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ABSTRACT

The purposes of this research were 1) to investigate grammatical errors
in the texts written by 2nd—year English major students at Suratthani Rajabhat
University 2) to study whether the use of the Inductive Approach can improve
students’ grammatical errors in the writing course at Suratthani Rajabhat University
and 3) to investigate the students’ attitudes towards the inductive approach to learning
grammar and writing.

The subjects of this study were 80 second-year students majoring in
English, the faculty of Education at Suratthani Rajabhat University, Suratthani
Province. This research was conducted in the 1% semester of the academic year 2009
in the writing course, 2003209 Formal Paragraph Writing. The subjects were selected
based on their level of achievement in English skills and were put into the
experimental group and the control group. The experimental group was taught 17
grammatical items using the inductive approach, while the control group was taught
the same items with a regular approach. The research instruments were used in this
study: grammatical pre-test consisting of 100 multiple choice items, writing test,
lesson plans the inductive approach, a post test for both groups and a questionnaire
eliciting students’ attitudes towards learning grammar through the inductive approach.

The findings of the study were as follows: 1) It was also found that
there were totally 25 types of grammatical errors. Five types of errors frequently
produced by the students ranking from sentence to word levels were verbs, tenses,
first language interference, the use of pronouns, and the use of nouns.2) The Inductive

Approach positively affected the teaching of grammar in the writing course. The

v



mean scores of the post test in the experimental and control groups were significantly
different at the 0.01 level. This indicates that the students who were trained through
the inductive approach had significantly higher learning rate than did the students
who were taught with the common lessons through the regular lectures. After the
treatment, there were differences in frequencies of error occurrences between both
groups, that is, both experimental and control groups did significantly better in the
post tests than in their pre-tests. This showed that the inductive approach, through the
writing classes, could improve learners’ grammatical errors. 3) The students had

positive attitudes towards learning English grammar through an inductive approach.
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CHAPTER 1

INTRODUCTION

1.1 Rationale of the Study

The Basic Education Curriculum B.E. 2544 (Education, 2001)
recognizes English as an international language used as the medium of
communication by world. With the great value of English, the changes in the National
Education Act, (Education, 2001) and the challenges of new information technology,
the Ministry of Education has made English one of compulsory subjects starting from
level 1 in primary education. It is divided into four levels, namely: Level 1
(Preparation Level), Level 2 (Beginning Level) in primary education, Level 3
(Expanding Level) in lower secondary education and Level 4 (Expanding Level) in
upper secondary education. The four main goals to be covered in the English
curriculum are; 1) language for communication, 2) language and culture, 3) language
and other subjects, and 4) language and its relationships with the world’s
communities. Moreover, at the university level as part of general education all
students are required to study at least 12 credits, in 4 courses covering general English
and English for specific purposes.

The role of English in Thailand is important as in many other
developing countries. New technology and the Internet have resulted in a major
transformation in terms of business, education, science, and technological progress,
all of which demand high proficiency in English. With the economic downturn in
Thailand a few years ago, a large number of Thai companies have embraced
international cooperation regional and English is used as the means to communicate,
negotiate and execute transactions by participants who are not native speakers of
English. However, Thailand has always been a country with one official language,
Thai. Thai people are proud that they have never been colonized. Another reason for

having been a country with one language is the concept of national stability. There



have been proposals to make Thailand a country with two languages, Thai and
English, but this has never materialized due to the above mentioned reasons.

Thai Students were taught English, especially in grammar since
elementary school. Not only conversation was not in a particularly English teaching
but also speaking learnt when they were 18 years. Wiriyachitra (2000) pointed out
that English can be at most the first foreign language that students must study in
schools. Thais’ level of English proficiency is low in comparison with many countries
in Asia such as Malaysia, Philippines, and Singapore. Researchers on the topics of
needs and wants of English in workplaces have also suggested that the English
curriculum in Thai universities cannot meet the demands for English used in the
workplace. The skills used most at this level are listening and speaking which are not
the focus skills in the Thai tertiary education English curriculum.

It can be said that up to now English language teaching in Thailand has
not prepared Thais for the changing world. Thailand will lag behind in the
competitive world of business, education, science and technology if the teaching and
learning of English is not improved. Attapan (2002) mentioned that in Thailand,
English language is taught mainly by Thai native teachers apparently through the Thai
language as the medium of instruction. The lessons are limited to grammatical points
and comprehension reading which require heavy explanations in the native language.
Pongsiriwet (2001) also stated that one main purpose was to help the students pass the
examination. The focus was on language learning not on language acquisition.
Moreover, many language teachers had been used to the traditional style of language
teaching since the time they themselves were school students and found it too difficult
to change. Hence, they often taught in the same way as they were taught. That is, by
teaching grammar, a teacher explained rules of the language and tried to make
learners understand and memorize them. After that the exercise on the rules were
drilled in chorus, using some kinds of substitution tables. Most of the exercises were
written and the dialogues from the texts used in school were mainly aimed at
familiarizing students with grammatical rules rather than improving their linguistic
performance.

After several years of study, many students knew English without

being able to use it, even in expressing their own intentions. Due to the fact that the



students only study English to pass examinations, they were not well-motivated and
are deprived of the opportunities to practice English in real life situations.
Puntakerngamorn (1999) shared the idea that students were not able to communicate
effectively in English due to numerous factors. For instance, aside from this sad
reality, learners are not well-motivated. They focus on how difficult it is to learn a
second language since they do not have the interest that will help them overcome the
challenges relative to learning the language. The only reason for most of the learners
to attend an English class is that it is a compulsory subject in the school’s curriculum.
Lightbown and Spada (1999) stated that teachers have no influence over a learner’s
intrinsic motivation for learning a second language. Learners come into our
classrooms from different backgrounds and life experiences, all of which have
contributed to their attitudes towards and motivation to learn the target language. The
principal way that the teachers can influence learners’ motivation is by making the
classroom a supportive environment in which students are stimulated, to engage in
activities which are appropriate to their age, interests and cultural backgrounds, and,
most importantly, where students can experience success.

Dulay et al., (1982) and Gorbet (1979) stated that in the process of
acquiring English as a second language or foreign language, learners inevitably make
errors. It seems that making errors is normal in the learning process. One cannot learn
without it. In this sense, it is seen as an integral part of learning. Over the last three
decades there has been a wide research interest in the analysis of errors committed by
learners learning English as a second language (ESL) or English as a foreign language
(EFL). Dulay & Burt (1974), El-Sayed, (1982) Ghadessy (1980) and Yang (1994)
suggest errors are inevitable in second language learning and learners’ errors should
be identified, categorized, and analyzed in order to investigate the causes of errors and
find out the ways to reduce them.

Definitely, Ellis (1985) revealed that communication ability is the
prime target of language teaching; however, language structures cannot also be
abandoned from language instruction. Comparably, language structures can be
considered as parts of human body which technically enable the body to be able to
move. They are bones, muscles, and veins, while, on the other hand, communication

is comparable to how we move our bodies - walking, running, or dancing. Hence,



without one of those cooperative elements, it is impossible that one can move
perfectly.

Likewise, communications in the target language and production of
own sentences, covering both spoken and written languages, are also impracticable
without accurate and efficient understanding of language structures, which play a part
in enhancing students’ creation of new sentences. Consequently, the attention of the
proposed study is placed toward enlargement of students’ English language writing,
via the improvement of their understandings about how the language works.

In addition, Pongsiriwet (2001) stated that learning writing in English
is not a simple task, particularly to non-native learners. ESL/EFL learners have put a
lot of time and effort into acquiring the language and learning to write. In their
attempt to master writing skills, learners inevitably make errors. One of the major
difficulties with writing in English lies in the grammar of the language, which has
been found to be a major source of writing errors. ESL/EFL learners have committed
various types of grammatical errors in their written products. Since grammatical
accuracy is an essential feature of standard written English, it will be valuable to
ESL/EFL teachers to be familiar with types of errors learners actually make in order
to help improve learners’ grammatical accuracy in writing. Huges (1982) mentioned
that the assessment of ESL/EFL writing not only concerns itself with grammatical
accuracy but also discourse organization. It is, therefore, significant for ESL/EFL
teachers to ensure that learners exhibit successful performance at both grammatical
and discourse levels. And in order to assist the learners in improving the quality of
his/her writing and achieving more proficiency as ESL/EFL writers, teachers should
be provided with insights into various features which contribute to quality writing and
this needs to take into account in assessing student writing.

Nowadays, there are two basically ways in which a learner achieves
understanding of structure rules or grammar; deductive and inductive approaches. The
deductive approach is a traditional style in which the grammar rule is presented and
the learner engages with it through the study and manipulation of examples. It is
much less constructivist and is based on the idea that a highly structure of content
creates optimal learning for students. A teacher introduces the students to

grammatical rules and structures in English by means of multiple media - textbooks,



class-notes, lectures and via other possible means. Thereafter, the teacher initiates the
students into the usage and practice of the presented rules through controlled
activities. This speeds up the learning process and finally the student is allowed to
engage in wide-ranging activities, bringing in other English language elements. The
deductive approach also has some quite significant disadvantages that cannot be
disregarded. The most important one is lack of students’ involvement and struggle for
understanding, which may result in the lesson being teacher-centered and not
demanding in terms of creativity and imagination. Teacher’s incompetence may
deteriorate the situation further; if he is unable to state the rule explicitly, back it up
with relevant examples and adjust the use of metalanguage to the needs of his
students, and then even the simplest grammar instruction can become ambiguous, and
breed confusion and discouragement.

In an Inductive Approach, on the other hand, is an experimental
approach that lies at the opposite end of the spectrum. It is an approach, whereby the
language rule is deduced or inferred by means of a controlled discovery. The teacher
provides the students with the means to discover the rule - presenting the
fundamentals as language examples rather than grammatical structures and rules. It is
left to the students to understand the usage of the grammatical structure in the context
of the language paradigms presented and thereby arrive at the rule. It creates an
understanding of the use of a grammatical structure with the help of apposite
examples. The students uncover the rule via continued practice of the structures
presented through examples.Its major advantage is the fact that it encourages mental
effort and forces students to rely on their intelligence and the ability to analyze and
make connections between particular samples of speech. Knowledge obtained through
the subconscious process of identification and incorporation of the presented
grammatical rules into ones language system is characterized by greater permanence
and can be put into practice without conscious and time-consuming examination of
the context from the grammatical point of view. But here, too, much depends on the
teacher. Choosing examples that will guide students to the desired conclusions is an
awfully demanding and risky task. Not being able to delineate the path leading to a

particular grammatical point with appropriate instances, the teacher puts on the line



the whole lesson. Moreover, inductive method may take a lot of valuable time that
could be devoted to practice and production.

Due to the advantages of the inductive approach, problems in teaching
and learning grammar stated earlier could be solved. Thus, the present study is
designed to address issues concerning grammatical aspects of English writing. It
attempts to find out whether an Inductive Approach improves students’ paragraph
writing accuracy, and investigates grammatical errors in students' English writing. In
addition, the researcher further to study students’ attitudes. Wright (1987) proposed
that students’ attitudes play an important role in studying English, particularly writing
skills. Some students may think that writing is very difficult, however, some may not.
In teaching writing skills, the teachers should know students’ attitudes in order to

manage the lessons effectively.
1.2 Purposes of the study

This study investigates grammatical types and frequent errors which
occur in four types of writing (narration, exposition, description, and argumentation)
written by second year English Major Students at Suratthani Rajabhat University
through the inductive approach. The main purposes are to:

1. investigate types of grammatical errors in the texts written by 2nd

year English major students at Suratthani Rajabhat University.

2. study whether the use of the Inductive Approach can improve

students’ grammatical errors in the writing course at Suratthani
Rajabhat University.
3. To investigate the students’ attitudes towards learning grammar

through the Inductive Approach.



1.3 Research Questions

Three research questions were formulated to accomplish the purposes
addressed above.

1. Which types of grammatical errors are there in the texts written by
2" year English major students at Suratthani Rajabhat University?

2. Will the use of Inductive Approach improve students' grammatical
errors in the writing course at Suratthani Rajabhat University?

3. Will the students’ attitudes towards learning grammar through the
Inductive Approach be positive or negative, and at which levels are

they?

1.4 Expected results

It was expected that the inductive approach would improve their
grammar accuracy. In addition, information presented in this study may be useful for
ESL/EFL teachers in the following areas planning writing courses, determining
instructional priorities, devising effective lessons and learning activities, developing
teaching materials, and improving teaching methods and techniques. Particularly for
teachers of ESL/EFL writing, the results of the study may assist these them in
determining what grammatical and discourse aspects should be of immediate concern

and thus be the focus of a writing course.

1.5 Scope and limitation of the study

This study aimed to find out grammatical errors found in the written
paragraph, and to examine whether second year English major students in the Faculty
of Education, Suratthani Rajabhat University, who studied in the course “Formal
Paragraph Writing” through the inductive approach would improve their English
writing accuracy,

This study, however, might have some of the following limitations.

Firstly, the study was mainly classroom-based because it investigated a specific group



of 80 second year English major students currently studying in the Faculty of
Education, Suratthani Rajabhat University, Suratthani Province. As a result, the
outcomes may not be readily generalized to all students who are studying at the same
education level in other universities. Secondly, English lessons taught in this study
were limited to the content as indicated by the course “Formal and Paragraph
Writing”, following the university syllabus of the first semester in the 2009 academic
year. The course covered 5 units of 1) introduction to the paragraph, 2) sharpening
your thinking skills, 3) composing a paragraph, 4) paragraph strategies, and 5)
paragraph practice. Finally, experiment time was limited by constraint as imposed by
the university’s schedule. The study was taken three hours a week, or 15 periods of

150 minutes each.

1.6 Definition of Terms

In this study, 4 important terms are used, which are defined as follows:

1. Grammar is a description of the structure of a language and the
way in which linguistic units such as words and phrases are combined to produce
sentences in the language. It usually takes into account the meanings and functions
these sentences have in the overall system of the language.

2. Inductive approach is a learning process used in teaching grammar
in writing class in the research, according to the approach learners were not taught
grammatical or other types of rules directly but were allowed to discover or induce
rules from their experience of using the language.

3. Effect is an expectation of the results from teaching grammar in
writing class through an inductive approach.

4. Attitude is the opinions and feelings that the learners usually have

about teaching grammar by using the inductive approach.



CHEAPTER 2

REVIEW OF LITERATURE AND RELATED RESEARCH

This chapter contains two major sections. The first section reviews
related literature. Earlier, an inductive approach was mentioned, including teaching
writing and teaching grammar in writing. The role of syntax in writing and error
analysis were briefly reviewed to establish relevant theoretical background. In the
later parts, related researches on teaching by using the inductive approach and also

analysis of errors in writing are reviewed.

2.1 The Inductive Approach

There are several approaches employing in language learning and
teaching. Currently, EFL/ESL teachers are encouraged to explore what works and
what does not work in a certain ELT context since no single approach or method is
best suited for all teaching contexts. An Inductive Approach is a specific strategy
which aims to move the student towards achieving the objective and to learn a foreign
language.

Felder and Henriques (1995) stated that an inductive approach comes
from inductive reasoning, stating that a reasoning progression precedes from
particulars, such as observations, measurements, or data to generalities, for example,
rules, laws, concepts or theories. In short, when we use induction, we observe a
number of specific instances, and from them, infer a general principle or concept.

In the case of pedagogical grammar, most experts argue that the
inductive approach can also be called rule-discovery learning. It suggests that a
teacher teach grammar starts with presenting some examples of sentences. In this
sense, learners understand grammatical rules from the examples. The presentation of
grammatical rules can be spoken or written. Eisenstein (cited in Long & Richards,

1987) maintains that the inductive approach tries to utilize the very strong reward
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value of bringing order, clarity and meaning to experiences. This approach involves

learners’ participating actively in their own instruction.

2.1.1 Definition of Inductive Approach

The Inductive Approach is a useful technique used in teaching
grammar. It starts with specific examples, followed by practice, and ends a lesson by
general rule conclusion. Definition of Inductive Approach is presented follow.

Richard, Platt and Platt (1997) defined an inductive approach as an
approach to language teaching in which learners are not taught grammatical or other
types of rules directly but are left to discover or induce rules from their experience of
using the language.

Brown (2000) defined an inductive approach as the storing of a
number of specific instances and inducing a general law or rule or conclusion that
governs or subsumes the specific instances.

Krashen (2002) stated that according to this approach, learners learn
the system of language, for example, grammar or sentence rules, in the same way as
children acquire their first or second language. In this regard, meaningful interaction
in the target language or natural communication is more important than the form of
the language.

Goner, Phillips, and Walters (1995) mentioned that the inductive
approach is an effective approach used in teaching language, which represents a more
modern style of teaching where the new grammatical structures or rules are presented
to the students in a real language context. To summarize, the students learn the use of
the structure through practice of the language in context, and later realize the rules
from the practical examples.

To summarize, the inductive approach is one technique used in
language teaching and learning, in which grammatical rules are taught indirectly. The
students learn the use of the structure through practice of the language in context, and

later realize the rules from the practical examples.
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2.1.2 Advantages and disadvantages of the Inductive Approach

The Inductive Approach is developed to promote the students’ success
in learning new grammatical structures and functions. This approach has its
advantages and disadvantages in presentation of English grammar rules.

Rivers & Temperley (1978) stated that with this approach, the teacher's
role is to provide meaningful contexts to encourage demonstration of the rule, while
the students evolve the rule from the examples of its use and continued practice. Thus,
the students practice and apply the use of the grammatical structure. In addition, the
approach encourages a learner to develop her/his own mental set of strategies for
dealing with tasks. In other words, this approach attempts to highlight grammatical
rules implicitly in which the learners are encouraged to conclude the rules given by
the teacher. Rivers & Temperley (1978) concluded the advantages and disadvantages
of the inductive approach as follows. Firstly, learners are trained to be familiar with
the rule discovery; this could enhance learning autonomy and self-reliance. Secondly,
learners’ greater degree of cognitive depth is “exploited”. Thirdly, the learners are
more active in the learning process, rather than being simply passive recipients. In this
activity, they will be motivated. Fourthly the approach involves learners’ pattern-
recognition and problem solving abilities in which particular learners are interested in
this challenge. Finally, if the problem-solving activity is done collaboratively, learners
get an opportunity for extra language practice.

Winter (1989) also summarized advantages of the inductive approach
as follows. First, the inductive approach moves the focus away from the teacher as the
giver of knowledge to the learners as discoverers of it. It encourages learner
autonomy. If learners can find out rules for themselves then they are making
significant steps towards being independent. The teacher can take this further by
letting learners decide what aspect of the language in a text they want to analyze. This
reflects the acquisition process where children learn by being in contact with the
language and using it, then finding rules and applying them to new contexts. Thus, the
teachers are able to respond better to the needs of their learners. For example, the
teacher can clearly see and address problems with understanding of a certain rule or

item of lexis as learners go through the process of identifying and analyzing it.
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Second, the inductive approach naturally encourages more communication, as
learners need to discuss language together. Teachers can support and encourage new
learning styles and strategies. For example, this kind of approach is good to develop
reflective learning and learning in groups, and encourages the strategy of using the
English around the students to find rules and examples. The rules and structures
students discover are often more valid, relevant and authentic as they can be drawn
from real use of English. Lastly, the teachers can exploit authentic material from a
wide range of sources to present a target language which stimulates and motivates
many learners.

Goner, Philips, and Walters (1995) clarified that the advantages of an
inductive approach are that students can focus on the use of the language without
being held back by grammatical terminology and rules that can inhibit fluency. The
inductive approach also promotes increased student participation and practice of the
target language in the classroom, in meaningful contexts. The use of the inductive
approach has been noted for its success in EFL/ESL classrooms world-wide.

However, there are several advantages of the inductive approach.
Goner, Philips, and Walters (1995) stated that it is sometimes difficult for students
who expect a more traditional style of teaching to induce the language rules from
context. Understanding advantages of this approach may help the teacher to vary and
organize the EFL/ESL lesson, in order to keep classes interesting and motivating for
the students. Rivers & Temperley (1978) additionally gave some disadvantages of the
inductive approach as follows. Firstly, the approach is time and energy-consuming as
it leads learners to have the appropriate concept of the rule. Secondly, the concepts
given implicitly may lead the learners to have the wrong concepts of the rule taught.
Thirdly, the approach can place emphasis on teachers in planning a lesson. Fourthly, it
encourages the teacher to design data or materials taught carefully and systematically.
Finally, the approach may frustrate the learners in their personal learning style, or

because of their past learning experience would prefer simply to be told the rule.
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2.1.3 Inductive Approach in Language Teaching

Learning inductively is among the communicative approaches that
encourage students to communicate fluently. For example, teachers who are using the
inductive method take more time to perceive that a grammatical point it is not useful
for their purpose. Coulter (1983) stated that to acquire a language means to pick it up
gradually, gaining the ability to communicate with it without necessarily being able to
articulate the rules. Individuals absorb what they can from the abundant and
continuous input that bombards them. They cannot grasp all they hear, but each day
increases their ability to understand, retain, and use in conversation what they have
taken in. Throughout the process they gain in their ability to transfer strategies, make
assumptions about the new language system, formulate and test rules, and either keep
or abandon them. They continue this process until they fossilize, which they may do
as soon as they feel they have learned what they need to in order to communicate in
the language. Rivers & Temperley (1978) proposed that this method involves the
translation of literary texts followed by explanation in the students’ native language of
rules of grammar. A later approach is the direct method, in which classes are taught
entirely in the target language; grammar is taught inferentially and plays a secondary
role to oral communication. Allen & Corder (1975) claimed that this approach, which
was in vogue in many countries throughout the nineteenth century, is almost purely
inductive. The third approach is the audio-oral method, according to which language
is a set of habits with vocabulary being of secondary concern. In this method, which
was influenced by behavioral psychology and structural linguistics, students learn by
repeating structural patterns and eventually automatize the structures, aided by
positive reinforcement provided by the teacher. Winter (1989) also claimed that the
inductive approach in language teaching is compared to the Audio-Lingual Method
where learning is defined as habit formation. Students learned by rote of numerous
examples of a structure until the use of that structure became automatic. They were
not consciously aware of what structures there were learning unless at the end of the
lesson the teacher gave them the appropriate rule to describe what they had already

supposedly learned.
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To conclude, an inductive learning is the process of discovering general
principles from facts. In a language classroom, an inductive approach involves getting
learners to discover rules and how they are applied by looking at examples. The role
of the teacher is to provide the language the learners need to discover the rules, to
guide them in discovery if necessary, and then to provide more opportunities to
practice. The inductive approach is often thought of as a more modern way of
teaching. It involves discovery techniques. It seeks in some ways to duplicate the
acquisition process. It often exploits authentic material. It has learners at the centre of

the lesson and the focus is on usage rather than rules.

2.1.4 Inductive Approach in Teaching Writing

The most important factor in teaching writing is that students need to
be personally involved in order to make the learning experience of lasting value.
Encouraging student participation in the exercise, while at the same time refining and
expanding writing skills, requires a certain pragmatic approach. The Inductive
Approach stresses on the both quantity and quality of students’ writing. This helps
students to produce their own sentences following the examples and then they could
recover the grammar rules by themselves.

