'
2y of

Fadinu tinus SnEnaveonadfiuanniideni Nt ¥7%3lun1T 90U

!
4=

PaIUnL FUUNNEIIAINLANANINU

Hiuu UNIFNIGANT EREER
da1¥73181 InInuIANTRNEN
dn15Any 2537

LN YD

iy

o » )
S oar o b4 ¢ o -y ot
n133iunTatiiinaussdan i RofinySnBnaveanadsunam

AR89 UN T BN INN L SuRDBIaAIT NP IRU AapRIU
AN TUAITAINT N ININATRIUAAIN AT TIIAINUID NATIBIUAATW
pUgAT LN 3 AU 1AuA padTiunsmnuuuFeuIRdSITuenw nais

FUNAMLVTLEAWUS s naukas LNAaAT Tunnn dutaaAananat wUIAn

[

SRS PR TEN IR PRELE R R ES PR PR el ﬂéquadﬁqtﬂu
w <t : a: = [OR ar
untSvudulssaufnedh 5 90T Tuulseoudnerludefiagniinsnu

1
nNTUTeaufineifseninedeny Janiands ahudu 3 159¢3vu 9Munu

=

unL¥yu 90 Au uﬁatﬂuﬁn;?uuﬁuﬁﬁqﬂdwumﬁga MUY 45 AU WaE

[]
-

Lt Fuufiigaannuaian e 45 AU duiln Suuudardrandanan
vinF i Joulvnasneany 3 1 3euly 9 ar 15 mu vadeedlenlidlunqs 33y

UTznount gadlgnET WU 9 3 FNNTUNAABLUBIIAINNTN WLURAN

ee

» 1
nadfiuenrm uau 2 aliy 1lerdog AHusU 2 1309 mazeuunadsy
1aA11LY1199UANTE L U 2 2ty L TUNITnRany ﬂéuﬂwaad

-y

4 9 ar 4 = aid a of W = = oy
N1ATUL DU TUNAITAIUAN ML ULEDULVES 1ITUAAIN LATNATITIUAAN

uvui%nﬁwUﬁzﬂauﬁLﬁﬁﬂﬂnnaﬁﬁﬁumnﬁwnéuar 45 unh udgentiu

(3)



o [ +
ad Fad

néuéﬁuLﬁaL%aq 2 L3899 1munéumiﬁ%unn%ﬁ%umnﬂwuuuﬁauiﬁ

Ee

WA
LY = > e " w‘ »
A5195UPn N waznadt Iuan R uuASAIRUSenauz TS upuus U Iuls

s ) 1 ' ] 1 =d =y ooy i L 2
ﬂﬁdﬁauﬂnﬁwiuﬂﬂﬁaﬂuﬂ1unqu1nuﬂa1ﬁauﬂﬂﬂwaz1u1ﬂ3Uﬂﬁuu:HWQWﬂ

o i ]
ar

o o i =1 = 1 =< > oA = a
Y VAIRINDIULUD LS DIILUAAL LT IuaTvun L ToumLuunadou

e e

e LT ] - ' R | = &

JaA LN URT9U NI LATIEWBeNATEITANS T AT e A0

wUsUT M@ MIuAI TN sLUUFUNguna Tl (GRE-3) DI aaNEy
WNan 173 3unIn

] |14 1
ALSuufsuiilol Teaiauldnadfsunn 1 nuuudouln

=e

1.
L = ] -y o (] = el
HT1IFUANN AAITIURATWLLDLISAIWUTENBY LA TNNAAITIURAN

I & 1 i | b
1AL UTATUANT BN HU AR R I AU

(%11

2 Ui

-

uuﬁﬁﬁqqﬂawnaﬁqoﬁﬂawut%Wi%iunﬁﬁéwu§aniﬁ

ha

]
=3
[e.1]
[aad
=
=L
r
e
ad
‘a
o]
o)
2
b
<}
iy

3. AR UATINTEMININAA B IUANINL AL SIIAIIUID

(4)



Thesis Title Influence of Imagery Strategles on
Reading Comprehension of Students
with Different Memory Spans

Author Miss Chuleekorn Thongduang

Major Prdgram Educational Psychology

Academic Year 1994

Ab=tract

The purposes of this research were to
investigate the influence of imagery strategies
on reading comprehension of students with different
memery spans. The research was also intended to study
interaction between two variables: imagery strategles
and memory spans. Imagery strategies comprised three
types: instruction to induce mental imagery, induced
visual imagery and attention to text illustration, and
no-imagery. Memory spans were aof two types: high and
low. The subjects were 90 Prathomsuksa V students from
three schools under the Office of Rassada Branch-District
Primary Education, Changwat Trang. Of the 90 students,
45 were of high memory spans and 45 of low memory spans.
In each memory span group, the subjects were randomly
assigned to three treatment groups, 15 students in each.

The instruments for the research were composed of nine
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series of alphabctical letters, two drills of imagery
strategies, two reading passages and two reading
comprehension tests. In the experiment, the subjects
in two treatment groups (ie, instruction to induce
mental imagery, and induced visual imagery and
attention to text illustration) recieved a 45-minute
training session of imagery strategies. After the
'Itraining session, each group of the subjects was
given two passages to read. The subjects in the
treatment groups (ie, instruction to induce mental
imagery, and induced visual imagery and attention

to text illustration) were instructed to utilize the
imagery strategies, whereas those in the no-imagery
group recieved no assistance from the researcher.
After the completion of reading each passage, the
subjects in all groups took the reading comprehension
test. Data were analyzed using ANOVA for generalized

randomized block design (GRB-3) mixed model.

The results of the research were as follows

1. There was no difference in reading compre-—
hension among the students treated with instruction to
induce mental imagery, induced visual imagery and
attention to text illustration, and no imagery.

2. The students with high memory spans had
higher reading comprehension than those with low

MemoTry Spans.
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3. There was no interaction between imagery

strategies and memory spans.

(7)



