Chapter 1

| ntr oduction

1.1 Background

Bullying behaviour in primary schools is well-knowmstudents, parents, teachers
and educational personnel. School bullying is &ssrproblem which affects
students’ quality of life, inflicting psychologicaémotional, and physical damage and
occurs throughout the world. School bullying cardeéned as any negative actions
repeatedly inflicted by a stronger student or sttid@ang toward another student
(Farrington, 1993; Olweus, 1999). This negativeoscinust be deliberate and carried
out with the intent of causing harm to the victifafrington, 1993). Bullying might

be classified in a variety of ways including physiassaults and psychological or
emotional or verbal harassment. Beale (2001), andd4 and Wolke (2004)
explained that physical bullying is action oriented intended to intimidate or
physically hurt the victim through pinching, pustitkicking, and hitting, while

verbal bullying is using words to humiliate or hsameone’s feelings through

teasing, name-calling, insulting, or threateningaeour.

The major reasons that children bully others arenjoy exercising power and status
over their victims, boredom, jealousy, attentioakseg, showing off, anger, revenge,
and self-protection (Besag, 1989; Besag, 200&higway, bullying eases the way
for children to be drawn into a path of delinquen@andalism and criminality
(Farrington, 1993; Junger, 1996). The targets ctims of school bullying are at risk

of a variety of negative outcomes. They are md@yithan non-victimized children



to become anxious, insecure, lonely, depressduk tejected by their peers, drop out
of school, feud, or decide to protect themselvesayying guns/weapons to school

(Boulton and Underwood, 1992; Craig, 1998).

There are many causes of bullying, such as doméstence (Baldry, 2003),
preferring cartoon violence (Theppipidh, 1990; Bheryg, et al, 2008), older students

(Wolke et al, 2001), boys (Mouttapa et al, 2004y eeligion (lan et al, 2004).

Studies have indicated that 56% of studentSaath Africabully (Greeff, 2004), 38%

in Netherlands (Veenstra, 2005), 34% in Australbred and Braithwaite, 2004),

30% inNigeria (Egbochuku, 2007), 22% in Italy (Gini, 2008), 2i84Canada

(Hawkins et al, 2001), 20% Malaysia(Wan Salwinget al, 2009) and 16% in Portugal
(Pereira et al, 2004). The prevalence is 42% inl@hd, where the regional pattern was
44% in the north, 40% in the central, 39% in thetean, 35% in the northeastern, and

27% in the southern region (Tapanya 2006).

This study aims to investigate the prevalence dfimg and the risk factors
associated with bullying in Pattani primary schostsuthern Thailand. By identifying
students who are likely to bully others, educati@dhorities can introduce better

strategies for reducing and preventing this problem
1.2 Literaturereview
Social learning theory (imitation theory)

Social learning theory is also known as observalitgarning or imitation or
modeling. Modeling is one of the most effective way teach children ways of
behaving and their consequences. This theoryesael to studies that have shown a

link between movie portrayals of behavior and tebdyior of juvenile viewers.



Adolescent subjects accept the behavior of movagasdters as moral, even if it is
violent or antisocial, as long as they can identifth the character. In addition, it is
easier for the more aggressive viewer to acceptitiience of the film actor. Studies
of the effects of media violence on behavior gelhecaution that variables, such as
belief in the reality of the media presentatioredisposition toward violence, an
aggressive family environment, identification wegressive media characters, and
how the consequences of aggressive behavior ataped, may all affect the
relationship between violence and exposure to mé&tddren who have a high
degree of exposure to the media may exhibit aivelgthigh incidence of hostility
themselves, imitating the aggression they haveesgad (Berkowitz, 1962; Feshbach

and Singer, 1971; Gerbner et al, 1982; Cooke, 1S)el, 1998).