Dekeyser (1995), Hammerly (1975), Fischer (1979), Nagata (1997)
and Shaffer (1989) stated that the topic of teaching grammatical rules using an
inductive approach has drawn much attention and generated much controversy over
the past few decades. Hammerly (1979) claimed that the researchers point out that
learners benefit from an inductive approach in which they discover and formulate the
underlying grammatical rules in their writing by themselves. This cognitive depth
leads to longer and better retention of knowledge. The process of discovering could
also be more interesting. Fischer (1979) suggested that target grammatical rules that
are easier and simpler than native language rules should be taught inductively.
Moreover, an inductive approach emphasizes teachers’ guidance to help students
formulate grammar rules from given model sentences and texts. Teachers ask students
questions to help induce or prompt the target rules in order to write complete

sentences. Thus, with some help from teachers, students can discover the rules on



15

their own. Further, Paradowski, Michat B. (2007) states that the inductive approach is
student centered and allows learners to become deeply involved in the language they
are writing and offers a potential for reflection. In the process of learning to write
(learning-and-doing) they feel more important, are less passive, and do not get bored
so easily during the lesson.

Therefore, the inductive technique can render great service to teachers
who have problems with keeping their students disciplined, concentrated and
occupied, as it partly obviates these problems. Knowing that they can work out the
rules from examples by themselves greatly increases learners’ motivation, makes
them attentive, more actively involved in—and confident and enthusiastic about—the
learning process rather than simply passive recipients, and at the same time
contributes to its effectiveness. Writing a paragraph in the proposed framework
affords opportunities for cognitive development, a sense of success, achievement, and
progress, which all learners need in order to preserve motivation. In addition, the
inductive method has the obvious advantage that what the learners discover
themselves, they are more likely to remember; a principle expressed in the words of
Blaise Pascal (1623-62): “People are generally better persuaded by the reasons which
they themselves have discovered than by those which have come into the minds of
others.” Brudnik etr al. (2000) note that students generally remember approximately
10% of what they read, 20% of what they hear, 30% of what they see, 50% of what
they hear and see, 70% of what they say, and 90% of what they do by themselves.
Moreover, the inductive technique also enables learners to interact in the target
language while learning about it.

Learners can improve their writing when they are aware of what they
are doing, how they are doing it, and what possibilities are available to them. Once
students’ attention is drawn to expressing meaning in a particular way and they are
sensitized to the possibilities, they will be able to acquire the necessary grammar of
the language in an easier manner. Discovery techniques can make grammar lessons
enjoyable. Furthermore, owing to the application of such an approach, the learners are
encouraged to analyze the language and discover rules for themselves even outside of

the classroom.
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Working with language data, Thornbury (1999) asserted that students
become more attentive to the target language in general. Inductive learning develops
the capacity to discern patterns and regularities in naturally occurring input, hence
being good preparation for independent study. A language course should prepare
students to become effective and independent language learners. “Working things out
for themselves prepares students for greater self-reliance and is therefore conducive to
learner autonomy” and further self-directed learning. The inductive approach is
particularly attuned to learners who like pattern-recognition and problem-solving
challenges. Discovery learning raises language awareness in the learners and
contributes to their better understanding of grammar. In addition, when a difficult
grammar area is to be presented or when the teacher is short of time, the inductive
approach is more suitable. It is direct, gets straight to the point, and can therefore be
very time-saving and efficient. “Many rules — especially rules of form — can be more
simply and quickly explained than elicited from examples. The inductive method may
leave the student at a loss and cause frustration when the learner is not sure whether
he or she has taken the right path of thought, if he or she is correct in his/her findings
and conclusions about the new structures he or she is discovering. It may be difficult
to discover form-function relationships without explicit cues; learners feel more
secure knowing that their hypotheses about grammar will be carefully monitored
during a controlled practice stage. Moreover, the inductive approach also places
heavy demands on teachers planning a lesson. They need to select and organize the
data carefully so as to guide learners to an accurate formulation or the rule, whilst also
ensuring intelligibility of the data.

Thornbury (1999) clarified how the inductive approach will be adapted

in teaching writing and used step by step as an example stated below.

Stage 1 Pre-Writing Exercises

Prewriting exercises are vital components to the success of a writing
program. The initial exercise will provide the students a chance to begin writing. This
initial exercise is saved and used as a device to diagnose class and individual

deficiencies. During the first week of university, students will be asked to write a
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short paragraph about themselves entitled “A Very Special Person: Me.” The
paragraph will include personal data such as name, address, age, and place of birth.
They can include hobbies, likes, pet peeves, and future plans. The students who
complete it will receive a passing grade. The students will read the papers to the class.

The paper will be put in their folders.

Stage 2 Providing Structure

After assigning the first exercise, the second assignment, dealing with
the same topic, will be assigned. The students will be exposed to basic grammatical
and rhetorical patterns. The teacher will distribute to the class copies of “framed
paragraph” entitled “A Very Special Person: Me.” The subject matter for the
“composition” evolves from the student’s most vital resource, himself. The teacher
will prepare an overhead transparency of the ditto so the teacher can guide the
students to each “slot.” Students simply fill in each “slot” with a grammatically
acceptable bit of information. The students should be comfortable with the activity as
the responses required will be included in the previous assignment.

Upon completion of the “framed paragraph” students transfer the
“paragraph” to their own papers. At this point, the teacher will stress the guidelines
outlined earlier. The teacher will use models of paragraphs from texts, magazines,
newspapers, or any other resources to give the students a prototype to imitate. The
teacher will show them what a paragraph looks like. While the students are
transferring the information, the teacher will check each individual’s progress. The
teacher should be sure the students have comprehended each step.

The next phase of the process requires the student to read his
“paragraph” aloud. This will give the student a feel for the composition as a unified
body. As the vocabulary provided is simple, and the open-ended sentences have been

completed by the student with his own vocabulary.
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Stage 3 Pre-planning and Structure

Pre-planning and structure is the emphasis of this method. The students
will continue to use “plan sheets,” to plan before they write. By avoiding grammatical
jargon and textbook lessons dealing with paragraphs, the student will write
paragraphs, and later longer compositions, utilizing what he already knows about the
syntax of his language. It is essential that all assignments deal with single paragraph
development.

For purposes of organization, the “plan sheets” which students will
use, will be classified into the four basic types of prose: argumentation, exposition,
description, and narration. It is the ultimate goal of the program to prepare the student
to write longer compositions containing elements of each type.

The steps for completion of each “plan sheet” are relatively simple.
Each student will follow the plan methodically and systematically as he plans his
paragraph. A “brain storming” technique permits the student to think, to discover
inconsistencies in his argument, and to edit. The “plan sheets” will also force students
to scrutinize spelling problems. Even the poorest spellers know when they’re
guessing. Space will be provided on the plan sheet to correct spelling before it appears
in the first draft. In the event a student does misspell a word, he will be informed of it
by merely indicating to him that such a problem exists. The teacher will not tell which
words, only the number of errors. The teacher will allow the student to use the
dictionary.

As proficiency increases, the teacher will allow the student to
experiment with better and more effective vocabulary. The teacher will direct the
student to the Thesaurus and allow them to expand his vocabulary. As their
proficiency and mastery of the basic pattern structures increase, the teacher will
introduce new transitions until the students have a wide selection from which to
choose.

Revision is another emphasis in the method. The students will
continuously revise each paragraph. Before the revision, a new skill can be
introduced, or focus put on an individual problem appearing in the initial draft by the

teacher. When the students revise, they can remedy their individual problems.
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Grading student writing will be done by the teacher who will also present their
problems. When students have indicated mastery of a type of writing, they will move
to others. The format of the plan sheet will be the same, but with more emphasis on
the student’s originality. Depending on the nature of the class or individual student,
some types of writing may be repeated as often as necessary. The teacher should be
sure to assign meaningful topics which will adapt easily to the objectives. The
students continue the sequence throughout: planning, transferal, oral reading,
expansion, skill lesson, revision, oral reading, and final draft.

To conclude, teaching writing using the Inductive Approach is an
effective technique to retaining both writing skills and sentence structures. The
students acquire new information of grammar rules from pre-writing exercises,
providing structure and pre-planning and structure stages. These three stages show
how the Inductive Approach process starts with specific examples, follows by

practice, and ends a lesson by general rule conclusion.

2.1.5 Comparison of Inductive Approach and Deductive Approach

In Teaching English to Students of Other Languages (TESOL), there
are two main theoretical approaches which contrastively work for the presentation of
new English grammar structures or functions to ESL/EFL students. That is, an
inductive approach and a deductive approach. The comparisons of both approaches
are discussed below.

Inductive Approach represents general principles from facts. It
involves getting learners to discover rules and how they are applied by looking at
examples. The role of the teacher is to provide the language the learners need to
discover the rules, to guide them in discovery if necessary, and then to provide more
opportunities to practice. The inductive approach is often thought of as a more
modern way of teaching. It involves discovery techniques. It seeks in some ways to
duplicate the acquisition process. It often exploits authentic material. It has learners at
the centre of the lesson and the focus is on usage rather than rules. The advantages of
the inductive approach are that students can focus on the use of the language without

being held back by grammatical terminology and rules that can inhibit fluency. The
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inductive approach also promotes increased student participation and practice of the
target language in the classroom, in meaningful contexts.

Rivers and Temperley (1978) stated that contrastively, the Deductive
Approach represents a more traditional style of teaching in that the grammatical
structures or rules are dictated to the students first. Deductive methods involve
beginning with a general concept or given rule and move on to a more specific
conclusion. Thus, the students learn the rule and apply it only after they have been
introduced to the rule. For example, if the structure to be presented is present perfect,
the teacher would begin the lesson by saying, "Today we are going to learn how to
use the present perfect structure". Then, the rules of the present perfect structure
would be outlined and the students would complete exercises, in a number of ways, to
practice using the structure. Goner, Phillips, and Walters (1995) claimed that in this
approach, the teacher is the center of the class and is responsible for all of the
presentation and explanation of the new material. The deductive approach can be
effective with students of a higher level, who already know the basic structures of the
language, or with students who are accustomed to a very traditional style of learning
and expect grammatical presentations. The deductive approach however, is less
suitable for lower level language students, for presenting grammatical structures that
are complex in both form and meaning, and for classrooms that contain younger
learners

In both approaches, however, Rivers and Temperley (1978) mentioned
that the students practice and apply the use of the grammatical structure, yet, there are
advantages and disadvantages to each in the EFL/ESL classroom. Goner, Phillips, and
Walters (1995) stated that induction is usually described as moving from the specific
to the general, while deduction begins with the general and ends with the specific.
Arguments based on laws, rules and accepted principles are generally used for
deductive reasoning. Observations tend to be used for inductive arguments.
Understanding the disadvantages and advantages of both approaches may help the
teacher to vary and organize the EFL/ESL lesson, in order to keep classes interesting

and motivating for the students.
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2.2 Teaching Grammar

Grammar is central to the teaching and learning of languages. It is also one of
the more difficult aspects of language to teach well. Many people, including language
teachers, hear the word "grammar" and think of a fixed set of word forms and rules of
usage. They associate "good" grammar with the prestige forms of the language, such
as those used in writing and in formal oral presentations, and "bad" or "no" grammar
with the language used in everyday conversation or used by speakers of non prestige

forms.

2.2.1 What is Grammar?

In linguistics, grammar is the set of structural rules that govern the
composition of sentences, phrases, and words in any given natural language. The term
refers also to the study of such rules, and this field includes morphology, syntax, and
phonology, often complemented by phonetics, semantics, and pragmatics.

According to Richard, Platt and Platt (1993), grammar is defined as
description of the structure of a language and the way in which linguistic units such as
words and phrases are combined to produce sentences in the language. It usually takes
into account the meanings and functions these sentences have in the overall system of
the language. It may or may not include the description of the sounds of a language.

Yule (2006) defined grammar as the process of describing the structure
of phrases and sentences in such a way that all grammatical sequences and ruling out
all the ungrammatical sequences are accounted for in a language.

Brown (2001) defined grammar as the system of rules governing the
conventional arrangement and relationship of words in a sentence. The component of
words such as prefixes, suffixes, roots, verb and noun endings are indeed a part of
grammar. Technically, grammar refers to sentence level rules only.

It is clear that grammar is the analysis of the structure of phrases and
sentences. Without the knowledge and ability to use words and structures, the learners

can not communicate either in spoken or written language accurately.
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2.2.2 The Role of Syntax in Writing

In the process of learning English as a foreign or second language, the
writing skill seems to be the most difficult one to be taught. It’s also difficult for
students to write a paragraph or compositions without any knowledge of syntax. The
word ‘syntax’ comes originally from Greek and literally means ‘a putting together or
arrangement. George Yule (2006) defined syntax as a study of sentence structures
which concentrates on the structure and ordering of components within a sentence. It

attempts to produce accurate sentences.

2.2.2.1 Definition of Syntax

Syntax is also defined as the study of how words combine to form
sentences and the rules which govern the formation of sentences. In Transformational
Generative Grammar (TG), the syntactic component is one of the three main parts of
grammar. This component contains the rules for forming syntactic structures and rules
for changing these structures (Longman Dictionary of Language Teaching & Applied
Linguistics, 1997: 370).

Chomsky (1991, cited in Fromkin V. and Rodman R., 1994) defined
syntax as the sentence pattern of language in which the grammar of the language
determines the properties of each of the sentences of the language. The language is
the set of sentences that are described by the grammar, which generates the sentences
and describes their structural description. When we speak of a linguist’s grammar as
“generative grammar”, we mean only that it is sufficiently explicit to determine how
sentences of the language are in fact characterized by the grammar. Chomsky (1994)
also proposed aspects of syntax for linguistic theory and the way in which linguistic
theories are evaluated with the concept of strict subcategorization, and the need to
differentiate different levels of syntactic representation, which he referred to as deep
structure and surface structure.

Fromkin V. and Rodman R. (1994) defined syntax as the ability to put
words together to form phrases and sentences that express our thoughts. The part of

the grammar represents a speakers’ knowledge of the structure of phrases and
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sentences. The grammars of all language include rules of syntax which reflect
speakers’ knowledge of these facts. In English, every sentence is a sequence of words,
but not every sequence of words is a sentence. Sequence of words that conform to the
rules of syntax are said to be well formed or grammatical and those which violate the
syntactic rules are therefore ill formed and ungrammatical. Thus, sentences are not
simply random strings of words but they conform to specific patterns determined by
the syntactic rules of language. Fromkin V. and Rodman R. (1994) also mention that
the ability to make grammatical judgment does not depend on having heard the
sentence before, but it depends on speakers’ syntactic knowledge which will tell them
that it is grammatical. Moreover, unconscious knowledge of the syntactic rules of
grammar permits speakers to make grammatical judgment. In addition, it is also the
syntactic rules which permit speakers to produce and understand an unlimited number
of sentences never produced or heard before. Thus, the syntactic rules in a grammar
must at least account for: 1) the grammaticality of sentences, 2) word order, 3)
structural ambiguity, 4) the meaning relations between words in a sentence, 5) the
similarity of meaning of sentences with different structures, and 6) speakers’ creative
ability to produce and understand any of an infinites set of possible sentences.
Furthermore, syntax describes a theory of grammar which must
provide a complete characterization of what speakers implicitly know about a
sentence structure, syntactic categories, phrase structure rules, and the lexicon of their

own language.

2.2.3 Teaching Grammar in Writing

In teaching writing, a teacher can not ignore grammar. This is because
all constituents in sentences need to be formed based on grammatical rules. The
purpose of teaching grammar is that to introduce and present new language, to
practice and revise language that students have met before, and to integrate language
and skills. Presenting, practicing and production are stages in teaching grammar. In a
writing class, Brown (2001) mentioned that the use of grammar and terminology must

be approached with care. Grammar should be presented inductively so learners benefit
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from an inductive approach. The learners can practice various language forms. The
learners, however, are left to discover rules and generalize on their own.

Brown (2001) proposed some techniques for teaching grammar as
follows. Firstly, charts and graphs are useful devices for practicing patterns, clarifying
grammatical relationships, and even for understanding sociolinguistic and discourse
constraints. Secondly, maps and drawings are practical and simple visual aids in a
classroom. They can also serve to illustrate certain grammatical structures.

Frodesen (2001, cited in Celec-Murcia, 2001) mentioned that in second
language writing, a teacher should begin by deciding what kind of grammar focus is
appropriate and relevant for students’ need in the writing class. In selecting grammar
points, the writing teacher should consider the proficiency levels of students and
course objectives. The level of difficulty should not be far beyond the learners’
developmental stage; for example, students struggling to produce well-formed relative
clauses with subject relative pronouns would have difficulty with a lesson on object
pronoun relative clauses. This is not to say that new structures should never be
introduced, but rather that the students’ readiness to give attention to them should be
evident. As for grammar point relating to the writing course objectives, such focus is
necessary if grammar is to be subordinated to communicative goals.

To sum up, selecting grammar points and materials to teach in writing
class, teachers should emphasize several points as follow. First, the grammar features
should be appropriate for students’ developmental stages. Second, the grammatical
features should reflect students’ writing needs for the course or for future writing.
Moreover, the lesson should generally be kept brief, especially for advanced writers.
Last, productive tasks should follow text analysis so that writers or learners have
opportunities to practice the explicit knowledge gained from noticing features in
written texts and so that teachers are able to asses to some degree what students have

learned from the analysis tasks.

2.3 Error analysis

Error analysis is a term used in analyzing deviations from native

speakers in the learner’s speech as well as written performance. The Error Analysis
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approach holds that the learner’s errors provide significant information concerning
how a L2 is learned and the 12 state of the learner’s knowledge. The learner’s errors,
therefore, should be identified, categorized, and analyzed in order to find out the

causes of errors and the ways to reduce errors.

2.3.1 Definitions of Errors

Dulay et al. (1982) defined errors as the flawed side of learner speech
or writing. They are those parts of conversation or composition that deviate from
some selected norm of mature language performance

According to Corder (1981), a distinction is made between non-
systematic and systematic errors. Nonsystematic errors are also referred to as errors of
performance or mistakes, and are accidental, random performance errors due to
memory lapses, physical or psychological states such as fatigue or inattention. A
native speaker also makes such mistakes due to memory failure or a slip of the
tongue.

James (1998) is also a writer who has attempted to make the distinction
between mistakes and errors. In accordance with Corder (1981), mistakes can be
corrected if they are pointed out to the learner. Errors, in 15 contrasts, cannot be self-
corrected until further relevant learning is provided. The learner, thus, needs implicit

or explicit input from the teacher in order to correct his or her errors.

2.3.2 Significance of Errors

Corder (1981) stated that the learner’s errors are significant in three
ways. The first way, to the teacher, they tell him or her how far toward the goal the
learner has progressed and what remains to be learned. The second way, to the
researcher, they provide the evidence of how language is learned or acquired and what
strategies the learner employs in language learning. The last way, to the learner
himself, they can be regarded as a device the learner uses to learn a language. It is a
way the learner employs to test the hypothesis about the nature of language.

Dulay et al. (1982) also see the significance of the learner’s errors.

They view that studying the learner’s errors serves two main purposes. First, it
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provides important information from which inferences about the language learning
process can be made. Second, it indicates which part of the target language is most
problematic to the learner and which types of errors affect the learner’s ability to

communicate effectively.

2.3.3 Types of Errors

Dulay et al. (1982) claimed that in error analysis distinction is made
between two types of errors—developmental or intralingual errors and interlingual
errors. The first type is developmental or intralingual errors. Developmental errors are
“errors similar to those made by children learning the target language as their first
language” These types of errors reflect the learner’s competence at a particular time
and indicate the general characteristics of language acquisition rather than reflecting
the learner’s incompetence to distinguish between the two languages.

Richards (1974) studied errors produced by speakers of a variety of
first languages and found that errors of this type are frequent across the learners’
language backgrounds. They reflect the general characteristics of rule learning such as
overgeneralization, ignorance of rule restrictions, incomplete application of rules, and
false concepts hypothesized.

Richards, Dulay & Burt (1974) also found that a large number of errors
were developmental errors. Later researchers such as Ghadessy (1980) and Ngara
(1983) also supported the claim that developmental errors were a prime source of
errors in second language acquisition.

The second type is interlingual errors which are errors “similar in
structure to a semantically equivalent phrase or sentence in the learner’s native
language”. Dulay et al. (1982) mentioned that these errors result from “interference”
or “transfer” from the mother tongue; therefore, they reflect the native language
structure.

Several studies in error analysis such as El-Sayed (1982), Karma
(1981), Politzer & Ramirez (1973) found that interlingual errors accounted for the

majority of second language learners’ errors.
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2.3.4 Theoretical Issues Related to Error

A number of studies have looked into the sequence of making errors by

learners. Theoretical issues related to errors are reviewed as follow.

2.3.4.1 Interlanguage

The term “interlanguage” is defined as the linguistic system the learner
produces in the process of learning another language. Selinker (1972) pointed out that
since the utterances produced by a language learner are not identical to those
produced by a native speaker of the target language who attempts to express the same
meaning as the learner, it could be hypothesized that there must be a separate
linguistic system governing the language performance of the learner in the process of
learning the target language. This linguistic system is what he called “interlanguage.”

Following Selinker, Corder (1978) called this linguistic system “the
language learner language.” He stated that “because of the learner attempting to
communicate one and the same set of messages produces utterances which, while
similar to those of other language learners, are different from those of the native
speaker of the target language, child or adult, dialect or standard speaker, that the
concept of interlanguage is justified”

Corder (1981) proposed that the term “interlanguage” or “language-
learner language,” thus, suggests the learner’s language is systematic and rule-
governed. It is the mixed or intermediate system showing systematic features of both
the first language and the target language. From the point of view of interlanguage, it
is assumed that errors produced by the language learner are not random. The
systematic nature of the learner’s interlanguage indicates that the learner’s version of
the target language must be based on systematic knowledge. That is to say, the learner
“must possess a more or less well-defined personal grammar to base his utterances
on”. In this light, the learner’s performance is viewed as being as ruled-governed as
the native speaker’s. The interlanguage, then, can be considered a form of language in
its own right and differences between the interlanguage and related target language

cannot be regarded as errors.
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2.3.4.2 Fossilization

Fossilization is one of the observable phenomena of interlanguage.
Selinker (1972) mentioned that fossilization is a mechanism by which linguistic
features, rules, and subsystems of the learner’s native language tend to be kept in the
interlanguage relative to a particular target language, language, regardless of the age
of the learner or amount of instruction and practice he or she receives in the target
language In the interlanguage of Thai speakers, for example, English consonant /1/ is
often pronounced as /l/ and /z/ as /s/. Some features of the Thai tone system are also
fossilized in the interlanguage.

According to Selinker (1972), fossilizable structures tend to persist in
the learner’s performance. Even though occasionally, they seem to disappear, they
cannot be permanently eradicated. They will reappear at times when the learner
encounters new and difficult linguistic features or when he or she has high anxiety or
excitement. Even when the learner is extremely relaxed, it could also occur.
Fossilization is not limited only to the phonetic level. Fossilizable items, rules, and
subsystems are also observable at grammatical/syntactic level.

