R

A Study of Thai Learners’
Responsibility in Learning a Foreign
Language

Asst. Prof. Zainee Waemusa
Ms. Chutima Srichai
Ms. Karuna Wongphasukchote

sartment of Languages and Linguistics
sulty of Liberal Arts
nce of Songkla University

)8
runded by

Faculty of Liberal Arts Research Grant
Prince of Songkla University




Research Title A Study of That Learners’ Responsibility in Learning a Foreign Language
Authors Asst. Prof. Zainee Waemusa

Ms. Chutima Srichai

Ms. Karuna Wongphasukchote

Date _ - September 2007- September 2008

Fund Source The Facuity of Liberal Arts Research Grant, Prince of Songkla University
Keywords Responsibility, learner autonomy, independence learning, foreign

language leaming, self-directed online course, virtua! classroom
Abstract

The study was aimed to examine learners’ responsibility while they were learning English
as a foreign language at Prince of Songkla University ‘in Thailand where a seff-directed online
course was administered during the second semester in the academic year of 2007 to shed
lights on learner autonomy. The data from six EFL learners, with a purposive sampling due to
their different learning goals: one learning English as a communicat!"on tool and the other as a
subject, were collected through a questionnaire on at{itudes towards learning a foreign
language, a weekly diary for three months and a monthly-administered interview with open-
ended guiding questions for three months. The data from the study tools were brought into a
critical content analysis to reveal their ongoing developing stages of responsibility in learning
English as a foreign language.

The findings revealed that the six learners demonstrated ongoing unstable and different
stages of responsibility in learning a foreign language throughout the self-directed course.
Three of them leaming English as a subject did not fully develop the final stage of responsibility
or transferring role — changing their role to be a teacher role in monitoring their own learning
process, but merely showed the first stage — being aware of their responsibility attitude from the
beginning to the final phase of the study. Their building blocks of responsibility or skills and
attitudes were identified as low motivation, mostly extrinsic ane, low self-confidence, little
monitoring and self evaluation, and a limited variety of workable learning strategies for a self-
directed course. On the contrary, the other three learners of the communication group could

develop the final stage of responsibility development, yet not fully complete responsibility. Their



reported buiiding blocks of responsibility included both intrinsic and extrinsic motivation, self

confidence, various fearning strategies, monitoring and self evaluation, following rules of control,

and more importantly delegating tasks and decisions. However, both groups of the learners did
not build any learning community with other learners and teachers such as practical
cooperation and group cohesion with other I;aarners, willingness to work with teachers or
facilitators in developing their responsibility.

On account of th‘ré responsibility development, some logical explanations would be
differehl leamner characteristics (student practisers and student explorers), insufficient learner
training for autonomy, a shc:jrtage of ineffective scaffoiding throughout learners’ learning

process, and insufficient online learning skills.
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Chapter 1
Introduction
Rationale of the Study

The notion of independent learning, currently, has been discussed by many
scholars (Palfreyman & Smith, 2003; Scharle & Szabo, 2000; Benson & Voller. 1997),
especially in their attempt to understand learners’ factors in learning a language
including motives, chure, environment, and others. This is probably because leaming a
foreign language has shifted from its traditional research focus of pedagogy to fearners’
learning process i.n« responding several changes of learning, for example, increasing
numbers of iearners, theories of acqhisition. and language learning process which has
been shifted to learners (Holec, 1980), especially the notion of independent learning.

According to Benson (as cited in Benson & Voller, 1997, p. 3}, independent
learning can be described in three perspectives, namely, (1} a technical perspective
which focuses on learning skills or strategies, (2) a psychological perspective which
focuses on attitudes and abilities to manage independent learning, and this could
maonitor responsibility i independent tearning, and (3) a political perspective which
means power in managing content and one’'s learning process.

The pracess of independent learning ts complicated. Scharle and Szabo (2000)
claimed that a factor which fosters such tearning is responsibility which teachers could
observe. Learners usually ignore taking part in learning a foreign language and have
passive learning as learners rely on their teachers heavily. This seems consistent with
Waemusa’'s observation (2003) of EFL students’ independent learning at the self access
leaning center at Prince of Songkla University, Thailand. Waemusa found that such
learners tended to be practisers, rather than explorers. According to Sturtridge (1997),
student practisers are those who think that to compiete an assignment is to complete
tasks within the assignment without any further application. In other words, they could
not explore or manage additional activities or tasks in learning a foreign language. In
other words, they could not develop themselves to be siudent explorers who, on the
other hand, could manage their learning process further and decide their own learning
tasks, exploring more learning tasks, which becomes an important part of independent

learning and responsibility.



't is worth examining students who develop their responstbility in learning,
especially in the process where computers are blended in their iearning. Schwienhorst
{2003) investigated CALL (Computer-Assisted Language Leaming) and found that by
using Tandam Learning, an interactive program to learn English, it could assist iearners
in developing independent learning. He poir;ted out that learners could learn the
language in their own-created environment and it could foster them to learn the
language with higher motives, yet within learning constraints. He proposed this learner-
created environmentla “Third Place" - a virtual world between learners’ language culture
and the target culture: CALL then could assist learners to develop their motives and it
could be a positive factor in deveIOpiné responsibility in tearning a language. A question
remains unanswered: how learners develop their responsibility in learning a fanguage
while they are learning with computers. '

To assist learners to develop independent leaming, responsibility is part of the
process. Scharle and Szabo (2000, p. 1) defined responsibility in learming as a process
done by learners to let themselves know what the learning purposes are and how to
manage themselves as well as making determined efforts in taking éctive roles in their
own learning process. They claimed that we need three stages to develop learner
responsibility: raiéing awareness, changing attitudes, and transferring roles. Knowing
where learners are, teachers can help them develop responsibility and finally
independent learning, which hopefully assists learners to accomplish their learning a
foreign language.

This study was inspired by the process of developing learner responsibility
outlined above; thus it would examine how learners develop responsibility in learning a
foreign language by looking at their retrospective report, especially in a context where
they leamn English as a foreign tanguage through a self-instruction course with computer
assistance. By understanding the process, we could provide them with any assistance

needed in developing respensibility in the future.

Aims of the Study



The study was aimed to examine learners’ responsibility v/hile they were learning
a foreign language in the That context where a self-directed course was used during a

four-manth semester.

Significance of the Study
The study was conducted to explore responsibility process developed by
learners in learning Erlglish as a foreign language, according to the theoretical
framework proposed by Scharle and $zabo (2000), under a self instruction course
offered by the Debartmeht of Languages and Linguistics, the Faculty of Liberal Arts,
Prince of Songkla University, Thailand. The course was a remedial course for those who
were required to take in order to de\)elop English praficiency before taking fundamental
English courses of the curriculum. Thé findings would have the following benefits:
1. providing insights of responsibility process developed by learners in learning
English as a foreign language;
2. unfolding the learning process developed by learners with virtual classroom
management; :
3. suggesting how to improve the management of Preparatory Fundamental
English Course (890-100) or cther courses in simdar management, those

offered by the Department of Languages and Linguistics, the Faculty of

Liberal Arts, Prince of Songkla University, Thailand.

Definition of Terms

Responsibility refers to “the learning process done by a leamer in igarming a
language to let him/her understand objectives of learning and know how toc manage
them” (Scharle & Szabo, 2000, p. 1).

Virtual Classroom (VCR) is a self-directed online course produced with Moodle,
a software program to create a learning management system. In this study, VCR was
opened for students with membership and was introduced to students enrolling in an
English course at the beginning of the semester.

Media Stream is a stream video in which several lectures (with seven topics

focusing on selected grammatical points necessary for studentis to learn before taking



higher-level courses) given by teachers in an interactive module were provided for

unlimited view by students. It is part of VCR.

Scope of the Study

Since the study was conducted to exblore learners’ responsibility revealed by six
EFL learners as a case study at Prince of Songkla University, Hatyai campus, Thailand, it
was not aimed to generalize the results to other contexts. In fact, it was based on the
idea of autobiography, sugg_ested by Benson (2004), to examine learning processes
experienced by individual learners. He claimed, “...[it] focuses on the analysis and

description of social phenomena as they are experienced within the context of individuat

lives” (p. 4).



Chapter 2
Review of Literature
The study was aimed to explore learners' responsibility in learning Engtlish as a
foreign language. Therefore, it is importat;wt to understand the basic nation of
independent learning. Thus, this chapter presented the brief notion of autonomy,
followed by the idea ef learer responsibility. Next, the ctass management of the course
which learners in this study were taking during the study was described. Finally, a
review of related |i.t‘tarature in computer and independent learning as well as related

research on autonomous language learning was presented.

Independent Learning / Autonomy

In language learning, the term “independent learning” and “autonomy” may be
used interchangeably (Sheerin as cited in Benson & Voller, 1997) referred as the way
learners could contribute themselves in learning a language; some scholars (p. 2},
however, prefer to use both terms differently (Holec as cited in Benson & Voller, 1997,
Dickinson as cited in Benson & Voller, 1997}. Holec (as cited in Benson & Voller, 1997)

states that autonomy, in language education, can be described in five different ways:

for situations in which learners study entirely on their own;

for a set of skills which can learned and applied in self-direct learning:

for an inborn capacity which is suppressed by institutional education:

for the exercise of learners’ responsibility for their own learning;

for the right of tearners to determing the direction of their own learning (p. 2)

BAE i S

Preferring to use the term "autonomy,” Benson (1997) defines it in three basic
definitions: technical, psychological, and political versions. By its technical version,
autonomy means “the act of learning a fanguage outside the framewark of an
educational institution and without the intervention of a teacher” {p. 19). In the
psychological description, the term “autonomy” means “a capacity...which allows
leamers to take more responsibility for their own learning” (p. 19). Finally, the political
definition is given as “...controlling] over the processes and content of tearning...both
their own individual leaning and the institutional context within which it takes place™ {p.

19).



Therefore, In this study, the responsibility in tearning a language seems to
account for the psychological definition proposed by Benson (1997}, in which learners
need to have the right attitude and the capacity to be responsible for their own learning.

Scharle and Szabo (2000, p. 5} claim that learners may exercise their autonomy
or responsibility to various degrees or sl.ages. The question arises: how do learners
develop responsibility in language learming? Is there any step by step explanation for
learners’ responsibility if they develop it during their learning process? The following

section reviews the basic notion of responsibility in learning a language.

Learner Responsi\bility: Definition and Learner Characteristics

Responsibility and autonomy seem interrelated; having responsibility justifies
autonomy as many claim that responsibility is one of the characteristics of autonomy in
language tearners (i.e. Holec, 1980; Scharle & Szabo, 2000). To understand autonomy
traits of learners, it is worth reviewing characteris}ics of responsible learners.

According to Scharle and Szabo (2000, p. 3), responsible learners have several
characteristics. These learners are those who believe that their effort and contribution in
learning processes are Significant to their own learning progreéé. Holding.such behef
without the idea of pleasing teachers, they also perform tasks accordingly. Team work is
part of their Ieafning traits. They actively cooperate with the teacher and other learners in
learning for all benefits. Constant monitoring their own learning progress together with
an atiempt to use available opportunities in language learning for their own benefit is
always practiced. Therefore, not doing homework does not impede the so-calied
responsibility traits as long as learners become aware of their own learning process and
manage it by their own schedule.

Omaggio (as cited in Thanasoulas, 2000} produced a list of seven main

characteristics of the so-called autonomous leamers:
1. Autonomous learnars have insights into their learning styles and strategies;
2. take an active approach to the learning task at hand;
3. are wiliing to take risks, i.e., to communicate in the target language at ail costs;
4. are good guessers;

5. attend to form as weill as to content, that s, place importance on accuracy as well as

appropriacy.



6. develop the target language into a separate reference system and are willing 10 revise
and reject hypotheses and rules that do not apply; and

7. nave a tolerant and outgoing approach-to the target language. {p. 2}

To develop autonomy, learners must be responsible in their own leaming.
Trarefore, in consistent with Benson (1987), Scharle and Szabo (2000, p. 1}, with the
psychological version, define the concept of responsibility as the learning process done
by a learner in learning a language to let him/her understand objectives of leaming and
know how 1o manage {r;;em. With responsibility, learners are determined to take an
important and active part in thetr own learning. Scharle and Szabo (2000) focus on the
ways of scaffolding learners to develop responsibility and divide respansibility process
into three stages: raising awareness, changing attitudes, ana transferring roles.

1. Raising awareness refers to the beginning stage where learners start to find out
new ways of thinking in order to learn a Ianggage. In other words, learners start
to be conscious to discover new aspects of learning and to evaluate their normal
ways of learning (Scharle & Szabo, 2000, p. 15). They become aware of
changes upon their contribution to their own learning though they may not start
doing what they thfnk. ‘:

2. Changing attitudes [and belief] is the next step where learners realize that they
“need some well-structured practice in their new attitudes as responsible
learners” (Scharle & Szabo, 2000, p. 1). To put it simply, learners change from
their existing attitudes which could impede the development of responsibility to
new ones so that they could build confidence and motivation in learning; at this
step, Scharle and Szabo state that learners start to rely on them and other
learners instead of relying heavily on teachers (Scharle & Szabo, 2000, p. 48}). At
this stage, learners start to do activities which could contribute to their own
learning process instead of relying on a teacher heavily. They need to have
initiative for their learning. With this sustainable attitude, learners are ready 10

move to the final step, a transferring role.

3. Transferring roles is the step where leamers, with new attitudes and confidence

in learning, believe that they coutd take charge of their own learning by



independently selecting their workable learning strategies and activities. In other

words, they could step into the shoes of a teacher. Scharle and Szabo {2000, p.

80) state that at this step learners could control their own learning process by

taking “...over some roles from the teacher ana enjoy the freedoem that comes

with increased responsibility” (Scharle & Szabc. 2000, p. 1)

It is worth reviewing a noticn of how learners develop autonomous leaming in order

to comprehend the c&mplex process of such development. In doing so, Scharle and

Szabe (2000) propose the framework of how such learner development can be

integrated into classroom activities into many steps; the framework is called “building

blocks of responsibility and autonomy.,”

Building Blocks of Responsibility and Autonomy

By developing responsibility in each step, learners need to construct what

Scharle and Szabo (2000} call “building blocks of responsibility and autonomy™ {pp. 7-

8). These building blocks are skills and attitudes in learning a language, namely

1.