Social learning theorists argue that people areaontally born with the ability to act
violently but that they learn to be aggressive tigtotheir life experiences. These
experiences include personally observing othelageiggressively to achieve some
goal or watching people being rewarded for viokeets on television or in movies.
People learn to act aggressively when, as childr&y, model their behaviour on the
violent acts of adults. According to Bandura (19#st human behavior is learned
observationally through modeling: from observingess one forms an idea of how
new behaviors are performed, and on later occasimsgoded information serves as
a guide for action. Aggression reinforced by fanmligmbers is the most prominent
source of behavior modeling: children use the sagggessive tactics that their
parents illustrate when dealing with others (Baadamd Ribes-Inesta, 1976). They
learn to act aggressively when they model theieleur on violent acts of adults,

especially family members (Siegel, 1998). Peopéenaore likely to copy someone



they observe. Individuals in close intimate contaith one another imitate each

other’s behavior (Allen and Santrock, 1993; Willg2007).
Schools (school type and school location)

School type is another possible influence on chits bullying behaviour. Some
evidence has suggested that this behaviour proisigmeater in public schools than in
private ones (Winbinger et al, 2000; Spivak ekal)1; DeVoe et al, 2004; Kumchali,
2005). Another study found that there was simildhyng behaviour in both private

schools and public schools (Nolin and Davies, 1995)

Studies of school location also have produced mareticonflicting results: Jordan
(2000) and Wright (2005) reported that a schoatation (urban or rural) was not
associated with bullying behaviours, DeVoe et 80@) concluded that bullying was
more likely to occur in rural schools but Palla8§&) and Stewart (2003) suggest that

bullying is more likely in schools located in urbareas.
Demographics (gender, age, religion)
The occurrence of bullying behaviour was also affédy gender, age and religion.

Boys bully others significantly more often thanglds (Wolke et al, 2001; Baldry,
2003; Pereira et al, 2004), whereas Wright (20BBsag (2006) and Fitzpatrick et al

(2007) stated that they found no gender differemtésillying behaviour.

A significant difference was determined betweenhktbiying behaviours at different
ages, with older students bullying others at a éighte than younger students
(Baldry, 2003; Pereira et al, 2004; Fitzpatrickket2007). In contrast, studies by
Ireland (2002), Spurling (2004) and Morris (20060rd evidence for the view that

younger children bully more than do older childrangd Brown (2005) stated that



students of different ages did not differ signifidg in how often they admit to

bullying others.

There was no association between religion and imgjl{Public Health Agencies of
Canada, 2004, lan et al, 2004). Also, House of Conms1{2007) reported that there
was no clear difference in bullying behaviour feligion between Catholics and

Protestants in Northern Ireland.
Family (parental physical abuse)

Parental modelling of aggression and violence ptesithe development of a child’s
negative behaviour; the child might copy the pdsapitysical actions and might then
become a bully to gain success in their own soetatactions. Exposure to parental
family violence has been found to be related taatieg behaviour of students; those
witnessing it are likely to display increased vigleehaviour (Singer et al, 1998;
Rossman et al, 2000). Students who had witnessedtpaphysical abuse were more
likely to bully others, when compared to those wiad not witnessed parental
physical abuse (Dauvergne et al, 2001; Herrerg 2081). Modeling of parental
aggression and frequent parental conflict can t@swuhildren exhibiting bullying
behaviour (Jaffe, 1990; Espelage and Swearer, 26@3¢ntal physical abuse has

been shown to be a strong risk factor of bullyi8@@er et al, 1998; Baldry, 2003).
Entertainment (preference for action cartoons)

In action cartoons, violence is commonly a pathefaction and can have a negative
impact on young children’s behaviour. Some childreitate aggressive or violent
behaviors shown on television. According to Themh1990) and Kumchali,

2005), television program was related to aggredsafeavior. Anderson and Carnagey



(2004), Rideout and Hamel (2006) and Krcmar anchH{8007) found that children
who watched an action cartoon or super-hero image wore likely to display
aggressive behaviour. Kirsch (2006), Ostrov eR@D6) and Blumberg et al (2008)
reported that the violence of cartoon programs aisy influence young viewers to
transfer violent acts from programs to real-wortdaions. Huesmann et al (2003),
Gentile and Sesma (2003), and Boxer et al (200@)ddhat exposure to media

violence has a significant additional effect ingroting bullying.
Friendships (number of close friends)