Selinker (1972) found that in the interlanguage of Indians, the ‘that
complement’ or v that construction seems to be fossilized for all verbs that require
sentential complements. Even after Indian speakers of English have learned the
correct form, the use of ‘that complement’ for all sentential complements still
reappears from time to time in their interlanguage. As fossiliztion is one of the major
phenomena in second language acquisition, it is essential for ESL/EFL teachers to
take this phenomenon into consideration. Selinker & Lamendella (1980) proposed
that this issue should be considered by the teacher from his or her experience with the
learner’s performance to determine linguistic aspects or features that tend to persist in

the learner’s speech or writing even after a lot of input and practice.
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2.3.4.3 Subject-Prominent Language

Subject-prominent language is defined as a language in which
grammatical subjects are readily identifiable and play an important role in the
syntactic organization of sentences. The majority of the world’s languages, including
English, are subject-prominent; this property is sometimes regarded as typologically
important. English is a subject-prominent language. Its sentences are normally
composed of a subject, a verb and frequently an object.

According to Li and Thompson study (1976), there are four basic types

of languages: 1) languages that are subject-prominent, 2) languages that are topic-
prominent; 3) languages that are both subject-prominent and topic-prominent, and 4)
languages that are neither subject-prominent nor topic-prominent. In subject-
prominent (Sp) languages, the structure of sentences favors a description in which the
grammatical relation subject-predicate plays a major role, in topic-prominent (Tp)
languages, the basic structure of sentences favors a description in which the
grammatical relation topic-comment plays a major role. In type 3 languages, there are
two equally important distinct sentence constructions, the subject-predicate
construction and the topic-comment construction; in type 4 languages, the subject and
the topic have merged and are no longer distinguishable in all sentence types. In order
to clarify the subject-predicate construction and the topic-comment construction, it

may two types of English sentences as examples:

Subject Predicate

John hit Mary

Topic Comment

As for education, John prefers Bertrand

Russell’s ideas.

In Sp languages, the basic sentence structure is similar to 1, whereas in
Tp languages, the basic sentence structure is similar to 2. However, this is not to say

that in Tp languages, one cannot identify subjects, or that Sp languages do not have
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topics. In fact, all the languages Charles and Sandra have investigated have the topic-
comment construction, and although not all languages have the subject-predicate
construction, there appear to be ways of identifying subjects in most Tp languages.

Their typological claim will simply be that some languages can be
more insightfully described by taking the concept of topic to be basic, while others
can be more insightfully described by taking the notion of subject as basic. This is due
to the fact that many structural phenomena of a language can be explained on the
basis of whether the basic structure of its sentences is analyzed as subject-predicate or
topic-comment. According to a number of criteria which Li and Thompson have
outlined below, the four types language typology were illustrated as: 1) subject-
prominent languages include Indo-European, Niger-Congo, Finno-Ugric, Simitic,
Dyirbal (Australian), Indonesian, and Malagasy, 2) topic-prominent languages include
Chinese and Lisu (Lolo-Burmese), 3) subject-prominent and topic-prominent
languages include Japanese and Korean, and 4) neither subject-prominent languages
include Tagalog and Illocano.

It is obvious that the above guideline touch on only a very small
number of languages in the world. This is partly due to the fact that in order to
establish topic-prominence, a careful investigation of the syntactic structures of a
language is necessary. Since the tradition in linguistic studies emphasizes the subject
as the basic, universal grammatical relation, grammarians tend to assume that
sentences of a language are naturally structured in terms of subject, object, and verb.
In general, it is not considered that the basic structure of a sentence could be described
in terms of topic and comment. There are exceptions. For example, Schachter and
Otanes (1972) stated that the Tagalog basic sentence structure should not be described
in terms of the notion subject. Another example is E. Hope (1974) who has described
a remarkable Tp language, Lisu, a Lolo-Burmese language.

In general, it is often difficult to determine the typology of a language
in terms of subject-prominence and topic-prominence on the basis of reference
grammars since many such grammars are biased toward the subject-predicate
analysis. Modern generative linguistics does not represent any advance in this
particular area. The assumption remains that the basic sentence structure should be

universally described in terms of subject, verb, and object. Surprisingly, in this study,
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the researcher found that there were no subjects in many sentences of the subject

groups though English and Thai are similar in terms of subject-prominent language.

2.3.4.4 Serial Verb Construction

It is noticeable that Thai students who produce English sentences
composing of set of verbs often put one verb before others without taking care of
grammar. This may be because of the interference of their mother tongue. The
researcher then investigated the concept of serial verb construction, in order to
conceptualize the Thai linguistics verbal string and be able to explain the English
ungrammatical verb phrase of Thai students.

A serial verb construction is a string of verbs or verb phrases within a
single clause. It is a sequence of verbs which acts together as one. Each describes
what can be conceptualized as a single event. Thepkanjana (2002) stated that they are
mono clausal; their intonational properties are those of a mono verbal clause; they
generally have just one tense, aspect, mood, and polarity value; and they are an
important tool in cognitive packaging of events. Serial verb constructions consist of
two verbs (or verb phrases) that occur in sequence without an intervening conjunction
(subordinating or coordinating) between the verbs.

Traditionally, the term serial verb construction refers to a sequence of
verbs or verb phrases in a sentence in which there is no intervening conjunction. The
English expression go eat, for example, might be considered as a kind of serial verb
construction since there is no infinitive or other morphosyntactic marker present to
indicate a coordinating or subordinating relationship between the two verbs go and
eat. English is traditionally termed as a non-serial language; however, this does not
suggest that in English there is no serial verb construction (SVC). Thai is classified as
a serial language. According to the results obtained from the study of Tepkanjana
(2008), serial verb construction is a type of construction in which two or more verbs

(verb phrases) are put in juxtaposition without any linker.
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2.3.4.5 Thai Syntactic Features

Thepkanjana (2002) explained that on a most fundamental level Thai
grammar is very simple, especially when compared with English or other more
complicated European languages. For example, verbs do not inflect in Thai - each
lexical unit always stays the same. There is no declination in Thai grammar, no plural
forms of nouns and no conjugation of verbs either. Additionally, no distinctive verb
forms are being used in order to signalize distinctive time levels (past tense, present,
future). Whereas in English the verb "to have", depending on the speaker, time level,
is modified each time (I have, she has, they had) the equivalent Thai verb mee = "to
have" always stays mee, no matter what context. There is no morphological
distinction between classes of words such as nouns, verbs, adjectives or adverbs.
Instead of different categories certain combinations of words define the current usage
of a word. Basic Thai syntax is also incredibly simple; every sentence is structured by
an "S-P-O" pattern: Subject - Predicate — Object. Thai sentences are similar to English
sentences in the sense that they are beginning with subject, and followed with verb,
and object. The differences occur with adjectives and adverbs. For example, in
English, adjectives are placed before words they modify, but in Thai they are placed
after words. In fact, according to Thai linguists, complete affirmative single sentences

without embedded sentence have only 11 patterns as follow.

I. S~ n 7. S — subjvp.

2. S ~ nn. 8. S —» vp objd obji

3. S — vp. 9. S —» subj vp objd obji
4. S —» vpobjd 10.S — obji subj vp obid
5. S — subj vp objd 11.S — objd subj vp obji
6. S ~* objd subj vp

* S-sentence, subj-subject, n-noun, vp-verb phrasal, objd-object direct, obji-object indirect
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Let’s take an attention at the last three patterns on the right hand side.
All of them have the same non-terminal symbols, but the only difference is that they
stand in different places. That’s, in Thai non-terminal symbols are, although limitedly,

movable in the sentence.

2.3.5 Error Analysis Movement

The failure of contrastive analysis to make appropriate predictions
concerning the problematic areas in second language learning rise to error analysis
movement in the early 1960’s. Dulay et al. (1982) inserted that error analysis (EA)
stemmed from the attempt to provide an alternative to the CA approach to errors. EA
was a movement with a rich source of explanation to account for errors unexplained
by CA since it has taken a variety of the learner’s errors into consideration Since CA
lost its popularity in 1960’s, EA has grasped the interest of ESL teachers and
researchers. It became an alternative to CA and has continuously made significant
contribution to theoretical issues in applied linguistics and second language

acquisition.

2.4 Related Studies

There are two sections of related studies in this research; related

studies on errors analysis, and related studies on Inductive Approach.

2.4.1 Studies on Error Analysis

Among researchers in the field of second language acquisition, there is
a wide interest in analyzing errors made by second language learners to discover types
of frequent errors and trace possible causes.

Politzer & Ramirez (1973), for example, investigated errors in the
spoken English of Mexican-American children who attended a monolingual school
and those who attended a bilingual school. The results showed that the children in the

bilingual school did not differ significantly from those in the monolingual school with
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regard to the frequency of errors they made in their speech. The children made errors
both at morphological and syntactic levels. The morphological errors were
categorized into articles; possessive-s, third person singular-s, past tense and past
participle tense morphemes, whereas at syntactic level there were three majors’
categories of errors: noun phrase, verb phrase, and word order. In the study, the
researchers also traced the causes of errors and concluded that the causes of errors
seemed to include interference from Spanish, the improper application of Standard
English rules, and the influence of nonstandard English dialects.

Dulay & Burt (1974) conducted a study to determine the causes of
syntactic errors children made in learning English as a second language. Unlike the
study by Politzer and Ramirez, the errors were classified into three categories: (1)
developmental errors—errors that are similar to L1 acquisition errors; (2) interference
errors—errors that reflect mother tongue structure; and (3) unique errors—errors that
are neither developmental nor interference. They found that developmental cognitive
strategies accounted for the most of the errors the children made; that is, the children
tended to make errors that were similar to their first language acquisition errors.

Scott & Tucker (1974) studied errors Arabic-speaking students made
in their speech and writing. The errors were classified into fourteen types: verbs,
prepositions, articles, relative clauses, sentential complements, repetition of subject or
object, nouns, pronouns, surrogate subjects, word order, quantifiers, adverbs,
adjectives, and genitive constructions. From their findings, verbs, prepositions, and
articles were major sources of errors. The errors were explained in terms of
performance mistakes, mother-tongue interference, or false intralanguage analogy.
Karma (1981) also conducted a study to investigate errors made by Arab students.
Different from Scott and Tucker’s study, his study focused on errors in the use of
English definite and indefinite articles. The results suggested that the use of English
articles was a serious source of difficulty to Arab students. Indefinite articles ‘a/an’
were the source of the greatest number of errors followed by no article and definite
article ‘the,” respectively. The researcher also attempted to explain causes of errors.
He supported what Politzer and Ramirez previously found in that a great number of

errors were caused by the first language interference. However, he also pointed out
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other factors that might play important roles such as wrong learning strategies,
overgeneralization, and inadequate teaching.

Ghadessy (1980) examined errors made by Iranian university freshmen
in their written compositions. The most frequent types of errors he found were tenses,
articles, prepositions, word order, morphology, syntax, and lexis, most of which were
similar to previously reported studies. According to Ghadessy, these errors occurred
as a result of overgeneralization, analogy, incomplete application of rules, and false
hypothesis based on limited knowledge of the target language.

El-Sayed (1982) investigated the frequent syntactic errors in
compositions written by Saudi students. The errors were categorized into verbs and
verbals, articles, pronouns, nouns, adjectives, and prepositions. Verbs and verbals
were found to be the major source of errors. His findings also supported the claim that
mother tongue interference was the prime cause of student errors.

Yang (1994), in an attempt to investigate writing errors made by ESL
learners, found that her subjects committed four types of errors: grammar, spelling,
lexicon, and punctuation. Grammatical errors were found to be the most serious
errors; spelling came second, then punctuation, and finally lexical errors. According
to Yang, the causes of errors may be traced to interference from the subjects’ mother
tongue, overgeneralization, and incomplete application of rules.

Based on the preceding research reports, it can be seen that researchers
have investigated errors at different levels—morphological, syntactic, and lexical—
and came up with different types of frequent errors. All of the studies, however, deal
with grammatical errors. Apparently, these types of errors are found to be problematic

to ESL/EFL learners and should not be ignored in second language instruction.

2.4.2 Studies on Inductive Approach

There are studies and research which were conducted relating to the
effect of teaching grammar in Writing Class through Inductive Approach and errors
analysis as following;

Jia-Yuan Shih (2008) conducted the research to explore the effect of

inductive approach in contrast to conventional deductive approach in teaching English
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relative clauses. Students’ proficiency, gender, task complexity were also examined.
Two intact classes of 70 eighth graders were randomly assigned to an inductive group
or deductive group. A test was administered right after the respective grammar
instruction. Some important results were produced as follows: (a) there was no
significant difference between inductive and deductive groups; inductive approach
and deductive approach had equivalent effects in English grammar instruction, (b)
significant proficiency-by-treatment interaction was found; high-achievers, in
particular, benefited more from the deductive approach than from the inductive one,
(c) neither gender-by-treatment nor task complexity-by-treatment interaction was
found; gender and task complexity did not effect the effectiveness of inductive and
deductive instructions, and (d) high-achievers significantly outperformed their mid- or
low-ability counterparts in inductive approach.

Sun, Yu-Chih and Wang Li-Yuch (2007) studied the relative
effectiveness of inductive and deductive approaches to learning collocations by using
a concordancer. The relationship between cognitive approaches and levels of
collocation difficulty was also examined. 81 second-year students from a senior high
school in Taiwan participated in the study. The results showed that the inductive
group improved significantly better than the deductive group in the performance of
collocation learning and easy collocations seem to be more suitable in the
concordancer learning setting.

Tipa Thep-Ackrapong (2006) conducted the research about overall
patterns of errors found in Thai EFL students’ writing products in order to give an
explanatory account of errors made by Thai learners of English. The results showed
that, in errors analyses, there were two major sources produced by Thai student
writers. They were, first at the rhetorical level, the Thai rhetorical pattern and the
authority of the text was a major influences to cause Thai students to write
incoherently. Second, at the sentential level, the Thai sentential concept, which is
extremely different from the English one, may influence the Thai students to make
grammatical errors.

Supalak Na-ngam (2005) investigated grammatical errors in written
assignments made by 30 first-year students who had English Entrance Examination

scores between 37-74 and who were attending an FE I course in the first semester of
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the academic year 2004 at Prince of Songkla University, Hat Yai Campus. The
findings showed that grammatical errors made by the students were classified into 23
types ranging from sentence to word levels. Errors occurring most frequently were
errors in incomplete sentences, nouns, agreement, spelling, tenses, and articles. The
study also found that the possible major cause of errors in written work was mother
tongue interference. Some errors might have been due to the students’ inadequacy of
knowledge, incomplete application of rules, false concept hypostasized, ignorance of
certain rules, and avoidance strategy including the students’ carelessness.

Barry Lush (2002) studied Thai students’ writing errors in order to
determine any common errors, discover why these errors were being made and
suggest possible ways to correct them. Fifteen Thai university students were involved
in the study, and a total of 30 essays were analyzed over a 16 week term. The study
found that the grammatical errors in essay writing mostly fell into five main
categories: misuse of definite and indefinite articles, singular and plural nouns,
incorrect tense used, subject-verb agreement, and the use of prepositions.

However, it was also found that most of these errors were self-
corrected once highlighted in one-to-one feedback sessions. Contrastive grammar
analysis revealed that the students appeared to be using their knowledge of Thai
grammar to write English essays, thereby causing these common errors. The study
also found that one-to-one student feedback can help overcome these common errors
in student writing.

Chutima Srichai (2002) found out the types and frequency of global
and local errors in written works of 59 first year Business Administration students
who took FE II in the second semester of the academic year 2000 at Prince of Songkla
University, Hat Yai Campus. Two types of data analysis were conducted: analysis of
types and frequency of global and local errors in syntax, lexicon, morphology, and
orthography, and analysis of comprehensibility of students’ written works. The results
were shown that all students’ written works were errors of lexicon and syntax
respectively. The students misused verbs and nouns and this was analyzed based on
global lexical errors. They also misused and omitted prepositions of place/position,
wrote incomplete sentences, and made errors in word order/word position all analyzed

based on global syntactic errors. Local syntactic errors frequently found were the
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misuse and omission of determiners, misuse of simple past and past continuous,
repetition of nouns in place of using subject or object pronouns, misuse of
prepositions of place/position and prepositions of direction/motion, and omission of
prepositions as an adverbial particle of verbs. Local lexical errors frequently found

were the misuse of verbs.



CHAPTER 3

RESEARCH METHODOLOGY

This research was designed to examine the effect of the inductive
approach on students’ grammar knowledge in the writing course of o year English
major students at Suratthani Rajabhat University. This chapter describes the design
and procedures of the study. It is divided into six sections: purposes, research

questions, hypotheses, subjects, instruments, and methodology.

3.1 Purposes

The main purposes of this research were:

1. to investigate types in grammatical errors in the texts written by
2™ year English major students at Suratthani Rajabhat University

2. to study whether the use of the inductive approach can improve
students’ grammatical errors in the writing course of 2™ year
English major students at Suratthani Rajabhat University

3. to investigate students’ attitudes towards the inductive approach in

learning grammar and writing

3.2 Research Questions

This study aims to answer the three research questions:

1. Which types of grammatical errors are there in the texts written by
2" English major students at Suratthani Rajabhat University?

2. Will the use of inductive approach improve students' grammatical
errors in the writing course at Suratthani Rajabhat University?

3. Will the students’ attitudes towards learning grammar through the
inductive approach be positive or negative, and to which levels are

they?

39
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3.3. Hypotheses

This study is expected to assume three hypotheses:

1. There would be some morphological and syntactic errors in the
texts written by 2" year English major students at Suratthani
Rajabhat University.

2. The use of the Inductive Approach will improve students'
grammatical errors in the writing course at Suratthani Rajabhat
University.

3. More than 60% of students are appreciated with the Inductive

Approach.

3.4 Subjects

The subjects of this study were the total second year students majoring
in English, faculty of Education at Suratthani Rajabhat University, Suratthani
Province in the academic year 2009. There are 80 of them. The research was
conducted in the writing course named Formal Paragraph Writing. The subjects were
put into 2 groups of 40 students each: the experimental group and the control group.
The experimental group was intensively taught through the inductive approach while

the control group given by a regular lecture.

3.5 Instruments

This section describes the research instruments of this study. There
were 4 sets of instruments used in this research; 1) a pre-test, 2) Inductive Approach
treatment, 3) a post-test, and 4) a questionnaire on attitudes towards learning English

grammar through an Inductive Approach.
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3.5.1 Pre-Test

The pre-test was in 2 parts; the grammar test and the writing test.
These two parts of the test were described below.

The first part of the pre-test is the grammar test. The grammatical test
was a proficiency test. The test was constructed by the researcher under supervision of
specialists. The grammar test consists of 100 items of 4 multiple choices each
covering of 17 types of frequent grammatical errors. These 17 types of grammatical
errors were selected from the subjects’ writings in previous courses. To scope the
grammatical points for the pre-test, the researcher investigated eight commercial
books in the pre-intermediate level; namely, 1) Matters, 2) Workout, 3) Language in
use, 4) Grammar Spectrum 2 English rules and practice, 5) Life Lines, 6) Headway,
7) Inside out, and 8) New Interchange 2. It was found that there were a total of
twenty-nine grammatical points in these books. The researcher chose 17 grammatical
items which were the same as those was having been investigated as the subjects’
poor English performances. The test was reviewed and revised, and finally proofread
by an English native speaker. Ninety minutes were allocated for students to complete
the test. The test scores were interpreted and collected in order to compare with the

English grammar knowledge of the post-test (see appendix A).

The second part of the pre-test was the writing test. This part was
composed of 2 compositions. The subjects were asked to write 2 compositions: the
first one with the title “My family”, emphasizing present tense, and the other was
under the title “My experience”, focusing on past tense. The scores in these two
writing tests, however, were based on the collection of grammatical errors (see
appendix B).

These two parts of the pre-test were administered on the experimental
and control groups in the 1% — 2™ weeks. The grammar test was done in the 1% week
followed by the writing test in the 2™ week. The two subject groups were assigned to
write passages of at least 150 words each; ninety minutes were allotted for each

passage.
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The grammar test was piloted at Suratthani Rajabhat University with
34 second year students who were not involved in the main study. The time allotment
for the test was 90 minutes. The mean score of the grammar test was 42.11, the
standard deviation (S.D.) was 7.50, and reliability (R") was 0.57 respectively.

To make sure that the writing test was effective, it was also piloted at
Suratthani Rajabhat University with the same 34 second year students who did the
grammar pre-test. Each writing tests took 90 minutes. To analyze the writing test, the
grammatical errors found in the written tasks of two topics were tallied. The most
frequent of grammatical errors made by 34 students were 1) the use of tenses, 2)
articles, 3) verbs, 4) nouns, 5) pronouns, 6) adverbs, 7) comparison, 8) voice, 9)
conjunctions, 10) modal verbs, 11) the use of prepositions, and 12) incomplete

sentences. The findings could then confirm the effects of the writing test.

3.5.2 Inductive Approach Treatment

The lesson plans based on the inductive approach were designed only
for the experimental group. These lesson plans aimed to ensure that the teacher was
aware of the teaching procedures of the Inductive Approach. In the presentation stage,
the researcher not only gave several examples of phrases or sentences, but she also
asked a sequence of questions until the students became aware of the grammatical
rules. In the practice stage, students were provided with quality exercises, so that they
were able to realize constituents of sentence structures. Being aware of grammar by
acquiring from examples was more important than memorizing. In the production
stage, students were encouraged to summarize grammatical rules and apply those
rules in their writing (see appendix C). Since class participation was in a learning
process, teachers had to find a way to motivate students to participate more frequently
in class. The Inductive Approach treatment started from the third week and lasted
until the thirteenth week of the course. The students took the seventh week off for a
mid-term test. The main experimental group was taken over a period of 8 weeks: with
150 minutes each.

The students participating in the study were not informed about the writing

task in advance. They were given ninety minutes to write each topic after the teaching
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following each lesson plan. The researcher did not help the students with their writing
task, neither questions were answered concerning grammatical accuracy, nor any
suggestions or give guidance were made regarding the content and organization of the
paragraph. When the time was up, the students handed in their writing to the
researcher. Afterwards, all the collected passages were photocopied for data analysis
and the students were given the feedback in the following period before the beginning

of new activities.

3.5.3 Post-test

The pre-test was used as the post-test, aiming to examine English
grammar knowledge of both subject groups after the experiment. The grammar post
test was administered in the 12" week followed by the writing test in the 13™ week.

The scores from the post test were compared with those of the pre-test
in order to investigate their proficiency after learning English grammar in the writing

course though the Inductive Approach.

3.5.4 Questionnaire on Attitudes towards Learning English through the
Inductive Approach

A questionnaire constructed by the researcher was administered to the
experimental group after they had received the Inductive Approach treatment and the
posttest. The aim of the questionnaire was to investigate the students’ attitudes
towards the use of the Inductive Approach in learning English in the writing course.
The questionnaire consists of two parts: 1) personal information of respondents, and
2) 22 items on a five point rating scale (Likert-type). The content of the questionnaire
is to elicit the respondents’ attitudes towards learning English through an Inductive
Approach. The open ended questions eliciting respondents’ opinions and
recommendations are also included (see Appendix D). To statement on the
questionnaire indicate levels of attitudes ranging from 5 (Strongly agree), 4 (agree), 3

(Neutral), 2 (Disagree), to 1 (Strongly disagree), as shown below.
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Ranges of the Total Interpretation of

Mean Value (X) Agreement
4.21-5.00 Strongly agree
3.41-4.20 Agree
2.61-3.40 Neutral
1.81 —2.60 Disagree
1.00 - 1.80 Strongly disagree

3.6 Data Collection

The data was collected during the first semester of the academic year
2009 from July to September. The data collecting procedure was divided into three
steps: the pre-test, the post-test, and the questionnaire. The steps of data collection
were described as follows. In the first week of the semester, the grammar test used as
a pre-test was administered to both experimental and control groups to investigate the
subjects’ prior knowledge of 17 types of grammatical studies. In the second week, the
subjects took the writing test and points of grammatical errors found in the writing
test were collected. The following 8 weeks were used to teach grammar and writing
using the Inductive Approach. After the 8 weeks of the treatment, the post-test was
administered to both groups. Finally the questionnaire on students’ attitudes towards
learning English through an Inductive Approach was only administered to the

experimental group in the 13" week. (see Appendix E).