Motivation and self confidence. Motivation is both intfinsic—the inner drive or
learners’ interest-- and extrinsic—external factors driving leamers to perform
tasks. The more learners have motivation, the more they will have
responsibility. The later term, self confidence. is referred to learners’ belief,
or put it simply a feeling, that they could manage their own leaming process
by themselves, not replying on teachers.

Monitoring and evaluation is the learning process that learners examine
consciously.

Seif-evaluation is somewhat a role of a teacher that leamers tak- charge of
when they have responsibility. They would ".. judge their own work
objectively as they can” (Scharle & Szabo, 2000, p. 8).

Learning strategies are what Scharle and Szabo (2000, p. 8) call, “tools to
improve one’s language competence.” They are responsible for finding the
right ones for themselves or ones that work for them to explore and learn a

language.



5. Cooperation and group cohesion can be learners’ cooperation with other
learners in learning a language so that they will rely on each other by means
of feedback, for example, in a pair ar group work.

6. Wiilingness of sharing information with teachers includes opportunities in
which iearners can share learning aims with a teacher as a facilitator so that
they could identify the learning cbjectives to produce the sense of
responsibility as the outcome.

7. Following rules of control consistently is willingness to accept and play the
rules set'by a teacher to contral their learing.

8. Delegating tasks and decisions is the step of showing more responsibility,
proposed by Scharle and Szabo (2000), saying that it is “a reallocation of
some tasks and decisions in classroom work, so that students can get more
involved for example in choosing learming materials or correcting mistakes

[by themselves]” (pp. 8-9).

With these building blocks, Scharle and Szabo (2000) claim that learners could
be trained to develop resﬁonsibility in learning a language. To co:'\ceptualize the idea of
responsibility by connecting with such building blocks, it is our understanding through
reading such buiiding blocks in pinpointing a stage of the above responsibility that when
learners start to realize or be aware of a new way of learning, then they remain in the
raising awareness without starting anything yet. We can locate this stage at the first
building block: motivation and self confidence due fo the fact‘ that both reveal conscious
attitudes and belief of learners. It is the changing attitude when learners begin to
perform monitoring and evaluation process, self-evaluation, new learning strategies
distinct from a traditional way, and start to have cooperation and group cohesion with
friends, all actively. This is, as we believe, their changing attitudes resulting in their
changing ways of learmning. The last step, transferring role, is part of taking over teacher
roles. When learners start to have willingness of shanng information with a teacher to
plan what they want to learn, to follow rules of control set by a teacher consistently and
lastly to delegate tasks and decisions which is traditionaily made by a teacher, then

such learners step into the final stage of responsibility, transferring role.



Similar to the building blocks proposed by Scharle and Szabo (2000} but in
different terms, Thanasoulas (2000, p. 3) asserts that there are certain conditions to
achieve learner autonomy: These conditions include *...cognitive and metacognitive
strategies on the part of learner, motivation, attitudes, and knowledge about language
learning” along with the scaffolding by teachers. In other words, Thanasoulas puts it in
brief, séying that to attain autonomy, learners need to have proper learning strategies,
attitudes and motivatian as well as self-esteem (self evaluation).

With the theoretical framework of responsibility proposed by Scharle and Szabo
{2000), it is clear that stages of developing responsibility could be traced in order to
investigate learners. However, they propose the notion under the classroom
management with assistance of teac.hers who actively scaffold learning progress. What
about the classroom where learners are self-taught? Do they have such leaming stages
of developing responsibility if they are responsible? Since the study targets the
classroom context where students are self-taught with a teacher’s guides at the
beginning, it is important mentioning the classroom management where the study was

conducted in order to have a picture of learning context. c

Preparatory Foundation English Course: A Self-Directed Course

The study was conducted with six language learners who took Preparatory
Foundation English Course (890-100) because their English proficiency score from the
enfrance examination to the university was below the set cnteria {less than 33 out of
100), meaning that they need a remedhal course hefore taking required English courses
as others who passed the set criteria had to take.

The management of this remedial course is a learner self-taught approach. By
doing so, the course utilized a learning package for learners’ throughout a semester
including leaming tasks and quizzes in a virtual classroom created with Moodle software
(here in this study referred to VCR), a self-guided textbock, a learning resource in a self
access learning center under their own learning pace. The extnnsic motivation was
promoted by giving scores through quizzes in each unit; without coming to normal
classes, learners needed to log on to the virtual classroom to do these activities during

their preferred time and places where they could access the Internet. Within the virtual

10



classroom, additional learning resources refated to topics of the courses were provided

according to their interest. The class meetings or teacher interactions were done during

the first two week of the semester in order 1o provide students with handouts, materials,

and demanstration of the ways of how to learn.

After the first two weeks, teacher-student or student-siudent interaction was

made through several modules in the virtual ctassroom as follows:

1.

Web board. It is asynchronous communication between leachers and learners, the
board where learners could post their questions or problems they have. Teachers
would answer them later.

Instant Message. It is another asynchronous communication among users. It
provides the short message function with which learners could leave a message to
teachers or other learners who couid reply back later.

Chats. Itis a module which provides instant and real time communication among
users who might teachers or other learners. Interestingly, “The Chat activity module
aliows partticipants to have a real-time synchroncus discussion via the web. This is a
useful way to get a different understanding of each other and t‘he topic being
discussed — the mode of using a chat room is quite different from the asynchronous
forums. The Chat module contains a number of features for managing and reviewing

chat discussions.” (Chat Module, 2007).

Preparatory Foundation Engiish Course (890-100), aimed to improve the

language proficiency of isarners who did not pass the set criteria, thus provided

integrated skills in learning English skills by focusing on listening, reading and writing.

Certain tasks in the virtual classroom were given as follows:

1.

Media Stream was a video presentaton made by teachers in all topics which
learners had to learn in this course. The presentation was given in Thai and English
to give explanation of the grammar lessons in the course book. Each unit included
exercises according to the boak content.

Self Study Slides were summary slides of each unit. It provided exercises with
answers from Unit 1-7. The aim was to provide students a brief summary after they

learmned from Media Stream.

11



3. Revision was grammar quizzes and exercises based on grammatical paints
presented in Media Stream and the course book in every unit, 121ally seven units.
Each learmner could do tasks according to their own learning pace. To motivate
learners, scores were given based on the highest point learners could get no matter
how many time they couid do.

4. Basic Tactics for Listening was tistening tasks. Learners would iisten and had to
answer the questions after their listening to get scores. Like the Revision part, each
learner could do tasks according to their own leamning pace. Scores were given
based on the highest point learmers could get no matter how many times they could
do

5. Remedial English was a computer-assisted instruction (CAl) package to give
remedial English for those who need to prepare their basic and fundamental skills
before learning the course. This CAl included easy structure, writing, pronunciation,
listening and reading instructions and exercises as well as easy-to-follow leamning

strategies for learners who need fundamental skills and language.

Moreover, the course paékage included a course book with key gnswers. This self-
study book provided the content and was used in paraltel with Media Stream for learners
to follow step by step.

The evaluation in this course was based on 50% of the total scores from Revision
and Listening (30%), a midterm examination {35%), and a final examination (35%).
Importantly, the course was conducted on the audit, that is learners were evaluated their
performance on their “satisfactory” or "unsatisfactory™ only.

The course management, under the self-taught approach, raised a guestion: how do
learners develop their responsibility in learning a language? At what stage do they havo
in developing responsibility according to Scharle and Szabe (2000)? The insights from
the study would be beneficial for researchers and teachers, who would promote
learners’ responsibility and help them to become autonomous learners eventually. The
insights also might provide some understanding to teachers wha are self-directed

course managers in the future.






the semester was administered. Moreover, the students were asked to answer open-
ended questionnaire which consisted of questions asking their comments and attitudes
towards exposing the onfine course. The results showed that the experimental group
made higher scores than the control group as a result of using a combination of the
online and face-to-face in-class instruction. In addition, all students found that the onlfine
grammar course which provided more practice, instant feedback was enjoyable and
useful. They could leamn the lessons by themselves anytime and as many times as they
needed. Thus, it was clear that the online course heightened the students’ motivation
and raised their self-esteem in learning a foreign language.

In contrast with Al-Jarf {2005), Roper (2007) focused on successful learners. He
examined online learning skills that successful students developed. Seven skills were
reported to achieve the online course. Those were: developing a time-management
strategy, making the most of online discussions, using the idea of "use it or fose it",
making questions useful to their iearning, staying motivated, communicating the
instruction techniques that work, and making connections with fellow students.

Sullivan and Lindgren_ {2002) supported that using computerﬁs in language
learning could premote autonomy. They conducted a study on self-a“ssessment in
autonomous computer-aided second language writing. The aim of the study was to
encourage autonomy in the L2 learning situation. There were a group of 4 adult learners
of English as the subjects. The logging program, J Edit, was used to collect the data.
Thus, all the participants were informed that their writing was to be logged so that the
amount of data about the time events occurred, the keystrokes made and deleted, cut
and paste actions, and movement around the text using the mouse and arrow keys can
be observed by the researchers. The participants could choose any one of four topics
suggested freely, and asked to write an essay of around one A4 page within 30 minutes.
Then, the final text version was exported to T_race—it where the writers navigated through
their texts and discussed the revisions with a peer. After finishing their writing, they were
interviewed. All of them found the sessions enjoyable. Furthermore, Trace-it was very
useful in several ways, for example, participants agreed that as they became more
familiar with Trace-it they would be able to use H to locate problem in their L2 writing.

They found that Trace-it was a tool to assist them in assessing their English language
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progress, and locate problem areas needing attention. From the observation of the
researchers, they indicated that Tréce-it which helped strengthen ihe students’
linguistics awareness in a classroom situation could assist the promotion of the students’
autonomy and even encourage the students to be life-long learners even after they left
the classroom.

Bortoluzzi {2003) also claimed that computers ¢an help promote autanomy in
learners. A project was conducted on a creative writing by using basic computer skills.
The subjects were 28 Italian secondary students, most with intermediate level of
proficiency. At the beginning, the project began from an analysis of the navel
Frankenstein by Mary Shelly, then the students were given a task of writing a story that
would start where the plot of Frankenstein stopped. In the stage of preparing the story,
the students were required to use word processing and keep a copy to the computer
file. Their teacher read the first draft in order to make them confident before exchanging
the stories with a classmate. The next stage involved all the students in the role of
readers. After the students revised their first draft, they printed their story and gave it to
the classmate. All students gave feedback to their classmate in a re;}pectfu! and
accurate way. It was found that the creative writing activity would be motivating. it can
be confirmed that basic computer skills, using word processing, could help improve
student autonomy and collaboration due to the fact that word processing allowed
multipte modifications and revisions because error corrections and text restructuring
were easier. Furthermore, it helped the students in terms of spelling errors, attributable
to use of the spelling checker. The word-processed texts were more readable than
handwritten texts; other errors are easy to identify and correct. In addition, the students
liked sharing a tidy print-out that looked like a final draft of a real short story.

Like the above studies supporting the notion that computers could promote
autonomy in a different context, Marco (2002) examined how WebQuests could be
integrated into a content-based ESP syllabus since she needed to promote
technological titeracy among students and focused on content-based instruction which
helped students to interact with authentic and meaningful materials. Moreover, Internet-
integrated materials assisted the students with topics and cogni{ive tasks relevant to

their professional futures (Kimballs, 1997, as cited in Marco 2002). In a WebQuest,



student could interact with real world activity such as learning some basic background
information about the issue like science, music, or history. They read and analyzed the
websites given by the teacher, performing a task with peers such as solving problems
and making decisions. Finally, they could complete the activity such as presenting their
interpretation to recognized experts on the topic they encountered by creating oral or
written texts. The resuits from this study showed that WebQuests fitted well in a learner-
centered curniculum. It helped students develop autonaomous learning because they
took more control of their learning, while the teacher just acted as their facilitator;
providing the resources, helping the students develop learning strategies, guiding the
learning process, and offering support throughout the process. In addition, WebQuests
enhanced the ESP students’ motivation because they encountered new technologies
and the task they performed was authentic and. related to their field of knowledge.
Finaily, the students found that WebQuests were useful in learning in the way of
developing their academic skills such as scanning, paraphrasing, and summarizing.

in exploring learner collaboration in learning via computers, Skinner and Austin
(1999) explored how students felt about and performed with comput;er conferencing
(CC). The subjects who were intermediate to upper-mediate level EFL students were
allowed to have a synchronous discussion (real-time) using a CC software program or
asynchronous (non-real time) when adding the comments. It was found that the subjects
were motivated by this medium and had a positive attitude towards CC. Moreover, CC
enhanced students’ intrinsic motivation which was derived from personal interests due
to the use of CC in the class; CC also assisted them to feel less stressful and more
confident than in other language learning situations, During discussions, the students
also felt that they became part of a group and CC was a good way to improve writing
skilt in English because they had enough time to think and revise their language before
expressing their views in a conference.

To examine fearner autonomy indirectly by focusing on materials learned on
computers, Satitsart (2003) designed and experimented a computer-assisted
vocabulary games package for students studying Preparatory Foundation English (PFE)
al Prince of Songkla University, The package was used by 18 first-year students in PFE.

Pre-test and post-test were administered in order to check the effectivenass of the
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package. Also, the questionnaires were distributed to check their opinion toward using
the package. The resuits showed that the package could altract their interest and
motivate the students to learn vocabulary with enjoyment. Moreover the package could
promote students’ autonomous learning because it provided immediate feedback and
the studenl!s could study the vocabutary at their own pace and at their own leisure.
Furthermore, the students gained higher scores after the pre and post-test results were

compared.

Research on Autonomy in Language Learning

Several studies on developing learner autonomy in language learning, both in
the Asian and non-Asian contexts have been conducted. Studies in the non-Asian
context were first reviewed. One focdsed on the significance of sharing information
between learners and teachers in a normal class. The other found that awafeness and
concern for developing self-directed learning were very important to develop autonomy.