There is evidence that the number of friends isdhto bullying. Bullying behaviour
is reinforced and sustained by peers. Self-conGdeand bullying behaviour are more
likely to be exhibited when a large number of peergerceived friends, are involved
(Craig, 1998; American Medical Association, 2009$¢vertheless, there is some
conflicting evidence: Smith (1999) and Collins e(2004) found that children with
fewer friends were more likely to be bullies in soh while O’Connell (1999)

indicated that peer group size had no relationsitip bullying behaviour.
1.3 Objectives

1. To estimate the prevalence of bullies at prinsatyools in Pattani, southern

Thailand.
2. To analyze the risk factors associated withylmgj, in Pattani primary schools.
1.4 Resear ch hypothesis

Witnessing parental physical abuse and preferesrcaction cartoons are the most

strongly associated determinants of bullying inté&atprimary schools.



1.5 Definition of terms
General definition

Bullying can be defined in many different waysislan act of repeated aggressive
behavior in order to intentionally hurt anothergmar, physically or mentally.

Bullying is characterized by an individual behavin@ certain way to gain power
over another person (Besag, 1989). Beane (2000garthat bullies are people who
have a need to feel powerful and they have leattmsicharassing, threatening, and
applying physical abuse works in giving them thsigbel feeling. A bully
distinguishes himself or herself from someone wdasés because of the repeated
pattern of physical or psychological intimidatigxccording to Olweus (1995), for it
to be said that bullying has occurred, there aésoth be an imbalance of strength,
power, and dominance. Crothers and Levinson (2668#je bullying as the process
of establishing and maintaining social dominanceubh overt aggression and doing
SO in many ways that victims are unable to detbeciause of their lack of skills, their
inability to effectively integrate with peers, dreir inability to develop subgroups of
peers. Greenbaum et al (1989) and Whitted and DU@PE5) considered that bullies
were a subset of aggressive people who derivdaetimn from controlling others

both physically and psychologically and who do pick fair fights.
Operational definition

In this study, bullying means a person’s actionsaoase physical or psychological
harm to another person. Physical bullying is thestwesible and easily identifiable
forms of bullying, whereas psychological bullyirggiehavior that intentionally harms

another person, and has nasty consequences.



Bullying was measured by two basic questions: e past year, have you ever
physically harmed anyone?’ and ‘In the past yeavehyou ever hurt someone’s
feelings verbally? Follow-up questions were askedll students who answered ‘yes’
to either of the above questions. To provide a comomderstanding of what was
meant by each of the two categories, all studeatiiereread or heard what the follow-
up categories were. For physical bullying, the gaties were ‘kicked’, ‘hit’, ‘bite’,
‘pushed’, ‘throwing something at’, ‘beat’ and ‘pimed’. For psychological bullying,
the categories were ‘name-calling’, ‘insulting pate occupation’, insulting

parents’ name’, ‘insulting appearance’, ‘insultigpnomic status’, ‘insulting

academic achievement’ and ‘insultify stating a physical disability’.
1.6 Outlineof thesis

This thesis contains six chapters, including thtsoductory chapter. It proceeds with

the background, a literature review, objectives] definitions of terms.

Chapter 2 describes the study design and samg@aonique, variables and

conceptual framework, data collection and managénaen statistical method.

Chapter 3 comprises the preliminary analysis ofgirestionnaire responses obtained

from the students in our study.

Chapter 4 describes the bullying outcome techni@pyesounting the number of

bullying behaviour categories and its risk factors.

Chapter 5 presents identifying bullying outcomengdactor analysis and

standardized score techniques and its risk factors.

Chapter 6 gives overall conclusions, limitationd anggestions for further study.