3.7 Data Analysis

In this study, there were two main variables.

1. The independent variable

There were 2 teaching procedures. The first one used an inductive
approach for the experimental group. The Inductive Approach treatment consisted of
8 designed lesson plans taught during the first semester of the 2009 academic year

which was totally eight weeks.
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2. The dependant variables

2.1 There were scores on the post-test of the grammar test of
the experimental group and the control group.

2.2 Mean scores on a rating scale obtained from each item in
the questionnaire on learning English through an Inductive Approach and opinions
and recommendations on learning English using inductive learning were given to the
experimental group.

The data in this study were respectively analyzed to answer each

research question using the following methods.

Question 1: Which issues of grammatical errors are there in the texts written
by 2" year English major students at Suratthani Rajabhat

University?

The data of students’ grammatical errors obtained in the study was
from the writing test. Each student was required to produce four pieces of writing in
the pre-test and the post test. Thus, each group produced 80 pieces of writing. The
teacher collected the writing tests and gave them to the researcher.

To answer the first research question, all of the writing test essays were
examined and marked sentence by sentence to identify and collect grammatical errors.
Error count with classification was used as a measure of grammatical errors. To begin
with, all grammatical errors found in the students’ paragraphs were identified based
on grammatical rules of Standard English and were also adopted as types of
grammatical error analysis guidelines (see Appendix F). The procedure of analysis
guidelines was developed on the basis of the researcher’s teaching experience in
marking written assignments and the findings of grammatical errors reported in
previous studies. It consisted of two steps of grammatical error analysis guidelines
described as follows.

Step 1: Marking; the assessment of grammatical accuracy was done by
the researcher. Each paragraph was examined sentence by sentence. All grammatical
errors were circled and labeled and copied onto working cards

Step 2: Classifying Errors: the grammar errors in the working cards
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were classified into categories based on the guideline in Na-Gnam’s study and other
previous studies. Working cards were consisted of an error code, a student number, a
student group, paragraph topic and sample sentences containing those errors. (see
Appendix G).

After error classification, the quantitative analysis was done firstly by
counting the occurrence of each error type, and then the percentage of each error type
was calculated for the total number of errors. The most frequent types of errors were
identified based on their frequency of occurrence, and sample sentences containing
those errors were given. The grammatical errors frequency found in the pre and post

tests were counted and compared to see the differences before and after the treatment.

Question 2: Will the use of the Inductive Approach improve students'
grammatical errors in writing course Suratthani Rajabhat

University?

To answer the second research question, the means scores on the pre-
and post-test of the grammar test of both groups were compared using a t-test.
Statistics were computed using the SPSS (Statistic Package for the Social Sciences)
program. The frequencies of the errors from the writing pre-test and post-test were
counted and described in percentage analyzed. Then the frequencies of the occurrence

of each error type were compared before and after the treatment were compared.

Question 3: Will the students’ attitudes towards learning grammar through the
Inductive Approach be positive or negative, and of

which level are they?

To answer the third research question, the experimental group’s
responses to the questionnaire were calculated for means, using an SPSS program.
The ranges of the mean scores for each level were used for interpreting the level of

agreement.



CHAPTER 4

FINDINGS AND DISCUSSION

This chapter presents the research findings and discussion. First, the
findings on the English grammatical knowledge of the two groups of students learning
under two different teaching methods will be presented. Second, the findings on the
issues of grammatical errors found in the texts written by 2™ year English major
students, an experimental group, will be presented. Then, the findings on students’
attitudes towards learning grammar through an Inductive Approach in the

experimental group will be discussed.

4.1 Grammatical Errors in Written texts

The first section of this chapter answers the first question asking which
types of grammatical errors there are in the texts written by 2™ year English major

students at Suratthani Rajabhat University (see Appendix H).

4.1.1 Target Grammatical Errors

To answer the first question asking which types of grammatical errors there
are in the texts written by 2™ year English major students at Suratthani Rajabhat
University, the researcher had marked the writing texts from the pre-test and the post-
test and collected and categorized them. After analysis, it was found that there were
25 types of grammatical errors produced by the students ranging from sentence to
word level. These twenty-five issues were divided into two groups; 1) target
grammar: Nouns, Pronouns, Verbs, Adverbs, Adjectives, Prepositions, Conjunctions,
Articles, Gerunds, Tenses, Word order, Modals or auxiliaries, Voice, There-be,
Infinitives, If clauses and Possessives, and 2) non-target grammar: incomplete

sentences, errors in phrasal verbs, relative clauses, subject prominent language, run-on

47
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sentences, errors in comparison, errors in subject and verb agreement, and first
language interference.

The findings showed that there were 17 types of target grammatical
errors produced by the students, which related to the target grammar in the Basic
English course that most of the students did not go fully through the objectives in this
course, and the grammar selection investigated from eight commercial books at the

pre-intermediate level. Target grammatical errors are shown in table 1

Table 4.1 Target Grammatical Errors found in Pre-test and Post-test
Written Texts
Target Grammatical Errors
Types of Errors
Frequency Percentage

1. Verbs 835 28.28
2. Tenses and Aspect 492 16.66
3. Pronouns 365 12.36
4. Nouns 342 11.58
5. Articles 244 8.26
6. Prepositions 210 7.11
7. Gerunds 152 5.15
8. Phrasal verbs 81 2.74
9. Infinitives 52 1.21
10. Relative clauses 50 1.69
11. Adjectives 30 1.02
12. Modal/Auxiliary 28 0.95
13. There-be 26 0.88
14. Comparison 18 0.61
15. Voices 14 0.47
16. If clauses 8 0.27
17. Adverbs 6 0.20

TOTAL 2953 100

The results presented in table 4.1 indicate that 17 types of target
grammatical errors were produced by the students ranging from sentence to word
levels. Most five types of errors frequently found were verbs (28.28%), tenses and

aspect (16.66%), the use of pronouns (12.36%), the use of nouns (11.58%), and the
use of articles (8.26%)



49

4.1.2 Non-Target Grammatical Errors

The students produced not only errors as shown in table 4.1, but they
also produced ungrammatical strings, which were not the target grammars. These

non-target grammatical errors are shown in table 4.2

Table 4.2 Non-Target Grammatical Errors found in the Pre-test and the Post

test written texts

Non Target Grammatical Errors

Types of Errors Frequency Percent

1.Thai serial verb construction interference 436 33.03
2. Possessive (s ) 277 20.94
3. Subject-verb Agreement 164 12.42
4. Word order 162 12.27
5. Subject prominent language 138 10.45
6. Conjunctions 78 5.90
7. Fragment 44 3.33
8. Run-on sentences 21 1.59

TOTAL 1320 100

The findings show that there were eight types of non target
grammatical errors found in students’ writings. Eight issues of errors were those
concerning sentence structures interfered by Thai serial verb construction interference
(33.03%), the use of possessive (’s) (20.94%), agreements (12.42%), word orders
(12.27%), subject prominent language (10.45%), the use of conjunctions (5.90%),
fragment (3.33%), and run-on sentences (1.59%). As seen in the data presented in
table 2, the first language interference was occurred in the highest number. This is
possibly because students ignored the correct English sentence structures which must
include the subjects. They wrote the sentences based on Thai sentence structures. The
use of the possessive was also high in errors. Errors in the use of possessives found
were the omission of apostrophe s (’s), the omission of possessive adjectives, and the
misuse of possessive adjectives. Errors in agreements mostly found were subject-verb
agreement. Errors in word orders, most errors were adjective noun order, verb adverb

order, and the order of two nouns. Errors in subject prominent language found were
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the omission of the subjective. Errors in conjunctions found were the misuse and the
omission of the words. In addition, incomplete and run-on sentences were also found

in the students’ writing.

4.1.3 Illustration of Grammatical Errors in Writing tests

According to writing test marking, it was found that there were 25
interesting types of grammatical errors found in this study. In this section, the
grammatical errors will be presented from the highest to the lowest frequencies. They
are divided into two groups; the target grammar, the grammar chosen to be taught in
the research treatment processes; and the non-target grammar, grammar which was

the set of errors found in the students’ writing, but not taught.

4.1.3.1 Target Grammar

There were 17 types of target grammar items taught in this research.
These include errors in verbs, tenses, the use of pronouns ,the use of nouns, the use of
articles, prepositions, gerunds, phrasal verbs , infinitives, relative clauses, adjectives,
modal verbs, there-be, comparisons, voices, if clauses and the use of adverbs. The
examples of grammatical errors in this section will be shown by first giving an odd
number of ungrammatical sentences accompanying grammatical forms in the even

number. Examples of errors are presented and discussed as follows.

1. Errors in Verbs
Errors in the use of verbs were the highest. Most errors were the
incorrect use of copular verb to be, unnecessary insertion of verb to be, and the
misuse of other verbs. The following are examples of errors in the use of verbs:
1.*She is long and red hair.
2.She has long, red hair.

3.*My father works business individually.
4.My father does the business individually.
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5.*My father is play football.
6.My father plays football.

Errors shown in the first sentence of each pair were misuses of the
verb “to be” for the verb “to have”. These were frequently found in students’
writings. One possible explanation of these errors is that students were confused be
with have. As for the error in sentence 3, it is the misuse of verbs caused by the
students’ confusion of word having close proximity in meaning. In the error shown in
sentence 5, verb “to be” is not necessary. This is similar to the previous study by Chen
(2007). She studied Chinese students’ writing. It was found that verb “to be” was put

in the sentences unnecessarily.

2. Errors in Tenses and Aspect

The percentage of errors in tenses was quite high. Most errors were
simple present tense confused with other tenses, simple past tense with other tenses
and substitution of the wrong form of verbs in the past tense.

The following are examples of errors in the use of tenses:

7.*She is going to the market every morning.

8.She goes to the market every morning.

9.*My sister has lived here 3 years ago.

10. My sister lived here 3 years ago.

11. *1 eaten special food.

12. T ate special food.

13. * T will go to Bangkok last month.
14. T went to Bangkok last month.

In sentence 9, the students misuse the present form of the verb with “to

be going to”. In sentence 11, the students replaced the past simple with the present
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perfect form. They also replaced the infinitive verb with the past participle non-finite
verb in Sentence 11. In Sentence 13, the students did not change a verb form even
there was an adverb of time. This type of error seems to result from the fact that verbs
in the Thai language are not inflected for tenses and no morphemes are required to
make distinctions between the present or past forms of the verb. The students,
therefore, tended to use the unmarked base form of the verb when the past form was

needed. They had no sense of showing time of action through inflection.

3. Errors in Pronouns

Errors in the use of pronouns were also found high frequency of
occurrence in students writing in this study. Most errors found were the misuse of
object pronouns, subject pronouns, and omission of object pronouns.

The following examples illustrate errors in the use of pronouns:

15. *Him is five years old.
16. He is five years old.

17. *There are three pieces of luggage. Shall I take it to your room
18. There are three pieces of luggage. Shall I take them to your

room?

19. *A teacher is teaching and assigning homework for our.

20. A teacher is teaching and assigning homework to us.

In the sentence 15 the error was misuse of subject pronouns. The
object pronoun was used as the subject. In sentence 17, the use of singular pronoun in
place of the plural one was the error. In sentence 19, the error was the replacement of
the object pronoun after the preposition with possessive adjective. This happened
possibly because in English the subject and object forms of the pronoun are
distinguished, whereas in Thai the same form of the pronoun is used, regardless of

whether it functions as subject or object.
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4. Errors in Nouns

Errors in the use of nouns were found to be high. Most errors found
were the misuse of the singular for the plural nouns, the misuse of the plural for the
singular nouns, and using adjectives instead of nouns. Examples of errors in the use of

nouns are as follow:

21. *I have two cousin and two daughter.

22. I have two cousins and two daughters.

23. *My favorite food is curries.

24. My favorite food is curry.

25. *She has long and black hairs.
26. She has long, black hair.

As shown in sentence 21, students omitted the plural morphemes. As
errors in sentences 23 and 25, students did not acquire the knowledge on forms of
mass nouns. The sentences 21, 23 and 25 showed that Thai and English differ in
realizing the plural concept of nouns. While English make a morphological distinction
between singular and plural nouns, which of the Thai language does not. For the
plural morpheme —s needs to be added to a noun in English to indicate the plural
meaning. Smyth (1987) claimed that Thai, in contrast, employs numerical
descriptions or ‘pluralising words’ to indicate the plural meanings This difference
probably leads to student errors in using the singular form of an English noun where a

plural is needed.

5. Errors in Articles

As for errors in the use of articles, the percentage was quite high.

Errors found were the omission of a, an, the misuse of a, an for the, and the omission

of the. Examples of errors in articles were as follow:
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27. *We have dinner on a beach.

28. We have dinner on the beach.

29. An oldest brother’s name is Wirat.

30. The oldest brother’s name is Wirat.

31. *He is student at Banphatthana School.

32. He is a student at Banphatthana School.

In the sentence 27, students could not distinguish between the roles of
“a” and “the”. The misuse of “an” for “the” in the sentence 29 showed that students
did not realize that the superlative form is the specific form and must be preceded by
the definite article “the”. An error in sentence 31 indicated that students ignored the
article and they did not get enough training in using the article. From sentence 27 and
29, it can be seen that both indefinite and definite articles (a, an, and the) were
problematic for the students. It is very common for Thai students to have difficulty
with articles. This is because the article system does not exist in Thai. Native Thai
students neglected to use articles. Sentence 31 is a case in which students omitted ‘a’
before a singular noun. This indicates that students might have been preoccupied by

the syntactic rules of their native language.

6. Errors in prepositions

Errors in prepositions found were the misuse of prepositions of place,
of time, and the omission of prepositions of time. The following are examples of such

€ITors:

33. *He is working on the morning.

34. He is working in the morning.
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35. *I was born in 18" September 1990.
36. 1 was born on 18" September 1990.

37. *There were different kinds of food after Koh Samui.
38. There were different kinds of food in Koh Samui.

The wrong use of prepositions in sentence 33, 35, and 37 can be attributed to
the students’ inadequate learning. Students didn’t master knowledge in the use of “in”
following by “the morning” to indicate periods of times of day, and “on” indicates
date. It appears that the student needs more instances of the proper use of prepositions
and exercises to overcome the difficulty of use of prepositions as in the examples
shown above. They also used a direct translation from Thai to English to generate

sentences.

7. Errors in gerunds

Errors in gerunds found were the misuse of infinitives for gerunds, and
the misuse of gerunds for infinitives. Errors in infinitives also found the substitution
of infinitives without ‘to’ for the infinitives with ‘to’, and to + gerund.

Errors in infinitives found were misuse of the infinitive without to for
infinitive with to and misuse of infinitives with to for infinitive without to.

Examples of errors in gerunds and infinitives are as follows:

39. *You can use English for communicate with foreigners.

40. You can use English for communicating with foreigners.

41. *I bought some souvenirs in order to gave my parents.

42. I bought some souvenirs in order to give my parents.

Example sentence 39 indicates that the students did not master the
knowledge of preposition plus gerund. Sentence 41 indicates that the students did not

have any knowledge of the base form of infinitive with to.
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8. Errors in phrasal verbs

Errors in the use of phrasal verbs were found in the misuse of an
adverb and a preposition combined with a verb. Examples of errors in phrasal verbs

are as follows:

43. *My father always takes out his shoes near the door.

44. My father always takes off his shoes near the door.

45. *I want to polish my English
46. I want to polish up my English.

From the examples above, the causes of errors might be the case of the
student encountering a word with a similar meaning. The major factor of lexical errors
was from the inability to put the right word in the right place. Students’ limited
vocabulary knowledge may also show up as a misunderstanding of the exact meaning

of such words.
9. Error in infinitives
Errors in infinitives found were the misuse of infinitive without to for
infinitive with to and misuse of infinitives with to for infinitive without to. Examples

of errors in infinitives are as follows:

47. *I want see my father play football.
48. I want to see my father playing football.

49. *I help my father clean a car.
50. I help my father to clean.
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51. *I can't afford go out.

52. 1 can't afford to go out.

The errors in sentence 47 indicates that the students did not have the
knowledge of the individual common verb “want” (want + to + base form). In
sentences 49, 51 they are indicated that the students did not realize that verb forms
placed after individual verbs needed the infinitive with to. Some English verbs must

be followed by infinitive with to.

10. Errors in relative clauses

As for errors in relative clauses, the percentage of errors was quite

high. Examples of errors in relative clauses are as follows:

53. *We went to the beach where is near my aunt’s house

54. We went to the beach that is near my aunt’s house.

55. *1 stay with my uncle which takes care of me in Suratthani.

56. I stay with my uncle who takes care of me in Suratthani.

The examples above indicate that students have limited knowledge of
“relative clauses”. The students were confused between the use of a relative adverb
and a relative pronoun “where and which”. In the sentence 53, the students did not

realize that “where” can not represent a person.

11. Errors in adjectives

Errors in adjectives found were the use of other parts of speech in

place of adjectives. Examples of errors in relative clauses were as follow:

57. * A bird sings beautiful.
58. A bird sings beautifully.
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59. *Riding a motorbike is danger.

60. Riding a motorbike is dangerous.

Sentences 57 and 59 reveal that the students were confused between
forms and meanings of adverbs and adjectives. The students were had confused
between the use of “well” as an adverb form and the use of “good” as an adjective
form as illustrated in sentence 57. As shown in sentence 59, they also selected wrong
words obtaining similar meanings without considering the parts of speech. This
indicates that the students lack affixation and word class knowledge. They were

confused in using them in spite of the lack of word class realization.

12. Errors in modal or auxiliaries

Errors in the use of modals or auxiliaries were frequently found when
the students produced negative sentences. They also changed forms of verbs placed

after modals in their writing. The following are examples of errors in modal verbs.

61. *He not smoke.

62. He doesn’t smoke.

63. *I not like China food.
64. 1 don’t like Chinese food.

Sentences 61 and 63 reveal that the students omitted auxiliary verbs “does
/do” in negative sentences. This may be a result from Thai syntactic features differ

from those of English.
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13. Errors in there-be
Errors in there-be were found to have a high frequency of occurrence.
This may be because of native language interference that appears to be a possible

cause of errors. Examples of errors in there-be are as follow:

65. *There has many foreigners and beautiful views.

66. There are many foreigners and beautiful view.

67. *There has many hotels and resorts.

68. There are many hotels and resorts.

69. *There also have beautiful flowers.

70. There also are beautiful flowers.

Sentences 65, 67, and 69 indicate that the students were confused
between the use of the expression “there be” whose meaning is “to have” with the
meaning of the verb “to have” itself. They are obvious examples in the misuse of
verbs caused by the students’ confusion of form and meaning.

14. Errors in Comparison

Errors in comparison found were mostly the wrong forms of

comparative adjectives in comparisons as shown in sentences 71, 73, and 75.

71. * He is the smartest of the two brothers.

72. He is the smarter of the two brothers.

73. *Solomon was the most wisest person on earth.

74. Solomon was the wisest person on earth.
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75. *He is more cleverer than his brother.

76. He is cleverer than his brother.

As seen in the examples above, errors in comparisons may be caused
by the insufficient practice of adjective comparisons. They were caused by
hypercorrection which is extreme care in writing, especially in an attempt to write in

an educated manner.

15. Errors in voices

Errors in voices found were the wrong forms of verbs and past
participles in the passive voice. Examples of errors in voice are as follows:
77. *My home is locate in Suratthani.

78. My home is located in Suratthani

79. *The bridge use to cross from the city to the park.
80. The bridge is used to cross from the city to the park

81. *English be use around the world.

82. English is used around the world.

From sentence 77, it can be noticed that the students did not take care
of past participle forms of verbs after the verb “to be”. An error in sentence 79
indicates that the students did not realize the ability of the subject to perform the
action of the verbs used and they also ignored the verb “to be”. The students used the
non-finite form as the finite one in sentence 81; here he/she used the base form in the

finite-verb position.

16. Errors in if clauses

In if clauses, the study revealed that wrong forms of verbs in

consequence clauses frequently occur as shown in the following examples:
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83. *If you spoke English, you will go abroad.

84. If you spoke English, you would go abroad.

85. *If I stayed at home last Saturday, I will watch TV.

86. If T had stayed at home last Saturday, I would have watched
TV.

Errors occurring in if clauses shown that the students didn’t master
how to generate the clauses in a condition as shown in sentences 83 and 85. He/she
just follow his/her thought in Thai. Again, this kind of error resulted from Thai
syntactic features. In Thai, there are no any changes of ‘ja referring to will’ in every

tenses.

17. Error in adverbs

Errors in the use of adverbs found were the misuse of other parts of

speech in place of the adverb.

87. *I studied English very happy.
88. I studied English happily.

89. *Mr. Paul teaches English funny.
90. Mr. Paul teaches English funnily.

91. *My mother always cooks noodles very good.

92. My mother always cooks noodles very well.

In sentences 87, 89, and 91, the students used an adjective to modify a
verb. The incorrect use of the adverb of manner can be attributed to the absence of
distinction between adjective and adverb of manner in the first language. The words

modified are different but they are identical in form.
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4.1.3.2 Non-Target Grammar

It was found that the students not only produced errors amongst target
grammars taught in the experiment, but they also showed other types of grammatical
errors. There were eight types of non-target grammatical errors found in students’
writing, beside the grammatical issues planned for the teaching in the course. These
additional eight types of errors were, errors in sentence structures interfered by the
first language, errors in possessives, errors in subject-verb agreement, errors in word
order, errors in terms of subject prominent language, and errors in conjunctions. In

addition, fragment sentences were also found in the students’ writing.

18. Errors in Thai serial verb construction interference

With regard to the causes of grammatical errors found in this study, it
seems that interference from Thai may be one possible factor of these errors. Since
Thai and English differ in various aspects regarding linguistic properties, these
differences might result in negative transfer, leading to errors in the second language.
The following are errors in sentence structures interfered by Thai serial verb
construction.

93.  *My father work is a gardener.
94. My father is a gardener.

95. *Isick often sometimes sleep in the hospital.

96. Iam often sick. I sometimes go to hospital.

97. I like see my father play football.
98. Ilike to see my father playing football.

As shown in sentence 93, the student did not know the function and
meaning of morphemes “-er” after the noun and he neglected the possessive form (’s).
Sentence 95 shows that the student used an adjective as a verb for the subject.

Sentence 97 reveals that the student built the sentence in parallel with Thai structure,
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while violating English syntax. This is possibly because students use their Thai syntax
competence to form an English sentence or they wrote the English sentences based on

Thai sentence structures.

19. Errors in Possessives (’s)

Errors in possessives found were the omission of s, the omission of
the possessive adjective, and the misuse of possessive adjectives. Examples are
shown as follows:

99. *My brother name is Taratea.

100. My brother’s name is Tarateap.

101. *My father work is a gardener.
102. My father’s a gardener.

As shown in sentences 99 and 101, the possessive (’s) was neglected
due to the fact that English differs from Thai. There are no forms of possessive (’s) to
show the possession of subjects in sentences. Thus, the students did nor either

produce possessive (’s) in Thai, nor did they in English.