Cotterall (1995} investigated learners’ readiness for the changes in behaviors
and beliefs about language learning. A questionnaire was administered to a group of
139 adult ESL learners who were enrolled in an intensive English for Academic Purposes
course. The items in the questionnaire were formulated after conducting interviews with
a number of language learners and recording their opinions about language learning.
The study revealed the existence of six dimensions underlying learners’ responses to
the questionnaire. These were: 1} the role of the teacher, 2) the role of feedback, 3}
learner independence, 4} learner confidence, 5) experience of language leaming, and
6) approach to studying. She concluded that learners hold those beliefs which will affect
and sometimes hinder their receptiveness to the ideas and activities presented in the
language class, especially when the approach is not consonant with their experience.
She suggested that learners and teachers should have a shared understanding of the
language learning process and of the part they play in it. This awareness is a crucial
element of learner autonomy.

Macia et al (2001) conducted a study to explore how a virtual EAP course, which
relied on the use of the Internet resaurces for language learning and was speciaily

designed to promote learner autonomy. could hetp university students take charge of



the leaming process. The course aimed at helping students develop their language and
communication skills and, particularly, fostering learner autonomy necessary far
distance learning. The data for this study were obtained from students’ actions, views
and attitudes toward language and learning, expressed by students themselves through
course activities. The results of the study showed that the students were able to perform
a wide range of actions related to self-directed learning and to express their opinions
about language and learning. Also, their awareness and concern for undertaking actions
at different stages of the learning process were raised. They agreed on the need to
develop their awareness, motivation and curiosity in order to succeed in language
learning. Further, they were determined to continue their learning process once the
course was finished, by making the most of the opportunities they had to practice the
language through exposure.

In the Asian context, there were several studies on autonomous language
learning. Two studies focused on students’ attitudes, behaviors, and strategies {Chan et
al, 2002; Gan, 2004). Other studies investigated how the autonomous learning mode!
and task-based materials could promote learner autonomy (Naish@o & Yanling, 2001;
Wiriyakarun, 2003). Interestingly, there was one study on promoting English proficiency
by developing a community of self-directed learners (Lee, 2005).

Chan et ai (2002} carried out a study on learner autonomy with a group of 508
tertiary students at the Hong Kong Palytechnic University. The study aimed at
investigating students' views of their responsibilities and decision-making abilities in
learning English, their motivation level and the actual language learning strategies they
used inside and outside the classroom in order to determine their readiness for
autonomous leaming. It was found that the students generally perceived the teacher as
being more responsible for course planning and classroom management. As for
students, there were three areas which they felt that they should take major
responsibility for: 1) deciding what to learn outside class, 2) making them work harder,
and 3) making sure they make pragress outside class. The students identified a number
of factors which they believed influenced their views of their deciston-making abilities.
These were: (1) motivation (o learn autonomously, (2) the level of interest in autonomous

learning, (3) the need for learner autonomy, {4) the opporiunity 1o learn autonomously,
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(5) their previous experience of autonomous learning, and (6) their confidence of their
ability in the autonamous learning process. When looking at studeriis’ views of their
mativation level, a large magority (76.9%) of students considerad themselves ‘motivated’,
‘well-motivated’ or ‘highly-motivated.” However, the evidence from the results of both the
outside and inside class activities and the focus interviews showed that students’
behavior demonstrated little autonomy.

Gan {2004) examined self-directed language learning (SDLL) attitudes and
strategies that may be typical charactenstics of Chinese EFL students. The
questionnaire concerned with various aspects of SDLL attitudes and strategies was
administered to 357 second-year students at two mid-eastern universities in China. The
results of the study showed that the major SDLL attitude components were closely
related to all strategy components; however, positive attitudes toward SDLL did not
seem sufficient for success in language learning. Within SDLL attitudes, there were.
perceptions of confidence and abilities that appeared as the only subvariable that
seemed to be importantly associated with proficiency test performance. The study also
discovered that positive attitudes toward the teacher’s role in certaig learning situations
could promote students' fearning in an EFL context.

Naizhao and Yanling (2001} carried out an investigation of learner autonomy in
some EFL classes in China. Two teachers and 220 students were invalved in the
investigation, aver a 2-year period using qualitative observations to support the data. It
was found that when students became more autcnomous iearners, they built up self-
confidence in communicating in English. in addition, they realized that in order to
become autonomous learners they needed to learn how to work with others. They were
more aware of pedagogical goals, content and strategies and they much more actively
took part in the learning. They set up their own goals and planned for self-directed
learning, and tried to learn independently outside the class.

Wiriyakarun (2003) studied how teacher-produced materials based on a task-
based approach could promote learner autonomy in the ciassroom. Tne materials were
designed for the new task-based English curriculum at King Mongkut's Universily of
Technology Thonburi. Based on the students’ journals, it was found that the students

have highly positive attitudes toward those matenals. They became highly motivated
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KhunYing Long Athakravisunthorn Learning

Resources Center

Prince of Songkla Universily
and aclive in their learning. They could manage their own learning and they liked
searching information from various sources like grammar websites. She corcluded that
learner autonomy could be promoted at any level if teachers played a key rale in
assisting learners to find their own ways to become autonomous learners. I other
words, along the development of learner autonomy, teachers could serve as facilitators
to develop learner autonomy by designing and selecting appropriale mater:als.

Based on the concept that cooperation and group cohesion play a very
important role in developing autcnomy, Lee {2005) conducted a study on promoting
students’ English proficiency by developing a community of self-directed learning. The
subjects were all Chinese and Korean students of the 2004-2005 Beginners English and
Basic English courses at Kanda University of international Studies. Japan. They are
fluent in Japanese but they have much lower ability in English than the Japanese
undergraduates. The data for this study were obtained from: 1) students’ responses
from the student needs analysis administered at the beginning of the school year, 2)
student learning plans and reflections for three consecutive learning cycles. 3) a 35-item
written questionnaire in Japanese, and 4) 15-minute follow-up semig‘structured intenview
in Japanese. The findings showed that the students have become more proficient in
learning English. They also have had positive attitudes toward learning which knked to
higher level of confidence, English proficiency, and achievement.

Hence, a queétion remains: how do some Thai learners in EFL context with a
self-directed learning online course exercise their control over their own learning
process? Along their learning, to what extent do they perform responsibility i~ their own
learning? It is worth investigating since the insight would provide some understanding
of the individual learning process for better and suitable scaffolding their autonomy

learning process.
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Chapter 3
Methodology

This study was conducted to investigate learners’ responsibility from their own
reflection in learning English as a foreign language. It is based on the assumption that
indwidual difference exists: each learner has his/her own learning style. Benson (2004,
5) states tha.t despite similar background, learners are different in their managing of their
own psychological learning and process when coming inta the same class.

With the above assumption, the data were collected and analyzed from learning
experience and reflection given by learners of English as a foreign language. The
information came in three parts. The first was about learning attitudes collected from a
guestionnaire at the beginning. The second was the data about their learning
experience recorded in their own diary, or the Diary Journal, once a week. This kind of
the data was studied and used-during an interview of the learners. The last part was
their learning reflection from the interviews conducted once a month from November
2006 to January 2007. The objective was to gather alt information related to the learners’

learning activities to investigate their responsibility in learming the language.

Case Study Approach

A key notion in this study is learners’ individualism: therefore, leamers have their
own learning style even though they may have their similar backgrounds. Therefore, the
researchers investigated and analyzed the individual learners’ responsibility in Jeaming
English as a foreign language in details. Relating 1o this, Bellingham, agreeing with
Marinova-Todd, Marshall and Snow (as cited in Bellingham, 2004}, suggested a case
study conducted to understand individuals in order to *.. . be better informed about
impact of their situation of learning” (p. 58). He said that the case study approach was
not aimed to generalize its results but rather to allow *...a greater understanding of the
dimensions of language learning in the real life contexts of [learners]...” (p. 58). To do

so, he focused much more and closely on individuals than on groups of learners.

Subjects of the Study
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In this study, one male and five female students in the Preparatory Foundation
English Course at Prince of Songkia University in the second semester of 2006-2007,
were selected with a purposive sampling on the basis of their goals of learning English.
From a questionnaire conducted at the beginning of the study, the subject seiection was
based on learners’ two different learning goals: one for learning English as a
communication tool and the other as a subject. Three learners were selected for each
group. Moreover, being in this course meant that all of them had entrance examinaticn
scores lower than the set criteria (below 33 out of 100). This course was their
prerequisite before the other two required English courses of General Education. Their
names used in this study were pseudonyms. Siriwat, Supawadee and Pinanong were
determined to learn English as a tool for communication (hereinafter called the
communication group) while Monchanok, Mallika and Timaporn learmed English as a

subject (hereinafter called the subject group).

Study Tools

The data were drawn from taped interviews with three typescof study tools:

1. A survey of English learning attitudes was adapted from that cre.ated by Scharle and
Szabo (2000, pp. 17-18), translated fram tts original English version into Thai for the
students’ better understanding (See Appendix). This tool was used in the first
interview. The four rating scales were used, ranging from 4 to 1 (4=very much/very
well, 3=quite a lot/quite well, 2=not much/not badly, and 1=not at all/poorly).

2. The open-ended guiding questions to elicit their learning experience to analyze
learners’ responsthility were made by the researchers based on the ideas of building
blocks to develop responsibility. proposed by Scharle and Szabo (2000). The -
interview was a semi-structured one to let fearners freely voice their own experience
in a natural and relaxing way. liwas conducted in Thai, their first language, once a
month. Each researcher interviewved only two learners randomiy from the six
subjects for their case studies from the beginning until the final pericd. The interview
was recorded into a digital file v.:ith permission of the learners for & transcription

later.

22



3. The diary journal was made to suppiement the information during the interview. It
included a list of the tasks based on the course, namely Basic Tactics for Listening,
Self Study, Revision, Remedial English {an English learning source in the CD-Rom
form with a collection of all fdur skills starting from a basic, intermediate to advanced
level}, Media Stream, the textbook, other leaming sources. The main objective was,
for learners, to reflect their own thoughts of the leaming processes, and far the
researchers 1o verify the data. The diary was written in Thai and recorded by the

learners once a week for three months.

All the study tools were tested in a pilot study on July 15, 2006 with four English
language learners with the same educational level at the same university, Prince of
Songkla University, to check their content validity. The results were brought into the
improvement of the questions for precise and better understanding. Moreover, the
researchers aiso consulted an experienced lecturer who did language research at the
Department of Languages and Linguistics, the Faculty of Liberal Arts, Prince of Songkla

University for content validity of the learning attitude survey.

Data Analysis

A crtical analysis was conducted on the data from the tools above. First, the
subjects’ learning attitudes from the survey was analyzed. Then, key information in the
diary of each learner was analyzed. The interview of each learner recorded in the digital
form was transcribed and anatyzed based on the theoretical framework of responsibifity
stages proposed by Scharle and Szabo (2000), following their suggested building
blocks of responsibility and autonomy as discussed in the earlier chapter. The
researcher analyzed the data in three phases: the initial phase (during the first month),
the second phase {during the second month), and the last phase (during the third
month). The summary of the analys:s in each phase was outlined to give a broad picture
of responsibility stage of each learner: raising awareness or changing attitudes or

transferring roles.
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Chapter 4
Resuits

The purpose of the study was to examine Thai leamers’ responsibility while taking a self-
instruction course to learn a foreign language. This chapter presented the results of the study. it
started with the description of six learners' background and their attitudes in learning English as
a foreign language. Then, the analysis of each leamer was given, followed by overall individuat
pictures of responsibility and an overall analysis of the whole group as well as of the two different
groups of the learners.

The following section was the analysis of each learner's reflection on learning to examine
hisfher responsibility. Prior to the analysis, a summary of learners® diary in each phase was
presented. The researchers then decoded the reflection of the six leamers, one male and five
females, in three periods during one semester: Phase |, Phése 11 and Phase I\. Each phase
lasted for one month. The content analysis to reveal leamers’ responsibility was based on the
framework of buitding blocks of responsibility and autonomy proposed by Scharle and Szabo

{2000). The followings were the results.

l. The Learners' Background and Atftitudes

The data from the questionnaires asking about their attitudes towards learning English as
a foreign language were analyzed. Those learners were: Monchanok, Siriwat, Mallika, Timaporn,
Supawadee and Pin-anong. All six Thai learners, one male and five females, were first-year
university students learning English in a preparatory course, a prerequisite of the two required
English courses required of every student at Prince of Songkla University.

Based on the questionnaires, they had the high positive attitude towards iearning English
as a foreign tanguage. They had the highest positive attitude in their command of English in the
next five years (X=3.50), followed by their positive expectation of tearning English (X=3.17) and
the positive attitude towards their classmates (X=3.17). The lowest means was their opinion of
learning English as being a waste of time (X=1.83); in other words, they disagreed that learning
English was useiul.

The profiles presented according to their different learning goals: the communication

group (Siriwat, Supawadee and Pin-anong) and the subject one (Monchanok, Mallika and
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Timaporn}, were interesting. On the question about their attitudes towards learning English, all in

the communication group showed almost similar attributes in learning English. They had a highly

positive attitude, were happy to learn English in a classroom with their classmates, never thought

learning English was a waste of their time except one of them once reluctant to do so but
changed her idea later. Most importantly, after iearning English, all wanted to live in an English
speaking country in order to have an opportunity to use English. To put it simptly, English, for
them, was a tool for communication.

Unlike the communication group, the subject group showed a low positive attitude.
Though they had different idea of seeing benefits of learning English that only two said it was a

waste of time, they all had similarities in enjoying learning English with their classmates. They

neither preferred having English-speaking friends nor wanted to visit English-speaking countries.

Not surprisingly, they showed less confidence in using English. Interestingly, none of them gave
a rating scale at 4 to any of the attitude questions.

Both groups were presented in a compared-styled table below.

Table 4.1
. Means of Learners’ Attitudes towards Learning English as a Foéreign Language
T Subject
Question Items All learners Communlczitlon Group

(n=6) Group (n=3) (n=3)
I enjoyed learning the foreign language... 2.67 3.00 2.33
In my tanguage learning this year, I expect to do... 3.17 3.33 3.00
We waste a lot of time in the foreign language dass ... 1.83 1.33 2.33
In five years' ime my command of the foreign language will be _. 3.50 4.00 3.00
I like the people in my language class ... 3.17 3.33 3.00
I woud like to visit/ have friends from a country where the foreign language is spokg 2.83 3.33 2.33
I would like to five in a country where the foreign language is spoken... ] 2.50 2.67 2.33

Note. The four-rating scaies were used, ranging from 4 ta 1 {4=very much/ivery weli, 3=quite a lot/quite well, 2= much/not

badly, and 1=nat at all/poorly).

