solutions to the problems of students’ inability to communicate.

In addition, although this is a case study of a senior high school in a city in
China, because the coursebooks are widely used at many senior high schools all over

China, the results can possibly be applied to many schools in the city.

1.5 Scope and limitations of the study

1.5.1 Scope

This study is to analyze the communicative levels of the coursebooks used
in the three years of senior high school in a city in China, to determine whether the
coursebooks are communicative, to investigate students’ general English proficiency
levels and oral communicative abilities after studying the coursebooks at one senior
high school at Henan province in China, and to find out the relationships among
communicative levels of the coursebook used, students’ proficiency levels and oral

communicative abilities. The set of coursebook analyzed in this study was one of the



two main sets available to choose for use in senior high schools in China, though the

subjects in the study are from one school only.

1.5.2 Limitation

There are two main sets of coursebook used in China. In this study, only one
set was analyzed, so it cannot represent the whole education system. Also, this is a
case study in one senior urban high school in China. Since the situations at senior high
schools in the cities and the countryside are quite different, the results cannot be
generalized to all schools.

Apart from that, there are many factors that might cause students’ inabilities to
communicate, such as teacher, school policy, student, teaching methodology,
education system, National College Entrance Examination (NCEE), coursebooks,
learning styles and strategies. In this study, only the results of the coursebook
improvement were investigated. Thus, the causes of students’ poor oral

communicative abilities should be interpreted with caution.

1.6 Definition of terms

There are three important terms used in this study which are defined as

follows:

1. National College Entrance Examination (NCEE):

The "National College Entrance Examination" (or "Gaokao" in Pinyin) is an
annually held examination in the mainland of the People's Republic of China in June.
It is a proficiency test used to measure students’ abilities when they graduate from
high schools and required for college admission. It is usually taken by students in
their last year of high school, and there has been no age restriction since 2001. NECC
is the direction of the senior high school education for Chinese students because it is
nearly the only way to enter colleges in China and students can get better jobs after

graduation from colleges. It includes many subjects, but in this study it concentrates



on the English test only. The English paper consists of listening (20 multiple choice
items), grammar and vocabulary (15 multiple choice items), cloze test (20 multiple
choice items), reading comprehension (20 multiple choice items), error identification
and correction (a passage including 10 errors) and essay writing (about 100 words).
The test takes two hours and the total score is 150 points, and the passing point is 90

(60%).

2. Task:

Task is similar to activities. In this study, it refers to activities in which the
learners are asked to use the target language in order to achieve a particular outcome
within a particular context (e.g. solving a problem; planning a meeting; selecting
candidates for an interview) (Tomlinson, 2011). Tasks include communicative and
non-communicative tasks. Nunan (1989) defined a communicative task as ‘a piece of
classroom work which involves learners in comprehending, manipulating, producing
or interacting in the target language while their attention is principally focused on
meaning rather than form’.

In this study, tasks are all the activities that are provided to introduce, practice
or consolidate the language learned. They are the tasks in the coursebooks which can
be made communicative via six aspects: goals, input, activities, learner roles, teacher
roles and settings (Nunan, 1989).

Some examples of task are provided in Appendix E 1 and E 2.

3. Activity:

In this study, activity refers to one aspect of task. It specifies what learners will

actually do with the input. Activities should be authentic and designed for skill using
or skill getting.



CHAPTER 2

LITERATURE REVIEW

The purpose of this chapter is to provide background information on the
coursebooks, oral communicative ability and National College Entrance Examination
(NCEE). This section reviews the following issues: coursebook and syllabus, the role
of coursebooks, objectives of China English education, National College Entrance
Examination (NCEE), communication and communicative competence, oral
communicative ability, communicative language teaching, communicative task and

related studies.

2.1 Coursebook and syllabus

Coursebooks (or textbooks) are used by most teachers of English, but what is a
coursebook? Richards and Schmidt (2002) define a coursebook in language teaching
as “a book (usually as part of a series of books) containing all the materials necessary
for a particular type of language learner at a particular level (e.g. intermediate level
adults)”. Such a book is typically based on an integrated or multi-skills syllabus i.e.
one that contains sections on grammar functions, vocabulary, listening, speaking,
reading and writing. This is a definition based on the content in details. Sheldon (1988)
provides a definition of a coursebook from another aspect. She defines a coursebook
as “a published book, most often produced for commercial gain, whose explicit aim is
to assist foreign learners of English in improving their linguistic knowledge and/or
communicative ability”.

Cunningsworth (1984) points out that published coursebooks are normally
written by experienced and well-qualified people. Coursebooks are divided into two
types, home-made and commercial coursebooks. The difference between these two
types of coursebooks is the audience. The context of commercial coursebooks is
broader with a wider audience than home-made coursebooks and may be different

from the context where they are used (Dubin & Olshtain, 1986). Dubin & Olshtain



(1986, p. 168) also point out that home-made coursebooks are produced for a local
audience, for a particular school, a particular system, a ministry, or for an entire
country according to the context and the local culture of where they are used, which
can make students familiar with what is learning, while "commercial materials are for
as wide an audience as possible".

Richards and Schmidt (2002) point out that a coursebook is typically based on
an integrated or multi-skills syllabus. A syllabus is a statement of what is to be taught
in a sequence for teaching purposes (Cunningsworth, 1984). Coursebook writers must
order the materials according to some syllabus and the syllabus is expressed by what
the coursebook teaches and in what order.

There are many different types of syllabus. They can be categorized into
analytic and synthetic syllabus. Nunan (1988) cited Wilkins (1975) that an analytic
syllabus is organized for learners to learn the whole language and the kinds of
language performance. Nunan (1988) concludes that the starting point of analytic
syllabus is the communicative purposes (i.e. how to use the language) instead of the
grammatical system of the language. Wilkins (1975) also describes the synthetic
syllabus as a teaching and learning process from parts of language separately and step
by step to the whole structure of language built up. According to Yalden (1983), the
synthetic syllabus produces a grammatical syllabus (or structural syllabus), while the
analytic approach produces a functional syllabus. Moreover, syllabus types reflect
different approaches. Following the grammatical syllabus, a grammar-translation, an
audio-lingual method or a combination approach may be used (Yalden, 1983), while
the communicative language teaching may be used following the analytic syllabus in
which task-based approach may be applied.

There are six basic syllabus types in language teaching. Actually, the
combinations of two or more of the types are used in real teaching. For a given course,
one type of syllabus usually dominates, while other types of content may be combined
with it. Each of the six types of syllabus has their own main characteristics. The
structural (formal) syllabus focuses on teaching the forms and structures, usually
grammatical, of the language. The notional/functional syllabus emphasizes the
functions that are performed when language is used, or of the notions that language is

used to express. The real or imaginary situations in which language occurs or is used
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are the focus of the situational syllabus. The skill-based syllabus puts the specific
abilities that may play a part in using language as the main points. The task-based
syllabus is to use tasks to bring the real world into the classroom to provide students
the opportunities for language learning. Tasks are basic element in this syllabus. The
content-based syllabus is to teach some content or information using the language that
the students are also learning. In general, some types of syllabus are based on
structure, and some are based most on language use. Language is a relationship
between form and meaning. Most instruction includes both but varies in terms of

emphasis.

2.2 The role of coursebooks

Coursebooks (or ‘textbooks’) are the basic and necessary tools used in
language teaching and learning. They are the inseparable part of the teaching and
learning processes. Rivers (1981) points out that the importance of textbooks can not
be underestimated. She says that textbooks determine the major part of classroom
teaching and the students’ out-of-class learning. Coursebooks and supporting
materials are often used by English teachers because they are considered to be
essential constituents in EFL classrooms. However, coursebooks provide teachers and
students a resource in which aims, objectives and learner needs can be realized.
Hutchinson and Torres (1994) suggest that the textbook is an almost universal
element of English language teaching. The teaching-learning situation is not complete
if it lacks relevant coursebooks. Sheldon (1988) also points out that coursebooks
represent the efforts of English teaching and learning program and offer considerable
advantages for students and teachers in the EFL classroom. School administrators,
English teachers and students often prefer ready-made and published coursebooks
because they are formal, systematic and credible. Thus, the coursebooks have
gradually become the most important tool for language instruction. They are
considered as an unavoidable element of the curriculum because they are not only the
reflection of course objectives but also provide content and items for syllabus.

Coursebooks are important for teaching and learning, and the advantages and

disadvantages of using coursebooks in teaching and learning are discussed by many
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researchers. Some argue that coursebooks are very useful tools, which provide
learners a sense of system, cohesion and progress, and they help to achieve
consistency and continuation, while others say that they can obstruct teachers’
initiation. Cunningsworth (1995) claims that in English teaching and learning,

coursebook plays a positive role of:

(1) an effective resource for self-directed learning or self-access work,

(2) an effective resource for presentation material,

(3) a source of ideas and activities for learner’ practice and communicative
interaction,

(4) a reference source for students on grammar, vocabulary, pronunciation and
other aspects of knowledge,

(5) a syllabus which reflects pre-determined learning objectives, and

(6) a support for less experienced teachers who have yet to gain confidence.

Coursebooks as preplanned teaching materials may also have some possible
disadvantages (Richards and Renandya, 2002). Some researchers state that
coursebooks lack freedom in their coverage of language items and provide teachers
little free space. Allwright (1994) points out that coursebooks are too inflexible and
generally reflect the pedagogic, psychological, and linguistic preferences and biases
of their authors. These indicate that coursebooks determine the content, methods and
processes in language teaching and learning. More recently, Tomlinson (2008) claims
that many ELT materials (especially global coursebooks) currently play a significant
role in making many learners of English as a second, foreign or other languages fail to
even acquire basic competence in English and to develop the ability to use the
language successfully. The failure could happen if the focus is on the teaching of
linguistic items rather than on the provision of opportunities for acquisition and
development. As well, the teachers focus on teaching linguistic items because that’s
what they are expected of and required to do by administrators, parents, publishers,
and learners. Ur (1996) raises the problem of the contradictions between the
coursebook and the language learning process and tries to provide solutions to the

problem. He points out that there are a lot of contradictions between what a
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coursebook can offer the students and what the students need in order to communicate
effectively in English. The coursebooks are used by many learners and most
coursebooks assume that all the learners can learn the same things in the same way
and in the same class. However, learners are quite different in their learning. In order
to make all the students get the same knowledge, as many variety and choice as
possible in the teaching and learning process are suggested to be included.

Therefore, in formal educational settings, especially for language teaching, the
necessity of coursebooks may lead the way to the necessity to explore the
coursebooks in order to select a suitable one that closely reflects the aims, methods
and values of the teaching program, since a good coursebook can help both teachers
and learners to achieve the course aims.

However, the situation in China is different. The coursebooks used in China
are uniform (Xiao, 2010). The Ministry of Education provides limited sets of
coursebooks written according to the objectives of senior high school English
education to be chosen for teachers and senior high schools. At the time this study was
conducted, there were two sets available, both of which were designed by the
committee under the management of the Ministry of Education. They are based on
communicative syllabus type integrating both form and function of English language
but with the emphasis on form. In most senior high schools, students study these
coursebooks with many related exercises to consolidate the knowledge. Many
teachers and students look at the coursebooks as teachers, dictionaries, authorities and
resources.

In conclusion, it can be said that the choices of coursebooks are limited and
they are supposed to strictly reflect the objectives of the course. The questions posed
by this study are whether they promote the ability to communicate and help build

English proficiency in students.

2.3 Objectives of China English Education

Course objectives are important means to achieve the aims of education. They

can specifically indicate the directions of the course progress, mark the scope of the

course, suggest the emphasis of the course, determine the selection and organization
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of the course content and guide the teaching and learning process and the evaluations.
Course objectives are not only the starting point of the course, but also the fate of the
curriculum. English teaching and learning start from the understanding of objectives
and end with the objectives achieved. Objectives are the direction included in the
whole process of teaching, learning and evaluation.

The general objectives of the English course at senior high schools set by the

Ministry of Education (2003) in China are as follows:

(1) to consolidate and expand the basic English knowledge of students,

(2) to develop students’ integrated skills including listening, speaking, reading
and writing,

(3) to improve students’ communicative abilities in using English, and

(4) to focus on improving reading skills.

It clearly shows that the objectives put more weight on the development of

reading skill, though the communicative abilities are also included.

2.4 National College Entrance Examination (NCEE)

National College Entrance Examination (NCEE) is a proficiency test for
Chinese students, which is carried out by the Ministry of Education in China annually
in June.

In most places, students list their college/university preferences before
knowing the scores of the exam (a few regions allow modifications after students
learn about their score). The preferences are given in four classes (early admissions,
key universities, regular universities, technical colleges); each can contain 4-6 choices
in school and program. The exam is administered over 3 days. Three subjects are
mandatory everywhere: Chinese language, Mathematics and a foreign language--
usually English language, but may also be substituted by Japanese or Russian. The
other 6 standard subjects are 3 science subjects (Physics, Chemistry and Biology) and
3 humanities subjects (History, Geography and Political Education). Applicants to

science/engineering or art/humanities programs typically take 1-3 from the respective
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category. Currently, the actual requirement varies from province to province.
Applicants to the following kinds of programs are also screened by additional criteria:
some art departments (e.g. audition), military and police schools (political screening
and physical exam) and some sports programs (tryout).

Although China's higher education is moving towards the direction of diversity,
currently examination is still essentially the only criteria for college admissions. Poor
performance on the test always means giving up on that goal. In China, not all
students have the chance to study in post-secondary education. If students want to
attend colleges, they have to spend most of their waking moments studying hard. If
they fail in their first attempt, some of them choose to repeat the last year of high
school life and give it another try in the following year. This is often done especially
in the past and in the economically poor areas of modern China. Fear of the test is
such that students who can afford the cost will often go abroad in order to study at the
college level.

The NCEE is an important constituent in the process of English teaching and
learning. It exerts influence on English teaching and learning, which is commonly
described as "backwash" in language instruction. In 2003, the Ministry of Education
enacted and promulgated the new Regular Senior English Curriculum Standard,
which put forward the assessing criteria and principles of English learning. The new
assessing criteria and principles aim to exert a positive impact on teaching and
learning in senior high schools. The effects of NCEE on the context of the new
curriculum standard, and China's senior high school English teaching and learning
were investigated by some researchers (Xu, 2004; Ding, 2002; Lu, 2009) and the great
backwash effects of NCEE on senior English teaching and learning were found.
Positive backwash effects are promoting reforms of NCEE, helping improve English
teaching and learning, enhancing students' integrated skills, etc. One negative
backwash effect is adding pressure to teachers and students. Many suggestions were
also provided by teachers and researchers to promote the beneficial backwash effects
of the NCEE and hinder the negative ones, such as further innovating the test format
of NCEE to take in more productive skills such as spoken test and translation; not
using the NCEE as the single means in selecting students for universities; using

students' NCEE scores in a proper way, for example, using the scores as a reference
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and not the only criterion of entering universities; and not relying the NCEE results
too heavily.

NCEE is used in this study as a test of proficiency after the completion of
senior high school study. Almost all of the students who study in the third year at
senior high school take the test organized by the Ministry of Education and the papers

are written by the committee from the Ministry of Education.

2.5 Communication and communicative competence

Nowadays, teaching and learning language to be able to use it ‘structurally
correct’ is only one part of what is included in language ability. Learning English not
only just refers to learning the language grammar, but also includes using the
language to communicate. In English language learning, it is important to distinguish
between “learning that” and “knowing how”. That means that we need to distinguish
between knowing various grammar rules and being able to use the rules effectively
and appropriately when communicating. Grammar rules can be learned and rehearsed
through communicative activities which can help students to learn and communicate.
Here is when the notion of competence and performance steps in because one may
learn a lot of grammar but is unable to communicate. Chomsky (1965) describes
“competence” as one’s implicit or explicit knowledge of the system of language, and
“performance” as one’s actual production and comprehension of knowledge in
specific instances of language use. He also believes that the actual performance does
not reflect the competence because of some factors affecting it. It is usually said that
competence is what a person knows, while performance is what a person does.

Hymes (1970) uses the term ‘communicative competence’ to refer to the more
general sort of knowledge of grammaticality and ability to be grammatical.
Communicative competence entails knowing not only the language code or the form
of language, but also what to say to whom and how to say it appropriately in any
given situation. Hymes (1979) claims that communicative competence includes four
aspects knowing whether or not something is formally possible (grammatically
acceptable), understandable to human beings (feasibility), in line with social norms

(appropriateness in a social context) and in fact done (what the language performance
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entails). Similarly, Hedge (2000) points out that there are five main components of
communicative competence which include linguistic competence, pragmatic
competence, discourse competence, strategic competence and fluency. Savignon
(1983, p. 22) also defines communicative competence as ‘“the learner’s ability to
function in a truly communicative setting that is in a dynamic exchange in which
linguistic competence must adapt itself to the total information, both linguistic and
paralinguistic of one or more interlocutors.” Another definition provided by
Schiefelbusch (1984, p. 5) is that “communicative competence is the totality of
experience-derived knowledge and skill that enables a speaker to produce utterances
that are structurally well-formed, referentially accurate, and socially appropriate in
culturally determined communication contexts, and to understand the speech of others
as a joint function of structural characteristics and social context”.