20. Errors in Subject-Verb Agreement

The fact that subject-verb agreement caused the greatest difficulty for
the students may be due to the lack of agreement between subject and verb in Thai.
The students were accustomed to using the same form of verb across subjects, so they

tended to commit a large number of errors regarding subject and verb agreement:

103. *My parents is important for me.

104. My parents are important to me.

105. *He like football.
106. He likes football.
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107. My brother don’t smoke.
108. My brother doesn’t smoke.

Sentence 103 showed that the student did not do any subject-verb
agreement of the verb “to be” with a plural subject. In sentence 105 and 107, singular
third person subjects must be followed by the present form of the verb plus —s or —es.
As a result, the examples above indicate that the failure to use the verb form which
agrees with the subject in number. This may be due to the non-existence of a verb
pluralization rule in the first language. To paraphrase in their first language, the same

verb form is used whether the subject is singular or plural.

21. Errors in Word order

As for errors in word order, there were two groups of errors; 1) Noun
Phrase structures and 2) Sequences of Adjectives. Examples of these errors are shown

as follow in 109, 111, and 113:

109. *She has black curly hair.
110. She has curly black hair.

111. *He must hard work everyday.
112. He must work hard everyday.

113. *1 like fish cat very much.
114. Tlike cat fish very much.

These errors in word order made unclear meaning of the sentences. In
sentence 109, the students produced errors because they lack knowledge of sequences
of adjectives. Adjectives simplifying qualities must be followed by adjectives
simplifying colors and nouns. It seemed that the students used the patterns of their
native language. In sentence 111, the error was the misplacement of a noun and an

adjective. The students often placed an adjective after a noun in a noun phrase. This
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possibly can be explained that the students just connected words together when they
produced sentences only. Then, the error arose from direct translation from the native
language to English. In sentence 113, the students misconstructed compound nouns.
They did not realize the fact that in English the noun modifier is placed in front of the

nouns modified, except for prepositional phrases.

22. Error in Subject prominent language

Most errors found in this study were errors in subject prominent
language. Students omitted subjects in their sentences. The following examples

illustrate errors in omission of subjects of verbs.

115. *I am walking and biking on Patong beach till have dinner.

116. T am walking and biking on Patong beach till I have dinner.

117. *I choose to study English because want to speak with

foreigners.

118. T choose to study English because I want to speak with

foreigners.

119. *I get up at 5. 30 a.m. and open the shop at 7 o’clock, then

prepare the equipment to show mobiles on shelves.

120. T get up at 5. 30 a.m. and open the shop at 7 o’clock. Then I

prepare the equipment to show mobiles on shelves.

The missing subjects in the sentence 115, 117, and 119 show that
subjects were omitted in the dependent clauses of the complex sentences. One
possible explanation for this type of error might be that the students have not yet
mastered the use of main and subordinate clauses, which were considered complicated
grammatical aspects. On the one hand, these errors may result from first language
interference. Surprisingly, in this study, the researcher found that there were no

subjects in many sentences of the subject groups though English and Thai are similar
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in terms of subject-prominent language. This is because repetitions of subjects are not
needed there is only one common subject in compound and complex sentences in
Thai. It was noticed that subject prominent language seems to pose difficulty for the
students. Most omitted a subject in their sentences. As a result, their sentences were

not complete and not understandable.

23. Errors in Conjunctions

As for errors in conjunctions, it was found that the major cause of

errors produced by the students may be the misuse and the omission of conjunctions.

121. *I like playing volleyball and I don’t like playing basketball.
122. Tlike playing volleyball but I don’t like playing basketball.

123. *I didn’t go school. It rained heavily.

124. Ididn’t go to school because it rained heavily.

In sentences 121, the student just used the conjunctions to join 2
clauses while were considering their meanings. The correct conjunction is “but” not
“and” because the meaning of the clauses are contrasted. From sentence 123, the
students lacked knowledge of compound sentence structures, and ignored

conjunction.

24. Errors in fragment

Incomplete sentences were also found in the students’ writing. It was
found that the students made the highest number of errors in ‘and clauses’ and

‘because clauses’. The following examples illustrate errors in incomplete sentences.

125. *I went to a waterfall. And fed fish in the temple.

126. 1 went to a waterfall and fed fish in the temple.
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127. *I like Pattaya very much. Because it was a beautiful beach.

128. Tlike Pattaya very much because it has a beautiful beach.

129. *Many people Phuket Chinese.

130. Many people in Phuket are Chinese.

These three examples are errors in incomplete sentences in that the
students began the sentences with ‘and’ and ‘because’ which did not complete the
sentences with the main clauses. In Sentence 125 and 127, the students put sentences
into fragments with misuse of conjunction. Sentence 129 showed that the student
made sentences without verbs. This reflects an inadequate ability to form compound
and complex sentences. As shown in example 3, the prepositions ‘in’ and the verb
‘are’ were omitted which resulted in an incomplete sentence. This also indicates that
the students did not focus on English sentence structures. They just followed their
own native language, Thai. The students should be able to form new sentences
depending on phrase structure rules, which helped them produce complete sentences.
Without this, a large number of incomplete sentences will occur frequently as shown

in examples above.

25. Errors in run-on sentences

Run-on sentences were frequently found in the students’ tasks. The

following examples illustrate these errors.

131. *The girls played basketball the boys played tennis.
132. The girls played basketball. The boys played tennis.

133. *Titanic is my favorite movie I love eating popcorn.

134. Titanic is my favorite movie. I love eating popcorn.

As shown in Sentence 131 and 133, the students wrote 2 clauses

without any linkers or conjunctions. This error was also predictable from the
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difference between Thai and English. The errors in run-ons can be assumed because
the students did not use coordinating conjunctions and and a full stop. It is plausible to

argue that it might result from a Thai writing connection.

4.2 Effects of the Inductive Approach Received from the Writing Test

To reach the goal of the second purpose, both the pre-test and the
post-test of the writing tests were marked. In marking the writing test, the researcher
collected the error points from students’ writing texts. The scores received from these
writing tests were all on the grammatical error points written by both groups of
subjects.

To compare the grammatical error issues produced by the subjects in
the experimental and control groups, errors from the pre-test and post-test writing
were also analyzed and collected to compare the differences of their frequencies.
Table 4.4 shows the comparison between the issues of grammatical errors of both

experimental and control groups in the pre-tests and the post-test.

Table 4.3 Frequencies of All Grammatical Errors of Experimental and Control

Groups from Pre-test and Post-test writing

Experimental Group Control Group
Types of Errors Pre-test Post test ~ Pre-test  Post test

1. Nouns 162 88 180 138
2. Pronouns 179 82 186 154
3. Verbs 416 174 419 216
4. Adverbs 32 0 38 2
5. Adjectives 14 14 16 9
6. Prepositions 109 66 101 88
7. Conjunctions 42 28 36 24
8. Articles 132 95 112 77
9. Gerunds 72 56 80 68
10. Tenses and Aspect 224 102 268 156
11. Word order 87 49 75 45
12. Modal or auxiliaries 13 8 15 9

13. Voice 6 4 8 5
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Types of Errors Experimental Group Control Group
Pre-test Post test Pre-test Post test

14. There-be 12 5 14 11
15. Infinitives 25 11 27 20
16. If clause 5 1 3 0
17. Possessive (’s ) 135 78 142 80
18. fragment 21 2 23 2
19. Phrasal verb 36 16 45 33
20. Relative clause 24 13 26 26
23. Comparison 8 0 10 0
24. Agreement 76 34 88 88

25. Thal serial verb construction 220 131 116 150

interference
TOTAL 2132 1071 2205 1476

As shown in table 4.4, there were 25 types error produced by the students in both the
experimental and the control groups. In fact, in the course Formal Paragraph Writing
course, only 17 types of the target grammar were taught. They were No. 1 to 17:
Nouns, Pronouns, Verbs, Adverbs, Adjectives, Prepositions, Conjunctions, Articles,
Gerunds, Tenses and Aspect, Word order, Modal or auxiliaries, Voice, There-be,
Infinitives, If clause and Possessive (’s). However, it was found that there 8 more
grammatical errors found in the writing. These will be called the non-target grammar
in this research. They are No.18 to 25 in table 4.3 above. Those errors include,
fragment errors in phrasal verbs, relative clauses, subject prominent language, run-on
sentences, errors in comparison, errors in subject and verb agreement, and Thai serial

verb construction interference.

4.2.1 Grammatical Errors in Writing Pre-test

According to the data in table 4.3, the subjects had considerably
produced approximately same length passages. In practice, the number of words the
students had to write was limited in the test to 150 words. It was found that twenty-
five types of grammatical errors were made by the experimental group slightly
different from those of the control group. The type of grammatical errors with the
highest frequency made by the students in the experimental and the control group

were errors in the use of verbs (416 and 419 respectively). This was followed by
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errors in the use of tense and aspect (224, 226), Thai serial verb construction
interference (220, 216), the use of pronouns (197, 186) and the use of nouns (162,
180). In comparison, the frequencies of total errors of both groups were not much
different. The experimental group got 2132 errors, while the control group got 2205
errors. It can be concluded that there was no obvious difference in grammar

knowledge between the two groups before the inductive approach treatment.

4.2.2 Grammatical Errors in Writing Post test

However, assuming that with the same instruction for pre-test and post-
test writing, the comparison of the scores in the post-test showed the different results
seen in table 4.4, that is, it was found that the number of errors made by in the
experimental group was lower than those made by the control group. That was errors
in the use of verbs (174 and 216 by the experimental and control groups respectively).
This was followed by errors in the use of tense (102, 156), Thai serial verb
construction interference (131, 150), the use of pronouns (82, 154) and the use of
nouns (88, 138). The frequency of grammatical error issues of the experimental
group was 1071, while that of the control group was 1476. This indicates that the
students who learned English grammar through the Inductive Approach had the lower
rate of grammatical errors than did the students who learned from the same lessons
through the non-inductive approach. Although there were no obvious differences
between the two groups in the pre-test in the first phase, this proved that the
difference in the post-test would be sufficient to establish the effect of the inductive

approach used.
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4.3 Effects of Inductive Approach Received from the Grammar Test

4.3.1 Comparisons of grammatical knowledge in the pre-tests of the two

Groups

The second section of this chapter answers the second question as to
whether the use of the inductive approach can improved the writing grammatical
errors of the students in Formal Paragraph Writing course. The researcher constructed
the pre-test which was of 2 parts. The first part was the grammar test. It was built into
100 items of 4 multiple choices under 17 grammatical types. Ninety minutes were
allocated to students to complete the test. The test results were interpreted and
collected to compare the English grammar knowledge of the students in both the
experimental and the control groups, together with the post-tests of each group and
the opposite groups. The second part was the writing test. The subjects were asked to
write the 2 compositions: the first one was entitled “My family”, focusing on the
present phase of time, and the other was entitled “My experience”, focusing on past
events. Errors found in the writing pre-test were counted to compare with those in the
writing post test.

The scores on grammar in the pre-test of both the experimental and
control groups were first compared using the paired sample t-test to determine
whether there was any significant difference in the English grammar knowledge of the
subjects in each group. Table 4.4 shows the difference of grammatical knowledge of

both groups before the inductive approach treatment.

Table 4.4 Comparisons of Grammatical Knowledge scores in the pre-test

between two the groups.

Mean
Subject Group S.D T-values | Two-tailed test
(Total =100)
Experimental 42.12 8.11 156 877
Controlled 41.82 7.93 N=40

** Significant at 0.01 level
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With respect to the data presented in table 4.1, the pre-test mean score
of the experimental group was 42.12 and that of the control group was 41.82. Even
the mean score of the experimental group was slightly higher than that of the control
group, this difference was not statistically significant (p>0.05). The pre-test scores of
the experimental and the control groups were not significantly different at 0.01 level.
This indicates that before the experiment, students in both groups were not operating

at different levels of English grammar knowledge.

4.3.2 Comparisons between Pre-test and Post test Scores of the two

Groups

To study the differences in grammar knowledge of the experimental
and the control groups, their pre-test and post test scores were compared. The
comparison of the pre-test and the post test scores shows an increase in students’
English grammar knowledge in both groups. Table 4.5 shows differences in the mean

scores and the T-scores of both groups between the pre-test and the post test.

Table 4.5 Comparisons between Pre-test and Post test Scores of the Two Groups

Mean Two-
Test S.D. T-values
Groups (F=100) tailed test

Pre-test 42.12 8.11 ** 00

Experimental -22.50
Post test 68.97 11.64 N=40
Pre-test 41.82 7.93 % 00

Controlled -11.73
Post test 59.80 11.46 N=40

** Significant at 0.01 level

The data in table 4.5 show the significant difference between the pre-
test and the post test mean scores of both groups. The experimental group gained
scores of 42.12 in the pre-test and 68.97 in the post-test. The control group gained
scores of 41.42 in the pre-test and 59.80 in the post-test. It was obvious that both the

experimental and control groups performed significantly better in the post-tests than
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in the pre-tests. The pre-test and the post test mean scores of both groups show that
although they learned grammatical items through different teaching approaches (the
Inductive Approach and the regular lecture), showed the significantly different
grammar knowledge at 0.01 level. The comparison of the means scores of the pre-test
and the post test of the experimental group and control group is clearly shown in

Figure 4.1

Figure 4.1: Subjects’ Pre-tests and Post tests Mean Scores
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After the treatment, it was visible that the subjects in both two groups
greatly improved their knowledge of grammar. However, the experimental group did
significantly better than the control group. The inductive approach can greatly

improve learners’ grammatical errors.

4.3.3 Comparisons of Post test Scores of the two groups

To answer the question as to whether the Inductive Approach can
improve learners’ grammatical errors, it was found that the scores on the post tests of
the experimental group and the control group were significantly different as shown in

table 4.6 below.
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Table 4.6 Comparison of Post test Scores of Two Groups

Mean
Subject Group S.D T-values | Two-tailed test
(Total=100)
Experimental 68.97 11.64 3.4 **.000
Control 59.80 11.46 ' N= 40

*% Significant at 0.01 level

Based on the information in table 4.3, the mean score of the
experimental group (68.97) was higher than that of the control group (59.80).The post
test mean scores of the experimental and the control groups were significantly
different at the 0.01 level. This indicates that the students who learned grammars
through the Inductive Approach really had much more knowledge and proficiency of
English in their knowledge than did the students who were taught under the common

method through the regular lecture.

4.4 Students’ Attitudes towards Inductive Approach

The third research question of this study put forward for investigation
was whether or not the students’ attitudes towards learning English grammar in
writing course through an Inductive Approach, and of which level they were.

A questionnaire constructed by the researcher was administered to the
experimental group after they had passed the Inductive Approach treatment and post-
test. The aim of the questionnaire was to investigate the students’ attitudes towards
the use of an Inductive Approach in learning English, especially in the writing course.
The questionnaire consisted of two parts; 1) personal information of respondents, and
2) twenty-two items on a five point rating scale (Likert-type) of respondents’ attitudes
towards learning English through an Inductive Approach, including open ended
questions asking about respondents’ opinions and recommendations. Reponses to the
questionnaire indicated levels of attitudes ranging from 5 (strongly agree), 4 (agree), 3

(neutral), 2 (disagree), to 1 (strongly disagree).
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In order to answer the third research purpose, the average scores of
each response to the questionnaire were calculated to determined students’ attitudes
towards learning English grammar through an Inductive Approach.

According to data gained from the questionnaire, the results show that
the attitudes toward all responses to 22 attitudinal items of the students learning
English grammar in writing course through an Inductive Approach were positive (x =
4.08 ) in the level of agreement. The students, however, strongly agreed 5 items as

shown in Table 4.7.

Table 4.7 Attitudes towards Learning English grammar in the Level of
Strongly Agree

No Statement Mean

1. The teacher’s questions encourage me to be enthusiastic 4.87

to pay more attention to the lessons.

2. I like it when the teacher gave sequences of questions until 4.77
I was able to aware of grammatical rules and conclude

those rules taught by the teacher.

3. I was satisfies with a teacher’s teaching process, which 4.70
were started up from difficult one to easier one, so I was

not confused about the lessons.

4. I like it when the teacher gives examples of phrases or 4.65
sentences which are easy to understand. They motivated
me to realize grammatical rules in these practical

examples.

5. I like it when the teacher’s identify correction which had 4.65
been done after my classmate and I learnt and conclude
the rules, so we are able to gain grammatical rules

correctly.

The findings in Table 4.7 show that students possessed high positive

attitudes towards learning English grammar through an Inductive Approach. The
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students strongly agreed that teacher’s questions, examples of phrases or sentences, and
teaching process encourage them to be enthusiastic to pay more attention to the lessons.
These helped them to understand the lessons clearly.

Table 4.8 shows students’ attitudes toward learning English grammar

though the Inductive Approach in the level of agree as follow.

Table 4.8 Attitudes towards Learning English grammar in the Level of
Agree

No Statement Mean

1. I think I have enough in class participation given by a 4.17

teacher satisfied me in studying 2003209 Formal

Paragraph Writing

2. I was satisfied when I have opportunities to 4.12
participate in classroom activities because this makes
me think and be able to apply grammatical rules for

paragraph writing well.

3. An opportunity to read parallel phrases or sentences 4.07
given by a teacher satisfied me a lot because I could
acquire and learned the similarities of those

examples.

4. I was satisfied with summarizing grammatical rules 4.07
by myself, which is a new technique in learning

process.

5. I like the teacher’s techniques which makes me get 4.02
the habit of summarizing the grammar rules

whenever being stimulated.




No

Statement

Mean

My participation in learning process given by a
teacher satisfied me while studying in

2003209 Formal Paragraph Writing

4.00

I like a teacher asking classmates and me to sum up

the grammatical rules in class individually.

3.97

A teacher’s guiding grammatical errors without any
correction satisfied me in order that I had to correct
them and conclude those grammatical rules by

myself.

3.97

Assigning to work in pair satisfied me because I was

more enthusiastic and confident.

3.97

10.

I like summarizing grammatical rules from sentence

examples by myself.

3.90

1.

I like a teacher giving feedback of grammatical errors
in phrases or sentences in class in order that I am able
to apply those grammatical rules and find a corrected

answer by myself.

3.90

12.

I like a teacher providing me and classmates texts
taken from newspaper, magazines, and short stories
in order to summary grammatical rules found in those

texts.

3.87

13.

I like a teacher providing me and my classmates
some texts from newspaper, magazines, or short
stories to do exercises in order that we can find
sentence structures which have been studied in the

class.

3.82

77
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No

Statement

Mean

14.

From activities in this class, I realize that
understanding the constituents of sentence structures

is more important than memorizing.

3.77

15.

I like it when the teacher’s 2-5 examples of phrases
or shows sentences to us be able to notice their

similarity of parallel structures in those examples.

3.72

16.

Working in group satisfied me because I was more

enthusiastic and confident.

3.62

From Table 4.8, the students in the experimental group agreed that

activities, class participation and working in pairs or groups assisted them to master

the grammatical knowledge. Practicing frequently with authentic materials helped

them to imply the grammar rules correctly. The teacher’s feed back also was really

helpful to clarify them understanding the errors and mistakes.

Last, but not least, Table 4.9 shows the students’ attitudes in the level

of neutral as illustrated below.

Table 4.9 Attitudes towards Learning English grammar in the Level of
Neutral
No Statement Mean
1. I like it when the teacher giving my classmates’ 3.32

grammatical errors in phrases or sentences in class in
order that I am able to apply those grammatical rules

and find a corrected answer by myself.

A few students moderately liked the teacher giving their classmates’

grammatical errors in phrases or sentences in class. They moderately agreed that

giving grammatical errors in phrases or sentences in class helped them to be able to

apply grammatical rules and find a corrected answer by themselves.
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To sum up, the mean scores of the students’ attitudes towards learning
English grammar through an Inductive Approach ranged from 3.32 to 4.87 which falls
into the levels of agree and strongly agree. The average mean score of these 22 items
was 4.08 which falls into the level of agree. The findings showed that the students,
who learned English grammar in the writing course, namely Formal Paragraph
Writing, had positive attitudes towards learning English grammar through an
Inductive Approach. Teaching and learning English grammar through an Inductive
Approach was considered satisfactory in the students’ opinions. Due to the students’
responses, an Inductive Approach created positive attitudes towards learning English.

In conclusion, the findings showed that it was also found that still
there were totally 25 issues of grammatical errors which were frequently produced by
the students ranking from sentence to word levels. These issues of errors were about
verbs, tenses, first language interference, the use of pronouns, the use of nouns,
possessives, the use of articles, prepositions, agreement of subjects and verbs, word
order, gerunds , subject prominent language, phrasal verbs, conjunctions, infinitives,
relative clauses, incomplete sentences, adjectives, modals, there-be, run-on sentences,
comparisons, voices, if clauses and the use of adverbs. The Inductive approach
positively affected the teaching of grammar in the writing course. The mean scores
of the post test in the experimental and control groups were significantly different at
the 0.01 level. This indicates that the students who were trained through the Inductive
Approach had a significantly higher rate of knowledge than did the students who
were taught through common lessons through the regular lectures. After the
treatment, still there were differences on frequencies of error occurrences between
both groups, that is, both experimental and control groups did obviously better in the
post tests than in their pre-tests. This showed that the inductive approach, through the
writing classes, could improve learners’ grammatical errors. In addition, learning
English grammar through an Inductive Approach had a positive effect on student’s

English grammar knowledge and their attitudes towards English language learning.



CHAPTER 5

SUMMARY OF THE STUDY, IMPLICATIONS AND
RECOMMENDATIONS

This chapter presents the summary of the study, implications and
recommendations for further studies. To this end, the finding discussed in the
previous chapter will be reviewed, and will then be summarized in order of research
questions; to investigate issues in grammatical errors in the texts written by these 2nd
year English major students at Suratthani Rajabhat University, then to study whether
the use of the Inductive Approach can improve students’ grammatical errors in the
writing course at Suratthani Rajabhat University will be summarized and lastly their
attitudes towards Inductive Approach. Implications to be drawn from the study will be

presented, and finally, recommendations for further study will be offered.

5.1 Summary of the Study

The study can be summarized as follow: Firstly, this research aimed to
investigate issues in grammatical errors in the texts written by these 2™ year English
major students at Suratthani Rajabhat University, 2) to study whether the use of the
Inductive approach would improve students’ grammatical errors in the writing course
at Suratthani Rajabhat University, and 3) to find out what students’ attitudes towards
learning grammar through an Inductive Approach are. The subjects of this study were
80 second year students majoring in English, faculty of Education at Suratthani
Rajabhat University, Suratthani Province in academic year 2009. The research was
conducted in the writing course named Formal Paragraph Writing. The subjects were
put into 2 groups: the experimental group and the control group. Each group

comprised 40 students.

80
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The research instruments of in this study were the pre-test for both
groups, the Inductive Approach treatment designed as 17 lesson plans for the
experimental groups and the post test for both groups. The pre-test were of 2 parts, the
first part was the grammar test. It was built as the 100 items of 4 multiple choices
under 17 grammatical issues. The second part was the writing test in which the
subjects were asked to write the 2 compositions: one was emphasized on the present
of time, while the other was about the past events. The pre-tests were administered on
the experimental and control groups in 1% — 2" weeks: the grammatical test was in the
1™ week followed by the writing in the 2" week. The two subject groups were
assigned to write paragraphs of one hundred and fifty words each within ninety
minutes on the same two topics. The grammatical test was designed as proficiency
test so the scores from this test were English proficiency scores. The scores in the
writing test, however, were the collection of errors. The Inductive Approach treatment
was included in teaching materials of the courses constructed by the researcher.
Although the same materials were taught to the both groups, only the experimental
group was trained with the Inductive Approach. The pre-test paper was again used as
the post test at the end of the semester for both group to see the differences between
the pre-test and the post test of each group and between the post tests of two groups.