The following section was the analysis of each learner's reflection on learning to examine
his/her responsibility.

Il. The Learners' Reflection on Learning: Individual Analysis

a. Monchanok's Reflection
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Table 4.2

Monchanok's Learning Diary Report from Week 1 to Week 12

Phase I Phase 11 Phase I |

Learning activities W1 |W2 [W3 [W4 |W5 |W6 |W7 |[W3 (W9 |Wigwillwi2
Basic Tactics for Listening in VCR X (X X IX JO JO |JO X X X X X
Self Study in VCR X IX X X X X [0 (X X X |X |X
Revision in VCR 0 X {0 X JO 10 |0 X X X |0 X
Remedial English in VCR XX X X X X X X X )X X X
Media Stream in VCR O X [0 X X X [X X X X [X X
Book X X X X |0 |0 |0 X X X [0 X
Other materials X X X JO |0 |0 |0 JO |0 X X X

O = yes (the learner reported that s/he did the chosen activily)

X = no (the learner reporied that s/he did not do the chosen activity)

According to her monthly diaries of 12 weeks, Monchanok reported that doing Revision
tn the VCR was the most frequent activity that she did (6 out of 12 weeks), followed by reading
books (4 weeks), doing Basic Tactics for Liétening in VCR (3 weeks), viewing Media Stream in
VCR {two weeks) and learning Self Study in VCR {1 week]. Interestingly, she never studied any
lesson from Remedial English in VCR.

By looking at the activities in each week, it was found that she did most of the activities
during Week 7 (doing Basic Tactics for Listening in VCR, Self Study in MCR, Revision in the VCR,
Media Stream in VCR, and reading the books) while she did not learn anything at all during
Week 2, 4, 8, 9, and 12! In other words, she spent only 6 weeks studying the course materials

out of 12 weeks, or 50% of the total weeks of the study.
Phase |- Monchanok

Learning Strategy - Learning Grammar and Dependence

One basic step in learning English for Monchanok was iearning by grammar and rules.
Therefore, she often tried to focus on how to learn English by rules. She mentioned several
times about learning through grammar. She said, “...when learning grammar, | am not good at
grammar at all and that's why { just fisten to it but couldn’t understand...” She also expected a
traditional classroom with a teacher to provide explanations of grammar and even tried to take a

privale tutoring class to understand grammatical points.

Interviewer: Well, ... Right after watching Media Stream, did you like learning English?
Monchanok: Like to learn it? Welt, | feel fike it is ok, but it is not the same as the classroom where
we can talk to a teacher directly
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Intervizwer: If you have a problem or don't understand some lessons. have you ever tried to find
new vays of learning?
Monchanok: | go to a private tutoring class.

Her learning style was to rely on others. As she said, she relied cn a teacher to leam
English. "It is bettar to study in class where there is a teacher. When | have a problem, | can ask
him/her instantly.” She also depended on her friend when studying English. “Mostiy, 1 study with
my iriend. We alv.ays sit and study together. | never learn alone, Never. | like learning with my

friend. . It was my friend who motivates me to study. If | had to study alone, | never did it”

Self-Confidence

She seemed to have little confidence in learmning English. Even at the beginning of the
semester, she felt she struggled in leamning English in a new way without a teacher, a way which
she did not experience before. She saiq, At first, when { started learning through the website, it
was difficult. 1 don't know what to do and whom | could ask when | have a problem.” She also

stopped working on the exercise when she could not figure out what to do.

Following Rules of Control Consistently

Monchanok, at the beginning, seemed to have control, at somei‘level, in her study but at
last inconsistently. Although she thought she had to study more, she iust planned it in her head.
Later she could not do it as planned. She said, “I need to have strong determination to learn
more, focus on myself much more and have to be more hard working.” But later, she reported
that she did not do any exercise or even reading books as planned. She put her excuse on a
high load of homework in other classes. She said, “[In the second week], | didn’t do anything in

the second week. Lots of homework... | knew | had to finish it. | think 1 could.”

Stage of Developing Responsibility at Phase |

Monchanok seemed to develop the initial stage of responsibility—raising awareness from
her reported learing strategies, self confidence, and following rules of control. She did not
report anything related to other building blocks: motivation, monitoring, self-evaluation,
cooperation and group cohesion, sharing information with a teacher and delegating tasks and
decisions. She merely realized how to 'manage her leaming processes. However, she was

reluctant to moving to another two steps: changing attitudes and transferring roles. She could
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not change her learning style to be self-reliance but on others. She was aiso canfused with a
new leaming style compared with a traditionat one with teachers. She afso did not show her

resource management in seeking new knowledge,

Phase || — Monchanok
Learning Strategies - Keeping Learning Grammar and Dependence/ Delegating Tasks

in Iearniﬁg grammatical points by herself, Monchanok revealed that she looked for
additional materials which included new grammar books, not a textbook in the course package,
in order to acquire some explanation of grammatical points which she did not understand. She
said, “...sometimes | don't understand while | was reading the topic of comparison [one of the
grammatical points]. | then tried to read in other books and ... | have broader ideas.” In this case,
she selected her own materials available to match her need. In other words, she started to
control her learing materials and acted as teacher roles in selecting materials.

Moreover, depending on others is still her learning style. She liked to read and did
exercises with her friends in groups, but did not share information. Studying with friends, for her,
just meant sitting together and being accompanied. She said, “l like regding in groups with my
friends...five people...When having a problem, | could ask them right away.” In other words, she
was used to being with friends in doing something including sludying.

However, she started to move herself into the final stage-making her own decision on

selecting materials. It was when she selected additional materials to understand lessons.

Motivation — Intrinsic Type

Monchanok maintained her motivation in learning Engtish for comprehension of the
language. She said, "l want to learn English...want to continue learning [English in the future] but
I want to learn it for my real understanding...[not for the test] because the testis just that. We still
can't communicate. That's it.” Thus, she motivated herself to chat with some foreigners even
though she was not confident. She seemed to enjoy using English in this way. 1 still can't do wel!
in speaking. But unlike my chatting with the MSN program, some foreigners logged on and

chatted to me...sometimes | understood but sometimes | didn't.”

Self Confidence

28



Monchanck maintained her self confidence in learning since she could cope with her
tension in learning English in several ways. Since she was also prepanng herself to retake an
entrance examination, she was stressed. She knew how to relax by doing English exercises in
this course, changing her attitudes in learning English since at the beginning of the study, she
mentioned that English for her was really difficult and stressful. She said, "Sometimes it worked.
it helped me to feel relieved and unstressed. When | feel stressed, | return to do this [exercise of
the course]. When | finish it, | go back to reading again to prepare myself [for the entrance

examination].”

Monitoring and Evaluation

Monchanok seemed to be able to monitor herself by putting her effort in changing her
usual learning styte. “Reading lots of books lets me find several types of book and that makes
my view broader.” The broader view here indicated that she was aware of advantages of
reading many sources instead of focusing on the main textbook which, she inferred, did not work
for her sometimes. That was her evaluation of her materials she was using.
Stage of Developing Responsibility at Phase Il

it seemed that she began to move herself from raising awareness to the stage of
changing attitudes in some ways. Her thoughts of learning English changed from her past ones.
She could monitor herself much more and focused on her learning process. In doing 50, she
started to evaluate her existing materials to match with her learning style and later she found
other books. Her motivation moved to communication, resulting in her changing ways of learning

and increasing self confidence.

Phase Ill -~ Monchanok
Learning Strategies — Dependent

Monchanok still kept her ways of learning —being with friends without the idea of sharing
information and cooperating with others actively. This was evident in her reflection, “l went to E-
Concept [a tutoring center off campus], taking a course alone but | asked my friend to join me
too.” This was consistent with others of her activities that showed her dependence on others.

This was evident when she said,
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“... llike to listen to teachers’ lecture in class but lgarning by myself is ok... {Learning by myself
somelimes is not workable] because if 1 have a question, | could not ask my teacher right away. | am
a kind of person who has to ask someone suddenly if | have a question.”

She also focused on grammatical rules when she learned English. "Sometimes | did use other

texts [not just the main 1extbock of the course] to read. My friends got lots of books about

grammar. | then borrowed some from them.”

Following Rules of Control Consistently

Monchanok lacked this type of the building blocks as she left the homework and
activities behind her routine. Though she said that she needed to focus on her entrance
examination, she admitted that she would start doing all tasks again in the third week of the third

month,
Teacher: In the second week, you did not do anything.,.and staned to do ali again Task 4.2 until Task
4.7 alt at once, right?

Monchanok: Right.

Motivation - Intrinsic Type
The fact that she set the goal during the third phase was clear; that was to learn English
for the test since she had the entrance examination ahead. Despite this fact, she learned English
in the course not for the grade, but for the knowledge. That was why she felt relaxed while
reading the textbook of the course. She said, "In my pcint of view, | thought this [learning without

grade] is less stressful than that with grades.”

Self Evaluation

Interestingly, at this stage Monchanok started to realize and be conscious of her own
learning. In other words, her reflection gave her second thoughts to look back at herseif while
she was learning English in arder to have language awareness. Thus, she knew her progress of

learning English. She said,
“Qbviously, 1 learned how to order [English] words correctly. Previously, looking 2t one sentence, |
did not know the functions of words iound in the sentence. Then. | began w0 realize when | typed them,

| know the grammatical points and use them correctly.”
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She also gave her reflection about her learning, knowing what she would do next and thus

monitoring herself at the same time. She said,
“{In the last month], first, we reed to set a gozt and how 1o learn well. Thus we could achieve it. Then
we have 10 put effort to acqurz knowledge. Wwhen we don't know something, ask an expert or consult

teachers. [Our English] woulz improve. Anotr=2r thing is never have any oppasition 9 this.”

Stage of Developing Responsibility at Phase I
It seemed that Monchanok moved herself to the second stage of responsibility, changing
attitudes, at some level. She follov.ed rules of control, built intrinsic motivation, and self

evaluation. However, she was hesitant to move herself to the last step, transferring role.

b. Siriwat's Reflection
Table 4.3

Siriwat's Learning Diary Report from Week 1 to Week 12

Phase I Phase I1 Phase ITT |

Learning activities W1 (W2 [W3 w4 Jwh |W6 [W7 {W8 |w9 |widwilwi2
Basic Tactics for Listening in VCR O X X X {0 [0 X X X X [X X
Self Study in VCR X o X X Ix [x X JoJo Jo |x |o
Revision in VCR X XX X X jo X X X Jojo
Remedial English in VCR X X [X X X X X X X X IX [IX
Media Stream in VCR X X X [0 X [0 [X X [X [0 (X |0
Book X X 10 (X X X X [x jo |x [0 |o
Other materials O JO [0 [0 [0 X X X |10 X {0 |X

O = vyes (the learner reported that s/he cd the chosen activity)

X = no {the learner reported that s/he di not do the choser activity)

According to his monthly diaries, Siriwat reported that he preferred reading other materials
most of the time {7 weeks), followed by studying Self Study in VCR (5 weeks), reading books and
viewing Media Stream in VCR (each in 4 weeks), doing Basic Tactics for Listening in VCR and
Revision in VCR (each in 3 weeks). Interestingly, he never studies Remedial English in VCR.

By looking at the activities in each week, it was found that he spent all 12 weeks doing
some activities. He did most of the activities during Week 12 {doing Self Study in VCR, Revision
in the VCR, Media Stream in VCR, and reading the books) while he spent Week 7 doing Revision

in VCR and Week 8 learning Self Study in VCR.

Phase |- Siriwat
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Learning Strategy - Communication and Adjustment

At the beginning stage, the main goal of fearning English for Siriwat was for
communication. Siriwat started his learning by doing the listening exercize as he explained. It
was an easy part, he thought. He stressed, “Do nol start with tough tasks. | started with an easy
one likg listening.” He added, “We should have a native teacher...” He narrated that he enjoyed
chatting with friend on the net in order to communicate in English. There was no wonder why he
claimed that the skill he had most confidence with was listening and, as a result, his hobby was
listening to a soundtrack movie.

To practice communicating effectively, he used repetition to imitate others. He focused
on how to pronounce a word when he istened to a video presentation. He said, "There is ane [a

pronunciation practice]. | looked at a teacher’s mouth {to see how she pronounced a word].”

Delegating Tasks and Decision

He also started to employ resourcing technigue by turning to a dictionary to learn new
word. He said, “If | don’t know any word, | logged on to the Google website. . .typed the word |
don't know... Just type the word | don’t know, it will search the meanings of that word for me.”

Sometimes, he had other materials.

Siriwat: In studying English in this course, | studied from other materials. In my room, | had a folktale
book. It belonged to one of my friends. So | picked it up and tried to figure out its language. Then, i
found it had both English and Thai.

Imerviewer:.What did you study from it?

Siriwat: 1 locked at the language structure like expressions for communication like narratives ... 1t was
a short story, And also | earned words. Quesuons were given at the end. ...

Interviewer: How did you find out this way? Did anyone tell you this?

Siriwat: No. Just figured out by myself. Like leaming English, let’s try this book. ..

Monitoring and Evaluation

By using metacognitive stralegies, Siriwat seemed to realize what the self-instruction was,
He then had the attitude of responsibility in l2arning a language in some extent, He was
independent in learning by not relying on his friend when he leared English. “Mostly | studies

alone...Not because | like it, but sometimes my schedule is not like my friends.”
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Realizing that the course was a self-instructed course, he then tried to reconfirm to
himself about his attitude that he needed to be self-reliant. He said, “Now ... we need to be
independent in learning; we need to try hard to understand, 10 focus on. There was no teacher
near us...”

He seemed to have a pre-planning for his learning. From the interview, he planned at the
beginning with his most easy part, a listening part week by week. Then, later in the following
weeks, he went through a video presentation or a media stream and then a summary part. He
said that he chose from the easiest cne to the more difficult one. He narrated, "Yes. Yes. At
first, ...do not start with a tough one. Let's begin with listening, an easy one.” He arranged his

own learning process by choosing certain tasks.

Self Confidence

Siriwat seemed at the beginning to have self-confidence in learning English. He tried to
cope with the problemn. “At first, | did not understand what | heard [from the listening exercise]. 1
could grab few ideas. Then, after listening many times, | got it. Just like... right... right...that's it.”
He could cope with the vacabutary learning. “If | don't know any word,:| logged on to the Google
website...typed the word 1 don't know...” This also indicates that he could find his learning

source to depend on, not a teacher.