Canale & Swain (1980) provide the description of ‘communicative
competence’ with a framework. They intend to determine the extent to which
‘communicative competence’ is grounded in theories of language, psycholinguistics,
sociolinguistics, and other language-related disciplines. Then they also provide a
review of communicative approaches and the distinction between the notions of
communicative competence and communicative performance, a discussion of the
advantages and disadvantages of the various theories of communicative competence,
and at last propose a theoretical framework for communicative competence. They
point out that the theoretical analysis is very important in establishing a clear
statement of the content and boundaries of communicative competence which will
lead to more useful and effective second language teaching, and allow more valid and
reliable measurement of second language communication skills. Zhuang (2007) also
tries to demonstrate a developmental procedure and a framework of communicative
competence. He explores the three aspects of communicative competence and their
teaching and tests the application of Bachman’s (1990) recent version. They are
organizational, pragmatic and strategic competence. He claims that CLT is an
effective way to achieve communicative competence, but other factors may take
effects, for example, size of class, fair opportunities to communicate in class, proper
percentage of error-correction, specific cultural context and availability of authentic

materials.
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As the term “communicative competence” has become known in recent years,
the term “communicative” has become the most important word in language teaching
and learning. A lot of studies are about developing the communicative competence;
the issue of communicative language teaching are discussed and widely used in
language teaching all over the world and at the same time a number of research
studies in CLT have been conducted.

To develop students’ communicative abilities is one of the most important goals
of English language study today. To achieve this goal, communicative language teaching
(CLT) method naturally needs to be applied, using many tasks in the teaching process to

promote communication.

2.6 Oral communicative ability (oral communicative competence)

CLT includes both processes and goals in classroom learning. It requires using
communicative method as a means to achieve the goal that requires students to have
the ability to communicate. One of the central theoretical concepts in communicative
language teaching is “oral communication”.

The term “oral communication” has been defined by many linguists. Byrne
(1986, p. 8) defines it as “a two-way process between speaker and listener (or listeners)
and involves the productive skill of speaking and the receptive skill of understanding
(or listening with understanding)”. In other words, it consists of both listening and
speaking. He also points out the nature of oral communication that speech often
includes incomplete and sometimes ungrammatical utterances, frequent false and
repetitions. Speaking and listening are closely related and affect each other. Listening
is the basic of speaking; one needs to listen in order to respond. Real listening is an
active process including hearing, understanding and judging. Speaking can take place
based on the information obtained in the listening process to achieve the
communication aims. Oral communication in this study is described as a listening and
speaking process in order to achieve the purpose of communication.

Oral communication including both speaking and listening is the foundation of
language skills. However, even when the learners are very competent in grammar,

they may not be able to communicate. This is especially the case of Chinese students’
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oral communicative abilities that are not reflected in their proficiency test results.
They usually do well in the test but cannot communicate in the real world. The
in-equivalence of competence and performance may be the result of many factors.
Chen (2009) and Ni (2007) point out that Chinese students still study in a passive
habit of memorizing and doing grammar practice rather than rehearsing the real world
communication. They think that it is hard for the Chinese students to improve their
oral ability in the traditional education system. Similarly, Fan (2009) also indicates
that among the four language skills of English learners in China, speaking skill is the
weakest, and cannot match the requirements of a learner in communicating in this

globalized world.

2.7 Communicative language teaching (CLT)

There are many different teaching methods, and nowadays, the most widely
used method is communicative language teaching (CLT). According to Richards &

Schmidt (2002: 90), the major principles of CLT are provided as follows:

- “learners learn a language through using it to communicate;

- authentic and meaningful communication should be the goal of classroom
activities;

- fluency and accuracy are both important goals in language learning;

- communication involves the integration of different language skills;

- learning is a process of creative construction and involves trial and error.”

Although most teachers claim to practice communicative language teaching
(CLT), many do not genuinely apply CLT in real teaching and they just teach as they
have done before because of many reasons (Gatbonton & Segalowitz, 2005). In order
to teach effectively with this method, the best way to start is probably to select a
communicative coursebook which includes communicative tasks, and then use CLT

to present the coursebook.
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2.8 Communicative task

2.8.1 What is a communicative task?

Before talking about the communicative task, the definition of ‘task’ should be
clear. Richards, Platt & Weber (1985, p. 289) define the task as ‘an activity or action
which is carried out as the result of processing or understanding language (i.e. as a
response)’. The examples they provide are drawing a map while listening to a tape,
listening to an instruction and giving a command. They also point out that ‘tasks may
or may not involve the production of language’ and applying a number of different
kinds of task in language teaching makes class communicative. Crookes (1986)
describes a task as a piece of work or an activity, usually with a specified objective,
undertaken as part of an educational course, at work, or used to elicit data for research.
Breen (1987, p. 26) defines task as ‘a range of work plans which have the overall
purpose of facilitating language learning--from the simple and brief exercise type, to
more complex and lengthy activities such as group problem-solving or simulations
and decision making’. Prabhu (1987, p. 24) gives the definition of task as “an activity
which required learners to arrive at the outcome from given information through some
process of thought, and which allowed teachers to control and regulate that process”.
Lee (2000) also defines task as a classroom activity or exercise that has an objective
obtainable only by the interaction among participants, a mechanism for structuring
and sequencing interaction, and a focus on meaning exchange, and as a language
learning endeavor that requires learners to comprehend, manipulate, and/or produce
the target language as they perform some set of work plans. Similarly, Bygate,
Skethan and Swain (2001) describe task as an activity which requires learners to use
language with emphasis on meaning to attain an objective. Nunan (1989, p. 10)
defines a communicative task as “a piece of classroom work which involves learners
in comprehending, manipulating, producing or interacting in the target language while
their attention is principally focused on meaning rather than form. The task should
also has a sense of completeness, being able to stand alone as a communicative act in
its own right”. Estaire and Zanon (1994, p. 13-20) also define a communicative task

as “a piece of classroom work which, as far as possible, resembles activities which
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our students or other people carry out in everyday life, thus reproducing processes of
everyday communication”.

Under the definitions of task, it can be concluded that communicative task, or
communicative activity, is an activity or action which focuses on language
communication rather than language structures and is carried out in order to process
and understand the meaning in the target language to achieve the goal of
communication. Nunan (1989) points out that a communicative task can be a
real-world and pedagogic task, and should be employed in lessons and service for
teaching and learning effectively. Furthermore, it is suggested that more learning takes
place when students are engaged in relevant tasks within a dynamic learning
environment rather than in traditional teacher-led classes (Moss & Ross-Feldman,

2003).

2.8.2 Roles of communicative task

As mentioned above, English teaching and learning starts at goals and
objectives, and then progresses to choosing suitable coursebooks which consist of
tasks through which the goals and objectives can be achieved. To achieve the
communicative objectives, the tasks used are required to be communicative to make
the teaching process easy. Communicative tasks are the effective tools used to develop
students’ communicative competence.

Some researchers (Breen, 1987; Long, 1985; Nunan, 1989; Prabhu, 1987)
suggest that tasks can be used in teaching and learning. The task-based instruction
also claims the using of tasks in teaching and learning. These claims are based on the
theories of language learning and acquisition. Pica, Kanagy and Falodun (1993), cited
in Norris et al., (1998: 31), point out that “the best way to learn and teach a language
is through interaction.” The tasks provide learners a purpose to use the grammar in a
meaningful context. Jacobs and Navas (2004) summarize the use of task-based

teaching to promote language learning as follows:

(1) providing learners with opportunities to make the language input they

receive more comprehensible,
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(2) furnishing contexts in which learners need to produce output which others
can understand, and

(3) making the classroom closer to real-life language situations.

Task-based learning and teaching are based on communicative language
teaching and refer to learning for meaningful communication. The aim of them is to
develop students’ integrated skills and communicative abilities through providing
opportunities to learn and use real life language by authentic and practical use of
language with communicative tasks.

Nunan (1991) points out that communicative tasks have evolved as an
important component within curriculum planning, implementation, and evaluation
over the last 25 years. He also provides a figure to explain the integrated approach to

develop a communicative curriculum as shown in figure 2.1.

Goals T l Evaluation

Figure 2.1 An integrated approach to curriculum development

Source: Nunan (1988: 22)

This figure shows that communicative task reflects the goal and content and
affects the content. Then it takes an effect on evaluation together with the content.
Therefore, communicative tasks play an important role in building up a
communicative curriculum. Quite unlike Prabhu's (1987) task, 'task' in Nunan's
perspective can be a task that introduces the language, offers opportunities to practice
the language and consolidate the language learned. In short, it can be in any stage of

teaching to provide opportunities for students to communicate.
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2.8.3 Criteria in analyzing communicative task

Communicative tasks are needed for teaching and learning, but how do we
know whether a task is a communicative task or not?

Cunningsworth (1995) and Ellis (1997) have provided three different types of
materials evaluation, pre-use, in-use and post-use evaluation. The pre-use evaluation
is usually used to choose coursebook to use in teaching and learning. The in-use
evaluation is to evaluate the materials while being used. The post-use evaluation can
be used to evaluate the used materials.

There are many criteria for the pre-use evaluation of coursebooks.
Cunningsworth (1984, p. 5-6) provides some principles for materials evaluation. The
first principle is to ‘relate the teaching materials to your aims and objectives’; the
second one is to ‘be aware of what language is for and select teaching materials which
will help equip your students to use language effectively for their own purposes’; the
third is to ‘keep your students’ learning needs in mind’; the fourth is to ‘consider the
relationship between language, the learning process and the learner’. These are very
broad criteria for choosing materials.

Breen and Candlin (in Sheldon, et al., 1987: 27) discuss learners’ criteria for
good materials on the procedures for working with tasks and activities in the

classroom with many questions as follow:

‘- What do you find are the most useful ways to learn a new language?
- What are the best kinds of language learning tasks and activities? What are
the reasons for your choice?

- What can a teacher do which would help you most when you are learning a
new language?

- What can other learners in the class do which would help you most when
you are learning a new language?

- What’s your favourite kind of language lesson?

- What are the reasons for your choice?’

The questions are not all listed. Cunningsworth’s evaluation criteria are some
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broad principles from teachers’ aspect, while Breen and Candlin’s criteria are in
details from learners’ aspect. These two criteria are pre-use evaluation which are
suitable for choosing materials and cannot reflect the communicative level of a
coursebook. A coursebook consists of lots of tasks for teaching and learning. Whether
tasks are communicative or not may affect the class activities and learning effects.
Communicative tasks can help teacher teach and develop students’ communicative
abilities effectively. So it is necessary to evaluate tasks included in a coursebook to
check its communicative level.

Shavelson and Stern (1981) suggest that task evaluation should include content,
materials, activities, goals, students and social community, while Wright (1987)
provides a criterion including two elements: input data and an initiating question.
Breen and Candlin (1987) also propose a framework consisting of input, roles,
settings, actions, monitoring, outcomes and feedback.

Ellis (1990) also provides six criteria for evaluating communicative tasks.
First, communicative tasks should include communicative purpose. Second, there
should be communicative desire of real world. Third, it should focus on content, not
form. This means the task is exchanging information, not pattern practice. Fourth,
communicative tasks should include a variety of language which speakers can
improvise or create freely. Fifth, communicative tasks are done by students and
require no teacher intervention. There is no need to correct or evaluate how students
do the tasks. The assessment is based on the ‘product’ or on communicative purposes
rather than on the language. At last, there is no material control in communicative
tasks.

A framework for analyzing communicative tasks by Nunan (1989: 18) is
provided in Figure 2.2 below. He proposes that a language learning task consists of
six components: goals, input, activities, teacher role, learner role and settings. A
communicative task has some characteristics in each of these six components as

follows.
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Goals Teacher role

~N S

Input — Tasks <«—— Learner role

N

Activities Settings

Figure 2.2 A framework for analyzing communicative tasks

Source: Nunan (1988: 18)

Goals: refers to the purposes of a language task, including establishing and
maintaining interpersonal relationships, and through this to exchange information,
ideas, opinions, attitudes and feelings, and to get things done; acquiring information
from more or less ‘public’ sources in the target language (e.g. books, magazines,
newspapers, brochures, documents, signs, notices, films, television, slides, tape, radio,
public announcements, lectures or written report etc.) and using this information in
some way like listening to, reading, enjoying and responding to creative and
imaginative uses of the target language (e.g. stories, poems, songs, rhymes, drama)
and, for certain learners, creating them themselves.

Input: refers to "the data that form the point of departure for the task" (Nunan,
1989: 53): being authentic, which means that material is the rehearsal for the real
world and has not been specifically produced for the purposes of language teaching.

Activities: means what learners are expected to do with the input for the task,
being authentic in terms of reflecting real-world tasks, stimulating situations for
learners to apply newly acquired linguistic knowledge to real communication and
being designed to help develop the accuracy and fluency of learners' target language,
They could be fully authentic (skill-using) or semi-authentic (skill-getting).

Learner roles: Learners are seen as members of a community progressively
moving from dependent to independent learners.

Teacher roles: Teacher works as facilitator, participant, and observer.

Settings: the learning mode (e.g. task for whole class, small group, or pair
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work), and the learning environment (e.g. conventional classroom, community class,
or outside the classroom) of a task. The learning mode and the environment should
promote learner-centeredness, meaning learners are involved in learning through
doing tasks and using the language.

As communicative task is an important tool to cultivate students'
communicative ability, Nunan’s framework was chosen in this study to evaluate the
tasks included in the coursebooks. In English teaching, English teachers should have
the basic ideas about communicative tasks and how to design -effective
communicative tasks for the teaching units and implement them in class scientifically
for the best teaching effect. In China, many teaching materials for the students are
home-made. So the tasks need to be evaluated to provide some suggestions for
teachers. Nunan's criteria were chosen because of the fit to this study to find the

communicative levels of the coursebooks.

2.9 Related studies

2.9.1Coursebook evaluation

As coursebooks play an important role in language teaching and learning,
many studies were carried out on coursebooks evaluation to find out the
characteristics of the coursebooks used from different aspects using different criteria.

Litz (2005) carried out a case study in coursebook evaluation and ELT
management in South Korea based on a lot of debates throughout the ELT profession
on the actual role of materials in teaching English as a Second/Foreign Language
(TESL/TEFL). In the paper, the evaluation process was taken at Sung Kyun Kwan
University in Suwon, South Korea in 2000-2001 for a textbook (English Firsthand )
that was being used in this particular learning environment. It was in order to
determine the overall pedagogical value and suitability of the book for this specific
language program. Two instruments were used in this study, a questionnaire and a
student needs analysis. Firstly, a series of textbook evaluation questionnaires were
provided to all the eight English instructors and five hundred students. The questions

included practical considerations (price, accessories, methodology etc.), layout and
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design, range and balance of activities, skills appropriateness and integration, social
and cultural considerations, subject content, and language types represented in the
textbook. Secondly, a student needs analysis was conducted which included classroom
demographics, students’ aims, concerns, interests, expectations, and views on teaching
methodology that would assist in the textbook. The results reveal that this coursebook
can neither be whole-heartedly recommended nor unreservedly utilized in this
particular teaching and learning situation. Nevertheless, it still can be an effective
coursebook in the hands of a good teacher and instructors should not be discouraged
from using it with an appropriate learner audience.

Additionally, Rubio, Passey, & Campbell (2004) conducted a study to analyze
the treatment of grammar in current foreign language textbooks in order to find out
whether textbooks that claim to adhere to the tenets of CLT really do so. They looked
at eight introductory foreign language textbooks, four in Spanish and four in German,
commonly used in the United States at the university level, and analyzed the activities
included in them. They looked at whether the activity focused on input or output, and
whether it represented communicative language practice, or it was simply a drill.
Drills were further subdivided into mechanical, meaningful and communicative.
Results indicate that the primary focus of language instruction is still on output and
that some kinds of drills/practices still have a presence in the beginner-level
classroom.

Similarly, Alamri (2008) carried out a research to evaluate the quality of the
sixth grade English language textbook for Saudi boys' schools which was introduced
at the elementary stage by the Ministry of Education in 2004. The subjects were 93
English language teachers and 11 supervisors in Riyadh Educational Zone. A survey
questionnaire was used as a instrument which included 64 items grouped under 12
main categories: general appearance, design and illustration, accompanying materials,
objectives, topic appropriateness, learning components, social-cultural contexts, skills
development, teach ability, flexibility, teaching methods, and practice and testing. The
data was analyzed using descriptive statistics. A per-item analysis, a per-category
analysis, and an independent sample t-test were conducted. The results showed that 48
items elicited very positive responses out of the 64 items in the questionnaire. This

speaks well of the textbook. On the other hand, 13 items out of 64 items had the
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lowest means with less than 2.50. This reveals that there are some weak points in the
textbook. It was also found that learning components were the strength, while the
weakness lied in teaching methods. The findings also reveal that there are no
significant differences between the means of the two populations of the study
(teachers and supervisors) except on the flexibility of the coursebook. This may result
from the different nature of their jobs. The study also provides some
recommendations and suggestions for the improvement of the coursebook, such as
adding an appropriate glossary at the end of the textbook, including a variety of
attractive illustrations, replacing the listening material with a better one and so on.
Additionally, Lawrence (2011) conducted a research on textbook evaluation
for the Hong Kong new secondary school (NSS) curriculum. This study was
conducted with two purposes. The first one was to provide a detailed systematic
framework in evaluating curriculum fitness. The second one was to enrich the
post-use evaluation empirical studies. It intended to find whether the newly written
New Senior Secondary textbooks helped teachers deliver the new curriculum
objectives. The target textbook under evaluation was “Theme Book™ of the NSS
ELECT series published by Pearson Longman. The ELECT series is a collection of
textbooks designed for the NSS curriculum. The data were collected from book
evaluation and an interview. The framework for textbook evaluation was a checklist
adapted to measure the fit to the local curriculum needs. The framework was firstly
tested by some local teachers within the Hong Kong ELT environment and was found
to be an effective tool in determining the fitness with the new curriculum. The
findings showed that the strengths of the textbook included being user friendly and
well resourced, encouraging the use of the task-based approach in teaching and
learning, promoting independent and creative language learning, a good selection of
authentic texts of different topics and genre, a good balance between language arts
and non-language arts materials, well designed integrated skills and reading tasks, and
use of technology facilitating language learning. The weaknesses found lied in the
lack of language input in speaking, reading and writing skills, lack of orientation
towards public-examination requirements, and surface level pedagogical coverage.
Some recommendations were provided on the textbook, the design of tasks, text

selection and the curriculum in this study. On the textbook, more language input,
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guidance and exam oriented language practices were needed. On the design of tasks,
the textbook should provide more coverage on individual learning differences. The
guidance for reading tasks was adequate, while guidance on other three skills was
lacking. The tasks were also found to tend to introduce new items and concepts too
often. Task activities should allow more recycling of previous knowledge and skills.
A majority of the activities were individual work, so more pair work activities were
needed. For writing tasks, relevant activities for students were needed to cultivate
students’ abilities. On text selection, the range and length of the listening texts should
be improved, and the reading text selection should include more poems and songs in
different styles and topics. On the curriculum, the contents should be expressed more
clearly and understandably.