Finally, to investigate issues in grammatical errors in the texts written
by 2™ year English major students at Suratthani Rajabhat University, the writing test,
as the pre-test and the post-test, of the experimental and control groups were marked
to find out the issues of grammatical errors. The errors were counted to compare the
differences of their frequencies, the percentage before and after the experiment. to
determine the effectiveness of learning English grammar through an Inductive
Approach, the mean scores of the grammar test, in terms of the pre-test and the post-
test of the experimental and control groups, were compared using the paired sample t-
test to determine whether there was any significant difference in the English grammar
knowledge of the subjects in each group before and after the experiment. Statistics
were computed using SPSS (Statistic Package for the Social Sciences) program. The
responses of the questionnaire were averaged to determined students’ attitudes

towards learning grammar through an Inductive Approach.
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5.2 Summary of the Findings

Three main findings can be concluded from this study based on the
research questions. The Ist question asked which issues of grammatical errors there
were in the texts written by 2nd English major students at Suratthani Rajabhat
University. The results revealed that there were totally 25 issues of grammatical
errors which were frequently produced by the students ranking from sentence to word
levels. These issues of errors were about verbs, tenses, the first language interference,
the use of pronouns, the use of nouns, possessives, the use of articles, prepositions,
agreement of subject and verbs, word order, gerund , subject prominent language,
phrasal verbs, conjunctions, infinitives, relative clauses, incomplete sentences,
adjectives, modals, there-be, run-on sentences, comparison, voices, if clauses and the
use of adverbs.

The 2™ question asked whether the use of Inductive Approach would
improve students’ grammar knowledge in the writing course. Based on the results
from data collection, it was found that the students who learned grammars through the
Inductive Approach really had much more significant differences in their knowledge
than did the students who were taught with common lessons through the regular
lecture. The experimental group gained the scores of 42.12 in the pre-test and 68.97 in
the post-test. The control group gained the scores of 41.42 in the pre-test and 59.80 in
the post-test. The results from paired sample t-tests confirmed that students’ English
grammar was significantly improved after the Inductive Approach (p< .001). After
the treatment, there were differences on frequencies of error occurrences between
both groups. It was found that the number of errors in the experimental group was
lower than that of the control group. The frequency of grammatical error issues of the
experimental group was 1071, while that of the control group was 1476. The
experimental group did significantly better in the post tests than the control group.
This showed that the Inductive Approach, through the writing classes, could improve
learners’ grammatical errors.

The 3" question aimed to find out to find out what students’ attitudes
towards learning grammar through an Inductive Approach are. From the findings,

students possessed high positive attitudes towards learning English grammar through
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an Inductive Approach (x = 4.08). Teaching and learning English grammar through an
Inductive Approach was considered satisfactory in the students’ opinions. Due to the
students’ responses, an Inductive Approach created positive attitudes towards learning
English. Most students liked the teacher giving examples of phrases or sentences,
which were easy to understand. These examples motivated them to realize
grammatical rules in these practical examples. The students also liked sequences of
questions given by the teacher, which helped them aware of grammatical rules and
conclude those rules by themselves. The teacher’s questions encouraged them to be
enthusiastic to pay more attention to the lessons. The students satisfied the teacher’s
identify correction after learning and concluding the rules, which helped them to gain
grammatical rules correctly. They also admired the teacher’s teaching process starting
up from difficult one to easier one which helped them understand the lessons clearly.
According to the three hypotheses of the study, it was predicted that 1)
the use of Inductive Approach will improve students' grammatical errors in Formal
Paragraph Writing course, 2) there would be some issues of grammatical errors found
in the texts written by nd English major students at Suratthani Rajabhat University,
and 3) more than 60% of students are appreciated with the Inductive Approach.
Clearly, actual data from the experiment were accepted the hypothesis number 1, 2,

and 3.
5.3 Implications of the Study

On the basis of the findings, the following implications for language
learning and teaching can be suggested.

First of all, the study found that the Inductive Approach positively
affected the teaching of grammar in the writing course. Teachers should therefore use
this approach to reinforce English grammar learning in classes. This can be done by
employing the Inductive Approach into a lesson plan design. Teachers should be
aware of each stage of teaching procedures, which emphasize on the student-centered.
In the presentation stage, teachers should not only give several examples of phrases or
sentences, but they also should also ask sequence of questions until the students are

able to aware of grammatical rules by themselves. In the practice stage, teachers
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should provide students quality exercises, so that, they are able to realize that
acquiring constituents of sentence structures is more important than memorizing. In
the production stage, students should be encouraged to summarize grammatical rules
and apply those rules correctly. Since class participation is in learning process,
teachers should find way to motivate students to participate more frequently in class.
Materials and exercises also play an important role in teaching procedures. Teachers
should start a lesson up from easier linguistic unit to the more difficult ones. If these
suggestions are put into practice, the Inductive Approach can be very effective in
improving students’ grammar knowledge. Further, the lesson plans should be
prepared before the semester starts. Teacher can work on this as a team and the plans
may be check by the Head of the English unit before the practice. Peer observations
may also be helpful to see if a teacher follows the curriculum. Besides, this suggests
that if teachers have not had adequate training on theory and practice teaching
methodology. Seminars or training programs are urgently needed and the school
administrators should realize this problem and encourage their teachers to attend
seminars or training programs.

Second, it should be noted that the students in this study have still
produced errors of English grammar such as verbs, tenses, the first language
interference, the use of pronouns, the use of nouns, possessives, the use of articles,
prepositions, agreement of subject and verbs, word order, gerund , subject prominent
language, phrasal verbs, conjunctions, infinitives, relative clauses, incomplete
sentences, adjectives, modals, there-be, run-on sentences, comparison, voices, if
clauses and the use of adverbs. These kinds of errors are English parts of speech.
They are constituents of sentence structures. Gaining knowledge of elements of
sentence structures is extremely helpful to generate sentences accuracy. To eliminate
errors occurring in students’ writing,  teachers should encourage students to learn
from their errors and should motivate them to overcome their weakness. Further,
knowing the major causes of students’ errors should prompt teachers to prevent the
occurrence of error. Some explanation can be given to students so as to lead students
to understanding the causes of errors. Designing a lesson to avoid making errors in
grammar should draw attention to; a clear and interesting context, a purpose for the

grammar in communication, showing the grammar pattern clearly, frequently, and
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naturally in context, keeping meaning and communication in focus (not just form),
lessons move from comprehension to production, and requiring learner to
communicate using the new grammar.

Finally, the fact that the students in this study had high positive
attitudes towards learning English grammar through the Inductive Approach is a good
sign for EFL teachers because their positive attitudes can facilitate their language
learning and enhance their chance of success. If teachers are aware that their students
have positive attitudes towards English, they can find ways to maintain their positive
attitudes. Teachers can make students develop positive attitude toward English by
providing interesting and fun activities. Some famous speakers may be invited to give
a talk on the importance of learning English. This will be help students see the

important of learning English and they will pay more attention in their learning.
5.4 Recommendations for Further Studies

Based on the results of the study, some recommendations further
studies in this area might be proposed.

1. This study was conducted with the o year English major students,
with only one teacher. To confirm the results of the study, the research should be
replicated with more at different education level with more EFL teachers, and over a
longer period of time.

2. This study dealt only with the Inductive Approach affecting the
students’ English grammar knowledge with similar English proficiency levels, further
study should investigate the effectiveness of learning English grammar through the
Inductive Approach with students with different English proficiency levels in order to
find out whether or not the Inductive Approach has influence on students’ grammar
knowledge levels.

3. This study dealt only with the Inductive Approach affecting the
students’ English grammar knowledge, it would be interesting to compare the learning
effectiveness of students being taught both inductively and deductively with those

being taught by either method alone.
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4. It would be worth examining if there are subject variables, such as
learners’ preferred learning styles, motivation, or intelligence aptitude, which may
impact on the effectiveness of one way over another.

5. Due to limited access to university subjects, the current study was
conducted within a semester. It could be recommended that future research conduct a

longitudinal study to track student success over a longer period.
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Direction : In each item, Choose the best answer. Put the letter a, b, c or d
in your answer sheet. (100 marks)

1. Both you and your sister have lovely

a. tooth
b. the tooth
c. teeth
d. the teeth
2. A: Can I feed those geese?
B:It'sOK tofeed .
a. it
b. her
¢. him

d. them

3.1 English since I was young.

a. study
b. studied
c. have studied

d. are studying

4. Chow Praya River is in
Thailand.

a. A

b. An

c. The

d. no article needed

5. Thave two rulers. Icanlend __ one.

. The earth round the sun.

. This cupboard is of all the

. Saint John Church is Boston

a. it
b. he
c. she

d. you

a. move
b. moves
c. moved

d. moving

furniture in this room.
a. as expensive as
b. more expensive than
c. the most expensive

d. so expensive that

Road.
a.in
b. on
c. at

d. to




9. Phillip ______ at this moment.
a. ski
b. skis
c.is skiing

d. are skiing
10. That baby always____ last month.
a. cry
b. crying
c. cried

d. cries

11. T__ to Chiengmai five times so far.

a.go
b. goes
c. went
d . have been
12. The family they’ve known lives in
the __ at the corner.
a. white beautiful house
b. beautiful old house
c. house white old
d. house old white
13. __ two geese in the river now.
a. Have
b. Has
c. There is
d. There are
14. My sons______ their homework.
a. make
b. do
c. bake

15.

16.

17.

18.

19.

d. work
These are your flowers. I bought
them for______ birthday.
a. you
b. your
c. yours
d. yourself
Jill always ____ red roses, but
yesterday she bought white roses.
a. buy
b. buys
c.1s buying
d. will buy
The birds began to sing _____dawn.
a. to
b. by
c.in
d. at
I can paint this wall
a. fastly
b. fasten
c. fastness
d . fast
She ____in the garden at this
moment.
a. work
b. works
c.is working

d. are working




20.

21.

22.

23.

24.

A: ____youever___ to Hong Kong?
B: Yes, many times.

a. Have, been

b. Does, go

c. Has, gone

d. Do, go
If he ___the bell, the dog will rush
to him.

a. rings

b. rang

c. had rung

d. would have rung
I’m sure you will succeed in
Soon.

a. worked

b. work

c. working

d. to work
When I was twelve years old,
I ___ good music lessons.

a. have

b. will have

c.am having

d. had
Which sentence is grammatically
correct?

a. Where discourage Thomas?

b. Who discourages Thomas?

c. Whose does discourage

Thomas?

25.

26.

27.

28.

29.

d. When does discourage
Thomas?
This is _____ necklace that I own.
a. the most expensive
b. as expensive as
C. more expensive
d. so expensive as
Englandisin _____ Europe.
a.a
b. an
c. the
d. no article needed
My family is always in Phuket ____|
the summer.
a. among
b. between
c. during
d. along
____me to the party next Sunday?
a. Were you taking
b. Did you take
c. Have you taken
d. Will you take
As I I saw a beautiful
woman.
a. shop
b. am shopping
c. was shopping

d. were shopping




30. He __ here since he was ten
years old.
a. lived
b. had lived
c. has lived
d. has been living
31. This is the school____ Tused to
study.
a. where
b. which
c. why
d. who
32. The dog ___ whenever it sees
a stranger.
a. bark
b. barks
c. barked
d. is barking
33. Itisourrulethatyou _____ usea
pencil to write on a check because
someone may change the amount of
money that you have written on it.
a. should not
b. ought to
c. may not
d. must not
34. A: What____ those women ___
B: They are sewing.
a. do, do

b. will, do

35.

36. Listen! The teacher

c. are, doing

d. did, doing

air in this room is not good.

a. A
b. An
c. The

d. no article needed

a. explained
b. has explained
c. explain

d. is explaining

37. When I was young, | ride a

38. He ___ me the tape that I asked for.

horse.
a. ought to
b. may
c. could

d. must

a. gives
b. has just given
c. give

d. had just given

39. Peter can’t come to the phone

now because he a bath.
a. taking

b. is taking

c. will take

d. take

the answer.




40.

41.

42.

43.

44,

a cup of coffee on the table.

a. There is

b. There are

c. Has

d. Have
Timis seriously ill. He __ seea
doctor before it is too late.

a. may

b. can

c. must

d. might

Sam, with his friends, at this

moment.
a. skate
b. skates
c. is skating
d. are skating
A : Is your mother still awake?
B : No, she ___ a few minutes ago.
a. sleep
b. is sleeping
c. has slept
d. went to bed
Julia _____ adelicious cake every
evening.
a. does
b. works
c. cooks

d. makes

45.

46.

47.

48.

49

___gold is a valuable metal.
a. A
b. An
c. The
d. no article needed
Alan prepared an experiment______
than Jim.
a. more carefully
b. the most carefully
c. as carefully
d. so carefully
He  here from 1967 to 1980
a. lived
b. has lived
c. lives
d. is living
The student ______ lost his bag is
waiting in the office.
a. what
b. whose
c. who
d. which
.If Paul____ to the party with Ann, I
would go with him.
a. won’t go
b. didn’t go
c. hadn’t gone

d. wouldn’t go




50. I wanted to know the truth, so I
searched it
a. myself
b. mine
c. my
d. me
51. You should give up .
a. smoke
b. smoking
c. to smoking
d. to smoke
52. The project ______ next week.
a. will be finished
b. will finish
c. would finish
d. will be finish
53. Wanee is unhappy because she
__ find her diamond ring.
a.can’t
b. shouldn’t
c. mustn’t
d. doesn’t have to
54. He _______ his brother very well.
a. looks on
b. looks by
c. looks at

d. looks after

55. It’s now 8 o’clock. 1 Tony at

the railway station in two hours. I

promised to see him at 10 o’clock.

56

57.

58.

59.

60.

a. meet

b. met

c. will meet

d. am meeting
. Which sentence is grammatically
correct?

a. Betty is cleverest than Bill.

b. Bob is happier than Alex.

c. Betty is clever than Bill.

d. Bob is happiest than Alex.
__ girl whom you saw yesterday
1S my sister.

a. A

b. An

c. The

d. no article needed
Bob speaks English ____ .

a. clearly

b. clear

c. clearness

d. clearance
Please sit that armchair.

a. at

b. in

c.on

d. to
I'love music, poetry and ______ art.

a. a

b. an

c. the




d. no article needed

61. He ____ to the market with his
mother when he was young.
a. goes
b. had gone
c. went
d. is going
62. What _ Mark  at this
time last month?
a. is, doing
b. are, doing
c. was, doing
d. were, doing
63) I ___ my old friends to the
party next week.
a. invited
b. was inviting
c. have inviting
d. am going to invite
64) My children ______ milk every
morning.
a. drink
b. eat
c. cook
d. bake
65) four people in my family.
a. Have
b. Has
c. There is

d. There are

66) There is somebody standing
__ the door.
a. along
b. in
c. at
d. to
67. Have you finished ___ your
homework?
a. doing
b. do
c.did
d. to have done
68. Please wait here; my boss
ten minutes.
a. return
b. has returned
c. will return
d. return
69. I can’t remember John
told me about the accident.
a. where
b. what
c¢. which
d. who
70. They helpedme ____ my
homework.
a. did
b. doing
c. done

d. do

in




71. If she told the truth, they _____ her.
a. forgive
b. would forgive
c. have forgive
d. were forgiving
72. 1 have read the book ______ you
lent me.
a. whom
b. who
c. that
d. whose
73. My father_______ his car.
a. rides
b. drives
C. runs
d. goes
74. Theschool __ in 1980.
a. establishes
b. is established
c. was established
d. establishing
75.Sueand I acakeat3 pm.
yesterday.
a. bake
b. baked
c. was baking
d. were baking
76. Which sentence is correct?
a. A blouse is making my mother

b. My mother making a blouse.

c. My mother is being made by
a blouse.
d. A blouse is made by my
mother.
77.1______ abath late yesterday.
a. take
b. taking
c. took
d. has taken
78. Wehaveto __ our best clothes
for the party.
a. put down
b. put out
C. put on
d. put up

79. Mark isn’t his brother

a. as polite as
b. more polite
c. so polite as
d. the most polite
80. A: Where did you get this silver tray
B: It ___ to me by my children.
a. was given
b. was giving
c. given
d. gave
81. His brothers _____their horses today.
a. drive
b. ride

c. walk




d. run
82. We mustn’t fail our promise.
a. keeping
b. keep
c. kept
d. to keep
83. They found _____ in the middle of
the jungle at night.
a. itself
b. themselves
c. herself
d . himself
84. That lady bought _______ flowers
a. two big red
b. two red big
c. big red two
d. red big two
85. You___ read the instructions
carefully to understand them in order
to do them correctly, or you will fail
the exam.
a. can
b. may
c. might
d. have to
86. Whenever he has some money, he
___it with his brother.
a. shares
b. shared
c. sharing
d. to share

87. My favorite actor by the

top journalist in the most popular
variety show last night.
a. 1s interviewing
b. interviewed
c. was interviewed
d. interviewing
88.Don’t ______ your coat, it’s cold
outside.
a. take on
b. take out
c. take off
d. take down
89. Susan pronounces English
vowels
a. bad
b. good
c. well
d. goodness
90. She poured some ____ into the bowl
a water drinking cold
b. clean drinking water
c. drinking clean water
d. water clean drinking
91.They forced us ______their invitation.
a. to accept
b. accepting
c. accept

d. accepted




92.

93.

94.

95.

96.

There are too many in the
bowl.

a. fish

b. fished

c. fishing

d. fished

He is a German soldier with a

when he speaks English.

a. foreign strong accent

b. strong foreign accent

c. accent foreign strong

d. accent strong foreign
The house _____ they live needs
repairing.

a. where

b. which

c. whose

d. what
My coffee isn’t sweet, please
put___sugar.

a. few

b. a little

c.afew

d. no
The teacher began by ______ the

meaning of difficult words.

a. explaining

b. explain

c. to explain

d. explained
97.My father ______ while I was
swimming.

a. was running

b. runs

c.ran

d. is running

98. _____ run after many sheep in the
field.

a. The wolf

b. The wolfs

c. The wolves

d. The wolfes

99.Two boys said the same thing.

a. exact

b. exactness

c. exactly

d. never

100. He let me his car.

a. drove

b. to drive

c. drive

d. driving




Answer sheet (For researcher)

Name Studentnumber Section
Item c d GI | Item d [ GI
1 1 51 8
2 2 52 9
3 9 53 10
4 5 54 15
5 2 55 9
6 9 56 17
7 17 57 7
8 6 58 4
9 9 59 6
10 9 60 7
11 9 61 9
12 5 62 9
13 12 63 9
14 3 64 3
15 2 65 12
16 11 66 6
17 6 67 8
18 4 68 9
19 9 69 16
20 9 70 13
21 14 71 14
22 8 72 16
23 9 73 3
24 9 74 11
25 17 75 9
26 7 76 11




Item | a b c d GI |Item | a b c d [ GI
27 6 77 9
28 9 78 15
29 1 79 17
30 9 80 9
31 16 81 3
32 9 82 13
33 10 83 2
34 9 84 5
35 7 85 10
36 9 86 9
37 10 87 9
38 9 88 15
39 9 89 4
40 12 90 5
41 10 91 13
42 13 92 1
43 9 93 5
44 3 94 16
45 7 95 1
46 17 96 8
47 9 97 9
48 16 98 1
49 14 929 4
50 2 100 13

GT =Grammatical Types (total 17)
1) Nouns 2) Pronouns 3) Verbs 4) Adverbs 5) Adjectives 6) Prepositions
7) Articles 8) Gerund 9) Tenses 10) Modals 11) Voices 12) There-be
13) Infinitives 14) Conditional 15) Phrasal verbs 16) Relatives 17) Comparison
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Writing Test

Name: Student Number: Section:

Test 1

Instructions: Write a paragraph about your family. Use your own information to
describe your family under the title “My Family”. Include the Present Perfect, the

Present Continuous, the Future Simple, and the Modals. Your paragraph should

not be less than 350-400 words.

My Family
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(Thank you for your cooperation)
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Writing Test

Name: Student Number: Section:

Test 2

Instructions: Write a paragraph about your experiences in the past, such as your
holidays, your life in high schools or an impressive memory. Use your own
information to describe it under the title “My Experiences”. Include the Past
Continuous, the Past Simple, the Conditional, the Passive voices, and the

Relative clauses. Your paragraph should not be less than 350-400 words.

My Experiences
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(Thank you for your cooperation)
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Lesson Plans



Lesson Plan 1
Unit 1

Introduction to the Paragraph
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Content : Identifying the characteristics of a paragraph
Writing topic: My home and my family
Grammar : The Simple Present Tense

Allotted time : 150 minutes

1. Objective

Writing Grammar
Students must be able to: Students must be able to:
1. distinguish between a list and a 1. distinguish between verbs of
paragraph. singular and plural subjects.
2. identify the characteristics of a 2. make correct sentences with the
paragraph. simple present tense.
3. write a paragraph appropriately by 3. explain how to use the simple
using present simple in at least 10 present
sentences. tense.

2. Materials
1. Samples of sentences with verbs in the simple present tense
2. Exercise: simple present tense
3. Samples of lists and paragraphs
4. Samples of paragraphs
5. Handout of formatting paragraph
6. Sample of paragraph under topic “A future businessman”

7. Writing Task

(see appendix 1)
(see appendix 2)
(see appendix3A)
(see appendix 3B)
(see appendix 4)
(see appendix 5)
(see appendix 6)




3. Procedure

113

Steps Activities
Time

Stage 1: Presentation

(50 mins) 1.Grammar

1. Samples of simple present tense (see appendix 1) are distributed
to the students.
2. The teacher has students read the subjects and the verbs in each
sentence and has them underline the subjects and the verbs. After that

the teacher asks them some questions based on their underlining.

Questions Possible Answer
- Is the subject in the sentences - Both: Singular and
singular or plural? Plural

3. The teacher has students repeat the subjects and the verbs forms
one by one and asks the students to check their friends’ answers to see
if each is correct or not. If their answers are not correct, the teacher will
ask other students to find out the correct ones.

4. The teacher has students answer some questions which relate to
the simple present and conclude the rules.

Questions Possible Answer
1. Look at the verbs in the sentences. - No.
Are they in the same verb forms?

2. What are the differences? - Some of them have

final -s, some don’t.

3. What makes them different? - The subjects make
them different.
4. How are they different? Explain - The singular subjects

take the verb forms with

the final — s or es and
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the plural subjects take
the verb forms without
the final s or — es.

5 All answers are written on the board. Some mistakes are
corrected by the students.

6 The teacher distributes the handout (see appendix 2) to the
students. Let them work in groups of five to write the simple present
sentences.

7 The teacher calls the students group by group to present their
simple present sentences.

8 The teacher has the students explain the simple present forms
and also the samples of sentences from each type.

9 All samples are written on the board. While the teacher asks
some questions to help and guide about tense look like. Some mistakes
are discussed and corrected by the students.