Stage of Developing Responsibility at Phase |

At the beginning, Siriwat developed himself to reach the stage of raising awareness and
the stage of changing attitudes. He was quite clear of how to leam by himself: monitoring, self
confidence, intrinsic motivation and so on. It was apparent that he was constant in moving

toward the last stage, transferring roles.

Phase Il — Siriwat
Learning Strategies - Communication

Siriwat was quite determined to learn English in order to gain skills in communication, not
grammatical points. He maintained his idea of doing this from the first phase. He said,

“Grammar? | do not give emphasis on this [grammar].” He also liked a brief note or summary of
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the lesson. He confessed this when he consulted with his friend who gave him a brief note from
which he could understand lessons easily.

Moreover, he would rather consult with friends, espec:ally those who had the same level
of language proficiency. His style of learning with friends came from his anxiety cf meeting or
talking with a teacher. He said, "] consulted with a friend] who is good at vocabuiary but he
could not explain clearly. [In contrary] someone who is not so good at it could express and
explain it much more clearly ... | feel uncomfortable about communicating with teachers ...l was
stressed, being afraid of being asked by teachers.. Also 1 am concemed about making
mistakes.”

He still maintained his preplanning but not actively. He knew what to do as he said, "[My
next ohjective was] to study the Self-Study part before the exam. it is easy to follow, That is, | do

the exercise ... and then check the answer.”

Cooperation and Group Cohesion

Though he could get away from teacher reliance to his friends, it seemed that the way he
consulted with those friends was not the cooperative way -- sharing ipformation equally with
other learners. Instead, he just replaced a teacher with his friend whom he could rely on, but he
did not share knowledge with them actively. His strategies of questions for clarification from his

friends could verify this.

Self Evaluation
To test himself about listening skills, Siriwat seemed to have self evaluation to practice
this skill. He checked himself to listen to listening exercises in the virtual classroom. Te improve
this skill, he found additional listening exercises by watching a soundtrack movie. He stated,
"In additional to this [listening in the virtual classroom], sometimsas it is not necessary 10 have lots of
practice with these [Ils;tening exercises). What | do is to watch a soundtrack movie.. At least watching
a soundtrack mavie would help us figure out what they said. Sometimes, | glanced a: 1ne bottom [to

see the subtitie]. That's right. Yes, it was the word that | thought or it was the meaning that | guessed.”

To sum up, he evaluated himself 1o test what way would match his style of learning.
Stage of Developing Responsibility at Phase 1|

34



It was noticeable that Siriwat developed himself to have responsibility when he could
develop some building bltocks of responsibility for two stages: raising av/areness and changing

attitudes. His reflection about self evaluation could verify this.

Phase Il - Siriwat
Learning Strategies

Siriwat was quite firm in maintaining his style of learning, to focus on communication. He
said that he did not focus on vocabutary but tried to make sense of unknown wards for
communication. The underlying reason for him was English use in his everyday life. In other
words, English was a tool for him. He said, "It is because | have to be with foreigners at my
hometown. | live in Samui Island.”

He was also independent; he rarely relied on his friends or even teachers to study
English. He said, “This [class] is convenient with mare choices of learning tasks like self
studies...” In this phase, he seemed to get used to the learning process in the self-instruction
course in which he needed to be on himself.

He maintained his preplanning. In this phase, he seemed to dq other exercises but not
listening as he said it was already done in the first phase. As a result, he moved to review the
lesson by studying from the Self Study part and would review the lesson by studying from the
Media Stream. He said, “... [at this phase] | started to look at the Self Study part. That is to study
from slides ... for the final examination.” Later he stated that to leam in this class, "At least, we
need to plan. Then we could know what to do first, what to do later.”

He still tumed to find additional resources to learn more. "Sometimes, | need 1o find more
explanation ... o clarify some points,” he admitted to find reading books in addition to the

textbooks.

Motivation - Intrinsic Type
Siriwat clearly showed his intrinsic motivation by saying that knowledge matters to him to
learn English instead of scores. He said, "It might be because | like it [English]..l just don't want

to miss studying English!...Not because of scores but | study it for the sake of knowledge”

Self Evaluation
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He strongly confirmed his idea of self evatuation. He mentioned being responsible. By
this, he meant, "If you do not come to class, you would not know... If ycu don't do exercises,
you would not get scores. If you never do anything at the beginning and you think you couid do
it later, you might get wrong because later you would get busy with other subjects or projecis...”
This indicated that he planned to do well in learning. “At least, we need to plan. Then we just

know what to do first and what to do later.”

Following Rules of Control Consistently

To show his responsibility, Siriwat planned his studying even though he did not do some
exercises. He planned to go back later to these exercises. He said, "When | {eel down, | stop
doing exercises as planned. However, | know | could solve this by relaxing myself first. Then, |
can go back to do it again. “"He stressed this idea of not being stressed but relaxed when he

said, “"Do not feel stressed when we started to learn.”

Delegating Tasks

He also moved to the second step of responsibility by selecting his own materials to
achieve the learning goat. He mentioned about additional texts to fulfill his understanding. He
said, “Moreover, | read other textbooks [not the one of the course]... Sometimes | need to know
the details...to get some more explanation...| thought there woutd be more than this {to help me
understand the lessons].” He also referred to an old edition of the textbook with more
explanation, which he liked. By doing this, he showed his delegating tasks by himself. In other
words, he chose learning materials with his own decision and he took over some of the teacher

roles,

Stage of Developing Responsibiiity at Phase Ili

Siriwat changed his attitudes and began to monitor his learning. His awareness of
learning was quite clear and this made him monitor what to do and what to leave. All of these
might indicate that he could move himself to the last stage, transferring roles; that was to take

over teacher roles.

c. Mallika’s Reflection
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Table 4.4

Mallika's Learning Diary Report from Week 1 to Week 12

Phase 1 Phase II Phase III ]

Learning activities W1 |W2 |W3 |W4 [W5 (W6 [W7 |[W8 [wWI iwWilgwilwi2
Basic Tactics for Listening in VCR X [X [0 X X X |0 [0 |0 X |0 |X
Self Study in VCR X (X X X X [X JO X [X X |X [X
Revision in VCR X IX 10 X X |[X [0 (|0 [0 |X |O X
Remedial English in VCR X XX IX X X X [X X X X X
Media Stream in VCR X X X X X X X [X X |X |0 X
Book 0O |0 X [X [0 X IX [0 X X [X [X
Other materials X IX X X [X X X X X X X |X

QO = yes (the learner reported thal s/he did the chosen activity)

X = neo {lhe learner reported thal s/he did nol do the chosen aclivity)

From all 7 learning activities on the list, “Basic Tactics for Listening in VCR" and
“Revision in the VCR” were the most two frequent activities that Mallika did throughout the
phases. She did these two activities 5 times within 12 weeks, while she read the course book 4
times and she took once o do “Self-study in VCR" and “Media Stream in VCR". However, she
never studied in the part of “Remedial English in the VCR"” and she never used other materials in
studying this course.

During the whole weeks of collecting data, she did notédo as many several kinds of
aclivities as she would do in 2 week. The weeks in which she did various kinds of activities were
Week 7, 8 and 11; out of all seven activities avaiiable, she did three activities in those weeks. In
other words, she did more kinds of activities in two weeks after the mid-term examination and in
one week before the final examination. Mallika never did any activities in 4 weeks: week 4, 6,10

and 12. They were the weeks for midterm and final examination.

Phase | — Mallika
Learning Strategies

Mallika preferred learning by doing exercises in the course book called “a self-study
book.” By employing a practic2 style, she did the exercises and checked the answers with the
answer keys provided at the back of each lesson. Far some difficult items, she checked the
answer keys without trying to do the exercises. However, she tried to learn from the answers, not

just filling the words in the exercises.

Motivation
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Due to the fact that this semester was her second time of registering this course, she
would like to pass the examination as she had written in the diary "l have to be more enthusiastic
about learning English because | don't want to fail aga:n”. This could be interpreted that she did
not want to learn English because of her interest or desire in learning E£nglish, but just for
passing the examination, her extrinsic motivation. In addition, she said, “I might not review the
lessons if | don't have to report to you today about what | have done. i think | would review the
lessons in February before the final examination”. This means she did not want o review the

lessons by herself, but because of the others.

Following Rules of Contral Consistently

Students studying this course were supposed to learn and do the exercises in the virtual
classroom (VCR) to get the scores, but Mallika did not often learn or do the exercises in the VCR.
She did not ptan what she had to do. However, she preferred to learn from the course book by
herself when she had free time. She emphasized on reviewing grammar rules by doing
exercises in the bock more than doing exercises through the VCR. She said that “I don't like to
use the computer in the computer center because there were nof, enough computers for the
students”. So, it was hard for her 1o learn English through the VCR which provided additional

exercises and learning resources.

Self-Confidence

She seemed not to have self-confidence to overcome the problems in lzaming English.
For example, she did not do the exercises through the VCR. She just said “ don't like to use the
computer in the computer center because there were not enough computers for the students”.

She did not try to deal with the obstacle in learning by herself,

Stage of Developing Responsibility at Phase |

To sum up, Mallika's learning strategies were language practices with her extrinsic
motivation. She did not show her following rules of control consistently as she was supposed to
do and did not have much self confidence. Therefore, she seemed not to realize her own

responstbility or tacked raising awareness because she did not become aware that it was her
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responsibility in learning. She did all activities in learing not because of her desire; she did it

because she would be guilly if she had to report the teacher that she chdn't do anything.

Phase 1l — Mallika
Learning Strategy
Mallika preferred learning as instructed. She did not have more activities or explore more
leaning tasks accept studying from materials she had. She still preferred learning by doing
exercises in the self-study book as usual. This time she said that she could not review every part
(content and exercises) for her mid-term examination. She said "For some lessons, | reviewed
only the exercises that | have done before, while for other fessons, | could read only the content
but | couldn’t do the exercises”.
Although she had a close friend who enrolled 890-100 like her, she reviewed all the
lessons alone. She did not share information with other learners. She said “nobody enrolled this

subject like us, and we don't stay in the same dorm, so | reviewed alone”.

Motivation .

Though she had to prepare for her mid-term examination, sheAdid not pay much attention
in reviewing the lessons due to low motivation. She said that the time for the exam preparation in
this course was not enough for her as she said “l had to review other subjects which were the
compulsory subjects of my major”. That is, she gave the priority to other subjects, not English
one.

When her English teacher suggested her to buy a book that was very helpful in learning
English and related to Media Stream in VCR, she replied "I don't think | will buy it. The one | have

is enough because if | buy the book you mentioned, I'm sure that | won't much use it". This

means her motivation in learning English was very low.

Self-Confidence

She seemed 1o lack self-confidenee in leaming English. She said | was so confused
when doing the mid-term exam. | was not sure of what the correct answers were”,

In addition, she said the best way to learn English well is by attending a traditional class.

When she was studying Foundation English Il (one the two courses students have to take), she
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continuously is good for me because | can concentrate on what | am doing”. In other words, she
slarted to have metacognitive strategies, that is, tc have her directed attention - to concentrate

on a task.

Motivation

At this phase, Mallika's extrinsic motivation in learning English was pretly higher than
Phase 1. She emphasized doing exercises through VCR in the part of revision and listening. She
tried to repeat doing exercises for many times since the VCR program aliowed the user to do the
exercises as many times as he/she wanted to. Absolutely, Matlika wanted to get the highest
scores as she could do. She said "Now my scare from doing all the exercises through VCR is
nearly 500, ! feel satisfied with my scores. However, if the deadline for doing exercises is
extended, 1 would repeat doing the exercises”.

She alsc said that “l have more responsibility”. She could do more than what she had
ptanned and she did everything without any forces from her friend. She said to herself that *|
must do it today!” When asked about what was her motivation for doing this, she said “It was the
score; | want to pass this subject.” So, it could be concluded that she had the extrinsic
maotivation due to the score,

On the contrary, her intrinsic motivation was very low or maybe none as she said “In my
apartment, except a dictionary, a text book for Foundation English and a self-study book of 890-
100 {this course], | don't have any other English books”™. The reason was that she did not want to

read any more English books as she has mentioned in Phase II.

Self-Confidence

Her self-confidence in learning English was still low, especially, if she had to study the
lesson by herself. When comparing two methods of learning between attending a traditional
class: studying with a teacher, and a self-study class, she said “I'd prefer attending a class
teaching by a teacher. I'm not able to remember the things I've read by myself. But if someone
teaches me or explains the lessons to me, | will be able to understand and remember the
lessons better”. She agreed that learning through VCR was a good way of learning English, but
she said “If | learn English through VCR, the teacher can't see me, so he/she wouldn't know

whether | pay attention in tearning or not. It seemed that she had a problem about self-control in
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learning. She needed someone to supervise or guide her closely when tearning English. In other
words, she did not have self confidence of being independent in leaning due to her preference

of the traditional teacher classrocom,

Following Rules of Control Consistently

At Phase I, Mallika seemed to be able to control her reviewing scheduie better than the
past phases. She recorded in her diary that “| did all the rest exercises, reviewed all the rest
lessons through the VCR for my best scores (in the part of revision, listening, and media stream).

However, that was all she did. The rest of learing processes were left uncontrolled.