The studies above show a picture of coursebook evaluation in different aspects
with different instruments. Although the coursebook evaluation criteria in the studies
above are different from the instruments used in this study, the procedures and results

provide many suggestions for this study.

2.9.2 NCEE

As the NCEE is very important in English teaching and learning in China and
plays an important role in students’ life, many researches were conducted on it.

Ding (2002) conducted a study about the analysis on quality-oriented
education and reformation on the University Entrance Examination System.
Because it was necessary to carry out quality-oriented education to cope with the
development of the modern society, the reformation in the current university entrance
examination system was called for. He first discussed the misunderstanding of the
functions of the university entrance examination system, the unsuitability of the
subjects, the problem of the examination, the way the examination affecting the
language teaching and learning and many more. Then he deeply investigated the
contradiction between quality-oriented education and the reformation of the university
entrance examination. At last, the suggestions for the reformation of the university
entrance examination system were made. The idea is based on three benefits: content,

test form and grading. The emphasis of reform is content. The use of one examination
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as entrance examination and national college entrance examination together, and
revising the rules and system in admission involving the students who do not take the
examination are suggested. The last aspect is grading realizing matriculations by
computer when it is necessary.

Moreover, Xu (2004) investigated the backwash effects of NCEE on senior
high school teaching and learning in China. A detailed analysis of NCEE was
conducted to spot the positive changes throughout its development and the present
challenges it faces. At the same time, she carried out a survey among high school
English teachers and students, using questionnaires, interviews and class observation,
in the hope that she might be able to find out how NCEE has affected English
teaching and learning in high schools and whether it had positive or negative
influence. The results showed that the test format and the NCEE itself affected the
class activities, teaching methodology, time arrangement and exercises categories in
English teaching and learning. Most of the teachers and students regarded the NCEE
as their directions and focus in teaching and learning. At last, she suggests that
reformation is needed in English teaching and learning in senior high school in China.

Furthermore, Ma (2005) carried out a research about the structure and showed
the current problem and reflection that China's NCEE system faced. He contends that
the China’s national college entrance examination is a complicated and systematic
project, not a perfect tool to improve the national quality and cultivate qualified
personell in all fields. Thus it was always a topic of general interest in schools,
families and even in the whole society. Since the entrance examination was restored
in 1977, many reforms had been made to enable it to choose or cultivate talented
people and conduct the development of China. In face of the world's rapid
development in science and the severe international competition, the entrance
examination has become the most important way of choosing or cultivating talents
and needs to be improved with the development of education. The research was
intended to find out the key to the main problems in the present examination system
and give some reformative suggestions. It is suggested that more suitable and
reasonable ways to choose or cultivate creative talents can be established in China,
when more and more attention is on the reform of the entrance examination.

In the study, the author analyzed problems in the existing system as follows:
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(1) The existing system had negative effect on the fundamental education in primary
and middle schools. (2) Advanced education also suffered from the present entrance
examination system. (3) The present examination system brought forth great
dissatisfaction among the public. The author gave the main reasons for the problems
and many reformative suggestions after canalizing the present situation in China as
follows: (1) Put an end once and for all to change the examination guidance of
advance quality education. (2) Strengthen the virtuous joint between secondary
education and higher education, and reduce education focusing on well-performing
students. (3) Education sectors should prevent secondary education from unfair
distribution and vicious competition. (4) The NCEE system should be reformed.
Pluralistic and compound enrollment system should be explored. Although NCEE
reform was very important, the effective implement of NCEE reform smoothly was
also important. The revision of the enrollment system could be considered to include
more ways besides NCEE. At the same time, the enrollment system of NCEE could
be improved to seal all enrollment loop holes. A much more impartial and better
enrollment environment can be structured and optimized to select and train talented
persons with individual character.

Additionally, Lu (2009) conducted an investigation of the backwash effect of
NCEE on the English teaching and learning at senior high schools in China. This
study was based on the new Regular Senior English Curriculum Standard set by the
Ministry of Education in 2003. The purpose of this study was to investigate the
backwash effects of NCEE in the context of the new curriculum standard, combining
China's senior high school English teaching with learning practice. It also aimed to
find out the ways of exerting positive backwash effects of NCEE, in the hope of
providing useful references for the promotion of senior English teaching and for the
advancement of testing innovation. This study employed both qualitative and
quantitative research methods. The research instruments were questionnaires,
classroom observations and interviews. All the data were collected from 133 teachers,
476 students and 8 English inspectors. The results of the study showed that the NCEE
has great backwash effects on senior high schools English teaching and learning,
especially on that of Senior IIl. The positive and negative backwash effects were

found. Based on the findings of this study, some suggestions were put forward, for
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example, further innovating the NCEE test design to take in more productive skills
like spoken test and translation; changing the single means of the NCEE selecting
students for universities by increasing the ways to enter colleges in China and further

training the teachers to be more competent in English.

2.9.3 Oral communicative ability

One of the goals of language teaching and learning is oral communicative
competence, so many research studies were carried out to find out students’ real oral
communicative ability, methods to develop it and factors affecting it to provide
beneficial suggestions for language teaching and learning.

Chen, Fan, and Lin (1996) conducted a research on the crucial role of oral
communication in language teaching in Taiwan. Based on the significance of teaching
the use of focus in English oral communication and the discussion of the reasons why
many Chinese students failed to show focus in their English speech, this research
provided some ways and activities to develop students’ communicative abilities. The
activities were grouped into two stages. In the first stage, the practice in relating focus
to meaning in communication was provided to students with more controlled and
listening discrimination activities. The activities were presented in three steps: (1)
getting familiar with the physical features of focus in English, (2) building the
awareness of the relationship between focus and meaning, and (3) producing focus
appropriate to the intended meaning. The second stage provided opportunities for
students to perform communicative functions through the use of focus with more free
and real conversation activities. The activities were grouped into four functions:
showing disagreement, correcting wrong information, calling attention to new
information and making an argument. The activities given intended to familiarize
students with focus on enhancing their sensitivity to the use of focus in oral
communication.

On the other hand, Florez (1999) carried out a study on improving adult
English language learners’ speaking skill. After the review of the definitions of
speaking and what a good speaker did, this study provided a general outline of a

speaking lesson which consisted of preparation, presentation, practice, evaluation and
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extension. This study also provided some in-class speaking tasks for teachers. The
tasks were presented in six categories according to Brown’s (1994) description. They
were imitative, intensive, responsive, transactional, interpersonal and extensive tasks.
The tasks help learners improve their speaking and overall oral competence.

Moreover, Kurihara (2006) did a research study on how student attitudes
changed in English oral communication class in a Japanese senior high school.
Although the course for developing students’ oral communicative abilities was put
into practice in 2003, some students still ignored the recommendation by the Ministry
to develop the oral communication skills. This study intended to investigate students’
attitudes toward the English oral communication classroom with questionnaires, two
main activities and interviews. The participants were a class of 38 girls in the second
year of the academically-oriented senior high school. Three research questions were
addressed: (1) How did student attitudes change in one high school English oral
communication class, where students were reticent in the activities? (2) What
hindered their spoken performance? (3) How could the teacher eliminate the
restricting factors to encourage students to speak more in the classroom? The results
showed that students expected improvement in their practical English speaking skills
from the oral communication class. The students preferred whole class activities
because of the fear of losing face and the peer support. The difficulty of material and
peer relations in small group activities might be one factor affecting students’ oral
communicative abilities. Then this study provided some suggestions for teachers to
carry out the oral communication class more effectively, such as using
student-preferred activities, choosing proper material, and presenting a better learning
environment in practicing speaking skills.

Additionally, Lam (2006) conducted a study in gauging the effects of ESL oral
communication strategy teaching in a multi-method approach. The purpose of this
research was to examine the effects of oral communication strategy teaching (OCST)
on learners’ performance and on strategy use. The subjects were two classes in the
secondary ESL classroom in Hong Kong. The instruments used were group work
discussions, self-report questionnaires, observations of learners’ strategy use, and
stimulated recall interviews. The experimental class received 16 hours of OCST. In

weeks 1, 10 and 20, data were collected. The findings indicated that the experimental
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class generally performed better than the control class. In addition, there was an
evidence from the multi-method approach to support the view that young L2 learners
tend to rely on ‘bedrock strategies’ in oral communication tasks. Finally, the distinct
advantages of using a multi-method approach to encourage the effects of OCST are
appraised in ‘task effectiveness’ in terms of students’ general effectiveness and
confidence in completing the tasks.

Moreover, Fan (2009) carried out a research on the problems and strategies for
Chinese English major students’ oral skills development. He pointed out that among
the four kinds of language skills of Chinese learners of English, oral skills were found
to be the weakest, and this cannot match the demands of the increasingly growing
intercultural communication. In this paper, based on a survey of a group of Chinese
students and the observation of the students’ English learning, the main problems
Chinese English major students faced in developing their oral skills were found and
some suggestions were provided to solve the problems. It was found that lack of
confidence and lack of practice were two major problems causing their poor oral
abilities. The author provided some practical classroom strategies with a holistic

2

approach in dealing with the problems. They included lowering students’ “affective
filter” to build up their confidence, creating language atmosphere and providing
opportunities for practice, integrating oral practice with other aspects of TEFL and
utilizing the positive testing effect. Those strategies can effectively help students to
improve their oral communicative abilities.

Furthermore, Meng (2009) conducted a study in improving Chinese students’
oral communicative abilities by encouraging students in large classes to speak in
group work in Xuchang University. In many Chinese universities and colleges,
because of many reasons, large-class English teaching was a common trend. This has
led to a strange and serious phenomenon that most students cannot communicate in
English. This study provided some useful speaking activities of group work to
encourage Chinese students to promote their oral communicative abilities. The
activities were the superior-inferior arrangement, the combining arrangement, the
co-operating arrangement and the individual arrangement. Matching the difficulty of
speaking tasks with the learners’ proficiency, and creating conditions for speaking to

occur in group work are also suggested. It is also necessary to reform the current
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instruction model in College English classes.
The studies above are about oral communicative abilities. Some research
studies provide ways and activities to improve students’ oral communicative abilities

and some studies promote the factors affecting students’ oral communicative abilities.

2.9.4 Communicative language teaching

Communicative language teaching (CLT) is an approach in language teaching
involving whole person, culture, educational, developmental communicative
processes. It encourages social process of growth from child-like dependence to
self-direction and independence. The teaching goals of CLT is that students can use
the target language communicatively, learn about their own learning, take increasing
responsibility for it, and learn from one another. Objectives are accomplished in a
non-defensive manner.

Breen & Candlin (2002) investigated the essentials of a communicative
curriculum in language teaching. Their paper was offered as a set of proposals in an
effort to define the nature of communicative language teaching in the context of the
recognized needs of teaching language for adequate attention to language use and
language form. Almost all the teaching curriculums were designed in answering three
interrelated questions: What is to be learned? How is the learning to be undertaken
and achieved? To what extent is the former appropriate and the latter effective? A
communicative curriculum placed language teaching within CLT. This paper
represented the potential characteristics of communicative language teaching in terms
of a communicative curriculum framework. It also proposed a set of principles on
which particular curriculum designs could be based for implementation in particular
situations and circumstances. In the discussion of purposes of language teaching and
the potential methodology of a communicative curriculum, these were found: (1)
communication as a general purpose, (2) the underlying demands on the learner that
such a purpose may imply, (3) the initial contributions which learners may bring to
the curriculum, (4) the process of teaching and learning, (5) the roles of teacher and
learners, (6) the role of content within the teaching and learning. Lastly, the place of

evaluation of learner progress and evaluation of the curriculum itself from a
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communicative point of view were discussed.

Similarly, Sun & Cheng (2002) carried out a study named “From context to
curriculum: a case study of communicative language teaching in China”. This article
discusses the implementation of communicative language teaching methodology in
the EFL context in one institution in China. It is a case study at Private Pui Ching
Commercial College (PPCCC) in the city of Guangzhou. The context and curriculum
development of the English teaching program were investigated. The study suggests
that a preliminary stage of context-based communicative curriculum development is
necessary. Such a preliminary stage aimed to investigate first the context of an
English language teaching program, and then the process of adapting the program to
its context for implementation. A framework for such context investigation is
proposed in six aspects of a language program including educational policy,
educational tradition, language setting, teaching materials, instructors and learners.
Three key fundamental questions regarding the integration of the context study into
curriculum design are also discussed in the teaching methodology, teaching objectives
and teaching activities. They are as follows. (1) How communicative can a program
be in the given EFL context in China, such as the one at PPCCC? (2) What objectives
can be realistically achieved for such a program in an EFL context? (3) What would
the teaching activities look like in this context at PPCCC? Lots of suggestions were
provided in these three aspects.

Additionally, Cai (2009) conducted a study in order to identify how
Communicative Language Teaching (CLT) improve the speaking ability of Chinese
non-English major students. The research was conducted in and through the Memorial
Library at the University of Wisconsin-Madison and the Karrmann Library at the
University of Wisconsin-Platteville, over thirty days. The study started from a brief
review of literature on the history of the CLT, and then a review of literature related
to research studies of the current teaching situation for non-English major students in
China. And through the review of the theories, it becomes the evident that CLT can
improve the speaking ability of non-English major students through communicating
with others. He points out that it is particularly necessary that we pay more attention
to the communicative aspect of language and try the communicative approach in the

teaching of English in China.
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2.9.5 Communicative task

As communicative tasks are a necessary tool to achieve the goal of
communication in language teaching and learning used in communicative language
teaching, many researchers have investigated communicative tasks from different
aspects.

Walker (1994) conducted a research on the effect of the communicative tasks
using communicative strategies under the background that effective problem solving
among multiple agents requires a better understanding of the role of communication
in collaboration. In this paper, it showed that training in communicative strategies
might be effective ways to improve the students’ performance, but that these
strategies were affected by other factors, such as task requirements, situation
parameters and agents’ resource limitations. The argument was based on two sources
of evidence: (1) an analysis of a corpus of 55 problem solving dialogues, and (2)
experimental simulations of collaborative problem solving dialogues in an
experimental world, Design-World, where task requirements, agents’ resources and
communicative strategies were parameterized. This study reflects the important role
that communicative task plays in evaluating communicative strategies.

On the other hand, Knutson (1997) carried out a research in communicative
reading tasks for foreign language classroom. Recent reading research had shown that
reading comprehension was based on both text and reader, so this paper focuses on
the purpose of reader-based factor, beginning with a review of research which
demonstrates that reading texts with a particular purpose or perspective facilitates
comprehension and increases reader interest. The paper suggests approaches to the
teaching of texts that provide learners with a purpose, including student-generated text
collections, communicative tasks with reading components, and pre-reading tasks for
readings in literature or civilization. Finally, the paper claims that the concept of
purpose provided a useful organizing principle for the coordination of reading
instruction across the foreign language curriculum.

Furthermore, McDonough & Mackey (2000) conducted an empirical study in

Thailand on communicative tasks, conversational interaction and linguistic form.
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They based their study on the suggestions of second language acquisition (SLA)
research that some of the processes that occurred during conversational interaction
might facilitate second language learning. Carrying out communicative task designed
to promote these processes could provide learners with the opportunity to focus on
linguistic form in the context of meaning. Much of the SLA research on
conversational interaction and communicative tasks has been carried out with the
more commonly taught languages, such as English or Spanish. So, they described a
series of communicative tasks designed for use by Thai learners studying English as a
second or foreign language and reported on a study that tested the tasks’ effectiveness
at providing opportunities for learners to focus on linguistic form during
conversational interaction. Finally, practical issues in the implementation of tasks in
L2 classroom and research contexts were discussed. The results of their study suggest
that communicative tasks can be designed to promote conversational interaction
involving specific linguistic forms. Such task-based materials provide learners with
the opportunity to focus on particular linguistic structures while involved in meaning
based communication. Careful task design can increase the likelihood that learners
would negotiate and recast linguistic forms.

Rao (2001) conducted a research to examine Chinese students’ perceptions of
communicative and non-communicative activities in EFL classroom. Thirty Chinese
university students (15 2" year and 15 3" year students) majoring in English in
Jiangxi Normal University took part in this study. A questionnaire and a
semi-structured interview were employed. The results suggest that Chinese students
favored a variety of classroom activities, but that they like non-communicative
activities more than communicative ones. It was also found that the students’
perceived difficulties caused by CLT had their source in the differences between the
underlying educational theories of China and those of Western countries. The results
suggest that the reformation of English teaching in China is needed.

Additionally, Chen, Cristea & Okamoto (2003) carried out a study in
communicative task modeling and its practice on academic English learning in a
web-based environment. This research presented a web-based course for scholarly
communicative language competence development via a distance tutoring system.

