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ABSTRACT

This research aimed at examining the policy and practices of public primary
schools in educating culturally diverse students. This research project focused on the
case of Muslim students in the southernmost provinces of Thailand. The objectives of
the research project were: 1) To examine the policies and practices of schools in
educating culturally diverse students; 2) To analyze the policies and practices of
schools in educating culturally diverse learners from the multicultural education
perspective; and 3) To study how the policies and practices of schools impact
culturally diverse students.

This research project chose Pattani province as a site of study and as the
representative of the southernmost provinces. The researcher purposively sampled
three public primary schools in Pattani province as sample sites. The three schools are
Ropi-in School, Thammawit School and Amnuaywit School (all are pseudonyms).
The three schools differed in the numbers of Buddhist students and Muslim students
as well as their jurisdiction. Ropi-in and Amnuaywit were under the governance of
Ministry of Education while Thammawit was under the Ministry of Internal Affairs.
The researcher used qualitative approach in this research project. Interviews,
observations, and the examination of documents were techniques used for gathering
data. The duration of the research was one year, starting from February 2009 to
February 2010. The results of the research are as follows. The three schools took into
their concerns the cultures of students in formulating and exercising the general
policies of the schools which included lunch, uniforms, facilities, activities. Although
the current schools’ policy and practices satisfied students, parents and people in the
community, they created the sense of separateness and damaged the sense of unity
among students in schools. For the policies and practices concerning curriculum and
instruction, all the three schools did not introduce different perspectives. The three
schools strictly followed the national curriculum without teaching students to
critically analyze the contents taught. None of the three schools used culturally
relevant pedagogical approaches. Although the three schools provided courses that
match with students’ cultures such as Islamic study and Buddhist courses, the students
enrolled in the two courses did not have a chance for cross-cultural learning. In Ropi-
in School where all students were Muslims, the school could not go into detail the
contents other than those directly related to students. Thus, students had a very few

chances to learn about other cultures.
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