Stage of Developing Responsibility at Phase 1il

Although she was more active in learning and more hard-working in doing exercises,
and sometimes she could control herself to review the lessons; her stage of responsibility was
stiif raising awareness. She did everything because she wanted to pass the exam; this was the
most important reason. At the end of the semester, she said she still preferred learning in class
which students were taught by the teacher. She said “...if | study witp a teacher in class, | have
to respect him/her and have to pay attention in studying” This ﬁeans she needed to be
controlled by the teacher. All the time of learning English, she reatized that it was important;
however, when asked her whether she would register any more English courses after she
passed all the compulsory English courses, she said “I don't want to register any more courses,
I'm afraid of the grade". She thought that she would not get a good grade, bul she was
interested in attending the class if the teachers allowed her to sit in the class; no testing at the
end of the semester. So, this COQId he assumed that she lacked self-confidence in learning

English, even though she knew that it was useful to her.

d. Thimaporn's Reflection
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Table 4.5

Thimaporn's Learning Diary Report from Week 1 to Week 12

Phase 1 Phase II Phase 111 |

Learning activities W1 [W2 [W3 |w4 (W5 {Wb [W7 |W8 W9 [WIOQW1Lw12
Basic Tactics for Listening in VCR O {0 X [0 J0 X |0 [0 [0 ]0 X |O
Self Study in VCR X X X X X [X 10 {0 |0 O [X |0
Revision in VCR X [0 [X X |0 (X |0 X [X |0 |[X |0
Remedial English in VCR XXX XX X X X X X X X
Media Stream in VCR X X O IX X X X X 0 X X [X X
Book X 10 X [X J0 X X [X [0 |[X [0 [X
Other materials X X X X X XX X X X XX

)

O = yes (ihe learner reported that sthe did the chosen activily

X = no (the learner reperted that s/he did not do the chosen activity)

Thimaporn did the learning activity of "Basic Tactics for Listening in VCR" more frequently
than other activities. She did this activity 9 ttmes within 12 weeks, white she did “Self Study in the
VCR" and "Revision in the VCR" 5 times each. She read the book 4 times and accessed "Media
Stream in VCR" just only for one week throughout the semester. However, she never studied
“Remedial English in the VCR,"” and never explored other materials in studying this course. She
did the learning activities almost every week, except week 3 and 6 (due to the mid-term
examination). She normally did 3 activities in a week with some tasks. However, she did only 1

actvity inweek 1, 4, and 11.

Phase | — Thimaporn
Learning Strategies

At the beginning, with repetitive practice, Timaporn learned the listening part through
VCR. Since the program allowed learners to try as many as they wanted, she tried to do the
exercises many times until she could find correct answers. However, she did not pay much
attention to the conversation she heard, as she said “if | know this choice is wrong, 1 wilt choose
another one for the next time or until | can find the correct answer.”
For the grammar part, she decided to read and did exercises in the self-study book with the
answer keys. She did the exercises and then checked the answers with the answer keys. She
-said “Mostly, | could answer the questions correctly”. She also tried to learn from what she had
done incorrectly by herself. She sometimes needed help from her friend; for example, she asked

her friend when she encountered an unknown word without looking up in the dictionary.
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Motivation

Thimaporn tended to have more extrinsic motivation than intrinsic motivz: 2. When
asked about reasens of learning through VCR, she said that the main reason was “-r the scores
from doing exercises. However, she realized that practice listening skill through =~ R was useful
for her in the future as she sasd “l wani to improve my English and want to be at = 2

communicale with a foreigner | might meet in the future”.

Following Rules of Control Consistently

Without any following rules of control consistently, Timaporn did not have = “ xed plan for
her study as she said “i tried to learn without a plan. When i felt bored, | stoppec =zming the
lesson and continued leaming it again later [in another day]”. She did not strictly ¢ trol herself
in learning. If she had a chance to review the lesson, she preferred reviewing rules of grammar

by doing exercises in the boaok, not through VCR.

Stage of Deveioping Responsibility at Phase |
Her stage of such developing responsibility did not show any fesponsibility Stearly even
at the stage of raising awareness because she was just aware that studying Eng' s~ was useful.

She did not develop many building blocks of responsibility.

Phase Il — Thimaporn
Learing Strategy

Thimaporn tried to repeat doing exercises in her self-study book. If she fo.- 2 that she
made a mistake, she always went back to study what she had done. She did not 2. ew the
lessons like cooperative learning since she did not review the lessons with her frnz~ = or help
each other, but it seemed that she relied on her roommate for clarification becauss =ne said |

often asked my rcommate when | didn't understand the tessons.”

Motivation
Thimaporm said “| was able to review all the content and exercises for the = J-term
examination”. However, she could not confirm that she reviewed the lessons care”. v and

understood every unit clearly. She said “l spent 3 days reviewing the lessons nefc-z the exam
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date, 1 hour per day for reviewing 890-100." She explained that she had to spend more time on
other subjects which were her major's. Thus, it could be interpreted that she did not have any -
wntrinsic motivation, but rather an extrinsic metivation because she learmed English for the exam.
Further, she was not sure of her English proficiency, since she said she used to chat with
somebady through the internet, but she sa:d | don't want to chalt with any foreigners.” and "l am
afraid that | couldn’t communicate with them™. However, if the foreigners don't care about her
grammar or broken English, she satd she may be brave enough to chat with them,

Her English teacher suggested her to buy the book that once was suggested to Mallika. She
seemead o agree with her teacher. Surprisingly, she replied "l wish | read the book you
mentioned, but | won't buy it because | think [ won't use it like the previous book | had have".
Although she spent 200 baht a day for buying food and desert, she thought 50 baht for the book
was something like a waste of money. Further when asked whether she felt 1azy to learn English,

she replied "of course and often”. This means her motivation in learning English was really low.

Self-Confidence

She was not an independent learner as she satd she did nbt like the self-study learning
style. She said “I'd prefer to study in class and it's good to have someone sitting near me, so that
{ can ask him/her if | don't understand what the teacher is teaching”. She also needed
understandable explanation and instant feed back from the teacher. This can be concluded that

she tacked self-confidence and was not ready to be an autonomous learner at this time.

Foilowing Ruies of Controt Consistently

At this phase, Thimaporn planned for reviewing the lessons for 3 days, but it was a very
short time because she spent only about 1 hour per day in reviewing the lessons. However,
when asked about her plan far the final exam, she said “I have to spend more time for preparing

myself, about a week”.
Stage of Developing Learner Responsibility at Phase |

Her stage was still raising awareness because she did not pay much attention in learning

or reviewing the lessons. Mostly, she emphasized on other subjects with were her major’s
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subjects. She reviewed this subject because the date of examination was apporoaching and she

did not want to fail again.

Phase Ill - Thimaporn
Learning Strategy

In this phase, Thimaporn attempted doing exercises through VCR more than the
previous phases. She studied the content before doing the exercises as she noted i her diary
that “I've read the book before doing exercises”. However, her scores in doing exercises were
not high, so she tried to read the book and did the exercises again. Also she read her friend's
old worksheet. {The content was the same as one in a self-siudy book she had, but she was not
quite sure if it was the same or not because she asked the interviewer “Were they the same?”).
Her roommate was the one who she always asked if she did not understand the lessons or did
not know the vocabulary. She used a dictionary just when her friend did not know the vocabutary.

She said “} am sure that my friend toid me the correct meaning”.

Motivation .

Thimaporn’s extrinsic motivation in learning English was highér than that in Phase |l, like
Mallika. Sometimes, she did exercises through VCR in the part of revision and listening
continuously for a long period. She told, “Sometimes I learned through VCR from 1a.m. to 4 a.m.”
Her rcommate was also the person who reminded her to learn English as she sard "when my
roommate finished using the computer, she asked me to learn 890-100 through the VCR" (They
used the same computer}. When asked about what was the most impartant thing that motivated
her to do that, she answered "It was the scores. | don't want to fail again”,

At the end of the semester, she was asked about her attitude toward learning English,
she replied that “now, | have more positive attitudes, but | still don't like English. | understand the

content much more, but if English were not the compulsory subject, | won't register this subject”.

From these facts, it can be assumed that she did not have intrinsic motivation in learning English.

Self-Confidence
Thimaporn did not have much self-confidence in her English proficiency as she said ™

don't want to have a friend who speaks English”, but she seemed have more self-confidence in
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tearning English than the previous semester, She told that she felt different from the previous
semester; it was better as she said “This time, | think { will pass”. She also had positive feeling
towards leamning through the VCR. She said "] feel satisfied with this method of learning because
| can tearn it any time | have free time or whenever | feel comfartable to learn. In addition, it was

convenient for me, 1 can sit and learn without any friends”.,

Following Rules of Control Consistently

Although Thimaporn needed to be reminded to study English for sometimes, she
seemed to be able to control her plan better than the previous phase. She tried hard to do all the
exercises through the VCR before the deadline as she said "Last semester, | couldn’t do ali the

exercises, but this time | couid do all”.

Stage of Developing Responsibility at Phase |1}

Thimaporn developed the sense of responsibility and had more responsibility than in the
beginning of the semester since she needed to pass this course; this time was the second time
of her registering. She said she did not like English at all; however, she realized that English was
important as she said that “l know that | have to use English in the future, but { don't like it". She
could also control herself in learning better, and she knew that a university student like her can
learn English anytime and anywhere, not only in class. However, she seemed not to be ready to
study more at this time as she said "l know that | can learn English all the time, but | think | will
take an English course and attempt studying English after | graduated”. Thus, she was slill in the
stage of raising awareness. She just knew that what was the good way for her to improve her

English, but she did not do it until she would feel that she was ready to learn.

e. Supawadee's Reflection
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Table 4.6

Supawadee’s Learning Diary Report from Week 1 to Week 12

Phase I Phase I Phase T |

Learning activities W1 [W2 W3 [w4 (W5 [we [w7 (w8 |wo wigwiywi2
Basic Tactics for Listening in VCR O X X [0 |0 X |0 [X jOo |0 [Xx [x
Self Study in VCR X J0 X X X X [0 [X X [x [X [x
Revision in VCR O X X X |O [X X X X IX X |IX
Remediat English in VCR XXX X XX X XXX IX X
Media Stream in VCR X X [0 X X X X X X [x [x |[X
Book O 10 X |0 |X |0 X 10 X [0 0 [0
Other materials X X X 10 X JO X |0 X |[x |0 ]o

)

O = yes {the learner reported thal s/he did the chosen activity

X = no (lhe learner reported that s/he did not do the chosen activity)

It could be seen that Supawadee did activities in every week but with different frequency
and kinds. She ‘mostly did activittes in weeks 1 and 4. That is, she did listening exercises from
Basic Tactics for Listening and Revision in VCR, and stludied the course book in week 1.
Similarly, in week 4 she did the listening exercises in VCR and studied the course book but she
chose to study materials other than those provided by the teacher instead of doing Revision in
VCR. Her most preferred learning activities were studying the course book {8 weeks), doing
listening exercises from Basic Tactics for Listening in VCR (6 weeks) and studying materials
other than those provided by the teacher (5 weeks) respectively. Self-study exercises and
Revision in VCR were two learning activities that she did twice in each phase —weeks 2 and 7 for
the former and weeks 1 and 5 for the latter. On the other hand, she studied grammar lessons

through the Media Stream only once (in week 3) and the Remedial English was the learning

activity that she never did.

Phase | - Supawadee
Learning Strategy - Learning Grammar and Rules

Supawadee learned English by reading grammar books and doing exercises. She
somelimes went to the Self-Access Learning Center with her friends who could help her with the
lessons. She was also dependent on a teacher. She said she preferred studying with the teacher
because she could ask himv/her when she did not understand the lessons. “ like to study with the
teacher because he/she can help me when | have a problem with the lessons.” Another reason

was that the teacher would give more explanations and examples so this would help her learn
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better. 1 prefer iearning English by attending a class because a teacher can provide me with

explanations of grammatical rules.”

Self-Confidence and Motivation (Intrinsic and Extrinsic)

Since she mainly relied on others, she was quite uncomiortatile with leamimg Enghsh on
her own through the website. The reason was she could not turn to anyone when she did not
understand the lessons. “Grammar is my weakness and | am hopeless at learning English.”
However, she tried to motivate herself to learn the language because she wanted to be able to
communicate in English. "My motivation in tearning Engiish is that | would like to be able to

speak English as fluently as my high school teacher.”

Following Rules of Control Consistently

Supawadee tried to study the lessons and do the exercises as scheduled by the teacher.
She sometimes studied her own grammar books before doing those exercises. "It is very helpful
when | read my grammar books before | do the exercises because | can get a better
understanding of the rules.” She even spent the whole day doing listening and grammar
exercises and watching the Media Stream, a video presentation by teachers, when she was free.

This indicates that she has put a lot of effort into learning English.

Self-Evatuation

She stated that her weaknesses are grammar, reading, and wrting. “I've found that
grammar is the most difficult part of learning English. This has led to further problems; | cannot
read and write effectively.” Therefore, she has tried hard to study grammar to have a better

Llnderstanding.

Delegating Tasks and Decision

When having problems with the grammatical rules and vocabulary, Supawadee went to
the library and the Self-Access Leaming Center. It was not very often, though. In addition, she
hstened to English songs to learn vocabulary. “{ went to the central hbrary once a month, reading
some grammar bocks there. | also went to the Self-Access Learning Center with my friend's,

doing grammar and rezding exercises.”
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Stage of Developing Responsibility at Phase i

She was aware that she could take charge of her own leaming process, although
teacher’s assistance was still reguired. Aiso, she changad her aitifude toward learmning English.
“I like learning independently, however, | sometimes need hetp from a teacher and friends.” In
addition, she had a high level of responsibility because she tried to find ways of learning English
that best suits her such as studying her own grammar books and listening to songs. This
indicated that she came to ihe last stage of developing learner responsiijility - transfernng roles

though it was not quite apparent.

Phase l-l - Supawadee
Learning Strategy

Supawadee spent more time studying her own grammar books by herself. She also took
notes and did exercises. "l want to get a better understanding of the grammar rules before | do
the exercises. And now | feel happy because this Is really helpful.” However, she said that to
some extent a teacher still plays an important role in helping learners fo fearn English. That s, a
teacher’s assistance was needed when she couid not do something by herself or ask for help
from her friends such as writing a sentence.

She expanded her knowledge by applying what she had learned in her 890-101
Foundation English 1 class to the learning of Preparatory Foundation English course. In addition,

she improved her listening skills through the ELLIS program which was a part of the 830-101

caurse.

Setf-Confidence and Intrinsic Motivation

She gradually built up self-confidence and learned that there were several activities that
enabled her to learn English. “l feel more confident now because | can do it. Also, | am more
responsible and enthusiastic because | can take charge of my own leaming.”

Her intrinsic motivation was clearly being able te speak English fluently. *I want to

communicate with people — | want to speak fluent Englisn.”

Foliowing Rules of Control Consistently
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She had a certain degree of consistency in learning. She tried to read grammar books
when she thought she was ready. "l did not read every day. | wanted to read only when | had
concentration.” Moreover, she went to the Self-Access Learning Center to study grammar
lessons and practice writing. She found istening rather difficult; however, she tried hard to

improve it. "l tried to listen again and again until | cou'd get the ideas.”