The focus of this paper is on the description of the representation and organization of
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communicative task representing the subject matter knowledge (academic English for
non-natives) in terms of communicative-goal, input for achieving this goal and
activity derived from this input. Moreover, the relationships among the three
knowledge structures are represented as the curriculum knowledge describing the goal
structure of each lesson, the different ways (views) to organize the lessons and the
order in which lesson elements should be presented. Furthermore, an
education-oriented communication mechanism is developed to introduce an adaptable
web-course with focus on communication and communication control. Finally, an
experiment was conducted to examine the effectiveness of the knowledge transfer and
knowledge related communications between a web-course and the student-users. The
experimental findings confirms that multivariable interactivity values, expressed by
pedagogical and structural preference, affect learning outcomes and effectiveness of
student-users’ language learning experiences. The system can provide different
organizations to teach a student the same language expressions, functions and
contents in different ways for different situations.

This study suggested that while these technological innovations foster changes
in SLA, facilitates computer-mediated learning activities and encourages the
student-user’s autonomy, they were ultimately tools in the hands of course authors
who must use them creatively to maximize the students’ language learning experience
and to enhance their language competence acquisitions for communication purposes.
Although learning language through communication has been proved successful in
face-to-face language learning situations for facilitating the restructuring of the
student-users’ evolving linguistic system, with the development of society. The web is
widely used by students, the web can be used as a useful tool in teaching and learning
communicative tasks, even if it has not yet been fully successfully transferred to the
new educational environment.

Similarly, Wang (2006) conducted a study in designing communicative tasks
for college English courses in China. Communicative tasks had been proved to be
effective in promoting the learners’ competence in using the language to do things
they needed to do and communicative tasks design offers a change from the
traditional teaching routines through which many learners have previously failed to

communicate. It encourages learners to experiment with whatever English pieces they
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can recall, to try things out without fear of failure, and to express themselves with
basic fluency and accuracy. Since the teaching materials for the students in China
designed focusing on grammar more than on communication, teachers should
carefully design effective communicative tasks for the teaching units and implement
them in class scientifically for the best teaching effect. Teachers of English should
know the basic ideas about communicative tasks and task design, about how to design
the components of the communicative tasks, and how to conduct activities when
implementing them. This study provided some ideas of how to design communicative
tasks in non-English major classrooms in order to achieve better teaching effects:
what principles of communicative tasks should be based on, what components should
be in the communicative tasks, what the main problems of non-English major
freshman in English classrooms are, how to design the traditional materials to fit
TBLT, what activities should be done in the classroom, and whether the
communicative tasks are effective.

Incecay and Incecay (2009) conducted a case study that investigates 30
Turkish university students’ perceptions of communicative and non-communicative
activities in EFL classroom in order to better understand the appropriateness and
effectiveness of communicative and non-communicative activities in their English as
a foreign language (EFL) courses in a private university preparatory school in Istanbul,
Turkey. Using multi-method, data were collected by means of a questionnaire and a
semi-structured interview. Quantitative data were supported by qualitative data to
provide more reliable results. The results suggested that EFL countries like Turkey
needed to modernize and update their teaching methods which meant making changes
by taking students’ previous educational habits into consideration. It was obvious
from the study that students in non-English speaking countries made use of
communicative language teaching (CLT) if communicative activities and
non-communicative activities were combined in English classrooms. In other words,
applying the communicative approach with traditional teaching structures was
beneficial for EFL students.

Furthermore, Sung (2010) conducted a study in promoting communicative
language learning through communicative tasks. This study examined the level of

effectiveness and suitability of three communicative language teaching-based projects
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in a particular teaching context, namely, a first-year Chinese language classroom in a
university in Utah. Research data collected included participants' sample project work,
project feedback forms, and focus-group interviews. The results show that the
participants speak highly about the projects, and they also provide some suggestions
for project modifications in order to better fit their individual learning needs. The
findings suggest that, when designing communicative language teaching-based
projects, learning about students' needs and adapting communicative tasks to a

particular teaching context are the keys to ensure project success.
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CHAPTER 3

RESEARCH METHODOLOGY

This chapter provides a detailed description of the research design for this
study, including coursebooks, research subjects, research instruments, data collection

and data analysis.

3.1 Coursebooks

In China, there are two categories of the English teaching materials,
commercial coursebooks and home-made coursebooks. The commercial coursebooks
are written by English native speakers and used by many training institutes, while the
home-made coursebooks are written by Chinese authors and used in most of the
schools all over the country. There are two main sets of local coursebooks widely used
at many senior high schools all over the country. These two sets of coursebook are all
home-made and edited according to the course objectives by some experts under the
organization of Ministry of Education in China.

The set of coursebooks, Senior English for China (Student’s BooklA, 1B, 2A,
2B and 3) (2007), were analyzed to check and to find out their communicative levels.
This set of coursebooks was published by People’s Education Press and widely used
by many senior high school students all over the country. Senior English for China,
Students’ Book 1A and 1B are used for the first year high school students; Students’
Book 2A and 2B are used for the second year high school students; Students’ Book 3
is for third year high school students. They include teacher’s books, students’ books
and CD-ROM. Each coursebook includes two main parts, text and exercises.

This version of this set of coursebooks is very new. They have been improved
a lot to be more communicative compared to the old versions. They were edited by
many Chinese experts under the direction of the Ministry of Education which set the
objectives and knowledge outline. This set of coursebooks was written according to

the combination of analytical and synthetic approaches. The content were organized
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according to topics. Different parts of language were organized step by step then in
the whole structure of language. However, the language content was consolidated by
tasks, so students can practice language use to achieve the communicative purposes
through providing opportunities for students to practice using the language learned.
Therefore, the syllabus types of this set of coursebooks are the combination of
structural and functional syllabus, and the structural syllabus dominates. The
coursebooks consist of tasks which can be used by teachers in communicative
language teaching to develop students’ communicative abilities at all stages of
teaching.

The set of coursebooks includes five students’ books. Students’ Book 1A
consists of 12 units. Students’ Book 1B, 2A and 2B have 10 units each. There are 16
units included in Students’ Book 3. Therefore, there are totally 58 units in this set of
coursebooks. The number of tasks in each unit are the same. There are 8 tasks in
warming up, listening, speaking, pre-reading, reading, post-reading, language study
and integrating skills in every unit in Students’ Book 1A, 1B, 2A and 2B. But the
structure in Book 3 is different. Some units include listening, talking, practicing,
integrating skills, project and assessing, while the structure of the other units consists
of listening, testing your skills, reading and speaking, reading, cloze test, translating
and writing. Each unit in Book 3 consists of 8 tasks, too. So there are totally 464 tasks
(58 units x8 tasks).

In the tasks, students are asked to use English to achieve some special
outcomes in some particular contexts. For example, the warm up task in Figure 3.1 is
an activity to ask students to use English to solve problems.

Another example in Figure 3.2 is a pre-reading task. In this part, students are
asked to discuss four questions in English with their partners. This is a preparation for

the reading part.
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Figure 3.1 An example of warming up task

How creative are you? Are you good at solving problems and thinking in new ways?
Work together with your partner and solve these problems.

Useful things Talk box True or false?
How many new uses can you | How many words can you make | 1 The word “boat™ can be spelled
think of for the following items? | by moving the sides of the box? using four of the letters from
You can move any side as many the word “automobile™,
1 A wothpick steps as vou wish, 2 11 minutes past 5 o'clock is 48
s 1 D R minutes before 6 o’clock.

- 4 — 3 If you turn a left-handed glove
C | o | A | r inside out, it will fit on a right
2 A sock A T O E hand.
r R E hi |
Example: STOP
SIDR
COAT

ATOE
PREM

3 A plastic bag

Figure 3.2 An example of pre-reading task

PRE-READING

Discuss these questions with your partner.

What Kind of music do you like?

When you listen to a song, do you listen to the words or the music?

Do vou play any musical instrument? What is vour favourite instrument?

B —

4= Ll

Do you like 1o listen to music from other countries?

oy

There are totally 58 units included in this set of coursebooks. Each unit is a
particular context. In each context, different tasks are designed to develop students’
reading, listening, speaking, writing and communicative abilities. The grammar points
are included and practiced in each unit step by step. Each unit focuses on one or two

grammar points only. The topics of each unit are shown in the table below.

Table 3.1 Units and topics in Senior English for China, Students’ Book

Learner | Book Unit Topic Unit Topic
Unit 1 Good friends Unit 2 English around the
world
Unit 3 Going places Unit 4 Unforgettable
experiences
1" year A Unit 5 The silver screen Unit 6 Good manners
Unit 7 Cultural relics Unit 8 Sports
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Learner | Book Unit Topic Unit Topic
Unit 9 Technology Unit 10 The wor&;l around
Unit 11 The sounds of the Unit 12 Art and literature
world
Unit 13 Healthy eating Unit 14 Festivals
Unit 15 The necklace Unit 16 | Scientists at work
Unit 17 Great women Unit 18 New Zealand
1B Unit 19 | Modern agriculture | Unit 20 Humor
Unit 21 Body language Unit 22 A world of fun
Unit 1 Making a difference Unit 2 News media
Unit 3 Art and architecture Unit 4 The British Isles
A Unit 5 Living with disease Unit 6 Life in the future
Unit 7 A garden of poems Unit 8 First aid
Unit 9 Saving the earth Unit 10 | Frightening nature
nd
27 year Unit 11 Scientific Unit 12 Fact and fantasy
achievements
Unit 13 The water planet Unit 14 Freedom fighters
B Unit 15 Destinations Unit 16 | The United States
of America
Unit 17 Disabilities Unit 18 Inventions
Unit 19 The Merchant of Unit20 Archaeology
Venice
Unit 1 That must be a Unit 2 Crossing limits
record!
Unit3 | The land down under | Unit 4 Green world
Unit 5 Getting the message Unit 6 Going West
Unit 7 A Christmas Carol Unit 8 Learning a
3" year 3 foreign language
Unit 9 Health care Unit 10 American
literature
Unit 11 Key to success Unit 12 Education
Unit 13 The mystery of the Unit 14 Zoology
Moonstone
Unit 15 | Popular youth culture | Unit 16 Finding jobs
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The structure of each unit in book 1A, 1B, 2A and 2B is the same which
consists of warming up, listening, speaking, pre-reading, reading, post-reading,
language study, integrating skills. See examples of every part in Appendix E 1.

(1) Warming up: This part is the beginning part of the lesson which takes a
short period of time for students to be quickly enrolled into classroom activities
before the start of the main content of a lesson. A good warming up can play an
important role in attracting students’ attentions and interests and enrolling them into
the classroom learning status.

The warming up part in this set of coursebooks includes some questions about
students’ attitudes or knowledge, some questions with reference to some pictures,
discussion about the passage or pictures provided, listening to the tape and answering
some questions, filling a table and so on.

(2) Listening: Most of the structures in the listening parts are listening and
catching information. There are also some discussions after listening to the tape.

(3) Speaking: The speaking tasks are usually some discussions or question and
answer practices in individual, pair or group.

(4) Pre-reading: There are always some simple questions related to the reading
part provided for students to discuss or think.

(5) Reading: In this part, almost all of the reading parts are long passages.

(6) Post-reading: Most of the tasks in this part are answering questions or
checking true or false using the information from the reading passages. Some tasks
are completing tables with students’ own thoughts related to the topics in the reading
parts.

(7) Language study: Language study part consists of word study and some
grammar exercises in multiple choices, gap filling, sentence rewriting, and so on.

(8) Integrating skills: It includes reading and writing. In this part, students are
usually asked to read one short passage and then write another short passage related to
it or in new topics.

The above details are the structure of Book 1A, 1B, 2A and 2B. However,
Students’ Book 3 is different from the other four books. The focus of Book 3 is
grammar practicing. Some units in Book 3 include listening, talking, practicing,

integrating skills, project and assessing. In these units, listening, talking, practicing
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and integrating skills are emphasized. Practicing consists of many exercises in
vocabulary and grammar in different forms. On the other hand, the structure of some
units consists of listening, testing your skills, reading and speaking, reading, cloze test,
translating and writing. The structure of book 3 looks like a test paper because there
are lots of exercises in vocabulary and grammar included. Some examples are given

in Appendix E 2.

3.2 Research subjects

The subjects were 59 students from one third year senior high school class at
one senior high school in Henan Province in China. This is a school in the city and it
is considered the best one. The population of the third year students in this school is
2245 in 36 classes of about 60 students each. All of them have learned English for six
years and English is the main subject for them. One class (59 students) was randomly

selected as the subjects of this study using the random sampling method.

3.3 Research instruments

Three research instruments used collect quantitative data in this study were
task evaluation criteria, the China English proficiency test (National College Entrance
Examination), and an oral communication test. Each instrument are introduced in

details as follows.

3.3.1 Task Evaluation criteria

In order to investigate communicative levels of the coursebooks used in China,
the task evaluation criteria (see Appendix A) were adopted from Nunan (1989)’s
framework for analyzing communicative tasks. The items in the framework were
divided into many sub-items in the checklist in a form to make it easier to check
according to Nunan (1989). A communicative task must have at least one

characteristic in each of the six components to be considered communicative.
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Aspects of Goals

Task 1

Task 2

1. Establishing and maintaining interpersonal relationships;

2.
Exchanging

2.1 information

2.2 ideas

2.3 opinions

2.4 attitudes

2.5 feelings

2.6 and to get things done through interactions;

3. acquiring
information
from more
or less
‘public’
sources in
the target
language

e.g.

3.1 books,

3.2 magazines,

3.3 newspapers,

3.4 brochures,

3.5 documents,

3.6 signs,

3.7 notices,

3.8 films,

3.9 television,

3.10 slides,

3.11 tape,

3.12 radio,

3.13 public announcements,

3.14 lectures

3.15 written report etc.

4. using this information from more or less ‘public’ sources in

the target language in some way;

5. listening to, reading, enjoying and 5.1 stories,

responding to creative and imaginative | 5.2 poems,

uses of the target language e.g. 5.3 songs,
5.4 rthymes,
5.5 drama
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6. for certain learners, creating them themselves.

Sum of Goals

Aspects of Input Task 1 | Task 2
1. Activity is the rehearsal for the real world
2. Text is slightly adapted to suit the students, but still retain
most of its authentic features.
Sum of Input
Aspects of Activities Task 1 | Task 2
1. being 1.1 reflecting real-world tasks,
authentic in 1.2 promoting learners to apply newly
terms of acquired linguistic knowledge to real
communication;
2. designed to 2.1 the accuracy of learners' target language
help develop including fully authentic (skill using) and
semi-authentic (skill getting),
2.2 fluency of learners' target language.
Sum of activities
Aspects of Learner roles Task 1 | Task 2
1. The centre of class.
2. Negotiative, be part of a social group.
3. Move from dependence to autonomy as learning progresses.
Sum of learner roles
Aspects of Teacher roles Task 1 | Task 2

1. Facilitator

2. Participant

3. Director

Sum of teacher roles
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Continued

Aspects of settings Task 1 | Task 2

1. promote learner-centeredness, i.e. learners are involved in

learning through doing or using the language learned;

2. provide learners with opportunities for genuine interactions

which have a real-life purpose to them.

Sum of settings

Total

3.3.2NCEE

The national college entrance examination is a very important proficiency test.
It is organized every June. The test paper was constructed by the committee of NCEE
according to the objectives and knowledge outline of the English course at senior high
school in China set by the Ministry of Education. This English test paper consists of
three main integrated skills: listening, reading and writing. It consists of listening (20
multiple choice items), grammar and vocabulary (15 multiple choice items), cloze test
(20 multiple choice items), reading comprehension (20 multiple choice items), error
identification and correction (a passage including 10 errors) and essay writing (about
100 words) (see appendix F). The test takes two hours and the total score is 150 points.
The passing point of the test is 90 (60%).

3.3.3 Oral communication test

In order to examine students’ oral communicative ability, two tests were used.
The first was a listening and responding test and the second was a speaking test The
test format of the two tests were adapted from the IELTS speaking test.

3.3.3.1 Listening and responding test

In the listening and responding test, a text of a hotel advertisement (see
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Appendix C) was adapted from a guide book, named ‘A guide book for Hainan’. It
was a short passage about the attracting characteristics of the hotel at Sanya City in
China. The text chosen was not difficult for students because there were only three
new words. The sentence structure and grammar points were familiar to them because
they all had learned the structures. The text was read by a native English speaker and
recorded as the listening materials. Students were asked to listen to the text twice and
respond to it (see Appendix B). First, the students commented on the place that was
introduced in the text (e.g. setting, attraction and price), and then said whether they
wanted to visit the place or not, and why. Students could take notes to help them to
catch information when they listened to the text. After listening, students were given
one minute to think about what they were going to say. Then they were asked to talk

about the topic for one or two minutes.

3.3.3.2 Speaking test

The speaking test (see Appendix B) was taken from the IELTS speaking test. It
was in the form of an interview. There were eight questions totally. Here each student
were asked to discuss each question for about 1 minute. The test consisted of two
parts. First, the interviewer asked the student about him/herself using 4 questions as
follows:

(1) What’s your name and where do you come from?

(2) How many people are there in your family and who are they?

(3) What do you like doing?

(4) Who is your best friend?

These first four questions asked for some general information about students
themselves to make them relaxed and enroll themselves into the state of testing. They
were easy, so the students felt comfortable to have contents to express.

Then, another four questions were asked about one familiar topic, clothes and
fashion which is of their interest. Then students would have something to say about
these topics.

(1) How important are clothes and fashion to you? [Why/Why not?]

(2) What kind of clothes do you dislike? [Why?]
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(3) How different are the clothes you wear now from those you wore 10 years
ago?

(4) What do you think the clothes we wear say about us?

3.4 Data collection

The oral communicative test paper was not piloted, but an English teacher
checked the paper before it was conducted. The English teacher has taught the
students for three years, and she knew the abilities of their students. She agreed that
the paper matched her students’ levels and there was no suggestion for improvement
from her. The data were collected at the end of the course.