The use of the Simple Present

Questions Possible answer
1. Is it fact or habit? - It is fact and habit.
2. Which tense do you use? - T'use simple present.
3. What do sentence structures - Subject + V.1
look like?
4. What verb forms do you use? - The singular subjects take

the verb forms with the
final — s or — es and

the plural subjects take the
verb forms without

the final s or — es.
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Stage 2:
(50 mins)

Practice
2.Identifying a list and a paragraph
1. Samples of lists (see appendix 3A) and paragraphs (see
appendix 3B) are provided to students in case that they can compare 2
different writing formats.
2. The teacher has students compare the lists and the paragraphs
and then they distinguish the differences between lists and paragraphs.
3. The teacher posts questions to the students to elicit the
differences between document
Questions Possible Answer
- What is the format difference of - Document A is a list
document 3A and 3B? (A list such as names or addresses
is set if them which all belong
to a particular category,
written down one below the
other)
- Document B is a paragraph
(It is a unit of organization of
written language, which serves
to indicate how the main ideas
in a written text are grouped.
They group sentences which
belong together, generally,
those which deal with the same
topic usually deal with a single
event, description, idea, etc...
4. The teacher has the students explain the differences between
the lists and the paragraph one by one to reach the conclusion.

Example of paragraph

5. The sample of a formatting paragraph and paragraph written on
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the topic “My businessman” (see appendix 4-5) is given to students.

6. The teacher has the students read and discuss to examine the

text.

7. The teacher has the students work in pairs to underline simple
present tense from the text.

8. The teacher calls some pairs to present their simple present
sentences in front of the class and also has them write sentences down
on the board. Then the teacher encourages the students to underline
subjects and verbs in the sentences.

Working on paragraph meaning
9. The teacher has the students examine and read the text and

has them answer some questions individually, for example,

Questions Possible answer

1. What is your classmate’s name? - Roberto Sanchez

2. Where does he come from? - Puerto Rico

3. How old is he? - Twenty-one years old
4. What is his favorite sport? - Baseball

5. What does he want to be in the future? - A businessman

10. The teacher gives students a topic “My home and my family”
to write and asks some questions in order to guide them in their
paragraph writing.

Questions Possible answer

1. What is a paragraph? - It is a group of related

Statement that a writer develop
about a subject. The first
states the specific point, or idea
of the topic. The rest of the
sentences in the paragraph
support that point.

11. The teacher has students brainstorm their ideas, while the




117

teacher is writing their ideas on the board.

12. The details on the board are grouped in categories, while
unrelated ideas are crossed out.

13. The teacher gives students a worksheet to write down their

paragraph following the ideas discussed in the class within 30 minutes

(see appendix 6)
Stage 3: Production
(50 mins) 1. After finishing writing, the students are asked to consider their

work again.
2. The teacher asks students about the tense that they used to
write under this topic and asks them about it.
Question Possible answer
- If they write about the fact, - Simple Present Tense.
which tense do they use?

3. A teacher shows the example of a paragraph written in the
simple present tense for reinforcement and students notice that how the
paragraph and present simple look. They should focus on the verb used.

4. Students check their writing again and compare their work with
their friends’ examples.

5. While students are checking their writing, the teacher walks
around to supervise them. Students are allowed to use dictionaries while
checking the errors.

6. The teacher and students come to conclusions on writing a
paragraph.

Possible conclusion: Writing topic “My home and my family”
Grammar “Simple present tense”

7. Students check their work again. They can modify their writing

by using the conclusion and their understanding.

8. Students hand in their writing within the session.
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4. Evaluation

1. Observe students’ participation in class
2. Observe students’ sentences in class
3. Check students’ writing and classify their mistakes and errors by judging the

error points and have students look for the correct form.



Appendix 1 (Lesson Plan)

Samples of sentences with verbs in the simple present tense

Affirmative sentences

1. The train leaves at 8 AM.

2. She forgets her purse.

3. I live in Suratthani.

4. The children play football every afternoon.

5.

Chai studies hard.

Negative sentences

1.
2.

The train doesn’t leave at 8 AM.

She doesn’t forget her purse.

I don’t live in Suratthani.

The children don’t play football every afternoon.

Chai doesn’t study hard.

Yes-No Questions

1. Do you speak English?

2. Does he play tennis?

3.

Wh-question

Does Nid walk to school every day?

1. When does the train usually leave?

2. What time do you get up?

3. Where does she live?

119
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Appendix 2 (Lesson Plan)

Exercise: simple present tense
Direction: Make sentences and questions in simple present tense. Use the
subjects and verbs given.

Affirmative Sentences
Lo She /O o
2. They /SIEEP «nvennei e
3. The children / SWIM .........ooeiiiiii e
4. Betty / StudY .oveeniie i
5. Herbrother/watch ...,

Negative Sentences (do not, does not)

L. HE T TUN oo

Peter / Carry ..o.ooeii i
His father /fly ....ooei i
Tom and Tim /drink ...

A

Question : Yes — No questions

TREY / ST ettt e e e
AlCX [ ZELUP .ttt
Sarah /1ide ..o
JONN /Y e

A

The teacher / WITte ......oo.oieiiii e
Question : Wh-question

WE /T AIIVE oo
They / WOTK ..o
My mother /buy ....oouoii

YOU /T COME ittt e

A

Bob and Tony / Wear .......c..coeiiiiiiiii i



Samples of lists

Appendix 3 A (Lesson Plan)

Document A: The Lists

Example 1: The Top 10 actors in 2009
1.

Example 2:

Will Smith

2. Johnny Depp
3. Brad Pitt

4. Tom Hanks
5.
6
7
8
9

George Clooney

. Will Ferrell
. Reese Witherspoon
. Nicolas Cage

. Leonardo DiCaprio

10. Russell Crowe

My daily routine

get up

brush my teeth
take a shower
get dressed
have breakfast
go to school
have lunch

do homework
watch TV.
have dinner

go to bed

121
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Appendix 3 B (Lesson Plan)

Document B: Samples of paragraphs

Example: 1

My family is not a typical, American family. My parents are kind. I
have three older sisters, one of which is in a college when I was born. Even though
my family has four, adult women in it, my parents only have three grandchildren. In

these ways, my family is unique.

Example: 2

I live in a flat with my family. It has two bedrooms and a living room.
We have a garden and we have some flowers there. Every day I arrive home at five
o'clock and I have lunch. Then I do my homework and go to bed. I have a computer
but now it doesn't work. I have a brother and a sister and I think I am very lucky to
live with them. Sometimes our relatives visit us. Our flat becomes very crowded

sometimes but I like it.



Appendix 4 (Lesson Plan)

Handout: Formatting paragraph
Title
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Appendix 5 (Lesson Plan)

Sample of paragraph under the topic “A future businessman”

I would like to introduce you my classmate Roberto Sanchez. He is
from the beautiful island of Puerto Rico in the Caribbean Sea. Roberto is twenty-one
years old. He was born in San Juan, the capital city. His native language is Spanish.
He studied English in elementary school and in high school, too. Robert comes from a
large family. He has three older brothers and two younger sisters. He likes to play the
electric bass. He and some friends are in a small band. Sometimes they play on
Saturday nights at the Fantasia Club on Fourth Street in down town San Jose.
Baseball is his favorite sport. During September next year, he will begin to study
business and computer science at a university. After graduation, he wants to work for

a large tech company such as Intel or IBM.
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Appendix 6 (Lesson Plan)

Writing Task

Write a paragraph of at least 250 words on the topic “My home and my family”.

Use the present simple tense.

My home and my family

©0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

©0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000

©0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000
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Lesson Plan 2

Unit 2

Sharpening Your Thinking

Content : Finding ideas to write about

Writing topic: My close friend

Grammar : Adjectives describing appearances and personalities

Allotted time : 150 minutes

1. Objective

Writing

Grammar

Students must be able to:
1. explain what they have learned
from the previous lessons about
paragraph writing.

2. point out the ideas that the writer
combined together to come up with
a paragraph.

3. state the reasons why they should
find ideas to write about before
making a paragraph.

4. apply what they have learned in the
previous and current lessons on
writing a paragraph entitled “My

close friend.”

Students must be able to:

1. point out the sequences of
adjectives and identify the words
they modify.

2. give other examples of adjectives
describing appearances and

personalities.

3. make sentences using appropriate
adjectives describing appearances

and personalities.

2. Materials

1. Sample of paragraph entitled “My father

2. Exercise: adjectives
3. Exercise: group work

4. Writing Task

99

(see appendix 1)
(see appendix 2)
(see appendix 3)
(see appendix 4)




127

3. Procedure

Steps
Activities
Tim
Stage 1: | Presentation
(50 mins) | 1.Grammar

1 Samples of paragraph entitled “My father” (see appendix 1) are
distributed to the students.

2 The teacher has students read the paragraph and circle the nouns and
the pronouns. After that the teacher asks them to underline the words that
describe each of them.

3. The teacher has students read the nouns and the pronouns together

with their modifiers. Afterwards, the teacher asks them some questions

like:

Questions Possible Answer
What do we call the words that - They are called
describe nouns and pronouns? “adjectives”.

4. The teacher has students repeat the nouns and the pronouns together
with their modifiers word by word and asks them to check their friends’
answers to see if each is correct or not. If their answers are not correct, the
teacher asks other students to find out the correct answers until the get
correct ones.

5. Samples of adjectival sentences are distributed to the students and

the teacher has them notice their positions.
6. The teacher has students answer some questions from the samples.
Questions Possible Answer

1. What are the adjective orders? - They are the adjectives
which are in the correct
positions in the sentences

2. Can you tell me the adjective - Yes, I can. Quality or

orders which are in the sentences? characteristic + size, shape, or
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age + colour + nationality +
material + noun
3. Can you give me the examples? - I have a beautiful white house.
- My father buys an expensive
American car.
- Suda is an intelligent young
Thai lady. etc...

7. The teacher has students describe the appearances and personalities
of some of their classmates. Then they can enumerate other adjectives
modifying appearances and personalities. They should include the words
which are being described.

Example: 1. She is a beautiful girl.
2. He is a handsome Thai man.
3. She has long curly black hair.
4. He has beautiful black eyes.
5. They are responsible men.

6. They are tall women.

8. All sentences are written on the board. Some mistakes are corrected
by the students.

9. The teacher has students locate the adjective by giving the question

Questions Possible Answer
Where do we put adjective? - They are in front of nouns.
10. The teacher has students conclude the NP—structure.
Questions Possible Answer
What is the NP—structure? - It is adj + adj + noun.

11. The teacher distributes the exercise (see appendix 2) to the students,
and gets them to work in group of five to write a sentence for each picture
using adjectives modifying appearances and personalities appropriately.

12. The teacher calls the students group by group to present their

sentences in front of the class.
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13. The teacher selects the sentences which are properly constructed and
presents them in the class for reinforcement. The teacher commends the
students for their good work and point out some of the common mistakes
made. The mistakes are discussed and corrected by the students with the

guidance of the teacher.

Stage 2:
(50 mins)

Practice
2. Writing
Finding ideas to write about
1. The students read the sample paragraph once more. To reinforce
what they have learned in the previous and current lessons, the

teacher asks some questions.

Questions Possible Answer
1. What is the difference between - A list is a set of related
a list and a paragraph? items such as names or

addresses written one after
the other while a paragraph
is a group of sentences

which belong to the same

main idea.
2. What tenses are used in this - Simple present tense
paragraph?
3. Why is simple tense used? - It is used when we write
about facts or habits.
4. What else do you notice from the - There are many adjectives
paragraph? describing appearances and

personalities.
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The ideas in the paragraph
2. The teacher asks some questions that lead the students to point out
the ideas that the writer combined together to come up with a

descriptive paragraph.

Questions Possible Answer
1. Describe the appearance of the father - The father is tall. He has
in the paragraph. brown eyes and a fair
complexion.
2. What can you say about his - The father is responsible.
personality? He is kind.

3. The teacher asks some questions in order to make the students be
more aware of what they are doing and helps them come up with some
conclusion.
Questions Possible Answer
1. What do you call the specific notions - They are called main
that you read from a paragraph? Ideas.

2. What do we do first before writinga - We shall set the main

paragraph? ideas to write about.
3. Why? It gives the paragraph
unity.

4. The teacher has students work in groups of five and gives the topic
entitled “My close friend” (see appendix 3) and they brainstorm ideas by
listing everything they know about the topic. Let their ideas flow freely.
When the list is complete, they should organize it by finding qualities and
organizing ideas that are related to each other and putting them to support
the main idea.

5. The teacher has students write their paragraph in groups of five based
on the ideas they have organized in their group (see appendix 4). The
teacher also reminds them to apply what they have learned about

paragraph writing.
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Stage 3:
(50 mins)

Production
1.After finishing writing, the students are asked to examine their work
again.
2.The teacher asks students about the part of speech that they used in
their writing.
Question Possible answer
1. In describing the appearances and - We used “adjectives.”
personality of your close friend,
what part of speech did you use?

2. What is an adjective? - An adjective is a word that
modifies or describes
nouns or pronouns.

3. The students are asked to compare their work with the sample
paragraph given by the teacher.

4. While the teacher walks around to supervise them, the students check
their work, focusing on the adjectives and on the specific ideas they
organized to write their paragraph. They can use dictionaries while
correcting errors.

5. With the guidance of the teacher, the students formulate the

conclusion, giving the questions:

Question Possible answer
1. What should you do before writing - I should find the main
a paragraph? ideas to write about.
2. What strategy can we use to find - We can use brainstorming.

ideas to write about?
3. What does brainstorming do for you? - It makes me like writing,

brainstorming sharpens

our thinking.
4. What important word class do you - Iuse “adjectives” to describe
use in writing a paragraph in appearances and personalities

this class? and I put them in front of nouns
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6. The students consider their paragraph again and make necessary
applying what they have learned.

7. The paragraphs are submitted before the end of the session.

4. Evaluation

1. Observe students’ participation in class
2. Observe students’ sentences in class
3. Check students’ writing and classify their mistakes and errors by judging the

error points and have students look for the correct form.
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Appendix 1 (Lesson plan)

Sample of paragraph under the topic “My father”

My Father

My father is tall and good- looking. He has a pointed nose, brown eyes and
fair skin complexion. My mother proudly says that, at the age of forty-six years, he is
more handsome than the present days. He works as a full-time Science instructor at a
private university. His students like him because, according to them, he is smart and
intelligent. And besides, they always say that he is kind and compassionate. His
colleagues always tell me and my mother that he is a good friend and a responsible
teacher who always thinks about the welfare of his students. However, we know that
nobody is perfect. He could make mistakes now and then because he is just a human
being like all of us. He cares deeply about me and my family. That is the reason why |

am very proud of my father and I love him very much.
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Appendix 2 (Lesson plan)

Exercise: adjectives

Direction: Work in groups of five and write a sentence under the picture by using

adjectives appropriately modifying appearances and personalities.
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Appendix 3 (Lesson plan)

Direction: Work in a group of five and brainstorm your ideas by listing everything

which relates to the topic.

My close friend
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Appendix 4 (Lesson plan)

Writing Task

Write a paragraph of at least 250 words under the topic “My close friend”. Use
adjectives to modify nouns to describe appearances and personalities

appropriately

My close friend

©0000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000000
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Lesson Plan 3

Unit 4

Paragraph Writing Strategies

Content

: Paragraph Writing Strategies

Writing topic : The View Out of the Window

Grammar

Allotted time : 150 minutes

: Prepositions of Place and Transitional Words

1. Objective

Writing

Grammar

Students must be able to:

1. state their own ideas on how to

write a paragraph.

2. explain the different steps in the

PLEASE strategy.

3. improve their writing skills by
following the PLEASE paragraph
writing strategy.

4. write a paragraph using appropriate
preposition indicating places and

transitional words.

Students must be able to:
1. identify the preposition indicating
places in a given paragraph
2. give other examples of preposition
indicating places and use them in
sentences
3. use preposition indicating places
and participate actively in the
follow-up activity (What’s wrong
with this picture?)
4. point out the transitional words used
in the paragraph.
5. enumerate other transitional words
they know
6. cite the difference between
preposition indicating places and

transitional words.
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2. Materials

1. Sample of paragraph using prepositions of place and transitional words

entitled "House On The Hill” (see appendix 1)
2. Exercise: preposition indicating places (see appendix 2)
3. Transitional words (see appendix 3)
4. Sample of transitional words (see appendix 4)
5. Exercise: transitional words (see appendix 5)
6. Exercise: group work and the PLEASE strategy (see appendix 6)
7. Writing Task (see appendix 7)

3. Procedure

Steps

Activities
Time

Stage 1: | Presentation
(50 mins) | 1.Grammar

1. The teacher distributes samples of the paragraph entitled “House
On The Hill” (see appendix 1) to students.

2. The teacher has students read the paragraph and identifies the nouns
and the pronouns.

3. The teacher asks some students to identify the nouns and the

pronouns and also write them down on the board.

4. Based on the position of nouns, the teacher has students answer the

question.
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Questions Possible Answer
Where are prepositions? - They are in front of the nouns.

5. The teacher asks students to point out the words that show the
relationship between the nouns or the pronouns and some other words in
the sentence. They come before nouns or pronouns. The words are also

written on the board.
6. The teacher asks students some questions in order to familiarize them

with preposition indicating places.

Questions Possible Answer
1. What do you call the words - They are called
before the nouns or pronouns “prepositions.”

that show the relationship
between them and other words in
the sentence?
2. What do you call the prepositions - They are called
referring to positions? preposition indicating
places.

7. The teacher has students give other examples of prepositions they
know and use them in sentences. The teacher also writes down on the
board and discusses with the students which one is correct. If some
sentences are not correct, they must correct them and explain their reasons

for doing so.

8. The teacher has students work in groups of five to complete and
make the sentences by using the preposition indicating places from the
picture (see appendix 2) and also present their sentences in front of the

class.
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Transitional Words
1. The teacher has students read the paragraph entitled “House on the
Hill” (see appendix 1) and also asks them to circle the words that show

the relationships between and among the sentences in the paragraph.

2 The teacher asks some students to tell their words that show the
relationship between and among the sentences in the paragraph and write

them down on the board.

3. The teacher has students read the handout of transitional words (see
appendix 3) and samples of transitional words and expression (see
appendix 4) and get them to discuss with their friends the sentences on
the board based on the handout.

4. To give additional information, the teacher tells them that those words

are also used to make the transfer of ideas. The teacher asks them some

questions.
Questions Possible Answer
1. What do you call the words that - They are called
show the relationships between “transitional words.”

or among the sentences in the

paragraph?
2. Where are transitional words? - They are between clauses
or sentences.
3. Where are the prepositions? - They are in front of nouns

in sentences.
5. The students are given the chance to cite other examples of
transitional words that they know.
6. The teacher has students work in pairs to do the exercise (see

appendix 5) and asks them to present their work in front of the class.
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Stage 2:
(50 mins)

Practice
2. Writing
Paragraph writing strategies

1. The teacher motivates the students by emphasizing that if they want to
do things properly, they should follow specific steps. The students work
in groups of five. They freely express their opinions through consultation,
make a decision on what steps to follow in writing a paragraph in their

group (see appendix 6). They are, of course, supervised by the teacher.

2. Each group presents their work in front of the class and discusses it
with their friends and teacher. The teacher writes on the board some steps

which are similar to the steps in the PLEASE strategy.

3. The teacher distributes the handout of the PLEASE strategy to the
students (see appendix 7) and lets them read the steps and match them
with similar steps they come up with. This is done to make them
understand each step easily. If there is something new for them, they have
to paraphrase or explain it with the help of the teacher. They are allowed

to use the dictionary if such a case arises.

4.After they have understood the steps in the PLEASE strategy, the
teacher gives them papers on which to write their paragraph following the
aforementioned paragraph writing strategy on the topic “The View Out of
the Window”’(see appendix 8). They apply what they have learned about

prepositions of place and transitional words.

Stage 3:
(50 mins)

Production
1. After they have finished writing, the students review their work. Each
student checks his/her work comparing it with the sample paragraph given

by the teacher (see appendix 1).

2. While the activity is going on, the teacher walks around to supervise

the students. They are allowed to use dictionaries and other resources.

3. The students formulate the conclusions about the use of prepositions
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of place and transitional words and about following the PLEASE strategy

in writing a paragraph.

Possible conclusions

Writing : There are steps to be followed to be able to make a

paragraph properly and easily.

Grammar : Prepositions are words that show relationships between
the nouns or pronouns and some other words in the
sentence. They normally come before the nouns and
pronouns. When they refer to positions, they are called
prepositions of place.

Transitional words show the relationships between or
among the sentences in the paragraph. They are also used
to transfer ideas.

4. The students check their work again. They can make necessary changes

by using the conclusions. They are also allowed to use dictionaries.

5. The students are asked to hand in their work before the end of the

session.

4. Evaluation

1. Observe students’ participation in class
2. Observe students’ sentences in class
3. Check students’ writing and classify their mistakes and errors by judging the

error points and have students look for the correct form.
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Appendix 1 (Lesson plan)

Sample of paragraph on the topic ‘“House on the Hill”

House on the Hill

I think I have found my dream house. There are many reasons why I like it
very much. First of all, it is built on top of a hill. Second, there is a crystal stream
flowing a few meters away from the house. Third, you will hear the singing of birds
on the branches of the trees in the backyard. Fourth, there is a swimming pool at the
front of the house. Small kids will obviously enjoy swimming in a pool of clean
water. However, I prefer sleeping inside the small bamboo cottage located near the
pool. You can also rest under the big trees. In addition, the running water and the cool
wind blowing all around the place will surely put you into a deep sleep. Fifth, there is
a spacious living room inside the house, a big kitchen near the backdoor and two big
bedrooms on the second floor. Finally, the house is fully furnished. The only problem
is that I just saw that house in my dream last night. As a result, I don’t know where

this house is. Anyway, I really love this house on the hill.
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Appendix 2 (Lesson plan)

Exercise: prepositions indicating places

Direction: Complete the sentences with prepositions

School Market

Silom Road Soi1

Silom Road Soi2

Silom Road

Railway
Station

Sukhumvit Road Soi 1
Sukhumvit Road Soi 2

Sukhumvit Road

1. The school is........... Silom Road.

2. The airport is........... the railway Station.
3. The bank is........... the beauty salon.

4. Sam’s bakery is........ the book store.

5. The coffee shop is ....... the beauty salon.

Direction: Make 5-10 sentences with prepositions of place

BROWN STREET




Appendix 3 (Lesson plan)

Transitional words
Here are lists of some useful transitional words

1. Connectors to add more information

5. Transitional words to add more information

Inaddition, ...

6. Transitional words to show a sequence of events
First, .......... Second, ............. Firstly,........... Secondly,........
Then,........... NOW,.oovvviiiinnnns Next,............ After that.........

7. Transitional words to summarize a point
Therefore,............... In summary,..................... Thus,............
Asaresult,.............. Consequently,.................. Accordinglyi,...

To conclude,............ Inbrief,.......cccoeviiiiiii.l. To summarize,

145
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Appendix 4 (Lesson plan)

Samples of transitional words and expression

1. My computer is very helpful to me nowadays. Mostly, I use it to type out the report
the reports of my study, and it is undoubtedly much easier than if I have to write by
hand. Moreover, computer-type papers look neat and clean; the correction of mistakes
is easy. The second application is the use of the internet. At present, I explore web
sites for new knowledge and any kind of entertainment. I am getting more and more
knowledge about the world now. Lastly, with an e-mail address, I use the computer to

chat with friends, domestic and foreign. I’d die if I had to live without the computer.