Delegating Tasks and Decision

She tried to find learning sources other than what the teachers prepared for her. For
example, she regularly studied her own grammar books. ! have bought a new grammar book
and | have paid a lot of attention to sentence struciures. | want to know how to use conjunctions
in writing.” She also practiced lstening by using the ELLIS program and listening to songs as
recommended by her friends. In addition, she got a CD suggesting ways to learn vocabulary

from her roommate.

Stage of Developing Responsibility at Phase i

Supawadee was much comfortable with learning independently. “I've changed my
attitude toward this way of learning. At first, | really did not like it. But | feel much better now.”
She also stated that it would be helpful if learners could take part in determining their own
learning. Teachers do not only teach in class, but also act as a counselor outside the classroom.
“| think ianguage learning should consist of three components: attending a class 40%, teachers’
role as a facilitator or counselor 10%, and students’ taking responsibility of their own learning
20%. Students should be allowed to choose learning materials ar activities in accordance with
their preference and capability.” In addition, she managed her own ways of learning by looking

for tasks and materials which were suifable for her. This means that, she reached the last stage

of developing learner responsibility - transferring roles.

Phase Il - Supawadee
Learning Strategy

She changed her learning style, i.e. she became an independent learner. She regularly
studied her own grammar bocks before doing the exercises on the website (Moodte). It could be

seen that she mainly relied on her own books, not the iessons provided by teachers. This might
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be because she was happy studying thosz books and they were practical and available at all
times.

Also, she tried her best to improve ner listening skills. “| studied by myself because my
friends were busy. So we did not have ' me to study together or share our ideas about the
lessons.” She said that a good language earner must be diligent and confident. He or she
should take a key role in learning, "For me. | initially found it very difficuit to learn on my own but

now | am more confident of my learning. 1 czn doit, so 1 am very proud of myself.”

Self-Confidence and Intrinsic Mativation

She was confident at this stage that she could manage her own leaming and she could
rely on herself. “At first, | did not like learning English at all because no matter how hard | tried, it
was a waste of time. | could not understanc anything. However, after | have taken respansibility
of my own learning, | realized that tearning English ts riot that difficult.” Her goal of learning
English was for communication. Further, ungerstanding was of great impaortance, not a score. |
think preparation is really important. { leam he language and | want to use it in daily-life

communication." ‘

Following Rules of Control Consistently

She regularly studied by herself. Sne was happy that she could learn better. More
importantly, she did not feel hopeless although she had to try very hard. "This month | did
everything by myself. | sometimes did not understand, though.. | told myself not to give up. |
knew | had to pay more attention.” Moreave-. she practiced listening a lot, especially in the first

two weeks of the month. Therefore, she couid do well on the listening exercises.

Delegating Tasks and Deciston

She learned how to cope with her learning process and found leaming sources effective
and suitable for her. She did not just study she materials available on the website (Moodle). She
mainty learned the language by reading her own grammar books, leaming vocabulary from her
friend's VCD, joining a tutorial class, and visiting websites providing grammar lessons and

vocabulary.
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Stage of Developing Responsibility at Phase IH

For her, learners played an important role in tearning. This would make them aware of
their own learning strategy. They would also be more responsible. *I am now very happy with
this way of learning (independent learning). It really works for me. But later on if it does nat, | will
try to find ihe one that suits me.” This indicaled that she changed her atbtude toward
independent learning. Initially, she absolutely relied on a teacher and friends. However, she
eventually discovered that she could manage her cwn learming process.

She said that a successful language learner must have a greal sense of responsibility
and willingness to take a risk. "l think we must start from curselves, Teachers and friends get
involved onty when their assistance is needed.” She also said that having students who took the
890-100 Preparatory Foundation English course to study on their own was likely {o help them

succeed in learning English.
f. Pin-anong’s Reflection

Table 4.7

€

Pin-anong’s Learning Diary Report from Week 1 to Week 12

Phase I Phase II Phase I1T |

Learning activities w1 W2 w3 [w4a {wW5 |W6 |W7 [W8 |WS [wWigwillwi2
Basic Tactics for Listening in VCR O |0 |0 X X X X [X X (X X IX
Self Study in VCR X X X [x 10 X X [X X (X |JO X
Revision in VCR X X X [X 0 X [X X |0 {0 X [X
Remedial English in VCR XX X X X X X (X X IX X X
Media Stream in VCR X [0 X X |O X X X X X X [X
Book XX X X X XX XX (X XX
Other materials X [0 [0 X X J0 X X [0 X X [X

}

O = yes (the learner reported that s/he did the chosen activity

X = no (the learner reported that sthe did not do the chosen aclivity:

It could be seen that there were 8 weeks that Pin-anong did activities (weeks 1-3, weeks 5-6,
and weeks 9-11). She did most activities in weeks 2 and 5. That is, she did listening exercises
from Basic Tactics for Listening and Media Stream in VCR, and studied matenals ather than
those provided by the teacher in week 2. In week 5, she did three activities through the VCR -
Self Study, Revision and Media Stream. Interestingly, there were 4 weeks that she did not do

anything (week 4, weeks 7-8, and week 12). Her most preferrad leaming activities were studying
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To evaluate herself, she stated that her weaknesses were reading, wriling, and speaking.
‘I cannot read and write effectively. Also, | cannot speak fluentiy.” Therefore, she tried in every

way to improve her language skills by evaluating her weakness.

Delegating Tasks and Decision

She thought that it was not enough to just study the materials provided on the website
{Moodle). Therefare, she found other leaming sources such as a dictionary, grammar books,
and a VCD for learning vocabulary. “When | find a new or difficult word, [ look it up in a

dictionary. | aiso study my own grammar books 1 bought when | was a high school student.”

Stage of Developing Responsibility at Phase |

She realized that learning independently was helpful. Although studying with a teacher
was her preference, she moderately changed her attitude toward independent learning. That is,
to learn at her own pace was an advantage of such learning. In addition, she was responsible for
her own learning process because she sought her own learning sources such as her own
grammar books and a VCD for learning vocabulary. This indicated that she reached the last
stage of developing leamner responsibitity — transferring roles. Despite that, it was just at the

beginning phase.

Phase il - Pin-anong
Learning Strategy

She mostly learned by herself because her friends were busy. However, she did not
seem worried about this. She spent several hours a day reading grammar books and doing
exercises. She noted down important points and sentence structures while reading. "I like taking
notes of what 1 find useful and interesting such as sample sentences and sentence structures.”

She also fooked up words in a dictionary. This indicated that she mastered certain study skills.

Self-Confidence and Intrinsic Motivation
She was more willing to learn by herself. She was satisfied with her progress. | am very
happy with the score; it is getting higher and higher. | think it is because | am more determined.”

In addition, she said that she enjoyed this way of learning because it was convenient. * can
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make my own plan and it is more flexible. | can learn whenever possible.” Furthermore, her
mativation increased because she had a chance to communicate in Engylish with some visitors to
her hometown. “I was glad and excited when | talked to the foreignars. | greeted them and

recommended some interesting tourist attractions in my hometown.”

Following Rules of Control Consistently

She tried to study the tessons when ttme allowed. "l was busy preparing for the mid-term
examination. However, when | was free, | tried to do as planned.” She studied the lessons by
watching a videc presentation (Media Stream) and when she did not understand, she referred to
the Self-Study Section for explanations. In addition, she learned vocabulary through songs with
her friend who took an English course at the tutorial schoot. “l like it because it is an interesting
way of learning vocabulary. It helps me remember words more easily. We do this together every

"

day.

Celegating Tasks and Decision

She arranged her own learmning process by choosing tasks ar){d activities that she feit
comfortable with. Moreover, she tried to find learning techniques that best suited her. Her
preferred learning sources were her own grammar books, songs, and websites. “I always study

my grammar bocks | bought when | was in high school.”

Stage of Developing Responsibility at Phase I

She was more confident and responsible for her own learning process. I think | have
taken more responsibility for learning. | have been inspired by the progress | have mada.” She
suggested that learning process should be done mainly by learners themselves. It was not
necessary to study with a teacher anymore. That is, teachers would become a counselor. “I think
the best way o learn English is self-study which accounts for 60% and taking a test for 40%. To
learn independently. learners are expected to be responsible for their leaming. Similarly,
fearners are supposed to attend a class regularly if they learn with a teacher because this is their

responsibility.”

Phase Ill - Pin-anong
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Learning Strategy

She constantly studied the lessons on the website along with her own grammar books, |
did everything by myself because my friends were busy preparing for the exams.” She did not
face any problems while tearning independently. *| did not encounter any difficulties while | was
studying on my own. | enjoyed reading my own grammar bcoks and looking up words in a
dictionary. My roommate and | always encouraged each other.” This showed that she was aware

of her own learning strategies - what and how to learn.

Self-Conﬁden.ce and Motivation

She was very confident of her own learning process at this stage. She reatized that it was
not necessary to rely on teachers anymore. “l think attending a class is not essential any longer
as | can take charge of my own learning.”

She atso said that one good aspect of independent learning was that she could organize
her own learning schedule.

She was highly motivated to learn for two major reasons: 1) getting high scores and 2)
using the language in daily-life communication. “l want to be able tp use English in daily-life

situations. | want to speak with foreigners.”

Following Rules of Control Consistently

She tried to complete the tasks on the website {(Moodle) as scheduled by the teacher.
She studied her own grammar books before she did the exercises on the website. She took
notes while reading as well. She spent almost three hours doing the exercises. “| tried to study
several units and | had fun doing the tests.”

While studying grammar through the Self-Study Section, she noted down words that she

did not know the meanings and looked them up in the dictionary later on.

Delegating Tasks and Decision
Apart from studying lessons and doing exercises through the website (Moodie), she
mainly studied the dictionary and her own grammar books. In addition, she watched English

movies and went to the library. "l iike watching mowvies because it is a new way of learning the
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language.” She occasionally learned vocabulary, grammar, and sentence structures through the

websites recommended by her friend.

Stage of Developing Responsibility at Phase 11l
She said that she was highly responsible. This indicated that she moved herself to the

transferring role, being a teacher leamer who could monitor learning process. “I like this way of
learning because | can decide what and when | want to learn. The harder | try, the better | can
do.” In addition, she stated that learners’ roles were more important than teachers'. Learners had
to be determined to achieve their goals. “| think successful language leamers need to have a
strong determination and put a lot of effort into learning. They must love what they do." Initially,
she had a negative aftitude toward learning English because she thought it was difficuit.
However, she realized that if she tried hard, she would succeed in learning.

For her, leamers could take teachers’ roles. That is, they could make a decision on their
own learning; they could choose what and how to learn. A teacher would be a counselor and
supporter. Friends’ encouragement and support were important. She sgaid, “I have learned that |
must be determined, diligent, and hard-working. | can assume my owﬁ responsibility of learning

while teachers and friends can step in when their assistance is required.”

lil. Overall Individual Pictures of Responsibility

The subjects in this study showed unstable stages of developing responsibility when
coping with the self-directed course. Some apparently moved back and showed changeable
development over time. From this observable fact, it is consistent with Benson and Nunan (2004,
pp. 155-156) who claim that for individual difference, language learming and attitudes are not
stable over time. Below is the summary of each learner when we examined their responsibility.

From the data, Monchanok seemed to be a student practiser who was comfortable with
following the set tasks, particularly practicing grammar exercises by doing Revision in VCR. She
began to develop the first stage of responsibility at Phase | and then moved herself to the
second stage, changing attitudes. However, it was the final stage that she could not achieve and
she occasionally showed a moving back attitude to the first stage. Interestingly, her
accommodation zone for this course was to supplement her study for the examination (Entrance

Examination), which she planned to take in the following year.



Srriwat seemed to develop himself to be a sludent explorer, willing to take risks to
communicate due to his underlying intrinsic motivation. To highlight thiis, his seeing English as
his instrumental tool in the future was evident. Hence, he could accormmodate himseif to be a
responsible learmer for a self-directed course. It was unsurprising that he chose to read
additional materiats, not the main textbook mostly. He showed his promising development of
responstbility from the first stage, raising awareness, the middle stage, changing his attitu.de, to
the final ane, transferring role by keeping his learning schedule week by week.

Mallika seemed to be a student practiser like Monchanok. However, it was clear that she
had low motivation in learning English; even her extrinsic one {to pass examination) was still low.
Undoubtedly, she could not manage herself to be responsible for learning. Consequently, it was
very hard for her to develop helpful building blocks of responsibility. She could not develop
herself to reach the other stages except raising awareness which was stili at a very low level
from Phase | to Ill. It seemed that she could not find her proper accommodation zone in
accomplishing her learning.

Timaporn, like Mallika and Monchanok, seemed to be a student practiser, doing
exercises as instructed and guided. She did not try to explore more regources other than those
in the course. Consequently, she could not develop other stages of responsibility except the
raising awareness — knowing that learning is her responsibility. She did not perform many
learning strategies to cope with materials even though she struggled to repeat doing exercises
and focused on listening much more than other tasks. One positive thing for her is that she
seemed (0 empioy contextualization, trying to get meanings from what she studied or the
exercise. However, she seemed to have trouble in controlling or monitoring herself, That makes
ner remain at the initial stage of responsibility.

Unlike the above iearners, Supawadee seemed to deveiop most building blocks of
responsibility in learning a language until she showed her development of the last stage,
transferring role even from the Phase |. She was a student explorer wha brought herself to be in
the position of a teacher learmmer who could manage her learning process. Her accommodation
zone, of course, would be fit between her learning style and this self-directed course.

Pin-anong, ke Supawade, developed most building bilocks of responsibility untilt she
was at the final stage of responsibility —transferring role—from the beginning to final phase. She

was a student explorer who gave herself a chance to explore learning resources and managed
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her own way of learning. Interestingly, she developed the proper attitude for learner autonomy,
seeing a teacher as a counselor, not a traditional role.
Obviously, the learners in the communication group were likely 12 be student explorers

whereas those in the subject one were likely to be student practisers.