The quantitative data were collected according to the following steps. First,
the oral communication test was conducted on 19th—20th, May 2011. Second, the
students took the NCEE on Sth, June 2011. Then the coursebooks were analyzed from

June to August, 2011. The schedule is provided in Table 3.3 below.

Table 3.3 The schedule of the study

Steps Date Procedure
1 19"-20™, May 2011 The oral communication test was conducted.
2 8™ June 2011 Students took the NCEE.
3 June to August, 2011 | The coursebooks were analyzed.

3.4.1 Coursebooks analysis

The data of coursebook analysis were collected according to the task
evaluation criteria. Each task was analyzed according to the checklist. In the analysis,
if one task matched one sub-item of the goals, the task was said to match the goals.
This was the same to input, activities, learner roles, teacher roles and settings. Each
task was analyzed according to the evaluation criteria, and the frequency of each item
in the criteria was counted. All the tasks counted were 464 in total and they were used

for calculating the percentages. In each part, the tasks were counted separately and the
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sum of the tasks might not match each sub-item, because one task might match more
than one sub-item in each part.

One example of task evaluation with this criteria is provided to demonstrate
the application of the criteria. In this one warming up task, students were asked to

listen to the music on the tape, and then discuss the four questions with their partners.

Figure 3.3 An example of task evaluation
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1 Listen to the music on the tape. Where do you think the music comes from?

2 After listening to the tape, discuss the following questions with your partner.
1 Which piece of music do you like best? Why?
2 What makes you think this music comes from ...7
3 What are the differences between the songs you have heard?

4 Can you guess what the songs are about?

F."
This task can be characterized as follows:
Goals: Exchange personal information
Input: Text is slightly adapted to suit the students, but still retain
most of its authentic features
Activities: Being authentic in terms of reflecting real-world tasks
Learner roles: The centre of class
Teacher roles: Facilitator and director
Settings: 1. Promote learner-centeredness, i.e. learners are involved

in learning through doing or using the language learned;
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2. Provide learners with opportunities for genuine
interactions which have a real-life purpose to them.
Then, in the checklist of criteria, “+” was put in the aspects that this task

matched.

3.4.2 Oral communication test

Students took the oral communication test at the end of the semester, and the
test included two steps. The first was the listening and responding test conducted in
the school language laboratory. The listening text was recorded on CD. All the 59
students were asked to listen to the CD twice, and record their responses by the
multimedia equipments in the laboratory. Then all the records were collected.

The speaking test was in the form of a conversation between the researcher
and the students. The students took the interview one by one in one room, and the
whole process was recorded. To avoid leaking test information, each student was
asked not to tell their classmates the content of the test. It was told to students that the
test was just the researcher’s study and this would not affect their studying or scores.
The interview took two days with the same interviewer. These all helped to be fair for
each student.

Two experienced native English speakers scored the responses of both
listening and responding test and interview of each student into different levels
question by question and in whole according to the scoring criteria of IELTS speaking

test bands (see Appendix D) from O to 9.

3.4.3 NCEE

The proficiency test (NCEE) was conducted by the China Education
Committee in the whole mainland of China in June. All the subjects took the test.
Then the papers of all the students in Henan Province were collected by the Ministry
of Education at Henan Province. The objective items were on the answer sheets and
scored by computer. For the writing part which requires subjective evaluation, many

experienced English teachers were chosen from many senior high schools to attend
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the training of Ministry of Education to mark it to ensure the fairness. The teachers
were divided into different groups under the management of the supervisor from the
NCEE committee of Ministry of Education. If they encountered some items for which
they could not make a decision, they could ask the supervisor to conduct a discussion
about the item. During marking the test papers, all the paper was sealed up to avoid
leaking students’ personal information to keep the fairness. All the students’ scores
were published later in June by the National Education Committee. Both the total

score of each student and the average score of the whole class were collected.

3.5 Data analysis

In order to answer all the five research questions, the descriptive statistics was
used to analyze the data in terms of frequencies for means and percentages. The data
analysis tools and methods are introduced in details according to each research

question and instrument below.

3.5.1 Coursebook analysis

For the coursebooks analysis, quantitative data were collected. Frequencies
and percentages were employed to describe the communicative tasks which matched
the goals, input, activities, learner roles, teacher roles and settings compared to all the
tasks. Then the frequency of each sub-item in the criteria was calculated. At last, the
percentages of the communicative tasks of all the tasks in goals, input, activities,
learner roles, teacher roles and settings were discussed in terms of communicative

levels to answer the research question 1.

3.5.2 NCEE

The students' scores collected from the test paper were quantitatively analyzed
by descriptive statistics in frequencies, and percentages and the average score of all
the students in the whole test were calculated to reveal the overall students’

proficiency levels to answer the research question 2.
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3.5.3 Oral communication test

The assessments of both students’ listening and responding and speaking
performance were examined by the scores marked by two experienced native English
speakers. The data were collected and analyzed using descriptive statistics.

First, the listening and responding test and the speaking test were analyzed
separately. In the listening and responding test, each student’s score and all the
students’ average score were investigated. Then, each student’s average score and all
the students’ average score of the speaking test were provided. Second, the average
score of the listening and responding test and that of the speaking test were compared
and studied. Third, all the students’ average score of the listening and responding test
and the speaking test was analyzed according to the scoring criteria of IELTS
speaking test bands to answer research question 3, students’ oral communicative

abilities after studying the coursebooks.

To answer research question 4, there was no need to collect new data since the
collected data could be used in the comparison. First, in order to examine whether
there was a relationship between students’ general proficiency levels and oral
communicative abilities, each students’ total NCEE score and oral communicative test
score were compared statistically to check whether the relationship was significant or
not. Second, the relationship between the percentage of communicative tasks included
in the coursebooks and students’ total scores of NCEE scores and oral communicative
test scores were compared to find the relationship.

The whole findings were then discussed and suggestions were made.
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CHAPTER 4

FINDINGS AND DISCUSSION

This chapter reports and discusses the results of the data analysis conducted
according to the research methodology described in Chapter 3 to answer the four

research questions raised in Chapter 1.

4.1 Findings

In order to present the findings in a clear and coherent manner, the results are

organized according to the four research questions of this study.

4.1.1 Research Question 1: What are the communicative levels of the coursebooks

used in China?

There are totally 464 tasks in the coursebooks. In the coursebook analysis, 377
tasks were counted separately and matched the communicative goals. 292 tasks were
counted separately and matched the communicative input. 340 tasks were counted
separately and matched the communicative activities. 463 tasks were counted and
matched the communicative learner roles. 456 tasks were counted separately and
matched the communicative teacher roles. Then 495 tasks were counted and matched
with communicative settings.

To address the results clearly, the frequency and percentage of each item were
discussed separately in goals, input, activities, learner roles, teacher roles and settings

and then the overall results of the coursebook analysis below.

4.1.1.1 Goals

There are six main items in the goals part, and there are many sub-items under

these six main aspects. The frequencies and percentages of the six items are provided
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Table 4.1 Frequency and percentage of the tasks matching the communicative goals
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Aspects of Goals Frequency | Percentage
1. Establishing and maintaining interpersonal 5 1.08%
relationships;
2. 2.1 information 66 14.22%
Exchanging | 2.2 ideas 52 11.21%
2.3 opinions 48 10.35%
2.4 attitudes 2 0.43%
2.5 feelings 6 1.29%
2.6 and to get things done through 7 1.51%
interactions;
3. acquiring | 3.1 books, 59 12.72%
information | 3.2 magazines, 61 13.15%
from more | 3.3 newspapers, 39 8.41%
or less 3.4 brochures, 10 2.16%
‘public’ 3.5 documents, 0 0%
sources in | 3.6 signs, 2 0.43%
the target | 3.7 notices, 0 0%
language |3 g films, 1 0.22%
c.g. 3.9 television, 2 0.43%
3.10 slides, 2 0.43%
3.11 tape, 38 8.19%
3.12 radio, 7 1.51%
3.13 public announcements, 1 0.22%
3.14 lectures 22 4.74%
3.15 written report etc. 10 2.16%
4. using this information from more or less ‘public’ 18 3.88%

sources in the target language in some way;
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Continued

Aspects of Goals Frequency | Percentage

5. listening to, reading, enjoying and 5.1 stories, 0 0%
responding to creative and imaginative

uses of the target language e.g.

5.2 poems, 3 0.65%
5.3 songs, 1 0.22%
5.4 thymes, 0 0%
5.5 drama 3 0.65%
6. for certain learners, creating them themselves. 1 0.22%
Total 377 81.25%

As shown in Table 4.1, there are 5 tasks (1.08%) matching the communicative
goals in establishing and maintaining interpersonal relationships. The distribution of
tasks which matched item 2 of goals are like this: 66 tasks (14.22%) for exchanging
information, 52 for ideas (11.21%), 48 for opinions (10.35%), 2 for attitudes (0.43%),
6 for feelings (1.29%) and 7 for getting things done through interactions (1.51%). The
highest is 66 tasks (14.22%) matching the goal of exchanging information, while the
lowest is 2 tasks for exchanging attitudes (0.43%).

Moreover, the details of the tasks matching the goals of acquiring information
from more or less ‘public’ sources in the target language are described in the table, too.
As shown, there are 15 resources discussed. 61 tasks (13.15%) are from magazines,
and this is the highest in this item. 59 tasks (12.72%) come from books and this is the
second highest in this goal. The number of tasks in the descending order are 39
(8.41%) from newspapers, 38 (8.19%) from tape, 22 (4.74%) from lectures, 10
(2.16%) from brochures, 10 (2.16%) from written report, 7 (1.51%) from radio, 2
(0.43%) from signs, 2 (0.43%) from television, 2 (0.43%) from slides, 1 (0.22%) from
public announcements, 1 (0.22%) from films, and no task from documents or notices.
The lowest frequency is 0 and lies in documents and notices.

The tasks matching the goal of using this information from more or less
‘public’ sources in the target language in some way are 18 tasks (3.88%). Only 1

(0.22%) task matches the goal of for certain learners, creating them themselves. Also,
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the number of tasks matching the goal of listening to, reading, enjoying and
responding to creative and imaginative uses of the target language are shown in the
table. As seen, there are 3 tasks (0.65%) in the poem part, 3 tasks (0.65%) in the
drama part, 1 task (0.22%) matching the songs item, but there is no task matching the
stories or rhymes.

From Table 4.1, it can be found that of all the 464 tasks, 377 tasks (81.25%)

matched the communicative goals in whole.

4.1.1.2 Input

There are two sub-items in the input part, and the frequencies and percentages

are shown in Table 4.2.

Table 4.2 Frequency and percentage of the tasks matching the communicative

input
Aspects of Input Frequency | Percentage
1. Activity is the rehearsal for the real world 213 45.91%
2. Text is slightly adapted to suit the 95 20.47%
students, but still retain most of its authentic
features.
Total 292 62.93%

As Table 4.2 shows, the activities of the 213 tasks (45.91%) are the rehearsals
for the real world. The texts of 95 tasks (20.4%) are slightly adapted to suit the
students, but still retain most of their authentic features. Totally, of all the 464 tasks,
292 tasks (62.93%) matched the communicative input. 292 was not the sum of item 1
(213) and item 2 (95) in the table because one task may match many sub-items in the
input part. So the 292 tasks matching the communicative input were counted
separately. This is much lower compared to the 377 tasks (81.25%) matching

communicative goals.
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4.1.1.3 Activities

The frequencies and percentages of the communicative activities are shown in

Table 4.3 below.

Table 4.3 Frequency and percentage of the tasks matching the communicative

activities
Aspects of Activities Frequency | Percentage
1. being 1.1 reflecting real-world tasks, 269 57.97%
authentic 75 promoting learners to apply 104 22.41%
in terms newly acquired linguistic knowledge
of to real communication;
2. 2.1 the accuracy of learners' target 190 40.95%

designed | language including fully authentic
to help (skill using) and semi-authentic

develop (skill getting),

2.2 fluency of learners' target 27 5.82%
language.

Total 340 73.28%

As Table 4.3 shows, the activities of 269 tasks (57.97%) are authentic in terms
of reflecting real-world tasks, and the activities of 104 tasks (22.41%) are authentic in
promoting learners to apply newly acquired linguistic knowledge to real
communication. There are also 190 tasks (40.95%) designed to help develop the
accuracy of learners' target language including fully authentic (skill using) and
semi-authentic (skill getting) ones, and 27 tasks (5.82%) were designed to help
develop the fluency of learners’ target language. As a whole, of all the 464 tasks, 340
(73.28%) tasks match the communicative activities. 340 tasks was counted separately
and each of them matched with more than one sub-item in the table. Compared to the
percentage of communicative goals (81.25%), the percentage of communicative

activities is lower.
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4.1.1.4 Learner roles

Another component is learner roles, and the results of the tasks matching the

criteria are shown below.

Table 4.4 Frequency and percentage of the tasks matching the communicative

learner roles
Aspects of Learner roles Frequency | Percentage
1. The centre of class 459 98.92%
2. Negotiative, be part of a social group 30 6.47%
3. Move from dependence to autonomy as 18 3.88%
learning progresses
Total 463 99.78%

From Table 4.4, the results of the communicative learner roles analysis is very
clear. 459 tasks (98.92%) matched that the learners were the centre of class. In 30
tasks (6.47%), learner roles are negotiative and part of a social group. 18 tasks (3.88%)
help learners to move from dependence to autonomy as learning progresses. Totally,
there are 463 tasks (99.78%) matching the learner’s communicative roles. In the 463
tasks, each of them matched at least one sub-item in the table. This is the highest of

the percentages of the six main components in the task evaluation criteria.

4.1.1.5 Teacher roles

There are three sub-items of the teacher roles. The frequencies and
percentages of the tasks matching the teacher’s communicative roles are shown in

Table 4.5.
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Table 4.5 Frequency and percentage of the tasks matching the communicative

teacher roles

Aspects of Teacher roles Frequency | Percentage
1. Facilitator 250 53.88%
2. Participant 56 12.07%
3. Director 150 32.33%
Total 456 98.06%

According to the data provided in Table 4.5, teachers play a role of facilitator
in 250 tasks (53.88%). There are also 56 tasks (12.07%) in which teachers’ role is
participant. 150 tasks (32.33%) matched with the communicative teacher roles as a
director. As a whole, there are 456 tasks (98.06%) matching the communicative

teacher roles. In the 456 tasks, each matched more than one sub-item in the table.
4.1.1.6 Settings
The findings of the coursebook analysis in settings are provided in Table 4.6.

Table 4.6 Frequency and percentage of the tasks matching the communicative

settings

Aspects of Settings Frequency | Percentage

1. promote learner-centeredness, i.e. learners are 454 97.85% %
involved in learning through doing or using the

language learned;

2. provide learners with opportunities for genuine 126 27.16%

interactions which have a real-life purpose to them.
Total 459 98.92%

In Table 4.6, it is shown that there are 454 tasks (97.85%) matching the

communicative settings in promoting learner-centeredness, i.e. learners are involved
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in learning through doing or using the language learned. There are also 126 tasks
(27.16%) providing learners with opportunities for genuine interactions which have a
real-life purpose to them. For the settings as a whole, 459 tasks (98.92%) are

communicative. In the 495 tasks, each matched more than one sub-item in the table.

4.1.1.7 Summary

Based on the detail findings above, Table 4.7, the summary of the frequency
and percentage of communicative task was provided below to show the overall picture
of the coursebook evaluation.

As seen in Table 4.7, of all the 464 tasks, 377 tasks (81.25%) matched the
communicative goals. 292 tasks (62.93%) matched the communicative input. This is
the lowest percentage of the six parts in the evaluation criteria. 340 tasks (73.28%)
matched the communicative activities. 463 tasks (99.78%) matched the
communicative learner roles. This is the highest. Also, the data of other two parts are
high. For the teacher roles, 456 tasks (98.06%) are communicative and 459 tasks
(98.92%) matched the communicative settings. Compared to the criteria of
communicative levels, the coursebook are highly communicative in goals, learner
roles, teacher roles and settings. The communicative levels in input and activities are

average.

Table 4.7 The frequency and percentage of communicative task

Criteria Frequency Percentage
Goals 377 81.25%
Input 292 62.93%

Activities 340 73.28%

Learner roles 463 99.78%
Teacher roles 456 98.06%
Settings 459 98.92%

The overall percentages of matching the communicative task components are

high. However, not all the percentages shown in the Table 4.7 are high. The
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percentage of communicative input is only 62.93%, which is the lowest in the table.
The percentage of communicative activities is 73.28%, which is very low compared to
goals (81.25%), learner roles (99.78%), teacher roles (98.06%) and settings (98.92%).
This means that a lot of input and activities are not authentic or the rehearsal of the
real world. Many activities lack communication and practice. These are the
weaknesses of this set of coursebooks.

Therefore, from Table 4.7, it can be concluded that after many improvements
the coursebooks are highly communicative but still with the weaknesses in input and

activity.

4.1.2 Research Question 2: What are students’ general proficiency levels after

studying the coursebooks?

The proficiency test scores of the 59 students are showed in Table 4.8. They

were published by the National Education Committee after the test.

Table 4.8 Students’ scores of NCEE

Scores of NCEE

score

13 5 7 9 11 13 15 17 19 21 23 25 27 29 31 33 35 37 39 41 43 45 47 49 51 53 55 57 59
student
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Table 4.9 Scores of students’ proficiency

N Minimum | Maximum | Mean S.D.
Score 59 15.00 132.00 92.85 23.70
Valid N

59
(listwise)

As shown in Table 4.8 and Table 4.9, the highest score was 132, while the
lowest score was 15, and the mean of NCEE score of all the 59 students was 92.85
(61.90%). Compared to the total of 150 points, the 92.85 (61.90%) is a little over the
passing point 90 (60%). NCEE is a proficiency test designed for students who
graduate from senior high schools. The mean score 92.85% meant that the students
achieved the objectives after studying the coursebooks, but not outstandingly
impressive. The students’ proficiency levels are average after studying the

coursebooks.