2. The cartoonist Somchai Katanyutanond, better known as Chai Ratchawat of the

Thai Rath newspaper, has been awarded this year’s Sriburapa Award. This is because

he has dedicated himself for more than two decades to producing a cartoon series

called Pu Yai Ma Kab Tung Ma Mem. For many years, his cartoons, though having

only a limited audience, have been considered good for mankind because they reveal

injustice in society. Therefore, he deserves the award.

3. Some pictures of my childhood in the forest are still bright in my imagination,
though it is almost thirty years since I left the land. We, my cousins, and I, had our

houses in the middle of a clearing, to the west of which there was a dense forest

range. Our houses faced south, overlooking a big corn field where we played hide-

and-seek when the corn plants had ears. On same chilly nights, we made a fire under

the big Ormosia tree, broiled corn and sat around talking about the adventurous
hunting of the day. Happy day! Now another thing that I remember clearly is the

snaking track between the houses and the corn field. On rainy days, we went out

dancing naked to take a shower. Certainly, my days at that time were full of joy and

happiness.
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Appendix 5 (Lesson plan)

Direction: Work in group of five and fill in each blank below with an appropriate

transitional word or expression from the box. Each may be used more than

once.
Therefore as a result accordingly
moreover however on the other hand
On the contrary this is to say meanwhile
in the meantime in other words the first nlace
1. The young athlete has been practicing for almost a year. He ,.............. , 1s not very

sure if he will get the gold medal.

2. The young athlete knows that he will compete with several world-famous runners.
............ , he knows he must be dedicated to practicing if he wants to be the

winner.

3. Generally, it is good to watch television. .................. , watching television can
make you feel relaxed after work. There are a lot of entertaining programm on

television, especially in the evening.

4. There are so many exceptions in the use of the articles a, an, and the. .............. , 1t

is only through constant reading and writing that one can master their use.

5. The construction of the Pak Moon Dam has proved not only useless to the old
inhabitants of the Dam’s site but also harmful to some local species of fish.
.............. , it has caused many problems that, in the long run, have ended up being

controversial.
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. Miss Sudsiri is neither hot-tempered nor black-hearted. ..................... , she is

calm and tender-hearted.

. After I graduated from SRU, I went on for a master’s degree in electrical

engineering.................. , most of my classmates found jobs with good salaries.

. When the preparation of all the ingredients is finished, you put a pot with enough
water in it onto the stove. Wait for the water to boil. ..................... , you set

the table and wash the soup bowls.

. Please keep in mind that in this company, honesty is the best policy. ................. ,
honesty is a qualification that every worker here needs to have in order to succeed

both in work and in getting a better income.

10. Petanque has several advantages for a sportsman, .................... , it enhances his
concentration, because to succeed in the sport he must be very careful in

calculating distances and in throwing stone balls.
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Appendix 6 (Lesson plan)

Direction: Work in group of five to express your opinions about consultations,
make a decision on what steps to follow in writing a paragraph in your
group.



150

THE PLEASE STRATEGY

(Look at the first letter of the first word in the following items; P+L+ E +A +S+E)

ST e

Pick a topic.

List your ideas about the topic.

Evaluate your list

Activate the paragraph with a topic sentence.
Supply supporting sentences.

End with a concluding sentence and evaluate your work.



151

Appendix 7 (Lesson plan)

Writing Task

Write a paragraph of at least 250 words on the topic ‘“The view out of the

window”. Use prepositions indicating places and transitional markers.

The view out of the window
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APPENDIX D

Questionnaire in Both Thai and English
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Questionnaire on Attitudes towards Learning English Grammar

through an Inductive Approach

This questionnaire aims to investigate students’ attitudes towards
writing activities through an inductive approach in the course 2003209 Formal
Paragraph Writing, for second year students in Suratthani Rajabhat University,
Suratthani, in the first semester of the academic year 2009. Your answer will be kept
confidential and will not affect your grades at school. The information will be used to
form the overall views.

In addition, the research results obtained will be useful for improving

the teaching of English paragraph writing for students in Higher Education.

Instructions: The questionnaire consists of 2 sections:
Section I: Personal background
Section II: ~ Students’ attitudes towards learning process through

an Inductive approach
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Section I Personal background

Direction: Please fill out the blanks and mark ( v' )in front of the statement which

is the most relevant to you.

1. Name Last Name

2. Gender O Male Age__ yearsold
[ Female Age___ yearsold

3. Major: Year: Faculty:

4. T'm studying 2003200 Formal Paragraph writing in

O section 5184 O section 5185
5. Thave studied English for ______years
Section II:  Students’ attitudes towards learning process through an Inductive
Approach

Directions: Please mark (v )in the box which is the most relevant to your opinion.
Level of agreement
5 = strongly agree 4 = agree 3 = neutral

2 = disagree 1 = strongly disagree

Level of Agreement

5 4 3 2 1
statement Strongly Strongly
agree | neutral | disagree |
agree disagree

I like it when the teacher gives
examples of phrases or sentences which
are easy to understand. They motivated
me to understand grammatical rules in

these practical examples.

I like it when the teacher’s 2-5
examples of phrases or sentences shown
to help us be able to notice their
similarity of parallel structures in those

examples.




161

No.

Statement

Level of Agreement

5

4

3

2

1

Strongly

agree

agree

neutral

disagree

Strongly

disagree

An opportunity to read parallel phrases
or sentences given by a teacher
satisfied me a lot because I could
acquire and learn the similarities in

those examples.

I like it when the teacher gave

sequences of questions until I was able
to become aware of grammatical rules
and conclude those rules taught by the

teacher.

The teacher’s questions encourage me
to be enthusiastic and to pay more

attention to the lessons.

I like it when the teacher gave us
grammatical errors in phrases or
sentences in class in order that I learn
to apply those grammatical rules and

find the correct answer by myself.

I like it when the teacher gave feedback
of grammatical errors in phrases or
sentences in class in order that I am
able to apply those grammatical rules

and find a correct answer by myself.
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No.

Statement

Level of Agreement

5

4

3

2

1

Strongly

agree

agree

neutral

disagree

Strongly

disagree

I like it when the teacher provided me
and my classmates’ texts taken from
newspapers, magazines, and short
stories in order to summarize

grammatical rules found in those texts.

I like it when the teacher provided me
and my classmates some texts from
newspapers, magazines, or short stories
to do exercises in order that we find
sentence structures which have been

studied in the class.

10

Assigning to work in pairs satisfied me
because it made me enthusiastic and

confident.

11

Working in groups satisfied me
because I was more enthusiastic and

confident.

12

I was satisfied when I had
opportunities to participate in
classroom activities because this made
me think and better able to apply
grammatical rules for paragraph

writing.
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No.

Statement

Level of Agreement

5

4

3

2

1

Strongly

agree

agree

neutral

disagree

Strongly

disagree

13

The teacher’s guiding grammatical
errors without any correction satisfied
me because I had to correct them and
conclude those grammatical rules by

myself.

14

I like it when the teacher identified
corrections which had been done after
my classmate and I learnt and

concluded the rules, so we were able to

understand grammatical rules correctly.

15

I like the teacher’s techniques which
makes me get the habit of summarizing
the grammar rules whenever being

stimulated.

16

I like it when the teacher asked
classmates and me to sum up the

grammatical rules in class individually.

17

I like to summarize grammatical rules

from sentence examples by myself.

18

From activities in this class, I realize
that understanding the constituents of
sentence structures is more important

than memorizing.
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Level of Agreement

5 4 3 2 1
No. Statement Strongly Strongly
agree | neutral | disagree |
agree disagree
19 | I was satisfied with the teacher’s

teaching process, which started from
easy to difficult, so I was not confused

about the lessons.

20 | I was satisfied with summarizing
grammatical rules by myself, which is
a new technique in the learning
process.

21 | I think that my friends and I were given

enough chances to share our opinions
while studying in course 2003209
Formal Paragraph Writing

22

I think that my friends and I were given
enough time to share our opinions
while studying in course 2003209
Formal Paragraph Writing




Commendation and Suggestion

Please express your own opinions and give your suggestions for teaching and
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learning process in 2003209 Formal Paragraph Writing (you can give both your

positive

Positive

and/or negative opinions towards the learning process in class)

A S A

Negative

SO S A

Thank you for you cooperation
Prisna Putthasupa
Researcher
Graduate Student
Teaching English as an International Language, Faculty of Liberal Arts

Prince of Songkla University
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APPENDIX E

Teaching Schedule Used in the Experiment



Teaching Schedule Used in the Experiment

Grammatical Topics of Output
Week Procedures Theory Activity
Points Writing Passage length
The pre-test - The students are added to My life Free writing under
2gh Juni—?)rd July do the pre-test. title control, at
- grammatical test least 300-400
- writing test words
The pre-test - The students are added to My Free writing under
2 do the pre-test. Experiences | title control, at
6™ July-10™ July - writing test least 300-400
words
Inductive | Introduction | Reviewing of The present My home and | writing under
Approach | to the grammatical points and simple tense, my family | control title and
g July—31 0" July paragraph studying the verbs guides, at least 250
- List or characteristics of a list — 300 words
paragraph and a paragraph

L91



Week

Grammatical Topics of Output
Procedures Theory Activity
Points Writing Passage length
Inductive | Composing a Learning ways to write articles, nouns, My province | writing under
A Approach | paragraph the main idea, the topic | relative clauses, control title and
" . - Ways and sentence, relevant ideas, | conjunction guides, at least
27" July-31* July
support techniques | and the location of the 250 - 300 words
ideas in a paragraph
5
3 Aug-7" Aug Mid -Term Exam
Inductive | Paragraph Practicing writing a adjective My close-friend | writing under
‘ Approach | strategies paragraph focusing on describing control title and
N N - Unity, one idea, having a appearance and guides, at least
10" Aug-14" Aug o ) )
coherence, distinct unity personality 250 - 300 words
continuity
Inductive | Paragraph practice | Practicing real writing to | comparison, A country in | writing under
7 Approach | - Practice of write a paragraph that word order, my dream control title and
17™ Aug-21%" Aug paragraph writing | explain how something | there-be, guides, at least

happens

phrasal verbs

250 - 300 words

891



Output

Grammatical Topics of
Week Procedures Theory Activity Passage length
Points Writing
Inductive | Paragraph Learning about Tenses; present | What do you writing under
8 Approach | strategies expressions used in simple - tense, think about control title and
present perfect
24" Aug—28th Aug -Transitional writing a paragraph tense, future | English? Is it guides, at least
words and writing simple —tense, important? 250 - 300 words
adverbs
expressions
Inductive | Paragraph practice | Practicing real writing to | Pronouns, if What do you writing under
9 Approach | - Practice of write a paragraph clause, modal think about control title and
31% Aug-4" Sep paragraph writing | constructing verbs chatting on the | guides, at least
internet? 250 - 300 words
Inductive | Paragraph Discussing transitional | present The view out of | writing under
Approach | strategies words used in writing continuous the window control title and
0 -Transitional paragraphs tense, guides, at least
" " words and writing | Learn about the preposition 250 - 300 words
77 Sep-11"" Sep ) . ) o
expressions expressions used in indicating
writing a paragraph places,
conjunctions

691



Week

Grammatical Topics of Output
Procedures Theory Activity
Points Writing Passage length
Inductive | Reviewing all Practicing real writing to | Tenses; present | Telling about writing under
Approach | the element of write a paragraph that perfect tense, one of the most | control title and
11 paragraph tells past action past simple exciting guides, at least
14" Sep—18th Sep tense, voices, experiences 250 - 300 words
gerund,
infinitive
12
21% Sep-25" Sep Post test
13
Post test

28" Sep-1* Oct

0L
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APPENDIX F

Error Codes



Types of Grammatical Error

Code Issues of Grammatical Error
Gl Verbs
G2 Tenses
G3 Pronouns
G4 Nouns
G5 Articles
G6 Prepositions
G7 Gerunds
G8 Phrasal verb
G9 Infinitives
GI10 Relative clause
Gl1 Adjectives
Gl12 Modal/Auxiliary
GI13 There-be
Gl4 Comparison
GI15 Voice
Gl16 If clause
G17 Adverbs
GI18 Thai serial verb construction interference
G19 Possessive (s )
G20 Agreement
G21 Word order
G22 Subject prominent language
G23 Conjunctions
G24 Fragment
G25 Run-on sentences

172
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APPENDIX G

Working Card



Example of Working card

174

Group: [ experimental Subject No.

O control

Title: [ my family
O my experience

Error:

Grammar Code:

Grammatical Form:

Group: [ experimental Subject No.

O control

Title: [ my family
O my experience

Error:

Grammar Code:

Grammatical Form:
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APPENDIX H

Examples of Writing Test
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Writing Test
Name: J\thp Rgchg Pm ) un_Student Number: 5470540061094 Section: 51§4. 094
Test 1
Instructions: Write a paragraph about your family. Use your own information to describe your
family under the title “My Family”. Include the Present Perfect, the Present Continuous,

the Future Simple, and the Modals. Your paragraph should not be less than 350-400 words.

My Family
There sre  four ?“Fle fug Fami[g. M\Iiself name i

Iuh}ip Rachagrajin. T'm ta year old. T ama lp\a\!fu\.

1'm o big eyes- T am o shot- T'm o ghoight hoir. I'm

a face vound  and I'm o nose flat. T'm freetime o cooking
liste sic_etc. My fother name i Avon Rachoprajon,
Heis 5o year old- We is a policeman. We is shod and black
hair. We ic o foce vound. Re is like work. He don't smoke
he is o nose Elot. We is 4 smﬂ_egu_ﬂ_c_u_ﬁgyu_mem
Ne is 3 medivm . He is 5 thin lips. We is a broad shoulders.

He is  very kind efe. My mother nsme is Rewadee Rachaprajon.

She is 44 year old . She is 3 gordenne; . She is very kind .
she is like work . She s \ong and ved hair. She is face round.
She it medium . She is noge small ond smsll eyes. She it like

greed colour _and wasr clothes of modorn . She is mother very

sod For m ch. T loves father snd mother very mych

Mg father Preetime reaoling newpaper and wgi'ching Tv.

and lishning mosic. My sister nome is Mih\ga Rachsprajon .

She is o ear old. She is small tyes . She s Figure well.
She is long and ved heir. She is noe Elot. Sheis thin lis.

she i ediym  snd she 15 sigler very qood For me _Ghe it
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Lke ved colour. And my sisker freehme 3 rguﬁns book

listening music, waleh Tv. snd cooking. Aelivites in my fomily

on ho\iclag eve\-g on Sundsy we are toor to follow province

se] happingss vch. T loves my Faml\l
Very muc}\ everyone is ha?"f’ in fowi lu on holwlau and 1 n
norm__is my &m#- Avd ™ Famnlg everyone give concerned

with me ever3d93 well.

(Thank you for your cooperation)



Writing Test
Name: o1 unoh mm] - O.Amm Student Number: 01070540010 Section: 53 %5. 014
Test 2

Instructions: Write a paragraph about your experiences in the past, such as your holidays,
your life in high schools or your impressive memory. Use your own information to describe it
under the title “My Experiences”. Include the Past Continuous, the Past Simple, the
Conditional, the Passive voices, and the Relative clauses. Your paragraph should not be less

than 350-400 word.
My Experiences

?e“‘\; exp&‘ri@'ﬂt@s qt \O’} tf \"(,\\ ')be ONe_oxperisncr
i‘\qai 1 cont forged 4 Lot yoar , J a0 b o lowo to IJ‘uJV;
M« hecavse 1 hwuqi w'\ chc‘cvx [,nu\w% Ium.ucm Wil lg
mDW\OM 0 %vworld and 1 \C\;V(J {é TLWV“) ’WU\mc %@ worm
So when I hod oovow ity T would ot Hit mv Dother ond
My wﬂ\m Were 50 kmc) T!am ave OPDOHUWJN Lv M\I PLWV)JIS
| “M Bivs] d N 51 Ma C'\jg]}a ws boﬂ) qch awd lgcd MNewny
of the qoed thing 15 were T }v!uv&ﬂ@ab m@r@sﬁm @'cc@q suche
N&qam JW}LHQ,L ?\l)frmaw W‘L:@UL Cw"hm mHOm) %OPPna
LCle&XeS und ?)Q)[b\ /( Cave) . ?hM Owg 5C J:(%hu) 4%}«{3
q’(’wauhcw Bor vavellers o Lok of WM e T ke the erther
i ma‘aqwq \w@ rQusE 1L 'M%ﬁjf hot ard cold but IC]HML “w

Hhe rany woher T lived of Rucq\/va b botel T Dked KULG‘/W”)

votel bhicavse my poommete_wns V@N frioelly and genetod
Somgons was mu)c{wa and %‘WJ& ohe w%m ﬂ%()(C{e’\C/ Samﬁo ne.
When T inle my classroom - T b owd cml new friendds 1 ﬁfrww/
s much berause nen riends come om ma7 ;D/ o o
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difevert combvy. T lked my classroom fhat whose Friends

Werd %i&nd’N cmd{explai’n WM/.T Ofiofw"‘iL wd@rsfawc, the. meamin;

Buthermope | ’m\a lecturers oo oood and T Jko hem very mifh,
Sur& 1 vo’M Jr\om@ WN )M1Lumr ma aq 79)05) Was a/so

both accd avel bod. Such ds e aood hi m@ were e chioten

ﬂyd mcm) %\m{c %e tﬂo %@ }ma/ }Wa WA malav paco/ hﬂ\év

50 much,w} Tt was so bod Thyi m My st MOMM Daloysia

T hod o Jot 070 frouble understonling Jn@ov\p This was o suron(m
bt it didet WDH@m for mo . This wos hecause of my pronunc;afon.
m\i \amo\ps Dvonunrwh Oh @Wk\@mc Were W)fh H’l& V" sound
and el sound For zoxampl& when T so:d the word vm[@

it soundod hm bo%@ And when I said the word lafe

it sounded like ot bt it didnt Drob\@m b@wm T study now.
Finally %oww@v hat T wos o chort time in Molbysiy

but T wos baow/&i much and T got mony oxperisnces

for mprovs wysell. T ked mo'msjrq \/urv/wch becais

mulu\l 5‘10\ $ muls\lm Or}\i MP Il’)avm Dpver}umf\l 90 back %0

mulmm T fesl s0 hppy and %eh T ook T gt opvon‘um/

t\@ \mck 1D ma’a\JSM Alnou ma’ / ”‘j’”aé’p‘} »Jw// 71rv S?lud/

ad T hoo@ by Oﬁ 0 L‘cod otk

\ Thanks ... Teochor’

(Thank you for your cooperation)
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Writing Test

Name: ?Y‘%O(POS" NUMV\S Student Number: 310705 4001%)Section: 511,7.0 31
Test 1

Instructions: Write a paragraph about your family. Use your own information to describe your
family under the title “My Family”. Include the Present Perfect, the Present Continuous,

the Future Simple, and the Modals. Your paragraph should not be less than 350-400 words.

My Family

P’m Lamily hove, 4 person. The Fiest person ie my fother.
J

Ris vame 15 Sombun Nudana His hlc\(nqme s Aod.
Heis 49 vears old. My ienii b g) ok onsnis
tamarai. He s a ‘Yeache5 No ke eot banana byt he
dislke waghyeom. He alnays go o peach with my mother,
my sister and we. His hobbv \s D‘ay Lootball w\"'{\ his
—?\r\ewo{,s N\y father \g wcr\cvxol V ano\/ 1}k he (s
fanisaesFonee:. The secein person her is my mother
Hev vawe i5 Jitsawal T,,:gamoosr Her wick name ts Aiw,
She Is 52 years dd. Ghe 1 Gevermentofficiol at Sodun
province - She |ike cooking but she don'd hkesmqa song.
Sm qu\\/y 301\0 s\nowmdm %H\t\ my father one by one
N\v mother I very beaw’shcu\ ond very {riendly W\‘Mevew bo
T\/\e, next bovson 15y 5|5+e\r she is beauh\tu\/qnol she \nave
white skm ¢+ My gister ame s Doaddouna - deund
Jaisomost wick vame s AG. She s zzuveavs old .
She b i chulest &) Pontialmhan UnwmnW She like
smoxasonm ot Ko raokae box with me and she ke g0 to
S Pping ver V. vwm\n The fubore she, want Jo be a teacher.




Satme Same W\V &rH/\w she don* Lke, warms  When hev meet
it she wl \va\p av\o{ cry . She vs friendly . The lost
pc(son of myu(\am\ IS ‘we N\\/ name s Tfeycu)a'} Nudam
\\l\\/ wick name s Aém T'wm 2 years od. T'wma S'}udemt
R kmabm University ot secordk yeavs en fnqhgln
?rw,rqmc 1 l\\«. \isten 4o m‘ism and, \ke Qma\ qSOM
bujr a\\s\\\cc 9\av spor+ T lke smile o cveV\/ bod)d, s v;\)
fevendly | \\ke %\k with my -@vwvm\

For (vxt) 1 hink twy ?mm\v ls erery 'HA\V\m for we..
B my Wle s | aert 14 my bcd\l but
1 dOV\-Hno\ve Some Pw&m cnc ‘(‘om\\\[ 1’y Unhappy -
Now I have father, mother sister. T amse happy

i Love m\/ -CO/M\‘V\’;.

Prc\}ml)q-) N\Ao\mg\)
1.D v101094001042

roup »1ut. 0¥

(Thank you for your cooperation)
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Writing Test

Name: MY. Chi mwm)f Student Number: 2003209 Section:
Test2

Instructions: Write a paragraph about your experiences in the past, such as your holidays,
your life in high schools or your impressive memory. Use your own information to describe it
under the title “My Experiences”. Include the Past Continuous, the Past Simple, the
Conditional, the Passive voices, and the Relative clauses. Your paragraph should not be less
than 350-400 word.

My Experiences

T had mary expeqlencs. Thic was _ome of hy qood experience gn b-3
Oclober 2004 . I and my friend wedt to camvmq Mrjrv mL Nai- Vao

Eeqﬂ\ in Khawom We u\Vc& in camv on aeadr\, W( Someone lveff/
L hunqmw Tn dhe aflernson on 'Hne first Aau . lave& Fothall
ith i Wrnenot ands Hue cvcv\ma T wd wy mr\\cnend/ were & cooker
Tot & M meal par’tv We oqwmk omd. p\aq LL game Al night . We were
\napw *Ojcﬂxev En 'Hr\e a‘fjremoém on *RAL seum&@ @‘d’@r We werﬂ'
b bam"ﬁnq e school a%eo\&v \le swam in the sen . and playek
fibll togther. My airfiiend "walked on Bhe bech with her {nen&
ond, she p\qojroqmpth her ftiend, . We cook The med Tor onnc(
no\r% e p\aueoﬁ Qanes’, song_d_song and v\ﬂved the qojfar
We Lere \Im/ Mpov n Jr\na)( Wt\mc \JUJf O?Ee( ()Otrtv wt ceahe&/ up.
We_blaged e il and drar . On the Hhird! dog e pui ited,
e _sthgol 240N ortll Tieished our vork. We_hod (UVlCh and_ame
bock home. 1 love aryone I g Comying parj(v We  were
\napw when  we Were Jioqeﬂw '

So Ahe camvg Darjrv was 0 300& expurience i mjv i
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