V. The Learners’ Reflection on Learning: Overall Analysis
Based on the revealed activities from the research data, several tables were presented
to give a critical analysis of the learners’ reflection below.
Figure 4.1

Freque'ncy of Learners Performing Learning Tasks in the Self-Directed Course

Frequency of activity perforimance reported by the
tearners during tha study period

Basic  SelfStudy Revision Remeadial Madia Book Other

Tactics inVCR  inYCR English in Streamin materials
for VCR VCR
Listening
in VCR

During the study, the learners did the Iistening. activity in‘VCR.’ rﬁostly, followed by using
the revision part and reading the cdurse textbooks while they never used the remedial English
CD-Rom. interestingly, watching the Media Stream in VCR and using the Self-study materials
were the ieast frequent activities among the reported ones.

A possible .explanation for this result was that the learners had high extrinsic motivation
in the listening activity due to the rewarded score required for the learners to pass the course.
The Remedial English was never used since it was not part of the course but a supplementary
exercise for those who needed very basic lessons. Moreover, it was a technical problem to
integrate the Remedial English CD-Rom into the VCR website, leading to the very complicated

way to download the files needed to be inslalied properly before one could leamn it. The other
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option for using it was to check out the CD-Rom at the Self Access Leaming Center where the

tearners had low motivation o visit.
Figure 4.2
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activities, followed by Week 7, 9 and 11 respectively. However, Week 4 and 10 were reported
that the learners did the least activities. The fluctuation of reported activities probably indicated

the learners’ inconsistent self-monitoring in developing their responsibility in learning English.

Figure 4.3
No. of Learners Doing the Listening Activity in Different Weeks
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During the study, Week 1, 5, and 7 were reported that most learners (4 oaut of 6 learners)
did the listening part while only one learner reported to do the listening part in the last three

weeks {10, 11 and 12) of the study. The underlying reason was that the first week was a trial-out
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pericd when the learners started their learning and that they might choose to do the listening
part due to the scores they would get from doing this task, an exirinsic motivation. Week 5 and 7
were the period prior o the midterm examination which drove them to iearn English as much as
they could.

However, since the highest scores given to the fearners from the listening part, no matter
how many times they would do the listening exercise, the learners might be satisfied with the
scores accumulated during the first 9 weeks. Therefore, they slowed down and most finished it;

only one of them stil followed the listening part untit the final week.

Figure 4.4

No. of Learners Reading the Self-Study in Different Weeks
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Not surprisingly, Week 5 was the time when most learners {4 out of 6 Iearn.ers) did read
the self-study part since it was the week before the midterm examination. The learners used this
activity to review the lessons and during Week 7 and the weeks after to study for the
examination. Another reason was that by studying other activities including the textbook, the

Media Stream, they needed the material available for them to review the lessons.
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Figure 4.5

No. of Learners Doing Revision Exercises in Differeni Weeks
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The Revision part was one of the two activities by doing which the learners would get
scores. Alsg, the revision was a question-based activity which helped them become familiar with
the examination. Therefore, it was no wonder why Week 5 and 7 were the weeks when most

learners reported to use this type of activity (4 out of the 6 learners).

Figure 4.6

No. of Learners Watching Media Stream in Different Weeks
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The tearners watched the Media Stream in VCR inconsistently. Only half of them (3 out of

i
i
i

the 6 learners) did this activity mastly in Week 3 and one of them did this task throughout the
study period except in Week 7 and 9 when no one reported to use the Media Stream.

One possibie answer for this was due to the technical problem. The Media Stream was
based the Internet streaming video embedded in the VCR website. To watch it, one needed a
high bandwidth of the Internet access to downicad the media file and played it in the browser.
With the unstable internet bandwidth within the campus, the learners might face the technical
problem and likely moved tc other available activities in the course.
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Figure 4.7

No. of Learners Reading the Textbooks in Different Weeks
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The textbooks were reported as a main source to use by the learners before the
examination weeks. Hence, they reported to read the textbook during Week 5 and 11, the weeks
befare the examination. Interestingly, the textbooks were regularly used by the learners to study

during the study period. Maybe it matched their learning preference.

Figure 4.8

No. of Learners Using Other Materials in Different Weeks
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Other additional materials were reported by the learners, especially those in the communication
group. The learners reported to use this type of learning materials regularly throughout the
course. From the interview, these various materials included grammar books, an easy folk story
book, a dictionary, and English Learning CD-Rom. These materials were used by mast learners

in Week 4, 6 and 9.

V. The Learners’ Reflection on Learning: Grbup Analysis
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Based on their learning goals, the learners were divided into two distinct groups: the
communication and subject group. By comparing their reflection from both groups, it is
interesting to have a distinct picture of responsibility development in each group. The result of

such comparison was presented below.

Figure 4.9
Comparison between Communication and Subject Group in Different Activities
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Activities Reported Activities Reported
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It could be concluded from the tables that the different groups of learners performed
different activities with different frequencies. The communication group chose to do the activities
mostly which allowed them to explore the language for communication. Those activities included
additional materials (not the textbooks and course learning materials), followed by reading the
textbooks and the listening part. The other group, however, selected the activities which could
serve them to study English as a subject and which could allow them to accumulate scores to
pass the course. Those score-based activities included the Listening part and the Revision part
in VCR. Interestingly, both groups showed their similarities of frequency in reading the textbooks
while ignored to use the Remedial CD-Rom as a learning source, followed by the Media Stream.

From the tables, both groups showed their similarities of frequency numbers in reading
the Self-Study part and watching the Media Stream while their obvious difference lied in learning

other materials in which the Communication group exceeded the other group.
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Figure 4.10

Comparison between Communication and Subject Group in Different Weeks
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it was obwious from the tables that the Communication group tended to have much more
steady frequencies of activities reported than the subject group, who tended to have a
fluctuated form of the activities reported. This indicated the regular learning management better
performed by the Communication group. Since the regularity might show the level of
responsibility and self monitoring, this probably indicated that the Communication group showed

a higher level of responsibility than the other group.

Summary

The findings revealed that the six learners demonstrated ongoing unstable and different
stages of responsibility in learning a foreign language throughout the self-directed course. The
Subject group did not fully develop the final stage of responsibility or transferring rote
changing their role to be a teacher role in monitoring their own fearing process, but merely
showed the first stage - being aware of their responsibility attitude from the beginning to the final
phase of the study. Their building blocks of responsibility or skills and attitudes were identified
as low motivation, mostly extrinsic one, low self-confidence, little monitoring and self evaluation,
and a limited variety of workable learning strategies for a self-directed course.

On the contrary, the other three learners of the communication group could develop the
final stage of responsibility development, yet not fully complete responsibility. Their reported
building blocks of responsibility included both intrinsic and extrinsic motivation, self confidence,
various learning strategies, monitoring and self evaluation, following rules of control, and more

importantly delegating tasks and decisions. However, both groups of the learners did not build

66



any learning community with other learners and teachers such as practical cooperation and
group cohesion with other learners, willingness to work with teachers or facilitators in developing

their responsibility.
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Chapter 5

Discussion and Implications

According to the findings, it was apparent that all of the learners demonstrated unstable
stages of responsibility in leaming a foreign language throughout the self-directed course but
some did not fully develop the final stage of responsibility or transferring role — changing their
role to be a teacher role in monitoring their learning process. Some seemed to develop the
initial and developing stage of responsibility, which was raising awareness as proposed by
Scharle and Szabo (2000), the stage that learmners only reafized and held the belief that it was
their own responsibility to learn and that they would not be dependent on a teacher.
Interestingly, some learners still showed a little sense of autonomy. That is, they could not hold
the attitude of independence in learning, but believing that learning with a teacherin a
traditional class was necessary for them; some showed the attitude of developing the changing
attitude and transferring role, the second and the final stage of developing full responsibility in
learning a language.

On account of these, there seemed to be some plausible explanations of the above
resuits. Some learner-related factors might be:. unsuccessful learner training for autonomy,’
insufficient scaffolding for responsibility and learner autonomy, and learners’ lack of successful

online learning skills. Each was discussed below.

Learner Training for Autonomy

It was the fact that the self-directed course used in this study was managed to have
students meet a teacher in a normal class during the first two weeks, two-hours a week, at the
beginning of the semester, for the course introduction and directions of how to manage online
learning process with a package throughout the semester. It might be understood that some
learners in this study might nbt attend such sessions, or might not pay attention to the directions
closely. Thus, it probably caused them not to understand fully what they should do for the whole
class. From this study, the little responsibility revealed by the learners might result from lack of
scaffolding process along their learning during the semester. This kind of scaffolding is
necessary for learners via training to develop responsibility and autonomy throughout the

course, not briefly at the initiat stage (Scharle & Szabo, 2000; Beatty & Nunan, 2004). Without it,
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learmers might perform their traditional style of learning which they get used to and value
teacher authority, Moreover, without any training, it might be comman fur learners to hold their
old atlitude and behaviors when having an opportunity to face a new learning way which gives
them choices of learning. Thus, we believe that providing a learner training for autonomy should
be conducted, especially in the self-directed course where teachers changed their role to be

faciitators.

Form of Scaffoiding for Learning Process: Should it Be at the Initial Step or Along the Learning
Process?

Though the self-directed course was equipped with several learning materials including
opening the possibility for learners to explore their awn materials on the web or other resources
to promote their responsibility, it seemed that learners did not get trained sufficiently to perform
tasks in the course independently. Thus, that was why they showed little responsibility and still
insisted that they needed teachers to be close to them like the situation in the traditional
classroom. Like the steps proposed by Scharle and Szabao {2000}, learners need to get trained
and practice throughout the course to get familiar with a new learning way. Beatty and Nunan
(2004) also suggested, “The single most important outcome ... is that these learners need some
form of scaffolding to provide a supportive framework for the learning process” (p. 181). ltis
worth investigating further if the course provided such framework or not. It is assumed that
without such scaffolding, learners might “...lack clear directions, often become muddled,
distracted, and lost in the face of the sheer quantity of information available” online and in the
course materials. Healey (2002) strongly highlighted that it was a teacher as a facilitator who
could link technology with rich resources to a good autonomous learning environment with a
supportive community context. Hence, a variety of scaffolding forms for learming process should

be managed throughout the course, not just the beginning of the course.

Online Learning Skills

Part of the self-directed course used in this study included online materials which
required learners to learn in paratiel with a séif-guided book. It was also apparent that most
learners in this study did not show what Roper {2007) called online {earning skills to be

successful in aniine tearning. The teamers in this study might demonstrate these skills
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inadequately; therefore, it might be understood why they showed little responsibility in learning a
foreign language via VCR. Tao be more precise, the learners in this study did not develop a
workable time-management strategy. Those successful online learners, reported by Roper
(2007) should have some workable time-management strategies: a self-discipline {to aliocate
sufficient time for learning), designating specific times to do learning activities by using online
tools, avoiding procrastination which might cause them to fall behind the tearning schedule, and
finally an upfront planning process which allowed them to monitor and evaluate themselves, a
step where they could develop the transferring role, being their own teacher.

Another skill, according to Roper (2007}, that learners in this study did not have for their
autonomous fearning was making the most of online discussions. From the report and interview,
none of the learners utilized the web board discussion in VCR, or what Roper called a threaded
discussion, or even chatted with friends who were online at the same time. The learners also
neither mentioned about making connection with their friends ar sharing the information with
other learners actively (Scharle & Szabo, 2000}, nor making questions useful to their tearning
with friends (Roper, 2007} to develop learner autonemy. Despite having the ways to contact
teachers to be their facilitator in learning, all of them never responded to such communication.
According to Roper (2007), those unsuccessful learners did not communicate the instruction
technique that worked for them. In other words, they did not give any feedback to their teachers.
There was no clear evidence why those learners felt reluctant to employ this strategy. It might
be interesting to find the reasons behind this.

Apart from the above, Roper (2007) menticned that those successful learners should
have the idea of “Use it or Lose it” to apply the material into their use of the language. it was
clear that for the leamers in the study, living in the context where English was not used in their
datly life, lacked the opportunity to use the language they already learned. However, some
iearners reported that they put their attempt to discover more grammatical points in additional
materials to explore explanations, but not using the language to retain the knowledge. Thaugh it
was not replaceable to what Roper suggested, it was a good start to develop their choice of
learning.

One reason io keep the learners far from developing full responsibility was that they did
not stay motivated as Roper (2007) referred to successful onling learners. Only some tearners

reported that they had intrinsic motivation, but the rest seemed not to have such motivation in
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tearning English and more importantly they lost their interest easily throughout the course.
During the second phase when there was a midterm examination, they reported none of the
activities to learn. They seemed not interested in keeping on track what they had planned.
To develop responsibility in learning, leamers must be trained to be equipped with
onling learning skills since these skills could help them o develop the building blocks of

resnonsibility.

implications for Future Research

This study captured the learning process in term of respansihility in order to see the
development of learner autanomy in the context of a self-directed course. Generalization
cannot be used for other contexis. Therefore, to explore different learning contexts, more
studies should be conducted in other types of course: a classroom based course, or a blended
learning course with technology.

Since the study did not explore the context of culture in explaining responsibility, future
research should raise a question of culture whether it is a plausible answer to why learners can
or cannat develop building blocks of responsibility.

To conceptualize the model of L2 learner autonomy as Oxford (2003) suggested, the
four perspectives of autonomy, namely technical, psychoiogical, socio-cultural and political-
critical, should be combined in ordAer to elucidate the complete picture of fearner autonomy. To
explore this issue, more conditions should be addressed: teacher roles, material supports,

educational constraints, and others.
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Appendix



Questionnaires on English learning attitudes
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11.

Questions leading to more discussions
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Weekly Learning Diary
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<> Basic Tactic for Listening <> Self Study <> Revision

O Remedial English O Media Stream O miisfa Oéaﬁﬂui’ﬁuﬂ

78



Vita

Asst. Prof. Zainee Waemusa. Department of Languages and Linguistics, the Faculty of Liberal Arts,

Prince of Songkla University, Hatyai, Songkhia 90112, Thailand. E-mail address: zaunce wipsu.ac.th

Ms. Chutima Srichai. Department of Languages and Linguistics, the Facully of Liberal Arts, Prince of

Songkla University. Halyai, Songkhla 90112, Thailand. E-mail address: chulima srggpsu.ac.th

Ms. Karuna Wongphasukchote. Department of Languages and Linguistics, the Faculty of Liberal Arls,

Prince of Songkla University, Hatyai, Songkhla 90112, Thailand. E-mail address: karuna.sagpsu.gc.th

79