4.1.3 Research Question 3: What are students’ oral communicative abilities after

studying the coursebooks?

For the oral communication test, scores of the listening and responding test
and the speaking test are showed in Table 4.10.

In Table 4.10, the pink line is all the 59 students’ scores of listening and
responding test, while the blue line is their scores of the speaking test.

Based on the scores of the 59 students, the descriptive statistics of students’
scores of listening and responding test and speaking test are provided in Table 4.11

and 4.12.
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Table 4.10 Students’ scores of oral communication test

Scores of oral communication test

——scores of
speaking

score

—&—scores of
listening
&
responding

1 4 7 10 13 16 19 22 25 28 31 34 37 40 43 46 49 52 55 58 61

student

Table 4.11 Results of the listening and responding test and the speaking test

N Minimum Maximum Mean S.D.
Lis &Resp 59 .00 4.00 1.52 .81
Speaking | 59 50 4.00 2.50 92
Valid N
59
(listwise)

As Table 4.11 shows, the highest score is 4.00, while the lowest is 0.00 in
listening and responding test. In the speaking test, the highest score is 4.00 and the

lowest is 0.50. The mean score of all the 59 students in the listening and responding
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test is 1.52, while the mean score in the speaking test is 2.50.

Both 1.52 (16.85%) and 2.50 (27.78%) are very low compared to the highest
score (band 9). In the IELTS speaking band descriptors (public version), score 0 to 9
are described by fluency and coherence, lexical resource, grammatical range and
accuracy and pronunciation (see Appendix D).

The mean score 1.52 of the listening and responding test is considered to be
band 2 which describes the students' performance as follows: pause lengthily before
most words and there is little communication possible. Students only produce isolated
words or memorized utterance and they cannot produce basic sentence forms. The
speech is often unintelligible, too. Proficiency at band 2 is very poor and the
communication fails. On the other hand, the mean score 2.50 of the speaking test is
considered to be band 3. In this band, students speak with long pauses and have
limited ability to link simple sentences. They give only simple responses and are
frequently unable to convey basic messages. Students use simple vocabulary to
convey personal information and have insufficient vocabulary for less familiar topics.
Students attempt basic sentence forms but with limited success, or rely on apparently
memorized utterances and make numerous errors except in memorized expressions.
They also show some of the features of band 2 and some, but not all, of the positive
features of band 4 in pronunciation.

From Table 4.10, it is very clear that students’ scores of listening and
responding test are lower than the scores of speaking test. This might be caused by the
test format, listening input recording and content.

On the one hand, the listening and responding test is difficult in its required
tasks. Students listen carefully to catch the information and respond to it. If they
missed some information or were unconfident about the information they heard, their
oral performance could be negatively affected. The recording of the listening text was
read by an English native speaker. The students might be unfamiliar with the accent
which might make it difficult for them to understand. Third, the test was given in a
language laboratory and it was formal. This could make students feel nervous though
it might have helped with the fact that all other noises were well filtered out. In
contrast, the speaking test is relaxed and easy. First, the pronunciation of the

interviewer was easy to understand, because she is also a Chinese. Second, the
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interview procedure was informal, and the interviewer asked questions step by step,
from something about themselves to some familiar topics. This helped relax the
students and make them confident to express their information and ideas freely.

Furthermore, the contents of the test were different. The texts of the listening
and responding test were difficult because they were longer and the topic was a little
far from students’ life, while the topics in the speaking test were familiar to the
students themselves and their daily life. The questions were in simple sentences and
very easy to understand. Therefore, the students could do the oral performance better
than the listening and responding test.

The overall picture of the oral communicative test is given in Table 4.12

below.

Table 4.12 Descriptive Statistics of oral communicative test

N Minimum Maximum | Mean S.D.
Oral 59 25 4.00 2.01 79
Valid N

59
(listwise)

Based on the scores provided in Table 4.12, the means of the whole oral
communication test of all the 59 students were 2.01, which is very low compared with
the highest Band 9. The mean score 2.01 is considered to be band 2. In this band, the
oral communication fails. Therefore, it can be summarized that students’ oral

communicative abilities are very poor.

4.1.4 Research question 4: What are the relationships among the communicative
levels of the coursebooks, students’ proficiency levels and students’ oral
communicative abilities?

According to the findings above, it is known that the coursebooks used in
China have a high communicative level in whole although with weaknesses in input
and activities. Students’ proficiency levels measured by NCEE are average with the

mean score of 92.85 (61.90%) and students’ oral communicative abilities are very
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poor with the average of band 2. Coursebooks are the important tools and media to
achieve the course objectives, while students’ proficiency levels and oral
communicative abilities are the output after studying the coursebooks. The

relationships among them are provided below.

4.1.4.1 The communicative levels of the coursebooks and students’

proficiency levels

The coursebooks used in China were designed according to the objectives of
English course at senior high schools set by the Ministry of Education. The NCEE is
also constructed according to the objectives to evaluate students’ output after studying
the English course at senior high schools in China. Coursebooks may be one
important factor affecting students’ proficiency levels.

In this study, the coursebooks are found to be highly communicative in whole
and match the course objectives, and the students’ proficiency level is average
(61.90%) which is just a passing level of the test. This means that the students just
managed to achieve the course objectives through studying the coursebooks.

In summary, there is no relationship between the communicative levels of the
coursebooks and students’ proficiency levels. The coursebooks might be on the right

track in developing students’ proficiency levels, but the results were not apparent yet.

4.1.4.2 The communicative levels of the coursebooks and students’ oral

communicative abilities

The results of this study show that the coursebooks are found to be highly
communicative in whole, while the problem of Chinese students’ inability to
communicate still exists after all the reforms. This means that students still could not
communicate even after studying with communicative materials. This gives rise to a
question about what might have taken negative effects on Chinese students’
communicative abilities.

The in-depth investigation of the coursebooks revealed that the coursebooks

may still be one of the causes; the percentages of communicative input (62.93%) and
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activities (73.28%) are very low, compared to goals (81.25%), learner roles (99.78%),
teacher roles (98.06%) and settings (98.92%). These low percentages reveal that a lot
of input and activities included in the coursebooks are not authentic or the rehearsal of
the real world. Many of the input texts were not from real situations in real life. They
were just written for the purpose of teaching English. It was also found that many
activities are individual work, so communication and cooperation with others could
not happen. The inauthentic input provides inauthentic exposure for students and that
couples with the insufficiency of opportunities to communicate or rehearse the
language in real situations. So the knowledge students learned is more of text
language and practice which is not communicatively meaningful. In real
communication, they may find that it is very difficult for them to apply the knowledge
they learned to situations in the real world, even if they could achieve high scores in
tests. These may cause students’ inability to communicate and are the weaknesses of
this set of coursebooks, because without authentic texts and authentic activities, it is
very difficult for communication to happen. Therefore, more authentic input and more
activities in pair or group work are needed to provide opportunities to students to
communicate with others in English.

In conclusion, although the coursebooks used in China are highly
communicative in the whole, the input and activities parts which are not authentic or
the rehearsal of the real world are found to be the weaknesses of the coursebooks.
Therefore, the inauthentic input and inauthentic activities may be one cause of the

students’ poor communicative abilities.

4.1.4.3 Students’ proficiency levels and oral communicative abilities

In English education, proficiency level usually goes with the oral
communicative ability. That is, learners with high proficiency normally have high oral
communicative ability, but this may be different in China. Many Chinese teachers and
educators complain that high proficiency level does not mean good oral
communicative ability. In this study, the students’ proficiency levels are found to be
average and merely passed the passing point, while their oral communicative abilities

are very poor. These findings verified the complaints.
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Table 4.13 Difference between students’ oral communicative abilities and proficiency

levels
Test Value =0
Sig. Mean 95% Confidence Interval
T Df | (2-tailed) | Difference of the Difference

Lower Upper

Proficiency | 30.09 | 58 .00 61.70 57.78 66.02
Oral 19.42 | 58 .00 22.32 20.02 24.62

comm.

As Table 4.13 shows, the difference between students’ oral communicative
abilities and proficiency levels is significant at 0.05. This means that students’ oral
communicative abilities are significantly not related to their proficiency levels. The
overall pictures show that students’ proficiency levels are average and oral
communicative abilities are still poor. Many experts and teachers in China found that
Chinese students could get high scores in standardized tests but they were poor in oral
communication. In this study, the oral communication test scores of the students were
very low, but the scores in the proficiency test were not high, either. It could be said
that the learners were not successful after studying the coursebooks; their proficiency
were just average, while their oral communicative ability was poor and the difference

was significant.

4.2 Further discussions

The findings show that students’ oral communicative abilities are still poor.
This is in accordance with the complaints made apparent by Liu & Yu (1998), Rao
(2001), Xu (2004), Zhuang (2007), Chen (2009), Fan (2009), and Cai (2009).
Students’ proficiency levels are average compared to their poor oral communicative
abilities. This proves the saying that many Chinese students have difficulties in
English oral communication, despite their acceptable proficiency levels.

The findings also show that the coursebooks after improvements are highly
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communicative in whole with the weaknesses in input and activities. Apart from the
weaknesses of coursebooks, some other factors may play a part in causing students’
inability in oral communication. Meng (2009) points out that teacher may be one
factor affecting students’ inability to communicate as teacher is the user of
coursebooks and class activity organizer. Even communicative coursebooks may not
be able to facilitate communicative language teaching if teachers are not capable of
using it. Therefore, teacher training may be required to improve their teaching more
communicatively.

In China, class size may be also one factor of students’ inability in
communication. Meng (2009) observes that teachers have to teach large classes, and
so it is difficult to handle communicative tasks in the classroom. To facilitate CLT,
class may be made small to help teacher conduct activities. However, more and more
people go to school, and the class size is large in China. As a result, the policy needs
to be changed to allow small classes to be organized for language teaching and
learning.

Another factor may be the school policy. Although the policy of Ministry of
Education in China encourages to develop students’ communicative ability, as test
score is the most important criterion to evaluate schools, teachers and students, the
policies in many schools also focus on achieving high scores in tests more than
developing students' oral communicative ability. Then, teachers who want to have
good careers have to teach according to the policies, because if they put developing
students' oral communicative ability as the teaching emphasis instead of gaining high
scores in tests, they may be criticized by school heads, students or parents or even
fired. Therefore, in many schools, English teachers are trained in what to teach and
how to teach, and teachers have to teach according to the school policy which
emphasizes teaching grammar. This may lead to students’ inability to communicate.

Rao (2001) suggests that another factor, students may play a part. Even if
teachers teach communicative coursebooks communicatively, students may achieve
poor oral communicative ability because of their emotions, motivations, learning
styles and strategies, intelligence and attitudes. Rao (2001) also finds that students
like non-communicative activities more than communicative ones. This means that

students' preference takes an effect on their poor oral communicative ability.
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However, the problem should be analyzed in whole. This, in turn, suggested
that other factors such as teaching methodology, learning styles and strategies, or

education system should be investigate whether they come into play.



74

CHAPTER 5

SUMMARY, IMPLICATIONS, AND RECOMMENDATIONS

This chapter presents a summary of the main research findings presented in
Chapter 4, followed by implications of the study and finally recommendations for

further studies.

5.1 Summary of the main findings

5.1.1 This study investigated the coursebooks widely used at many senior high
schools in China, named Senior English for China (Student’s BooklA, 1B, 2A, 2B and
3) (2007) to find out the communicative levels of tasks in terms of goals, input,
activities, learner roles, teacher roles and settings. The task evaluation criteria was
taken from Nunan (1989)’s framework for analyzing communicative tasks. It was
found that the communicative percentages in goals, learner roles, teacher roles and
settings were very high, and the communicative level of the coursebooks was high in
whole. However, the coursebooks were found to have weaknesses in input and
activities of which the communicative percentages were low compared to others.

These may be said to be the weaknesses of the coursebooks.

5.1.2 To discover the students’ proficiency after studying the coursebooks, the
results of the National College Entrance Examination of English was used. It was
found that the mean score of the 59 students was 92.85 (61.90%) which was just a
little over the passing point of 90 (60%). It can be concluded that students’

proficiency levels are average after studying the coursebooks.

5.1.3 To find out the students’ oral communicative abilities after using the
improved coursebooks, an oral communication test which included a listening and
responding test and a speaking test adapted from the IELTS speaking test was used.

IELTS scoring band descriptors was used to evaluate the performance. It was found
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that the 59 students’ mean score was 2.01 (22.32%) compared to the total score of 9.
The result of the test showed that the students’ oral communicative abilities were very

poor.

5.1.4 The findings showed that the communicative level of the coursebooks
was high, students’ proficiency level was average and oral communicative ability was
low. The students’ proficiency level and oral communicative ability were significantly
different. There was no relationship between the coursebooks and students’
proficiency levels. The weaknesses of the coursebooks in input and activities might be
one of the causes of students’ inability to communicate. However, other factors may
be involved, e.g. teacher, school policy, student, NCEE, teaching methodology,

learning styles and strategies, and education system.

5.2 Implications of the study

The findings of the current study suggest a number of useful implications for
English language classroom teaching and learning and for designing instruction

materials in the Chinese context. The implications are as follows.

5.2.1 Coursebooks

The findings of the current study showed that the coursebooks were highly
communicative as a whole. The weaknesses were found in input and activities. So the
authors of instructional materials should consider improving the coursebooks to be
more authentic in input and activities. Guidance and instructional explanations to
indicate how teachers should teach English communicatively should be provided as
teachers can handle their teaching more effectively and students will have more

opportunities to communicate or rehearse the real world language.
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5.2.2 Language teaching and learning

In teaching, how teachers use materials to make the class communicative is
very important for developing students’ communicative ability. In real classes, many
teachers still teach grammar to students. Many students also think that learning
English is to learn grammar. CLT may not be accepted and applied by many tachers
and students. Therefore, teacher training is needed to enable teachers to teach

communicatively.

5.2.3 NCEE

NCEE is very important to students’ life and the score of the test is the criteria
for students entering colleges in China. The backwash effect of the test is very wide
and apparent in China. It is the direction of English teaching at senior high schools.
Therefore, the content used in teaching and learning were in concordance with the test
papers or the grammar materials in order to develop students’ abilities in doing the
test. So the lack of speaking part in NCEE may be one of the causes of students’
inability to communicate. The backwash effect of NCEE cannot be ignored, but it can
be positively used. Therefore, it is very necessary to improve the NCEE to be more
balanced in terms of skills measured to help develop students’ oral communicative

abilities.

5.3 Recommendations for further studies and coursebooks

Based on the given findings and limitations of the present study, the following
recommendations are suggested for further studies.

Firstly, the coursebooks was analyzed by one person in this study. So there
may be some subjective opinions. Therefore, to make this study more objective, it’s
better to involved at least two evaluators.

Secondly, this study is a case study in one senior high school in China, so it
cannot represent all the high schools in China. It is necessary to conduct a study to

cover more students at more senior high schools in China to generalize the results.
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Thirdly, the present study investigated one of the two main sets of coursebooks
widely used in China. Although the study presented some results regarding the
weaknesses in input and activities as one cause of students’ inability to communicate,
many Chinese students who do not study this set of coursebooks also have poor oral
communicative abilities. Therefore, investigation should be done with another set of
coursebook named Senior High English to see if it lends itself to communicative
language teaching. Then a fuller picture of the situations in China may be gained.

Fourthly, coursebook may not be the only factor affecting students’ oral
communicative abilities. There can be many other factors, such as teacher, school
policy, student, teaching methodology, education system, National College Entrance
Examination (NCEE), learning styles and strategies. The weaknesses of the improved
coursebooks in input and activity were found to probably be one of the causes of
students’ inability to communicate, but other factors mentioned can also have a part.
Therefore, studies on other factors can be conducted to investigate the relationships
between these factors and students’ inability to communicate.

Lastly, the coursebooks were found to be mostly communicative as a whole,
but since they did not entail students' ability to communicate, teachers might be
considered as another important factor affecting students’ oral communicative abilities.
Therefore, it is necessary to conduct an interview, an investigation by questionnaire or
an observation to find out how coursebooks are used in teaching and studying, i.e.

whether the real classrooms are communicatively run by the teachers.
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Aspects of Goals

Task 1

Task 2

1. Establishing and maintaining interpersonal relationships;

2.

2.1 information

Exchanging

2.2 ideas

2.3 opinions

2.4 attitudes

2.5 feelings

2.6 and to get things done through interactions;

3. acquiring

3.1 books,

information | 3.2 magazines,
from more | 3.3 newspapers,
or less 3.4 brochures,
‘public’ 3.5 documents,
sources in 3.6 signs,

the target 3.7 notices,
language 3.8 films,

c.g. 3.9 television,

3.10 slides,

3.11 tape,

3.12 radio,

3.13 public announcements,

3.14 lectures

3.15 written report etc.

4. using this information from more or less ‘public’ sources in

the target language in some way;

5. listening to,

reading, enjoying and 5.1 stories,

responding to creative and imaginative | 5.2 poems,

uses of the target language e.g. 5.3 songs,

5.4 rthymes,

5.5 drama

6. for certain learners, creating them themselves.

Sum of Goals
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Aspects of Input Task 1 | Task 2
1. Activity is the rehearsal for the real world
2. Text is slightly adapted to suit the students, but still retain
most of its authentic features.
Sum of Input
Aspects of Activities Task 1 | Task 2
1. being 1.1 reflecting real-world tasks,
authentic in 1.2 promoting learners to apply newly
terms of acquired linguistic knowledge to real
communication;
2. designed to 2.1 the accuracy of learners' target language
help develop including fully authentic (skill using) and
semi-authentic (skill getting),
2.2 fluency of learners' target language.
Sum of activities
Aspects of Learner roles Task 1 | Task 2
1. The centre of class.
2. Negotiative, be part of a social group.
3. Move from dependence to autonomy as learning progresses.
Sum of learner roles
Aspects of Teacher roles Task 1 | Task 2
1. Facilitator
2. Participant
3. Director
Sum of teacher roles
Aspects of settings Task 1 | Task 2

1. promote learner-centeredness, i.e. learners are involved in

learning through doing or using the language learned;

2. provide learners with opportunities for genuine interactions

which have a real-life purpose to them.

Sum of settings

Total
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Oral communication test

Student Name.........ooovvivviiiiiiiinnnnnn, Student No.......coveee ooet Date...............

Section A Listening and responding
Listen to the text twice and respond to it by
1. commenting on the place that was introduced in the text (e.g. setting,
attraction and price).
2. saying whether you want to visit the place or not, and why?
Notes:
You will have to talk about the topic for one or two minutes.
You have one minute to think about what you are going to say.

You can make some notes to help you if you wish.
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Section B Speaking test

1. The interviewer will ask the student about him/herself as follows:

(1) What’s your name and where do you come from?

(2) How many people are there in your family and who are they?

(3) What do you like doing?

(4) Who is your best friend?

2. The interviewer will ask the student about some familiar topics as
follows:

(1) How important are clothes and fashion to you? [Why/Why not?]

(2) What kind of clothes do you dislike? [Why?]

(3) How different are the clothes you wear now from those you wore 10 years

ago?

(4) What do you think the clothes we wear say about us?
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Listening Text of Oral Communication Test
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Listening material of section A
Dream Paradise

Living in the Sanya Marriott Resort & Spa, guests will feel as if they came to the
dream paradise. All the staff members of the Sanya Marriott Resort & Spa will spare
no effort to let your tropical dream come true. Situated in the most enchanting bay in
South China, Marriott boasts the picturesque natural scenery, and provides a fictitious
land of peace, away from the turmoil of the world. The white, fine and soft beaches,
the fascinating gardens, the dreamlike swimming pools by the sea, the pleasant Spa
experience, delicious food and mellow wine will make all guests enjoy themselves so
much as to forget to go home. Welcome to the Sanya Marriott Resort & Spa!

Source from: Hainan Travel Guide
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IELTS speaking band descriptors (public version)
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effectively as
required

Band Fluency and Lexical Grammatical Pronunciation
coherence resource range and
accuracy
9 * speaks fluently | * uses e uses a full * uses a full range
with only rare vocabulary range of of structures
repetition or with full structures naturally and
selfcorrection; flexibility and | naturally and appropriately
any hesitation is | precision in appropriately * produces
content-related all topics * produces consistently
rather * uses consistently accurate
than to find words | idiomatic accurate structures apart
or grammar language structures apart | from ‘slips’
* speaks naturally and | from ‘slips’ characteristic of
coherently with accurately characteristic of | native speaker
fully appropriate native speaker | speech
cohesive speech
features
* develops topics
fully and
appropriately
8 * speaks fluently | e uses a wide | *usesa wide * uses a wide

with only vocabulary range of range of
occasional resource structures pronunciation
repetition or readily and flexibly features
self-correction; flexibly to * produces a * sustains flexible
hesitation is convey majority of use of features,
usually precise error-free with only
content-related meaning sentences with | occasional lapses
and only rarely to | * uses less only very * is easy to
search for common and | occasional understand
language idiomatic inappropriacies | throughout; L1
* develops topics | vocabulary or accent has
coherently and skilfully, with | basic/nonsyste | Minimal effect on
appropriately occasional matic intelligibility

inaccuracies Errors

* uses

paraphrase
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occasional
repetition,
self-correction or
hesitation

* uses a range of
connectives and
discourse
markers but not
always
appropriately

length and
make meaning
clear in spite
of
inappropriacie
S

* generally
paraphrases
successfully

flexibility

* may make
frequent
mistakes with
complex
structures,
though these
rarely cause
comprehension
problems

Band Fluency and Lexical Grammatical Pronunciation
coherence resource range and
accuracy
7 Speaks at length | * uses * uses a range of |  shows all the
without vocabulary complex positive features
noticeable effort | resource structures with | of Band 6 and
or loss of flexibly to some some, but not all,
coherence discuss a flexibility of the positive
* may variety of * frequently features of Band
demonstrate topics produces 8
language-related | * uses some error-free
hesitation at less common | sentences,
times, or some and idiomatic | though
repetition and/or | vocabulary some
self-correction and shows grammatical
e uses arange of | some mistakes persist
connectives and awareness of
discourse style and
markers with collocation,
some flexibility with some
inappropriate
choices
* uses
paraphrase
effectively
6 * is willing to * has a wide *uses amix of | *uses arange of
speak at length, enough simple and pronunciation
though may lose | vocabulary to | complex features with
coherence at discuss topics | structures, but mixed
times due to at with limited control

e shows some
effective use of
features but this
18

not sustained

e can generally be
understood
throughout,
though
mispronunciation
of individual
words or sounds
reduces clarity at
times
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maintains flow of
speech but uses
repetition,
self-correction
and/or slow
speech to

keep going

* may over-use
certain
connectives and

talk about
familiar and
unfamiliar
topics but
uses
vocabulary
with limited
flexibility

e attempts to
use

sentence forms
with reasonable
accuracy

* uses a limited
range of more
complex
structures,

but these
usually contain
errors and may

Band Fluency and Lexical Grammatical Pronunciation
coherence resource range and
accuracy
5 e usually * manages to | ® produces basic | ® shows all the

positive features
of Band 4 and
some, but not all,
of the positive
features of Band
6

some breakdowns
in
Coherence

discourse paraphrase but | cause
markers with mixed some
* produces simple | Success comprehension
speech fluently, problems
but more
complex
communication
causes fluency
problems

4 e cannot respond | ¢ is able to * produces basic | * uses a limited
without talk about sentence forms | range of
noticeable pauses | familiar topics | and some pronunciation
and but can only correct features
may speak convey basic | simple * attempts to
slowly, with meaning on sentences but control features
frequent unfamiliar subordinate but lapses are
repetition and topics and structures are frequent
self-correction makes rare .
* links basic frequent * eITors are mispronunciation
sentences but errors in word | frequent and s are frequent and
with repetitious choice may lead to cause some
use of e rarely Misunderstandi | difficulty for the
simple attempts ng listener
connectives and paraphrase
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Band Fluency and Lexical Grammatical Pronunciation
coherence resource range and
accuracy

3 * speaks with long | ® uses simple | * attempts basic | ® shows some of

pauses vocabulary to | sentence forms | the features of
¢ has limited convey but with limited | Band 2 and some,
ability to link personal success, or but not all, of the
simple sentences | Information relies on positive features
* gives only * has apparently of Band 4
simple responses | insufficient memorized
and is frequently | vocabulary for | utterances
unable to convey | less familiar * makes
basic message topics NUMeErous errors
except in
memorised
expressions
2 * pauses lengthily | ¢ only * cannot * speech is often
before most produces produce basic unintelligible
words isolated words | sentence forms
* little or memorized
communication utterances
possible
1 * no communication possible
* no rateable language
0 * does not attend
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1. Warming up
™ WARMING UP

How creative are you? Are you good at solving problems and thinking in new ways?
Work together with your partner and solve these problems.

Useful things Talk box True or false?
How many new uses can you | How many words can you make | 1 The word “boat™ can be spelled
think of for the following items? | by moving the sides of the box? using four of the letters from
You can mowve any side as many the word “automobile™,
1 A roothpick steps as you wish. 12 11 minutes past 5 o'clock is 48
s| 1 | D R minutes before 6 o'clock.
. 1 | 3 If yvou wurn a left-handed glove
C | o | A T inside out, it will fit on a right
2 A sock A T (8] E hand.
P R E M
Example: STOP
3 A plastic ba,
B SIDR
COAT
ATOE
PREM

2. Listening

Listen to the three songs on the tape and then fill out the form below.

WHH W"::ln.lldr I::li: (-] Eﬂﬂd "tli: h.']r |I'IE: iﬂl'lg‘}
What is the song sbour?

| IUW dDeS t§'pt S0Ng Hﬂ’q: You IEEP

Do you lke the sang?

(1 =not at all, 10=very much)

Henw would you describe the sang?

3. Speaking

Jane wants to buy a cellphone. Before she buys one, she asks her parents and her best
friend what they think.

1 Youare Jane. Y ou want to buy a cellphone. 2 You are Jane's best friend. You do not think
You think that a cellphone is very useful Jane should buy a cellphone because
because
1 1
2 2
3 3

3 You are Jane's mother. You do not think 4 ¥You are Jane's father. You think that Jane
Jane should buy a cellphone because should buy a cellphone because
I 1
2 2
3 3

Work in groups of four. Decide which role each group member should play and then
take a few minutes to prepare the role cards. Report your decision to the class when
you have finished the discussion.

Agreement Disagreement
Absolutely. I disagree.
That’s exactly what I was thinking. I'm afraid [ don’t agree.
That’s a good point. Well, it depends.
That’s just how I see it Well, I don't kmow.

That's worth thinking about. Well, I'm not so sure about that.
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4. Pre-reading

PRE-READING

Discuss these questions with your pariner.

I What kind of music do you like?

2 When you listen 1o a song, do you listen to the words or the music?

Do vou play any musical instrument? What is your favourite instrument?
Do you like to listen 1o music from other countries?

o

= e

5. Reading

LIFE ON THE &0

Wang Mei puts her hand into her pocket, takes out her red
cellphone and presses the talk key. “Hi, mum! I'm on the bus. |
should be home in about ten minutes.” Wang Mei is one of many
Chinese wenagers who live life “on the go™ and use cellphones.

Cellphones, or mobile phones, make it possible for us to alk
to anyone from anywhere. Words and images are being sent
throughout the world, Modern cellphones are more than just
phones = they are being used as cameras and radios, and to send
e-mail or surf the Internet, New functions are being added o the
phones. The latest cellphones have features such as games, music
and an electronic calendar that will remind you about appointments
and impaortant dates,

Cellphones have changed our behaviour and how we
communicate, They are being used everywhere — sometimes

where they shouldn’t. One headmaster says that phones are not allowed in the classroom. “If a phone
starts ringing in the classroom, teachers and students are disturbed and cannot work.”™ The students
obey the rules and agree not to use their phones in the classroom, *l don’t dare to use the phone in
school, because they will take it away from me,” says John Hill, a student in London. John got his
phone for his birthday, but his parents don’t let him use it in school. Some parents worry that their
children will spend too much time and money on phone calls.

Why are cellphones so popular, especially among teenagers? The answer seems 1o be that we have
a need to stay in touch with friends and family no matter where we are or what we are doing. Having
acellphone also makes us feel safer, since we can call for help in case of an emergency. Of course, to
many teenagers the cellphone is not only a useful ol but also a way 1o have fun and be cool.

Wang Mei calls her best friend Xiao Li at least once a day to see how she is doing and what is going
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6. Post-reading

\ POST-READING

1 Answer the following questions.
I Where does blues music come from?
2 What does the word “rap™ mean?
3 Why is Latin music so popular in the US? Is it popular in China?
4 Is music a universal language? Can you enjoy music from other parts of the world even if you
don’t understand the words? Are there any other universal languages? What about dancing,
paintings and photographs?

2 The sentences below summarise the article. Read them and decide if they are true
or false. Write the letter “T" if the sentence is true. Write “F” if it is false, and then
correct the error and give the right information.

|
20
31
4
51
L

) There are only a few styles of music in the world.

) Blues is a new style of music,

) Hip-hop and rap are completely different from blues and rock.

) Santana is a well-known Latin music artist,

) Rappers sing the words to their music.,

b There are many Spanish-speaking people in both North and South America.

7. Language study

Grammar

The Passive Voice (3) — The Present Continuous Passive Voice

1 Change the following sentences into the Present Continuous Passive Voice.

EXAMPLE: They are adding new functions to the phones.
b

I They are collecting money for the broadband project.

2 They are writing a report about the negative effects of cellphones in school,
3 They are building a computer centre for the students.

4 The parents are taking good care of their test-tube baby,

5 Some scientists are studying human cloning,

G They are revising the laws to protect the rights of women and children.

2 Change the following sentences into questions, using the Present Continuous

Passive Voice.
EXAMPLE: They are building nine parks.
b

| Some students are spending as much as 200 vugn & month on their cellphones.

2 This company is producing new types of cellphones,

3 They are interviewing Michael for the job.

4 George is sending texts and pictures 1o his friend’s phone.

5 They are developing some programmes for the human resource department of their company.
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8. Integrating skills

INTEGRATING SKILLS

Reading and writing
It is the year 2374 and the machines have taken over, The

earth is ruled by a great computer named Q12 that uses robots
to make people work for it. It is not a happy world. The few
surviving human beings are being used in the way that we use
machines today: they have to make electricity for the machines,
repair them when they break down, and do everything Q12 tells
them to. Once, the earth was a beautiful blue planet where
people lived happily among trees and animals, Now, the world
is dark and dirty, with no room for happiness and fun.

But there is still hope. The human beings have been able 1o
keep a small, secret school open since the machines took over.
In this school, the students still leam about all the wonders of the
world — science, art, history, culture — and they are still allowed to dream about a better future. The
leader of the humans has decided that it is time 1o do something 1o stop 12, bring the machines and
people back together, and make the world beautiful again. A group of experts were asked to solve the
problem, but they failed. Now, the leader has asked a group of students to do what they can to save the
earth.

Q12 cannot be defeated by force. Tt is too strong and no one believes that fighting a war can solve
the problem. Instead. the students have decided to come up with a peaceful solution. They will ry 1o
teach Q12 about love and friendship. If they succeed, they believe that humans and machines can live
together like friends in the future.

Tmagine that veu are ene of the students chasen te sofve the

proflem. Write a letrer to Q12 in which you explain love and
Sriendship. Remember that Q12 is a computer thal dees not
wnderstand how human beings feel and whar human life is like,
Tell Q12 about how we think, how we feel about each other, and
1ry o give examples of love and friendship.

1 Tell @12 who you are and why you are writing this letter.
2 Tell @12 about love and friendship.
@ Explain how love and friendship will make the world better.
@ Give examples of how love and friendship will make the
world better.
3 Tell @12 what the world will be like with love and friendship.
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The Examples of Tasks in Students’ Book 3



1. Assessing

Choose three tasks from this unit and answer the questions below.

Which of the goals of this unit did you practise in this task?

What did you do to reach the goal?
How did you prepare for the task?
What did you do to complete the task?
What did you already know / were vou already able to do?
What was new or difficult?

How did you check that you had reached the goal?

What would you stll like to leam?

2. Translating

7 TRANSLATING

Translate the following Chinese inta English.

TEN GOOD HABITS OF SUCCESSFUL PEOPLE

Some people are more successtul than others. (1) (HE i

WA T A s— b o A — 2 5 LR B 3R A W 840D, These habits can be learnt,
which means that the way 1o suceess lies open to all who make such good habits part of their pattern

of behaviowr,

1

[ E¥]

Understand what is needed

Unlike tasks in school, most of the tasks we have 1o do inour jobs or in our personal lives do not come
with clear instructions. (2) (ERHMFHAATHRALASRLHAE
B R 4).

Set poals

(3

(RHEGESR. fARsangshtn, #usnehaa).

Manage your time

To do the things that must be done, you had better make a good plan. Be strict with yourself!
Sometimes the nice things have to wait, and (4) NELEE L
{FEERG)

One step at a time

Do not be afraid of tasks that seem o be larger than life. Rome was not built in one day. The key
is taking it one step at a time,

First things first

(3) (IR R R A8 ) I a task seems oo big to handle, then
break it up in smaller parts which are easy to take on,

Concentrate

Keep your eye on the ball. Concentrate on what you are doing,

Keep going

See the thing through to the end. (6) (REFEHR).
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2011 EEFriEBREERE (B &
=5

E—H FH (HFETH, S 3059
OB SR 2 b AR S o S NGRS, 0K A P2 Bl I TRDRE 10 2 58
IRBEEER L.
BT (G 5E BELS S, #S 755D
Wy NI LB 1 e BEBONE A — /N, WG ETZR ) AL By C =ANRIU ikt e f:
I, IEARAE R A AT B W SeBEBONE I, URFBA 10 AR Bl iR I [R) A [R]85 7 5% /Nl
BN /B, AFBORHR A .
f#: How much is the shirt?
A. &£19.15.
B. £09.15.
C. £9.18.
B HIE Bo
1. What does the man like about the play?
A. The story
B. The ending
C. The actor
Which place are the speakers trying to find?
A. Ahotel.
B. A bank..
C. .Arestaurant.
3. What time will the two speakers meet?
A. 5:30
B. 5:10
C. 440
4. What will the man do?
A. Change the plan.
B. Wait for a phone call.
C. Sort tings suit.
5. What does the woman want to do?
A. See a film with the man.
B. Offer the man some help.
C. Listen to some great music.
FIH (15 B LSS, @S 2259
WF R 5 BO ik skt . BEBOS IR E A LA NEL, AT AL By C ZANIETI
e L BRI, TFARAEIRAE AR AL o WA BORT AT, KA IR (A B 3 AN /e, /Nl
508 Wrosehn, S/NEgs 5 R BHRIAE I TR] . AR BOW I A 3 .
Wi 6 BOPEL, [R5 6. 7 .
6. Where is Ben??
A. In the kitchen.
B. Atschool.
C. In the park.
7. What will the children do in the afternoon?
A. Help set the table.
B. Have a party.
C. Do their homework..

>



Wres 7 BORL, 1% 8. 9 s
8. What are two speakers talking about?
A. A family holiday
B. A business trip.
C. Atravel plan.
9. Where did Rachel go?
A. Spain.
B. Italy.
C. China
Wrsh 8 Bkl M52 10 22 12 /.

10.

11.

How did the woman get to know about third-hand smoke?
A, From voung smokers.

B. From anewspaper article.

C. From some smoking parents.

Why does the man =ay thatihe should keep away from babies??
A. He has just become a father.

B. _Hewears dirty clothes.

C. Heis a smoker.

What does the woman suggest smoking parents should do?
A Stop smoking altogether

B. Smoke only outside their houses

C. Reduce dangerous matter 1 cigarettes.

Wish 9 BOMPRL, [H12555 13 & 16 il
13. Where does Michelle Ray come from
A. A middle-sized city.
B. A small town.
C. Abigcity.
14. Which place would Michelle Ray take her visitors to for shopping?
A. The Zen Garden.
B. The Highlands.
C. The Red River area.
15. What does Michelle Ray do for complete quiet?
A. Go camping.
B. Study in a library.
C. Read at home.
16. What are the speakers talking about in general?
A. Late-night shopping.
B. Asian food.
C. Louisville.

WrZE 10 BoAP kL, %28 17 22 20 @,
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17. Why do some people sav they never have dreams according to Dr Garfield?
A, They forget about their dreams.
B. Thev don't want to tell the truth.

C. Thev have no bad experiences.

18. Why did Davis stop having dreams?
A, He got a serous heart attacl
B. Hewas too sad about His brother's death.
C. Hewas frightened by a terrible dream.

19, What 15 Dr Garfield's opinion about dreaming?
A, Ttisveryuseful.
B. Itmakes things worse.
C. Itprevents the mind from working.

20, #Whvy do some people tusn off|their dreams compietely?
A To sleep better.
B. Torecover from illnesses.

C. Tostay away from their problems.
EEHRIFFINER (HEHT, WS 5555
SE—F: WEERCAOR (FEISNER: BN LS, HS IS
M AL By C. D PUANIETF, GBI T BUE A A AL R R AR T, IFAE R R B 1200

fi:  Itis generally considered unwise tot give a child he or she wants.
A. however B. whatever
C. whichever D. whenever HEEB
21. — We could invite John and Barbara to the Friday night party?
—Yes, ? I’ll give them a call right now.
A. Why not B. what for C. why D. what
22. Try she might, Sue couldn’t get the door open..
A. if B. when C. since D. as
23. Planning so ahead no sense—so many things will have changed by next year.
A. made B. is making C. makes D. has made
24. Iwasn’t sure if he was really interested or if he polite.
A. was just being B. will just be C. had just been D. would just be
25. -- Someone wants you on the phone. --- nobody knows I am here.
A. Although B. And C. But D. So

26. Ican ___the house being untidy, but I hate it if it's not clean.
A. come up with B. putup -with C. turn to D. stick to
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27. The next thing he saw was smoke from behind the house.
A. rose B. rising C.torise D. risen
28. Only when he reached the tea-house it was the same place he’d been in last year.
A. he realized B. he did realize C. realized he D. did he realize
29. When Alice came to, she did not know now long she there.
A. had been lying B. has been lying C. was lying D. has lain
30. The form cannot be signed by anyone yourself.
A. rather than B. other than C. more than D. better than
31. The prize will go to the writer story shows the most imagination.
A. that B. which C. whose D. what
32. They have arrived at lunchtime but their flight was delayed.
A. will B. can C. must D. should
33.1t is generally accepted that boy must learn to stand up and flight like man.
A.aa B. a ;the C. the ;the D. a;NIH
34.William found it increasingly difficult to read, for his eyesight was beginning to
A. disappear B. fall C. fail D. damage
35. Artistic people can be very difficult sometimes.

——Well. you married one
A. You name it B. I've got it C. I can’t agree more D. You
should know

FTTRMEST Q0 /N8R, /24, i#5 40 5)
Bl NS, M SR S RATA IDUANET (AL By C F1 D) o, BEH AT UBEA S
A B AR TR, JF AR R iR 2

In our discussion with people on how education can help them succeed in life, a woman

remembered the first meeting of an introductory __ 36 course about 20 years ago.

The professor _ 37 the lecture hall, placed upon his desk a large jar filled with dried
beans(%7), and invited the students to _ 38 how many beans the jar contained. After_ 39
shouts of wildly wrong guesses the professor smiled a thin, dry smile, announced the 40
answer, and went on saying, “You have just_ 41  an important lesson about science. That is:
Never 42 your own senses”

Twenty years later, the 43  could guess what the professor had in mind. He _ 44
himself, perhaps, as inviting his students to start an exciting _ 45  into all unknown world

invisible(JCJE f)to the__ 46, which can be discovered only through scientific__ 47 . But the

seventeen-year-old girl could not accept or even 48  the invitation. She was just __ 49
to understand the world. And she_ 50  that her firsthand experience could be the_ 51 . The
professor, however, said that it was 52 . He was taking away heronly_ 53  for knowing
and was providing her with no substitute(¥1%). “I remember feeling small and 54 , ” the
woman says, “and I did the only thing I could do. I__55 the course that afternoon, and I
haven’t gone near science since. ”

36. A.art B. history C. science D. math

37. A. searched for B. looked at C. got through D. marched into
38. A. count B. guess C. report D. watch

39. A. warning B. giving C. turning away D. listening to
40. A.ready B. possible C. correct D. difficult

41. A. learned B. prepared C. taught D. taken

42. A.lose B. trust C. sharpen D. show

43. A. lecturer B. scientist C. speaker D. woman

44. A. described B. respected C. saw D. served

45. A.voyage B. movement C. change D. rush

46. A. professor B. eye C. knowledge D. light
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47. A. model B. senses C. spirit D. methods
48. A hear B. make C. present D. refuse

49. A.suggesting B. beginning C. pretending D. waiting
50. A. believed B. doubted C. proved D. explained
51. A. growth B. strength C. faith D. truth

52. A.firm B. interesting C. wrong D. acceptable
53. A.task B. tool C. success D. connection
54. A.cruel B. proud C. frightened D. brave

55. A. dropped B. started C. passed D. missed

B=ES: KB (20N B3 4, #9602
BT (HI5E, BNE3 S, #HS 459

B MRS, MR IUANETT (AL By C #1 D) 1, Gk, I

AR ERZIR R
When I was a boy growing up in New Jersey in the 1960s, we had a milkman delivering milk to
our doorstep. His name was Mr. Basille. He wore a white cap and drove a white truck. As a
5-year-old boy, I couldn’t take my eyes off the coin changer fixed to his belt. He noticed this one
day during a delivery and gave me a quarter out of his coin changer.
Of course, he delivered more than milk. There was cheese, eggs and so on. If we needed to change
our order, my mother would pen a note—"Please add a bottle of buttermilk next delivery”—and
place it in the box along with the empty bottles. And then, the buttermilk would magically (& A
%) appear.

All of this was about more than convenience. There existed a close relationship between
families and their milkmen. Mr. Basille even had a key to our house, for those times when it was
so cold outside that we put the box indoors, so that the milk wouldn't freeze. And I remember Mr.
Basille from time to time taking a break at our kitchen table, having a cup of tea and telling
stories about his delivery.

There is sadly no home milk delivery today. Big companies allowed the production of
cheaper milk thus making it difficult for milkmen to compete (5v.4). Besides, milk is for sale
everywhere, and it may just not have been practiced to have a delivery .service.

Recently, an old milk box in the countryside I saw brought back my childhood memories. 1 took it
home and planted it on the back porch (I']Ji). Every so often my son's friends will ask what it is.
So I start telling stories of my boyhood, and of the milkman who brought us friendship along with
his milk.

56. Mr. Basille gave the boy a quarter out of his coin changer

A. to show his magical power C. to satisfy his curiosity

B. to pay for the delivery D. to please his mother

57. What can be inferred from the fact that the milkman had the key to the boy's house?

A. He wanted to have tea there. ~ C. He was treated as a family member.

B. He was a respectable person.  D. He was fully trusted by the family.

58. Why does home milk delivery no longer exist?

A. Nobody wants to be a milkman now.  C. Its service is getting poor.

B. It has been driven out of the market. ~ D. It is forbidden by law.

59. Why did the author bring back home an old milk box?

A. He missed the good old days. C. He needed it for his milk bottles.
B. He wanted to tell interesting stories. ~ D. He planted flowers in it.
B

While small may be beautiful, tall is just plain uncomfortable it seems, particularly when it
comes to staying in hotels and eating in restaurants.

The Tall Persons Club Great Britain(TPCGB.), which was formed six months ago to
campaign( & iz 3l))for the needs of the tall. has turned its attention to hotels and restaurants
Beds that are too small, shower heads that are too low ,and restaurant tables with hardly any
leg-room all make life difficult for those of above average height it says.

But it is not just the extra-tail whose needs are not being met. The average height of the
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population has been increasing yet the standard size of beds, doorways, and chairs has remained
unchanged

“The bedding industry says a bed should be six inches larger than the person using it ,so even
a king-size bed at 6'6"(6feet and 6 inches) is falling short for 25 % of men, while the standard 6'3"
bed caters for(iifi & 75 £)less than half of the male( 5 ¥4 )population, "said TPCGB president Phil
Heinricy ,"Seven-foot beds would work fine."

Similarly ,restaurant tables can cause no end of problems Small tables, which mean the
long-legged have to sit a foot or so away from them are enough to make tall customers go
elsewhere

Some have already taken note, however At Queens Moat Houses’ Caledonian Hotel in
Edinburgh. 6'6" beds are now put in as standard after requests for longer beds from taller visitors,
particularly Americans.

60. What is the purpose of the TPCGB campaign?

A. To provide better services C. To draw public attention to the needs of the tall
B. To rebuild hotels and restaurants D. To attract more people to become its members
61. Which of the following might be a bed of proper length according to Phil Heirtricy?
AT2" B.7' C.6'6" D.6'3"

62. What may happen to restaurants with small tables?
A .They may lose some customers
B. They may start businesses elsewhere
C .They have to find easy chairs to match the tables
D .They have to provide enough space for the long—legged
63. What change has already been made in a hotel in Edinburgh?
A .Tall people pay more for larger beds
B.6'6"'"' beds have taken the place of 6'3 ' 'beds
C. Special rooms are kept for Americans
D. Guest rooms are standardized
C

Cassandra Feeley finds it hard to manage on her husband’s income. So this year she did
something more than a hobby: She planted vegetables in her yard. For her first garden, Ms. Feeley
has put in 15 tomato plants, and five rows of a variety of vegetables. The family’s old farm house
has become a chicken house, its residents arriving next month. Last year, Ms. Rita Gartin kept a
small garden. This year she has made it much larger because, she said, “ The cost of everything is
going up and I was looking to lose a few pounds, too; so it’s a win-win situation all around .”

They are among the growing number of Americans who, driven by higher living costs and a
falling economy (£:%%), have taken up vegetables gardening for the first time. Others have
increased the size of their existing gardens. Seed companies and garden shops say not since the
1970s has there been such an increase in interest in growing food at home. Now many gardens
across the country have been sold out for several months. In Austin, Tex, some of the gardens have
a three-year waiting list.

George C. Ball Jr., owner of a company, said sales of vegetables seeds and plants are up by
40% over last year , double the average growth of the last five years. Mr. Ball argues that some of
the reasons have been building for the last few years. The big one is the striking rise in the cost of
food like bread and milk, together with the increases in the price of fruits and vegetables. Food
prices have increased because of higher oil prices. People are now driving less, taking fewer
vacations, so there is more time to garden.

64. What does the word “ residents” in Paragraph 1 probably refer to ?.

A. chickens B. tomatoes C. gardens D. people

65. Why is vegetable gardening becoming increasingly popular?

A. More Americans are doing it for fun C. There ’s a growing need for fruits.
B. The price of oil is lower than before D. The cost of living is on the rise

66. Which of the following might be the best title for the text?
A. Family Food Planning C. Banking on Gardening
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B. A Belt-tightening Move D. Gardening as a Hobby

D
Wanted ,Someone for a Kiss
We’re looking for producers to join us on the sound of London Kiss 100 FM. You’ll work on the
station’s music programmes .Music production experience in radio is necessary ,along with rich
knowledge of modern dance music. Please apply in writing to Producer Vacancies, Kiss 100.
Father Christmas
We’re looking for a very special person, preferably over 40 ,to fill our Father Christmas suit.
Working days: Every Saturday from November 24 to December 15 and every day from December
17 to December 24 except Sundays, 10:30-16:00.
Excellent pay.
Please contact(} %) the Enterprise Shopping Centre, Station Parade, Eastbourne.
Accountants Assistant
When you join the team in our Revenue Administration Unit, you will be providing assistance
within all parts of the Revenue Division, dealing with post and other general duties. If you are
educated to GCSE grade C level we would like to talk to you .This position is .equally suitable for
a school leaver or for somebody who has office experience.
Wealden District Council
Software Trainer
If you are aged 24-45 and have experience in teaching and training, you could be the person we
are looking for. You should be good at the computer and have some experience in programme
writing. You will be allowed to make your own decisions, and to design courses as well as present
them. Pay upwards of £ 15,000 for the right person. Please apply by sending your CV(f&j/J)) to
MrsR. Oglivie, Palmlace limited.

67. Who should vou get in touch with vou hope to work in a radio station?
A Producer Vacancies, Kiss 100 C. The Enterprise Shopping Centre
B. Mrs Oglivie, Palmalace Limited D). Wealden District Council

68. We learn from the ads that the Enterprize Shiopping Centre needs a person who

A Isaged between 24 and 40 CrEhoiild deal with general duties
B. may do some training work D can work for about a month

69. Which position is open to recent school graduates?
A Producer London Kiss B. Father Christmas  C. Accountants Assistant D). Software Trainer
70.What kind of person would probably apply to Palmlace Limited?
A Omne with GCSE grade C level
BE. One having good computer kmowledge.
C. Ome with some office experience.
D Ometraiped in producing music programmes
AT SN, RN 4, 4 15 40
FRAB LS N A, ARESC R 3BT0 328 HY BE N 8 F AR AR B A IO S TP A TN 2R
I
Money Matters
Parents should help their children understand money. 71 So you may start talking
about money when your child shows an interest in buying things, candy or toys, for example.
1. The basic function of money

Begin explaining the basic function of money by showing how people trade money for goods
Or services. It is important to show your child how money is traded for the things he wants to
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have.
If he wants to have a toy, give him the money and let him hand the money to the cashier({4R 7).
72 When your child grows a bit older and understands the basic function of money, you

can start explaining more complex ways of using money.
2. Money lessons
Approach money lessons with openness and honesty. 73 If you must say no to a child’s
request to spend money, explain, “ You have enough toy trucks for now.” Or, if the request is
for many different things, say, “ You have to make a choice between this toy and that toy.”
3. 74
Begin at the grocery store. Pick out two similar brands of a product--- a name-brand butter and
a generic (JGT AR/ /), for example. You can show your child how to make choices between
different brands of a product so that you can save money. 75 If he chooses the chooses
the cheaper brand, allow him to make another purchase with the money saved. Later, you may
explain how the more expensive choice leaves less money for other purchases.
A. Wise decisions B. The value of money C. Permit the child to choose between
them.
D. Tell your child why he can —or cannot --- have certain things.
E. Ask yourself what things that cost money are most important to you
F. Talk about how the money bought the thing after you leave the toy store.
G. The best time to teach a child anything about money is when he shows an interest.
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My summer travel started terribly. I was at the Shanghai Railway Station buy a

Ticket to Hangzhou. I was going to visit a friend here and after that I would go to

Xiamen for long holiday. I bought my ticket but turned around to pick up my bag

from the floor and then I realized that someone had stolen it. Luckily I had all my

Money on my pocket, but the only clothes I had was those I had on. It felt very strange

to travel without any luggages. When I finally arrived at my friend he lent to me

lots of clothes. I feel very happy that I could change my clothes at last.
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Dear Sir/Madam,
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Look forward to your reply.
Yours,

Li Hua

2011 EF R EEREE (B A&
SEER
AEEFRESE (85—, . Tl 75 )
I:1-5: CABEA 6-10. C8BACHB 11-13: CAABC 16-20; CABAC
II:21-25; ADCAC 26-30. BEDAB 11-35; CDACD
II1: 36-40; CDBEDC 41-45: ABDCA  46-30. BDABA 31-33: DCBCA

IV: 56-60: CDBAC 61-65: BABAD  66-70. BADCC  71-75-GFDAC

V: (1)%316&%%
My summer travel started terribly. I was at the Shanghai Railway Station buy a
buying
Ticket to Hangzhou. I was going to visit a friend_here and after that I would go to
there
Xiamen for Along holiday. I bought my ticket but turned around to pick up my bag
a and
from the floor and then I realized that someone had stolen it. Luckily I had all my
Money on my pocket, but the only clothes I had was those I had on. It felt very strange
In were
to travel without any luggages. When I finally arrived at my friend he lent\r\o me
luggage friend’.s
lots of clothes. I feel very happy that I could change my clothes at last.
felt

(2) HmFEiA: One possible Version

Deear Sir/Madam,

I'm 1i Hua, a Chinese smident!taking summer courses in vour university. I'm writing to
ask for help I came here last month and fund my courses interesting. But I have some
difficulties with note-taking and I have no idea of how to use the library. I was told the
Learning Center provides help for students and I'm anxious to get help from vou. I have no

class on Tuesday mornings and Friday afternoons. Please let me kmow which day 1s O with

you. You may email or phone me. Here are my email address and phone number: lihua @
1236,cinl 12345678.
Look forward to your reply.
Yours,

Li Hua
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